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PREFACE
The Treaties and the Treaty Relationship: Teacher Guide for Kindergar-
ten is a resource for classroom teachers. The Treaty education theme for 
Kindergarten is “Maamawi: All Together” which provides eight lessons on 
basic Treaty education topics that introduces the First Nations in Manitoba 
and explores their Treaty making experience with Crown (Canada) which 
led to the establishment of the province of Manitoba and contributed to the 
development of Canada. 

The Teacher Guide is intended to:

a) provide teachers with a Treaty education learning resource that contains 
foundation-building information on Treaties, their place in Manitoba 
history,	and	the	benefits	of	the	Treaty	relationship	to	all	Canadians;	

b) enhance and enrich the existing Manitoba Education’s curriculum,  
Kindergarten Social Studies Being Together A Foundation for Imple-
mentation by creating new opportunities to acquire new knowledge, 
and	new	understandings;	and

c) broaden student learning experiences by building on basic Treaty  
education concepts.

The Kindergarten Teacher Guide is part of a larger Treaty Education Initia-
tive for K to Grade 12. It is a public education initiative of the Treaty Rela-
tions Commission of Manitoba and the collaborating partners: Assembly of 
Manitoba	Chiefs;	Government	of	Canada,	Aboriginal	Affairs	and	Northern	
Development	Canada;	Manitoba	Education	and	Advanced	Learning;	and	
the Manitoba First Nations Education Resource Centre.

The guide includes a series of background information for the teacher on 
Treaty related topics, and lesson plans with Black Line Masters to support 
Treaty education implementation in the classroom. The K–11 Social  
Studies curriculum in Manitoba is relatively new, so there is an opportunity 
to enhance the new curricula with Treaty education. This guide provides 
an opportunity for teachers to extend their students learning by introducing 
new knowledge on different Treaty related topics.

Teachers are encouraged to be creative with the lesson plans and the Treaty 
education resource materials found in the Treaty Education Kit. Teachers 
are expected to adapt their teaching styles to their students’ various learning 
abilities. It is recognized that differentiated learning styles require multiple 
approaches which involves creating additional learning opportunities and 
experiences. Teachers will know best how to adjust their pedagogical  
practices to facilitate their students’ learning.

The	Guide	is	part	of	a	Treaty	Education	Kit	of	Treaty	education	specific	
learning resources that is intended to support the goal that all Manitoba 
students should be expected to demonstrate knowledge of the topics,  
concepts, and understandings of the Treaties and the Treaty relationship 
by the end of Grade 12.

Assembly of Manitoba 
Chiefs Council of Elders 
Voices on the Treaties…
“The tone needs to remain posi-
tive; it is about embracing learning; 
building First Nations and non-First 
Nations relationships.” 

— Elder Harry Bone,  
Keeseekoowenin First Nation

“This guide represents an oppor-
tunity to bring awareness to 
Manitoba children that the Dakota 
people do not have Treaties with 
the government.” 

— Elder Doris Pratt, Wipakoza Wakpa 
Dakota Nation

Aboriginal Affairs and 
Northern Development 
Canada on Treaties…
“The important thing that Cana-
dians need to know about Indian 
Treaties is that they form an obliga-
tion of honour on the part of all of 
us to attempt to understand what 
it is that Indian people understand 
about theses Treaties. And what it 
is they expect of us and what it is 
that we should be doing to try to 
fulfill those obligations that were 
made for us many years ago.” 

— John Taylor, Historian, Cede, 
Yield and Surrender: A History of 
Indian Treaties in Canada, Aborigi-
nal Affairs and Northern Develop-
ment Canada.
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The Treaty Education Kit includes resources to assist teachers in the  
delivery of Treaty education in the classroom, such as:

• DVDs;
• Posters;
• website	links;
• print documents, books and bibliographies on Treaties and First  
Nations	cultural	practices;

• maps;	and	
• USB	memory	flash	drive	with	copies	of	the	print	documents,	videos,	

and maps.

To honour the First Nations peoples’ oral tradition of storytelling, the  
Treaty Education Initiative has developed children’s story books that depict 
the Treaty relationship in Canada. These new learning resources were cre-
ated to support the implementation of Treaty education at the Kindergarten 
to Grade 4 levels and assist teachers in the delivery of the lessons across  
the curriculum. 

These resources include:

• A series of 3 Treaty related storybooks titled The Handshake; The 
Friendship; and We Are All Treaty People;

• A Dakota reader titled The Dakota Oyate;
• A booklet titled The Treaty ABCs;	and
• Three puppets (Wolf, Beaver, and Turtle) which can assist Teachers  

in the delivery of the stories and their lessons.

The reader is advised that the following self-identifying terms respecting  
the First Nations of Manitoba have been used throughout this document:

• Anishinaabe	(Ojibway);
• Anishininiw	(Oji-Cree);
• Dakota	Oyate;	
• Denesuline;	and
• Nehow/Ininiw/Nehetho (Cree).

In addition, there are other dialect and regional self-identifying terms for  
the First Nations peoples in Manitoba, which may also appear in this Guide. 
It is important to respect the local First Nations community self-identifying 
terms which are critical to their identity as a people and as a nation.

Teachers	will	find	the	following	resources	useful:

a) The Treaties and the Treaty Relationship: Teacher’s Handbook  
provides an overview of the Treaty Education Initiative.

b) The Treaty Essential Learnings: The Treaty Experience in Manitoba 
provides a brief overview of key concepts, understandings and topics 
related to the Treaty experience in Manitoba.

These resources are available in the Treaty Education Kit.
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1. OVERVIEW OF THE KINDERGARTEN  
 TEACHER GUIDE
The Treaty Relations Commission of Manitoba (TRCM) is offering the Treaties and the Treaty Relationship: Teacher  
Guide for Kindergarten: Maamawi: “All Together” to educators as an instructional tool to teach students about the Treaties 
in Canada, and meet the expectations of the Manitoba Social Studies Curriculum. The Treaty education resources are a  
valuable resource for teachers to begin providing young learners with a balanced perspective of their history in Canada  
and their future role in understanding and honouring the Treaties.

The Treaties and the Treaty Relationship: Teacher Guide for Kindergarten: Maamawi: “All Together” aims to introduce 
the fundamental concepts associated with the historical context of the Treaty-making process. The resource offers experien-
tial learning opportunities to support student comprehension of the core values that grounded the relationship developed  
by Crown (Canada) and the First Nations peoples. Students will gain an awareness and appreciation of their identity and  
the role their ancestors had in the historic Treaty-making process. They will also learn that the terms of the Treaty agree-
ments	are	evergreen	that	is	they	remain	relevant	today	and	that	as	Manitoba	and	Canadian	citizens;	they	have	inherited	the	
responsibility to honour the Treaties. At this young age, the students will be introduced to the concepts associated with the 
TRCM slogan: We Are All Treaty People and acquire a sense of ownership to it. 

1.1 Treaty Education Theme, Sub-Themes, Topics and Essential Learning Goals

The overall Treaty education theme of the Treaties and the Treaty Relationship: Teacher Guide for Kindergarten:  
Maamawi: “All Together” which builds upon the Manitoba Kindergarten curriculum social studies theme of Being 
Together. It offers an opportunity for early learners to begin conceptualizing that all Canadians have a responsibility and a 
role in honouring the historic Treaty agreements in a contemporary context. As students move through the lessons they will 
become aware of the early beginnings of the Treaties and the Treaty relationship, involving the First Nations peoples and 
Crown (Canada). 

To enhance the understandings of early learners, the  
Kindergarten Teacher Guide offers four sub-themes to  
guide the instruction, these are: 

1)	 Relationships;

2)	 Traditional	Teachings;

3)	 History;	and

4) Treaties.

Kindergarten students will be introduced to the following  
fundamental concepts: 

• Treaty relationship between First Nations peoples and  
all	peoples	in	Canada;

• The value of traditional teachings of First Nations 
peoples;

• The history of First Nations peoples in their traditional 
territories, prior to it being called Canada, and the  
subsequent	welcoming	of	Newcomers;	and

• The symbolism tied to the Treaties and the Treaty  
relationship.

Treaty

Relationships

Traditional  
Teachings

Treaties History
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These fundamental concepts associated with Treaty education have been outlined in the Treaty Essential Learnings (TELs): 
The Treaty Experience in Manitoba1, which is found in the Treaty Education Kit. The TELs is a teacher resource that 
provides an overview of topics, foundational concepts and understandings of Treaties and the Treaty relationship that all 
students should be expected to learn throughout their K–12 school experience. It is intended to instill a greater appreciation 
of	the	historical	significance	of	Treaties	and	how	the	Treaty	relationship	between	First	Nations	peoples	and	Crown	(Canada)	
has contributed to the development of the Province of Manitoba and to Canada as a nation. 

Table 1 provides an overview of the theme, sub-themes, and topics of the eight lesson plans that have been developed to 
promote an awareness of the Treaties and the Treaty relationship at the Kindergarten level.

Table 1. Kindergarten Treaty Education Theme, Sub-Themes and Topics

THE TREATIES AND THE TREATY RELATIONSHIP:  
TEACHER GUIDE FOR KINDERGARTEN: MAAMAWI: 

“ALL TOGETHER”

Kindergarten – Theme: Maamawi “All Together”
Sub-Theme 1:  
Relationships

Sub-Theme 2:  
Traditional Teachings 

Sub-Theme 3:  
History

Sub-Theme 4:  
Treaties

Topics:

1.1 Peaceful Coexistence – 
Friendship and Reciprocity

1.2 The Treaty Relationship – 
Why We Are All Treaty People

Topics:

2.1 Stories and Oral History – 
Communication

2.2 Teachings, Stories about 
Values: Respect & Sharing – 
First Nations Peoples Values 

Topics:

3.1 The Life of Indigenous 
People in Canada Prior to 
Contact

3.2 Early Lifestyles of  
First Nations Peoples and 
Newcomers

Topics:

4.1 Treaty Symbols

4.2 Treaties are Forever –  
A Promise is More Than  
a Promise

The following six Treaty essential learning goals have been developed in relation to the Social Studies General Learning 
Outcomes for the provincial social studies curriculum for K to 8. The Treaty education themes, sub-themes and topics for 
grades K to 8 support Manitoba Education’s Six General Learning Outcomes as outlined in the following Table 2.

1 (Treaty Relations Commission of Manitoba, September 2011)
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Table 2. Treaty Essential Learning Goals for K to Grade 12

Manitoba Education Social Studies 
General Learning Outcomes K–82

Treaty Education 
Treaty Essential Learning Goals K–12

Identity, Culture and Community – Students  
will explore concepts of identity, culture, and 
community in relation to individuals, societies, 
and nations.

Students will explore the differences in concepts of identity, culture, and 
community between First Nations in Manitoba and other peoples in relation 
to the Treaty making process and historical Treaty relationship.

The Land: Places and People – Students will 
explore the dynamic relationships of people with 
the land, places, and environments.

Students will explore the dynamic relationship of First Nations in Manitoba 
to their traditional lands, sacred sites, and impacts of being relocated to the 
reserve allocations as a result of the Treaty making process.

Historical Connections – Students will explore 
how people, events, and ideas of the past shape 
the present and influence the future.

Students will explore how First Nations and other people’s historical interac-
tions have contributed to shaping the present day Treaty relationship and 
influencing the future.

Global Interdependence – Students will explore 
the global interdependence of people, communi-
ties, societies, nations, and environments.

Students will explore the global connections and interdependent relation-
ships between First Nations peoples of Canada and other global Indigenous 
peoples.

Power and Authority – Students will explore the 
processes and structures of power and authority, 
and their implications for individuals, relation-
ships, communities, and nations.

Students will explore the First Nations and the Crown’s (Canada) concept 
of original spirit and intent of the Treaty relationship and the subsequent 
impacts of differing cultures and world views.

Economics and Power – Students will explore the 
distribution of resources and wealth in relation to 
individuals, communities, and nations.

Students will explore First Nations and the Crown’s (Canada) perspectives 
on how the distribution of “shared” resources and wealth has impacted First 
Nations in Manitoba, and contributed to the legacy of the Treaty relationship 
between First Nations and other peoples.

1.2 Specific Linkages to Manitoba Education Kindergarten Social Studies Learning Outcomes

The content theme for Kindergarten is “Maamawi: All Together” which complements the Kindergarten Manitoba Educa-
tion Social Studies curriculum theme Being Together where students explore who they are in relation to others in the world, 
become aware of their connections to the people around them, and become aware that they live in a country called Canada. 

In Kindergarten, students will begin their Treaty education journey. At this grade level, they will be introduced to:

• Treaty	relationship	between	First	Nations	peoples	and	other	peoples	in	Canada;
• The	value	of	traditional	teachings	of	First	Nations	peoples;
• The history of First Nations peoples in their traditional territories, prior to it being called Canada and the subsequent 
welcoming	of	Newcomers;	and

• The symbolism tied to the Treaties and the Treaty relationship.

These Treaty education concepts and key understandings support the larger Manitoba Social Studies Curriculum concept  
of citizenship.

2 Manitoba Education and Youth. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework of Outcomes. Crown in Right of the Government of Manitoba as presented by the Minister of 
Education and Youth. Manitoba Education and Youth, School Programs Division. Winnipeg.

3 Manitoba Education. (2005). Kindergarten Social Studies: Being Together: A Foundation for Implementation. p.26.

Social Studies enables students to acquire the skills, knowledge and values necessary to 
understand Canada and the world in which they live, to engage in active democratic  
citizenship, and to contribute to the betterment of society (Manitoba Education, 2003).
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Table 3 Kindergarten: Treaty Education Learning Outcomes and Manitoba Social Studies (SS) Cluster Learning Outcomes4

Treaty Education  
Sub-Theme

Learning Outcomes Manitoba Social 
Studies Cluster

Learning Outcomes

Relationships Students will recognize that the 
First Nations peoples established a 
relationship with the Newcomers, 
which resulted in the creation of 
the Treaties. They will recognize the 
values that accompanied the his-
torical process and its honour in the 
contemporary context. They will gain 
an appreciation of their place in the 
slogan, “We Are All Treaty People”.

Me Students explore what makes them 
unique, considering their abilities and 
interests, and identify groups and 
places that are important to them. 
They also examine rules and responsi-
bilities and study basic needs. 

Traditional Teachings Students will gain an awareness of 
the traditional lifestyles of the First 
Nations peoples in Manitoba prior 
to contact. They will be introduced 
to traditional First Nation peoples’ 
philosophies and values. 

The People around Me Students identify the people who care 
for them and influence their lives. 
They explore different ways of coop-
erating, communicating, and solving 
problems in order to live and work 
together with others. Students also 
begin to examine time by investigat-
ing recurring events in their lives. 

History Students will gain an appreciation of 
the historical “story” of the Treaties. 
They will recognize how the story has 
supported the development of their 
community. 

The World around Me Students study the world around 
them, exploring the physical envi-
ronment of their local neighbour-
hood and learning that they live in a 
country called Canada. They learn that 
although all people have the same 
basic needs, they have different ways 
of meeting those needs

Treaties Students will be introduced to the 
Treaties of Canada and Manitoba and 
their relevance and honour in contem-
porary  terms.

4 Manitoba Education. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework Outcomes.
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Table	4	provides	identifies	the	relevant	Specific Learning Outcomes from the Manitoba Education Kindergarten  
Social Studies Curriculum Framework which correspond with each of the Treaty education lesson plans for Kindergarten.

Table 4: Manitoba Kindergarten Social Studies Specific Learning Outcomes Links to Kindergarten Treaty Education Lesson Plans – Treaty 
Essential Learning Outcomes 

Manitoba Kindergarten Social Studies  
Specific Learning Outcomes

Kindergarten Treaty Education 
Treaty Essential Learning Outcomes

Lesson 1.1:
• O-KC-002 Recognize that their actions affect others. 
• O-VI-002 Value their own and others’ interests  
  and abilities. 
• O-KH-019 Recognize that they can learn from stories  
  of the past. 
• O-VH-004 Demonstrate interest in stories of the past. 

Lesson 1.1:
1. Gain awareness of the Treaty relationship between the  
 First Nations peoples and all Canadians.
2. Recognize that the Treaties were made on the premise of  
 honour and friendship.
3. Recognize the importance and symbolism of a hand shake. 

Lesson 1.2:
• O-KI-007 Identify groups that are important to them.
• O-KI-008 Recognize that everyone has particular interests  
  and abilities. 
• O-KC-004 Give examples of ways in which people  
  cooperate in order to live together peacefully. 
• O-KH-019 Recognize that they can learn from stories  
  of the past. 
• O-VH-004 Demonstrate interest in stories of the past. 
• O-KC-005 Recognize that they live in a country called  
  Canada.
• O-KL-015 Identify meeting places and landmarks. 

Lesson 1.2:
1. Gain awareness of the Treaty relationship between the  
 First Nations peoples and Crown (Canada). 
2. Appreciate the differences in perspective for both Treaty  
 partners in negotiating the Treaties.
3. Recognize that the Treaties were made on the premise  
 of a “brother-to-brother” relationship. 

Lesson 2.1:
• O-KI-010 Identify different ways people communicate. 
  Example: art, dance, song facial expression, 
  body language, sign language.
• O-KI-010A Recognize the importance of non-verbal  
  communication in their Aboriginal culture.
• O-VH-004 Demonstrate interest in stories of the past. 

Lesson 2.1:
1. Gain awareness of the traditional forms of communication 
 utilized by First Nations peoples. 
2. Appreciate the differences in perspective for both Treaty 
 partners in negotiating the Treaties.
3. Recognize there were issues with Treaty negotiation due  
 to language barriers and interpretation. 

Lesson 2.2:
• O-KC-004 Give examples of ways in which people  
  cooperate in order to live together peacefully. 
• O-KH-019 Recognize that they can learn from stories  
  of the past.
• O-VH-004 Demonstrate interest in stories of the past. 

Lesson 2.2:
1. Gain awareness of the traditional values of the First  
 Nations peoples. 
2. Appreciate the First Nations peoples worldview from  
 which their values evolved. 
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Lesson 3.1:
• O-KC-004 Give examples of ways in which people  
  cooperate in order to live together peacefully. 
• O-KI-009 Identify groups in which people live, work, and  
  play together.
• O-KH-019 Recognize that they can learn from stories  
  of the past. 
• O-VH-004 Demonstrate interest in stories of the past.
• O-Kl-013 Give examples of how the natural environment  
  influences daily lives. 

Lesson 3.1:
1. Gain awareness of the traditional values of the First  
 Nations peoples. 
2. Appreciate the First Nations peoples worldview from  
 which their values evolved. 

Lesson 3.2:
• O-KI-007  Identify groups those are important to them.
• O-VI-002  Value their own and others’ interests and  
  abilities. 
• O-KC-004  Give examples of ways in which people  
  cooperate in order to live together peacefully.
• O-KH-019 Recognize that they can learn from stories  
  of the past. 
• O-VH-004 Demonstrate interest in stories of the past. 

Lesson 3.2:
1. Recognize that the arrival of the Newcomers impacted  
 the way of life for the First Nations peoples.
2. Appreciate that the Treaties changed the traditional  
 lifestyle of the First Nations peoples. 
3. Distinguish the traditional lifestyle of the First Nations  
 peoples and the Newcomers. 

Lesson 4.1:
• O-KI-007  Identify groups important to them. 
• O-KH-019 Recognize that they can learn from stories  
  of the past. 
• O-VH-004 Demonstrate interest in stories of the past.
• O-KC-005 Recognize that they live in a country  
  called Canada. 

Lesson 4.1:
1. Become aware of key concepts associated with the  
 Treaty-making time.
2. Recognize symbols associated with the Treaty.

Lesson 4.2:
• O-KC-004 Give examples of ways in which people  
  cooperate in order to live together peacefully. 
• O-KH-019 Recognize that they can learn from stories  
  of the past. 
• O-VH-004 Demonstrate interest in stories of the past.
• O-KL-0134 Give examples of how the natural environment  
  influences daily life.
• O-Vl-003 Appreciate the beauty and importance of the  
  natural environment.

Lesson 4.2:
1. Treaty agreements are to be honoured forever.
2. Treaty agreements were made with the future generations 
 in mind.

Treaty	Education	is	a	significant	aspect	of	Education	for	Sustainable	Development	(ESD)	in	Manitoba	in	creating	 
informed citizens that know the Treaty story and comprehend its relevance in society today, and understand their role and 
responsibility in the Treaties. The slogan “We Are All Treaty People” appropriately places each individual within Canada as 
a person responsible for honouring the historic Treaties within the contemporary setting. Sustainability can only be achieved 
when	all	people	progress	at	the	same	rate;	equality	is	a	measure	of	that	success.	By	teaching	Treaty	education,	students	learn	
about their countries’ history, and gain an appreciation for their role in maintaining the agreements and the relationship all 
Canadians share with the First Nations peoples. 

10 • The Treaties and the Treaty Relations



As	the	next	leaders,	students	throughout	Manitoba	will	take	responsibility	for	honouring	the	Treaty	Agreements;	it	is	vital	
that they understand the relevance of these agreements within the contemporary context. To ensure all Manitoba students 
are	informed	citizens,	they	need	to	be	knowledgeable	of	the	significance	the	Treaties	had	in	relation	to	the	establishment	of	
the province and the country. 

Through Treaty education, students across Manitoba will learn to uphold a balanced perspective of the Treaties in relation  
to the First Nations peoples. Through a lens of collectivism, students will learn to appreciate their ancestral role in the 
Treaty-making process and recognize the continued relationship all Canadians share with the First Nations peoples. Once 
students	comprehend	this	knowledge	they	will	recognize	the	importance	of	honouring	the	Treaties;	building	democratic,	
healthy,	communities	locally	and	globally;	and	gaining	ownership	of	the	slogan,	“We Are All Treaty People”.

1.3 Learning about Treaties in Kindergarten – Pedagogy 

At the Kindergarten level, learning targets student personal growth, and an appreciation of their individual talents, abilities  
and personal gifts. Kindergarten opens the doors to self-discovery, local knowledge and an awareness of their presence 
globally. Students explore not only themselves, but other people as well, to become aware and knowledgeable of their  
communities	and	on	larger	scale,	their	world.	The	First	Nations	peoples’	teachings	that	surround	personal	growth	flow	very	
nicely within the Manitoba Kindergarten Social Studies Framework, as they centre on the development of the individual. 
Many First Nations people believe that to achieve a balanced life, there are four primary areas of human growth that one 
must continually strive to develop: 

1)	 Mind:	Intellectual	growth;	

2)	 Body:	Physical	health	and	wellness;

3)	 Spirit:	Values,	beliefs,	acquisition;	and	

4) Heart: Emotional growth.

Each of these areas of personal growth requires nurturing 
to ensure that one’s life becomes balanced, gaining a sense 
of themselves and their role within their community and the 
world;	building	the	foundation	for	further	development	as	an	
individual and a member of society. 

Kindergarten children are ready to learn about their world and 
their place in it. Children in Kindergarten learn best through 
experiential, “hands-on” type of approaches that immerse 
them in practical, playful and fun activities. These students 
are	visual	learners	and	need	stimulation	to	catch	their	interest;	
they learn best when they are curious about the topic and their 
place in it. Learning about Treaties and associated concepts 
will work well when the children “feel’ a connection and can relate to them. Students learn best when they are engaged in 
learning activities that capture their attention, offer practical approaches, stimulate learning and most of all, are fun! 

At this age level, children are curious about their identity, families and communities. They are ready to learn about rules  
and how to interact with other people. Kindergarten children begin to form opinions on issues and understand that other 
people may have different perspectives. They are also cognizant of human values and ethical principles and in most occa-
sions, will vocalize when they feel a situation has not been dealt with “fairly.” At this level of learning, the fundamentals  
of good citizenship are easily comprehended and children actively reinforce these within the context of the classroom  
community. Kindergarten children see the world as a place for equity for all peoples and regularly share these concepts  
with others in their environment. 

Human 
Growth

Mind  
Intellectual  

Growth

Heart 
Emotional  

Growth

Spirit 
Values, 
Beliefs 

Acquisition

Body  
Physical 
Health & 
Wellness

Kindergarten Teachers Guide • 11



1.4 Teacher Information Sheets, Lesson Plans and Black Line Masters

This Teacher Guide includes a series of lesson plans (Chapter 2). Each lesson plan is linked to the existing Manitoba  
Social Studies curricula and supported by:

• Teacher Information Sheets intended to provide a focused context for the topics and facilitate the teacher’s understand-
ing of the concepts to be covered in the lesson plans. 

• Instructional Lesson: provides hands-on, practical learning activities to support student knowledge.
• Black Line Masters (BLMs) which are individual tools designed to facilitate lesson plan delivery and implementation 

of Treaty education. 

The Teacher Guide for Kindergarten supports an active learning approach and values the wealth of resources that exist to 
support the student learning process. 

(Classroom Teacher’s Note: Classroom teachers are encouraged to reflection on their own cultural competency by explor-
ing the guide content, becoming familiar with First Nations’ Treaty concepts, and delivering the lessons that will enhance 
and support the Manitoba Social Studies curriculum. By enhancing their own learning, classroom teachers can expand 
their student’s active learning experience about First Nations peoples in Manitoba, the Treaty making process, and the 
Treaty relationship that exists today between First Nations peoples and all other peoples in Canada.) 

The	Teacher	Guide,	information	sheets,	and	lesson	plans	identify	specific	references	and	suggest	additional	resources	that	
can be utilized to enhance the student’s active learning process. 

Teachers are encouraged to revise the suggested learning activities in relation to the learning abilities of their students and 
maximize the use of all the Treaty education learning resources in the Kit to continue creating enriched learning environ-
ments. The use of local resources is highly recommended to nurture meaning and building connections. 

Youth that emerge from school must be grounded in a strong 
positive Aboriginal Identity. Consistent with Aboriginal tradi-
tions, education must develop the whole child, intellectually, 
spiritually, emotionally, and physically (RCAP, 1996).
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2. KINDERGARTEN TREATY EDUCATION  
 LEARNING RESOURCES – LESSON PLANS

This section includes the eight Treaty education lesson plans, with Teacher Information Sheets for background reading  
on the key concept of each lesson plan, and the lesson plan with accompanying Black Line Masters (BLMs) to support the  
implementation of the lesson.
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SUB-THEME #1: RELATIONSHIPS 
TEACHER INFORMATION SHEET

TOPIC 1.1: Peaceful Coexistence –  
Friendship and Reciprocity

Treaty-making was a process that allowed for a peaceful creation of Canada5

THE CONCEPT

Students will become aware of the Treaty story, its history and its relevance today. The history of the British Crown’s Treaty 
making process and subsequent Treaty relationship with First Nations peoples is explored. Students will recognize that the 
process for establishing the Treaty agreements was based on fundamental values of honour, trust, harmony and reciprocity. 
Students will learn the concept of friendship and the principles for creating a balanced relationship. 

BACKGROUND TO CONCEPT

Prior to the arrival of the Newcomers, diverse and culturally distinct First Nations peoples lived as territorial neighbours 
and created agreements that outlined their relationship. They established standards and protocols to govern the way they 
conducted negotiations, granted/recognized privileges, created alliances, and met consequences. Historian Olive Dickason 
(2006)	states,	“all	Amerindians	shared	the	law	of	“hospitality,”	and	it	was	considered	a	crime	if	it	was	not	provided;	the	
tribes would share what little they had, to the point of self-impoverishment at times.”6 Refusing to share and hoarding was 
regarded as disgraceful, while sharing widely and generously was highly valued and conferred prestige7. Clearly, the value 
placed on making visitors feel comfortable was a priority that was common to all the First Nations. From this perspective, 
one can understand the mindset of the First Nations people in welcoming the Newcomers to their territories.

There is evidence that the Norsemen had arrived here approximately 1000 AD and that they had encounters with the 
Indigenous peoples8. Regardless of the exact date for meeting, there is no doubt that the First Nations peoples and the 
Newcomers created a friendship and camaraderie over the course of building their relationship to the making of the Treaty 
agreements. The Treaty Essential Learnings (TELs) document states, “Treaties established what is commonly referred to as 
a	“brother-to-brother”	relationship	between	the	First	Nations	peoples	and	the	Newcomers;	so	when	the	Newcomers	came	to	
First Nations territories, they were treated like “relatives, as brother, sisters.”9 The TELs document is an excellent resource 
for teachers who wish to explore key concepts, understanding and topics covered in the Teacher Guide.

The relationship between the First Nations peoples and the Newcomers has evolved to the point that the Treaty and Aborigi-
nal Rights of the First Nations peoples are entrenched in the Canadian Constitution. The history of the evolutionary process 
since the Treaties were signed does not depict a positive story, but through the determination of the First Nations peoples 
and their assertion of their rights, the Treaties are recognized in the supreme law of the land. Similar to early trading times, 
the First Nations peoples and the Newcomers established common understandings of the nature of the relationship with 
mutual	benefits	for	each	party.	Throughout	the	process	for	establishing	the	fur	trade	system,	First	Nations	peoples	negotiated	
and established agreements among each other (i.e. Ojibway, Cree, Dakota, Dene) and later with the Newcomers.10 There-

5 (Treaty Relations Commission of Manitoba, September 2011)
6 (Dickason, 2006, p. 28)
7 (Peers, 1994)
8 (Dickason, 2006, p. viii)
9	(Office	of	the	Treaty	Commissioner	(OTC),	2007)
10 (Peers, 1994)
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fore, the practice of creating agreements was not a new concept to the First Nations, but the worldview of the Newcomers 
was. First Nations held very high regard for having the ability to offer gifts and share possessions they acquired in the trad-
ing	system,	while	the	Newcomers	envisioned	the	acquisition	of	wealth	and	fortune	as	fundamental	reasons	for	their	role;	 
definitely	different	perspectives.11 Nonetheless, it must be recognized that through the Treaty-making process, both nations 
have worked to progress Canada to its status today. 

The introduction of the Treaty story to early learners carries that same spirit of friendship and reciprocity, aiming to teach 
the values of a balanced friendship. Students should recognize the fundamental understanding of a healthy relationship  
and their responsibility in maintaining it. They should gain an awareness of their connection to the Treaty story and how  
it applies to their current status as a Canadian citizen. Students will connect to The Treaty story and its relevance in the 
peaceful growth of Canada. 

11 (Dickason, 2006)
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LESSON PLAN:

Topic 1.1: Peaceful Co-Existence –  
Friendship and Reciprocity
KINDERGARTEN

THEME:  MAAMAWI: “All Together”

SUB-THEME 1:  Relationships

TOPIC 1.1:  Peaceful Co-Existence – Friendship and Reciprocity

Lesson Overview:

First Nations peoples and the Newcomers established a relationship of friendship and coexistence that grounded the Treaty-
making process. Treaties were established on values that create a balanced friendship. Students will connect with principles 
of a healthy relationship and friendship. 

Treaty Essential Learnings:

By the end of the lesson, students will: 

1. Gain awareness of the Treaty relationship between the First Nations peoples and all Canadians.

2. Recognize that the Treaties were made on the premise of honour and friendship.

3. Recognize the importance and symbolism of a hand shake.

Links to Manitoba Social Studies Curriculum: 

0-KC-002 Recognize that their actions affect others. 

0-VI-002 Value their own and others’ interests and abilities. 

0-KH-019 Recognize that they can learn from stories of the past. 

0-VH-004 Demonstrate interest in stories of the past. 

Materials Required:

• Teacher will need to prepare the bulletin board in advance of the lesson i.e. post Treaty maps, map of Manitoba First 
Nations found in the Kit. 

• Book: The Hand Shake in the Kit.

• coloured paper, scissors, pencil/markers, tape

• puppet
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

Teacher preparation:

a) Gather students into a large group setting.

b) Read the story The Hand Shake.

c) Emphasis on concepts such as: friendship, peaceful relationship, sharing, etc. Invite  
 students to offer their insight on the concepts. 

Acquire

What strategies facilitate learning 
for groups and individuals?

Students will create a “friendship circle”: 

a) In pairs of two, students will assist each other to trace his/her hand on a  
 construction paper.

b) Individually, students will cut out their hand print.

c) Have each child state one “act of friendship” that he or she has helped a friend and the  
 teacher will write their act on their cut-out hand print. (i.e. shared a book, visited an  
 Elder, did a favor for a sibling, etc). 

Apply

How will students demonstrate 
their understanding?

Teacher guidance:

a) As each student’s submits the hand print and it is tacked up, the teacher will ask that  
 student to stand and tell the whole class what is his/her act of friendship. 

b) The teacher will shake the student’s hand and say “thank-you my friend” and ask each  
 student to reply to him/her with the same statement.

Further Learning:

• Math:	Counting	hand	shake	prints,	counting	fingers.
• Art: color or paint the hand shake print.
• Familiarize students with the sight words from The Hand Shake book.

Assessment: 

Reference Available:

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca
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SUB-THEME #1: RELATIONSHIPS 
TEACHER INFORMATION SHEET

TOPIC 1.2: The Treaty Relationship:  
‘Why We Are All Treaty People’ in Canada –  
The Treaty Partners 

The Treaty-making process was a way of reconciling the interests of both nations and  
a means to build lasting and meaningful alliances between the Crown and First Nations  

peoples that would foster the future well-being of their peoples.12

THE CONCEPT

The Treaty relationship is based on the Treaty concepts of friendship and a partnership between the First Nations peoples 
and	Crown	(Canada)	that	is	to	last	“as	long	as	the	sun	shines,	the	grass	grows,	waters	flow”.	All	Canadians	enjoy	the	ben-
efits	of	the	Treaty	relationship	today;	the	Newcomers	and	their	descendents	benefitted	from	the	use	of	the	land	and	First	
Nations were ensured distinct rights. Students will connect with the historic story and demonstrate their understanding of 
the perspectives that existed at the making of the Treaties and the Treaty relationship that continues to be shared among all 
citizens of this country. 

BACKGROUND TO CONCEPT

The Treaty relationship evolved as a result of a vibrant historical association between the British and the First Nations 
peoples. With the continual arrival of colonial settlers, The First Nations peoples and the Newcomers recognized that the 
relationship	between	them	needed	to	be	solidified,	if	further	expansion	into	the	west	was	going	to	transpire.	The	Newcomers	
recognized the need to negotiate a Treaty with the First Nations peoples to ensure they continually gained territory and the 
First	Nations	peoples	recognized	that	they	needed	to	ensure	their	way	of	life	did	not	disappear.	Both	partners	would	benefit	
from the relationship. First Nations peoples believe “reciprocity” is part of the spirit and intent of the Treaties:

…sharing the land with the Newcomers, the First Nations peoples believed that an honourable exchange would 
take place. First Nations expected the Crown would make provision for their promises in exchange for the First 
Nations agreeing to share the land with the Newcomers.13 

The Treaty Essential Learnings: The Treaty Experience in Manitoba states, “The spirit and intent of Treaties’ is critical 
to understanding the relationship between two nations.”14 To understand the dynamics at the making the Treaties’, one 
must consider the language barriers, the diverse worldviews and different cultural references. Imagine trying to trans-
late	a	meaning	that	had	no	reference	in	other	person’s	recollection;	it	would	be	very	difficult.	When	no	recollection	of	
the	word	was	defined,	another	similar	concept	may	have	been	relayed,	making	the	unwritten	understanding	of	the	Trea-
ties	very	significant.	The	spirit	and	intent	was	demonstrated	through	the	words	and	actions	that	were	not	recorded	in	the	
official	documents,	but	were	enacted	at	the	time.	It	is	the	unwritten	understandings	that	accompanied	the	Treaty-making	
process and the actions of the Treaty partners that symbolized their respect for establishing the agreements. The world-
view of the First Nations peoples is revealed in the First Nations terms for “Treaty.” For example, the foundational 

12	(Office	of	the	Treaty	Commissioner	(OTC),	2007)
13 (Assembly of Manitoba Chiefs (AMC), Council of Elders, January 27, 2011)
14 (Treaty Relations Commission of Manitoba, September 2011, p. 30)
15 (Treaty Relations Commission of Manitoba, September 2011, p. 49)
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terms for ‘Treaty’ in Anishinaabe or Ojibway is: Agowidiwinan:	Putting	things	together,	bring	things	together;	Aadizoo-
kaanan:	Tell	a	story,	oral	tradition;	Aanikoobijigewin: Linked to the past and future, importance of generations.15 

The First Nations peoples consider the Treaties as sacred documents that were established through “a relationship between 
the Creator, human beings and the earth.”16 Symbolism of their understandings at the time of making the Treaties is highly 
significant	in	demonstrating	the	First	Nations	perspective.	The	values	of	the	First	Nations	peoples	are	derived	from	the	
natural	laws	of	the	Creator	and	are	reflected	in	their	lifestyle	and	ways	of	spiritual	recognition	and	sanction.	At	the	time	of	
the	Treaties,	spiritual	ceremonies	were	conducted	to	ensure	that	the	Creator	was	present	to	witness	the	agreements;	indicat-
ing	that	the	First	Nations	peoples	considered	the	Treaties	as	sacred.	The	pipe	ceremony	that	was	conducted	confirms	this	
understanding;	the	smoking	of	the	pipe	was	“in	recognition	of	the	Creator	to	ask	for	guidance	and	to	acknowledge	that	the	
act of signing the Treaties was a solemn pledge between two nations.”17 In the perspective of the First Nations peoples, no 
other law can undo what was sanctioned by the supreme law, the law of the Creator.

The Treaties are more than just written documents and are considered to be a “permanent living relationship for all genera-
tions.”18 Since the signing of the Treaties, Canada has experienced a peaceful, stable growth, building its stature globally as 
a country of democratic opportunity. Descendents of the Treaty partners who have inherited the responsibility can right-
fully say that they too are “Treaty people.” Students should relate to the Treaty relationship and partnership that was created 
between the First Nations peoples and Crown (Canada) and as a result, become aware of their connection to it.

16 (Treaty Relations Commission of Manitoba, September 2011, p. 49)
17 (Treaty Relations Commission of Manitoba, September 2011, p. 55)
18 (Treaty Relations Commission of Manitoba, September 2011, p. 30)
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LESSON PLAN:

Topic 1.2: The Treaty Relationship:  
‘Why We Are All Treaty People’ in Canada –  
The Treaty Partners 
KINDERGARTEN

THEME:  MAAMAWI: “All Together”

SUB-THEME 1:  Relationships

TOPIC 1.2:  The Treaty Relationship: ‘Why We Are All Treaty People’ in Canada –  
    The Treaty Partners 

Lesson Overview:

Treaties	were	intended	to	create	a	lasting	relationship	between	the	First	Nations	peoples	and	the	Newcomers;	a	historic	
relationship that continues to be recognized today. Students will be introduced to the Treaty-making process and the narra-
tive that was provided to depict the distinctive interest of both parties. Through puppet play, students will demonstrate their 
knowledge of the Treaty partner’s perspectives during the Treaty-making time. 

Treaty Essential Learnings:

By the end of the lesson, students will: 

1. Gain awareness of the partnership in the Treaty relationship between the First Nations peoples and Crown (Canada). 

2. Appreciate the perspective of both Treaty partners in negotiating the Treaties.

3. Recognize that the Treaties were made on the premise of a “brother-to-brother” relationship. 

Links to Manitoba Social Studies Curriculum: 

0-KI-007 Identify groups that are important to them.

0-KI-008 Recognize that everyone has particular interests and abilities. 

0-KC-004 Give examples of ways in which people cooperate in order to live together peacefully. 

0-KH-019 Recognize that they can learn from stories of the past. 

0-VH-004 Demonstrate interest in stories of the past. 

0-KC-005 Recognize that they live in a country called Canada.

0-KL-015 Identify meeting places and landmarks. 
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Materials Required:

• Prepare an example of the Treaty Partner popsicle puppets (BLM 1.2.1 and BLM 1.2.2)
• Book: The Friendship in the Kit.
• Puppet worksheet (BLM 1.2.1 and BLM 1.2.2) for each student. 
• Popsicle sticks, scissors, glue.
• Puppets in Kit. 

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) Prepare an example of the 2 puppet characters using BLM 1.2.1 and 1.2.2. Consider  
 adding a third puppet to characterize on Interpreter

b) Organize students into a large group setting; circle/story center and introduce the  
 book The Friendship. 

c) Re-focus on The Friendship story book pages that depict the Treaty-making events  
 and talk briefly about the “relationship” and “the partnership” the First Nations  
 peoples had with the Newcomers to create the Treaty (e.g., friendship, sharing,  
 honour, etc). 

d) Using the previously prepared Popsicle stick puppets, mimic a fictional conversation  
 that the Treaty partners may have had in making the Treaties. 

e) Ask the students to describe the relationship the two nations had when they met and  
 when they made the Treaties. 

Acquire

What strategies facilitate learning 
for groups and individuals?

a) Provide each student with the puppet character worksheets (BLM 1.1.2 and BLM 1.2.2)  
 and 2 Popsicle sticks.

b) Instruct students to color their puppets. 

c) Instruct students to cut out their puppets and glue each to a Popsicle stick. 

d) Once they are done, students can play with their puppets to re-enact and vocalize the  
 relationship between the Treaty partners.

Apply

How will students demonstrate 
their understanding?

a) In pairs of two, students will take the role of one of their puppets (each student should  
 have a different puppet), mimic a conversation that the Treaty partners may have had  
 at the time of Treaty making as a means of demonstrating their knowledge. 

b) Instruct students to switch puppets to have an opportunity to represent both  
 perspectives of the Treaty relationship. 

c) Summarize the importance of the lesson, referring back to the essential learnings  
 outlined in the lesson plan.

Further Learning:

• Art: Students can paint pictures of the two Treaty representatives.

Assessment: 

Reference Available:

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca
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BLM 1.2.1: Commissioner
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BLM 1.2.2: First Nation Headman
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SUB-THEME #2: TRADITIONAL TEACHINGS 
TEACHER INFORMATION SHEET

TOPIC 2.1: Stories and Oral History:  
Communication 

I am an Indian. I am proud to know who I am and where I originated. I am proud to be a  
unique creation of the Great Spirit. We are part of Mother Earth… ‘we have survived, but  

survival by itself is not enough. A people must also grow and flourish.19

THE CONCEPT

The main concept of this lesson is to become aware of the traditional lifestyles of First Nations peoples in Manitoba prior 
to contact. They will be introduced to one traditional form of non-verbal communication that was practiced by many First 
Nations peoples prior to the Treaties. Students will experience a non-verbal activity to gain a connection to this way of  
communicating and be able to describe their feelings and responses. Students will gain an awareness of the issues with inter-
pretation that may have existed at the time of the Treaty. 

BACKGROUND TO CONCEPT

First Nations peoples’ cultures and languages are as diverse as those found in Europe and varied so much that a sign 
language	system	was	utilized	to	communicate.	The	sign	language	was	also	beneficial	to	the	tribes	as	it	provided	a	way	of	
communicating in times of the fur trade, warfare or raids of other tribes. Children were also taught sign language as a means 
of survival when under threat from animals or other tribes. It was also a means to communicate with the Newcomers upon 
their	first	meetings	with	the	First	Nations	peoples.	However,	it	would	be	expected	that	there	was	some	miscommunication	
that would have transpired. Historian Pat Decker Nipper states, 

There are some major differences between Indian sign language and that used by the deaf in America. For example, 
for the word “think,” Indian sign language uses a sign that indicates the heart, which is where they believed thought 
originated.	ASL	(American	Sign	Language)	for	the	deaf	places	fingers	against	the	forehead.	Also,	the	deaf	use	a	lot	
of facial expressions, while the Indians remained stoic, allowing only the hand gestures to carry the meaning.20 

Obviously the example above also depicts the difference in perception and understanding: thinking from the heart or the 
head? It depends greatly on how you see the world. Similar to the issues with sign language comprehension, there were 
issues with interpretation during the Treaty-making process. In relation to the Treaty-making time, Peter O’Chiese, an 
Alberta Ojibway Elder gives an example, 

When the old men said, “we do not give you our timber, “what they meant was that they did not give their pipe 
stem. When they said, “we do not give you our grass,” they meant that they did not give their sweet grass or 
incense. When our people said, “we do not give you the rock of the mountains,” it was meant that they did not give 
their pipe bowl. They use the term rock out of which the pipe is made. When they said, “we do not give you our 
animals,”	it	was	meant	that	they	do	not	give	their	fire,	the	fire	that	is	used	in	our	ceremony.21 

19 (Dickason, 2006, p. v)
20 (Nipper)
21 (Price, 1999)

24 • The Treaties and the Treaty Relations



Traditional forms of teaching and learning depended greatly on the transmission of knowledge utilizing oral history and 
non-verbal communication. By the time the First Nations children became young adults, they were already highly skilled  
in the art of sign language.22 The cross-generational teaching was largely practiced before the Treaty-making period, a  
time when the First Nations peoples still lived a traditional lifestyle of hunting and gathering. Today the art of Native sign 
language is rarely used, although other forms of sign communication does exist (e.g., American Sign Language, baby cod-
ing);	there	are	a	multitude	of	examples	of	sign	language	websites	that	carry	examples	of	its	relevance	yet	today.	

Key concepts for students to focus on are that First Nations peoples used a system of hand signals as one way to facilitate 
communication among themselves and among the Newcomers, who visited their territories.23 This form of communication 
served its purpose until First Nations peoples and the Newcomers began to speak and understand the English language.  
Differing worldviews have continued to challenges communication, even in the English language. 

As a result of the following lesson, students should gain an appreciation for the issues surrounding the Treaty negotiations 
and communication. They will participate in a silent way to converse, which is probably a new way of communication for 
them. Through this activity, they will acquire a connection to the issues surrounding language interpretation and be able to 
relay how it “felt” to communicate non-verbally.

22 (Nipper)
23 Native American Encyclopedia. Native American Sign Language. Retrieved at www.nativeamericanencylopedia.com/native-american-sign-language. 
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LESSON PLAN:

Topic 2.1: Stories and Oral History –  
Communication 
KINDERGARTEN

THEME:  MAAMAWI: “All Together”

SUB-THEME 2:  Traditional Teachings

TOPIC 2.1:  Stories and Oral History: Communication

Lesson Overview:

Sign	language	was	a	crucial	way	to	communicate	in	the	first	meetings	with	the	Newcomers	and	provide	a	medium	in	 
which to translate meanings and understandings. Students will experience the distinct traditional way of the First Nations 
peoples	by	practicing	the	ancient	form	of	non-verbal	communication	and	gaining	a	connection	to	it;	as	well	as	an	 
appreciation for different modes of communication and the challenge of arriving at a mutual understanding. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Gain awareness of the traditional forms of communication utilized by First Nations peoples. 

2. Appreciate the differences in perspective for both Treaty partners in negotiating the Treaties.

3. Recognize there were issues with Treaty negotiation due to language barriers and interpretation. 

Links to Manitoba Social Studies Curriculum: 

0-KI-010 Identify different ways people communicate (i.e. art, dance, song facial expression, body language,  
   sign language).

0-KI-010A Recognize the importance of non-verbal communication in their Aboriginal culture. 

0-VH-004 Demonstrate interest in stories of the past.

Materials Required:

• 8	pictures	of	actions	or	animals	(i.e.	buffalo,	shiver,	dog,	eat,	drink,	pig,	etc)	–	Four	for	Team	A;	and	4	for	Team	B.	

• BLM 2.1.1 & 2.1.2.

• Activities will require a space large enough for students to form a large circle.

• Puppets in Kit.
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) Inform students that they will be learning about different types of communication,  
 some of which does not include spoken words.

b) Using another language (even if it is made up gibberish) begin speaking to the class.  
 Use puppet(s) in Kit to give voice to what is being communicated.

c) Use ‘sign language’ to convey simple messages (i.e. “Hello”: lift up arm, palm facing  
 to students; I am: place hand on chest, to represent “myself, me”; I am cold:  
 demonstrate shivering).

d) Ask students in their common language (English):

 • Did you understand what I was saying?

 • How did you understand?

 • What was I saying?

Acquire

What strategies facilitate learning 
for groups and individuals?

a) Inform students that people who did not speak the same language had to use sign  
 language, and body language to communicate.

b) Show pictures of sign language (BLM 2.1.1 and 2.1.2); ask them to identify the  
 messages in the pictures. 

Apply

How will students demonstrate 
their understanding?

a) Pair students and identify each as either the ‘A’ group or the ‘B’ group.

b) Call up the each group and show them a picture (if pictures are not available, whisper  
 an animal or action in their ear); students return to their partner and act out the  
 illustration using only sign and body language (no talking!). When the other person  
 guesses the correct answer, both partners sit down to signify they are done. Do the  
 same for 4 pictures. Repeat with the next group (different pictures). Optional: Each  
 group presents to the larger class and the class guesses together. Ask the students to  
 relate how they felt using sign language. Invite discussion.

Further Learning:

• English	Language	Arts:	Students	write	out	the	poem	and	create	pictures	of	Treaty	People;	word	recognition.	

Assessment: 

Reference Available:

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca
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BLM 2.1.1: Examples of Native Sign Language24

24 Retrieved at www.proudeaglesplace.spruz.com
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BLM 2.1.2: Sign Language “Hello My Friend”25

25 Retrieved at www.home.online.no 
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SUB-THEME #2: TRADITIONAL TEACHINGS 
TEACHER INFORMATION SHEET

TOPIC 2.2: Teachings, Stories about Values:  
Respect and Sharing – First Nations  
Peoples’ Values

The traditional worldviews of First Nations peoples in Manitoba are the foundations to the First Nations 
peoples respective way of thinking, way of life and relationships with all Creation.26

THE CONCEPT

First Nations peoples’ traditional worldview is based on the natural order, and the law of Creation. This way of viewing 
the world is depicted in the traditional lifestyles of the First Nations peoples which perceive human life as one segment of 
a complex a natural system where respect and sharing are critical to maintaining a respectful harmonious relationship and 
maintaining balance in the universe. First Nations peoples’ beliefs in natural law(s) stem from their direct relationship  
with the Creator. These concepts are explored more in depth in the Treaty Essential Learnings: The Treaty Experience in 
Manitoba Chapter 4: Worldviews. 

BACKGROUND TO CONCEPT

The traditional teachings of the First Nations peoples reveal the values individuals and communities respected and followed. 
Laws of nature and a deep belief in a greater power rooted the First Nations peoples in practicing a lifestyle of mutual 
respect	for	all	other	life.	In	adhering	to	the	natural	law,	it	was	one’s	responsibility	to	‘govern’	oneself	accordingly;	as	one	
segment of a complex natural order. The First Nations peoples recognized the control the elements of the natural order had 
over humans and its ability to impact their survival. Common to all Indigenous cultures is the high rapport for a ‘greater 
spirit’ and its connection to the natural world. The First Nations peoples consider the existence of humans as a thread in a 
complicated web of many other life forms where respect is primary element of a co-existence relationship.

Traditionally,	First	Nations	peoples	viewed	all	of	life—animals,	fish,	plants	and	trees	as	their	relatives,	brothers	and	sisters.	
They	did	not	see	the	other	life	forms	as	of	lesser	value	than	humans.	As	a	result,	the	people	established	values	that	reflected	
a culture of reciprocity and regard for the natural environment. The First Nations peoples took only what was needed and 
made use of all the parts of an animal, with very little left for dogs or other wildlife that might come across the remnants of 
the kill. When an animal or plant was taken, an offering of tobacco and a prayer of thanks to the Creator was always made. 
Tobacco is considered to be one of the main medicines of the First Nations peoples and it is considered highly respectful to 
offer tobacco as an expression of thanks. 

26 (Treaty Relations Commission of Manitoba, September 2011)
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The traditional values were taught through story-telling and demonstrated by ceremonies down the ancestral lines from 
grandparents to their grandchildren. The First Nations peoples were very close-knit family communities, and it was not 
uncommon for grandparents to do the child rearing and values-teaching of the children. Grandparents shared stories as a 
way of teaching the children the values that were to be observed individually and communally. These stories always carried 
a very distinct teaching that provided the children with the knowledge they needed to be a good citizen within their society. 
Traditional	values	were	not	identified	as	a	list,	but	would	be	demonstrated	through	communal	and/or	family	behaviour	and	
were taught to children through consistent reinforcement. For example, young people would have been regularly told of the 
importance of helping others, saying hello to older people and being respectful to elders. Values were taught through spiri-
tual practices and cultural activities. Children were immersed in the teachings on an everyday basis and in special gather-
ings, to the point they absorbed the intrinsic laws of nature as their own and the way of their people.

Wow, I love learning about First Nations 
peoples’ worldview and values. I can’t 
wait to share this with my family.
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LESSON PLAN:

Topic 2.2: Teachings, Stories about Values: Respect 
and Sharing – First Nations Peoples’ Values 
KINDERGARTEN

THEME:  MAAMAWI: “All Together”

SUB-THEME 2:  Traditional Teachings

TOPIC 2.2:  Teachings, Stories about Values: Respect and Sharing – First Nations Peoples’ Values

Lesson Overview:

The traditional teachings of the First Nations peoples are based on the natural law of the Creator that follows a self- 
governing fashion of ethical behaviour. As the Creator was the supreme law, the obligation of humans was to adhere to the 
order set forth by the Great Spirit. The values that accompanied this way of life were based on fundamental principles for 
a moral and respectful perspective in regards to all other life forms. In this lesson, students will be exposed to First Nations 
peoples traditional values of respect and sharing. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Gain awareness of the traditional values of the First Nations peoples. 

2. Appreciate the First Nations peoples worldview from which their values evolved. 

Links to Manitoba Social Studies Curriculum: 

0-KC-004 Give examples of ways in which people cooperate in order to live together peacefully. 

0-KH-019 Recognize that they can learn from stories of the past. 

0-VH-004 Demonstrate interest in stories of the past.

Materials Required:

• MFNERC Values Poster Series or Book: The Seven Teachings (Courchene, 2006) found in the Kit.
• Washable paint, brushes, paint paper, old shirts to wear while painting.
• Puppet from the Kit.

27 (Treaty Relations Commission of Manitoba, September 2011, p. 62)
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) Read the book The Seven Teachings. Use a puppet to narrate. Discuss the message  
 that is provided for each value/teaching.

b) Invite students to provide descriptions of the posters/pages; lead the discussion  
 with focus questions:

 • What does the value mean? (Focus on values of respect and sharing as  
  fundamental concepts related to Treaties and the Treaty relationship).

 • What are some of the associated behaviours? 

Acquire

What strategies facilitate learning 
for groups and individuals?

a) Invite students to talk about a value that they are familiar with and describe what it  
 means to them. Ask them to relate to the value to something familiar to them  
 (i.e. family, friends, or community). 

b) Instruct students paint their own poster that illustrates a picture of the value of respect  
 or sharing as it relates to the Treaties and the Treaty relationship. Optional: Do a  
 class mural.

c) Display all paintings outside in a public space for other grades to enjoy.

Apply

How will students demonstrate 
their understanding?

a) Once students have completed their poster, ask each student to present their poster  
 and provide an explanation of what it means. Optional: each student presents at their  
 segment of the mural. 

Further Learning:

• Read The Hand Shake story and focus on the act of shaking hands as a way to show respect, to greet others  
in peace and friendship. Have students practice their own hand shake and greeting with their peers.

• Manitoba Education Native Studies Early Years www.edu.gov.mb.ca/k12/abedu/abdocs/K-4_resource.pdf. 

• Manitoba First Nations Education Resources Center (2008). First Nations Teachings and Practices. Winnipeg, MB: 
Author – resource available through MFNERC.

Assessment: 

Reference Available:

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca
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SUB-THEME #3: HISTORY 
TEACHER INFORMATION SHEET

TOPIC 3.1: The Life of Indigenous People  
in Canada Prior to Contact 

The tipi is…symbolic of the traditional values that helped to formulate the First Nations  
worldview and provide teachings of behaviour and a positive character.27

THE CONCEPT

Traditionally, the First Nations peoples of the Plains lived a nomadic or semi-nomadic lifestyle to follow food sources and 
to establish winter sites that provided safety and secure food and water sources. Adapted to their unique lifestyle, the plains 
First Nations peoples developed a portable home, the tipi (or teepee). Some of the tipis were adorned with illustrations that 
represented them in some way (e.g., an important person lived there [medicine person, family and/or clan] etc.) or honoured 
a cherished natural element (e.g., sun, thunder, water, etc.), signaling to visitors, to whom the tipi belonged and to which 
traditional territory they occupied. 

BACKGROUND TO CONCEPT

The tipi was made out of animal skins (primarily buffalo) that had been tanned and sewn together by sinew and placed over 
poles	that	were	placed	upright	in	a	cone	like	shape.	A	fire	was	made	in	the	middle	of	the	tipi	and	kept	the	family	warm,	dry	
and it was also used for cooking. The design of the tipi varied from tribe to tribe, a major difference being the number of 
primary poles used for the structural frame. The Blackfoot people instituted a four-pole system, while the Cree, Ojibway 
and Sioux people typically used a three-pole method. The four-pole system resulted in a somewhat more circular form and 
required fewer supplemental poles, but was less stable than the three-pole form. 

The	tribal	affiliations	were	easily	identifiable	by	the	variations	in	the	design.	A	tipi	owner’s	wealth	and	status	in	the	tribe	
was depicted not only by the amount of dogs and horses, but the number of poles that held up the tipi. Before the arrival of 
horses,	the	tipi	was	transported	by	dogs;	with	the	arrival	of	the	horse	and	its	ability	to	carry	heavier	loads,	the	tipi	became	
larger. Some tipis (not all) were adorned with painted illustrations to depict the owner, the family, or the tribe and usually 
represented a spiritual meaning or association to the natural or spiritual world. Tipi illustrations were practiced by most 
plains tribes, but it is the Blackfoot peoples that consistently demonstrated the use of visual representation on their tipis.

The tipi is considered to be a “women’s lodge” and is often associated with a woman’s skirt. It was the woman’s role to  
construct the tipi, erect and disassemble it each time the tribe moved. The tipi’s entrance was situated facing the Eastern 
direction	to	meet	the	rising	sun.	People	who	shared	the	tipi	had	specific	locations	to	sleep	and	keep	their	personal	items.	
Usually	the	oldest	male	held	the	western	location,	immediately	behind	the	fire	and	facing	the	entrance.	When	entering	 
the	lodge,	it	would	have	been	protocol	to	acknowledge	him	first.	Tribal	tipis	were	placed	strategically	to	ensure	that	the	
dignitaries of the community were well sheltered and located centrally. 

After the Treaties were signed and the First Nations peoples relocated to reserves, more First Nations peoples began to live 
in houses and it was not long after that the tipi became a secondary source for shelter. Today, many First Nations peoples 
still use a tipi for seasonal and recreational activities and it remains a symbol of Indigenous pride. The tipi is recognized  
as	a	significant	representation	of	the	traditional	worldview	of	the	plains	First	Nations.	The	Treaty	Essential	Learnings	
(TELs,	pg.	59)	provides	teachings	that	depict	the	values,	moral	and	ethics	that	were	represented	in	each	pole	of	the	tipi;	in	
all there are 15 teachings associated with the tipi poles.
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For Cree people, the word “tipi” doesn’t mean anything. There is a Cree word we use today; we say miga-
wap. But traditionally, we say Kitche Migawap (Sacred). In Cree language, for old woman, we say, Noteg-
weu. Years ago we used the term Notaygeu, meaning when an old lady covers herself with a shawl. A tipi 
cover is like that old woman with a shawl. As it comes around the tipi, it embraces all those teachings, the 
values of community that the women hold. No matter how many children and great grandchildren come 
into that circle of hers, she always still has room. And if you put it up right, the poles never show on the 
bottom, and that tipi stands with dignity, just as, years ago, women always covered their legs with the 
skirt, which also represents the sacred circle of life. And when you put the flaps up, it teaches you how we 
embrace life itself. It’s like a woman standing there with her arms out, saying “Thank you” to everything.

(Retrieved from http://www.whitewolfpack.com/2011/02/sacred-teaching-how-to-build-teepees)
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LESSON PLAN:

Topic 3.1: The Life of Indigenous People  
in Canada Prior to Contact 
KINDERGARTEN

THEME:  MAAMAWI: “All Together”

SUB-THEME 3:  History

TOPIC 3.1:  The Life of Indigenous People in Canada Prior to Contact

Lesson Overview:

The	First	Nations	peoples	that	lived	on	the	plains	practiced	a	nomadic	lifestyle;	to	accommodate	their	way	of	life,	they	
developed	the	tipi.	Some	tipis	were	painted	with	illustrations	depicting	the	owner’s	identity;	usually	on	people	of	tribal	 
prestige or importance had painted tipis. In this lesson, students will associate their connection and belonging to their  
family identity and illustrate that on a tipi canvas. Students will present their tipis to the class and explain its meanings. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Gain awareness of the traditional values of the First Nations peoples. 

2. Appreciate the First Nations peoples worldview from which their values evolved. 

Links to Manitoba Social Studies Curriculum: 

0-KC-004 Give examples of ways in which people cooperate in order to live together peacefully. 

0-KI-009 Identify groups in which people live, work, and play together. 

0-KH-019 Recognize that they can learn from stories of the past. 

0-VH-004 Demonstrate interest in stories of the past.

0-Kl-013	 Give	examples	of	how	the	natural	environment	influences	daily	lives.	

Materials Required:

• Book: The Hand Shake in the Kit.
• Scissors, glue, crayons or paint, long strip and tacks.
• Puppet(s) in Kit.
• BLM 3.1.1: Tipi shape. 
• BLM 3.1.2: Examples of Tipi Paintings. 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) Assemble students in a large circle. 

b) Relate students back to The Hand Shake story and ask students to identify some  
 examples of how the First Nations peoples lived before the Newcomers came to Canada  
 (e.g., lived in homes made from natural resources, used dogs for carrying items, hunted  
 for meat, made their own medicines).

c) Select a puppet from the Kit to give voice for the lesson.

Acquire

What strategies facilitate learning 
for groups and individuals?

a) Show students various pictures of painted Tipis (BLM 3.1.1 and initiate discussion  
 on the paintings:

 • What does the picture represent? (A connection to animals, the environment.) 

 • Who do you think lived here? (Symbols of the families who lived there, a title of  
  someone important: Headman [Chief], Medicine man [doctor], Elder [teacher]).

 • Why do you think they painted their tipi? (To represent who lived there).

b) Invite students to describe, if they had a Tipi, what would it look like? What kind of  
 pictures would be on the Tipi to represent who they are? 

Apply

How will students demonstrate 
their understanding?

a) Give each student BLM 3.1.2.

b) Instruct students to draw on their Tipi the pictures they feel are relevant to them.

c) Instruct them to cut out the Tipi and glue it together.

d) Once everyone is done, each student will present their Tipi to the class.

e) Teacher will display the Tipis by hanging them on the ceiling (using some string  
 and a tack).

Further Learning:

• Technology in the Classroom: demonstrate to students an on-line search of ‘tipi’ images. Select one or two and have  
an exploratory discussion on the images drawn on the tipis and what they might mean. Use this exercise to:

a)	 illustrate	how	different	worldviews	bring	different	perspectives	to	interpretations;	

b)	 relate	back	to	the	time	of	contact,	when	the	Newcomers	first	came	to	this	land	and	saw	the	different	First	Nations	
peoples’	lodges	and	tipis;	and	

c) encourage students to always explore potential multiple meanings and interpretations of images and words from 
different sources (i.e. people, research) so they can be reasonably certain what something means. This can begin 
with each of them in their conversations with each other as a way of ensuring positive communications.

• Invite an Elder to the class to talk about Tipi teachings.

Assessment: 

Reference Available:

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca
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BLM 3.1.1: Tipi Examples28

28 (Maurice, n.d.)
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BLM 3.1.2 Tipi Shape
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SUB-THEME #3: HISTORY 
TEACHER INFORMATION SHEET

TOPIC 3.2: Early Lifestyles of First Nations  
Peoples and Newcomers 

That people were living in the Americas during the later Ice Ages is no longer debated;  
what is not agreed on is when the movement from the Old World to the New began.29

THE CONCEPT

With the arrival of the Newcomers a new way of life evolved for the First Nations peoples. After the Treaties were signed 
the First Nations peoples were relocated to lands that were set aside for them by the Canadian government. These parcels 
of land became known as ‘reserves’. This was the beginning of a new sedentary lifestyle which was quite contrary to their 
traditional way of life. By adopting a sedimentary way of life, the First Nations peoples had adapt to a new lifestyle and 
change their homes, transportation, clothing and food sources.

BACKGROUND TO CONCEPT

Prior to the signing of the Treaties the First Nations peoples continued to live a traditional way of life. Living a nomadic  
or semi-nomadic lifestyle, the First Nations peoples were continually on the move. They moved with food sources and 
utilized the natural resources to supplement their lifestyle. Buffalo was a primary resource for many First Nations peoples, 
providing hide for their tipis, clothing, sinew for sewing, making ropes, bones for tools, not to mention meat, and fur. The 
First Nations peoples ensured that they used the entire animal as a way of respecting what the Creator provided for them 
in their traditional lands. Before the arrival of the European horse, dogs were used to transport a family’s possessions from 
location to location. 

The arrival of the Newcomers brought a new reality for the First Nations peoples. The way of life of the Newcomers was 
being	promoted	as	a	new	means	of	survival;	a	new	beginning,	a	new	worldview.	After	the	signing	of	the	Treaties,	the	First	
Nations	peoples	were	relocated	to	reserves;	tracts	of	lands	to	establish	their	communities.	Their	portable	homes	were	folded	
and put away, replaced with log homes that ensured the family began a sedimentary way of life. Horses were now regularly 
used as the primary way of transportation across the plains and dogs became pets. Although, many First Nations people  
continued to wear animal hide clothing from their former traditional lifestyle days, after awhile as the buffalo became 
extinct, this was also replaced. In historical times, it would have been easy to recognize a First Nations person simply by  
the way he/she dressed, that is not so true today. First Nations peoples have continued to adapt to new lifestyles and new 
ways of life as times continue to change. 

Students should learn to distinguish between the early lifestyles of the First Nations peoples and the Newcomers by  
contrasting their main ways of life: homes, clothing, transportation and food. They will demonstrate their comprehension  
by completing a Black Line Master assignment.

29 (Dickason, 2006, p. 20)
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LESSON PLAN:

Topic 3.2: Early Lifestyle of First Nations  
Peoples and Newcomers 
KINDERGARTEN

THEME:  MAAMAWI: “All Together”

SUB-THEME 3:  History

TOPIC 3.2:  Early Lifestyle of First Nations Peoples and Newcomers 

Lesson Overview:

Students in this lesson will learn to distinguish between the early lifestyles of the First Nations peoples and the Newcomers: 
lifestyles: 1) homes, 2) clothing, 3) transportation, and 4) food. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Recognize that the arrival of the Newcomers impacted the way of life for the First Nations peoples.

2. Appreciate that the Treaties changed the traditional lifestyle of the First Nations peoples. 

3. Distinguish the traditional lifestyle of the First Nations peoples and the Newcomers. 

Links to Manitoba Social Studies Curriculum: 

0-KI-007 Identify groups that are important to them.

0-VI-002 Value their own and others’ interests and abilities. 

0-KC-004 Give examples of ways in which people cooperate in order to live together peacefully. 

0-KH-019 Recognize that they can learn from stories of the past. 

0-VH-004 Demonstrate interest in stories of the past.

Materials Required:

• Book: The Friendship in the Kit.

• Puppet from Kit.

• BLM 3.2.1 Chart

• BLM 3.2.2 Images for Chart Exercise
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) Assemble students in a large group and return to the pages in the story, The  
 Friendship, when the Newcomers come to Canada. 

b) Select a puppet from the Kit to engage students. Initiate discussion with lead questions:

 • What do you think the Newcomers and the First Nations peoples did when they  
  first met? (Shook hands, sign language).

 • What do you think they said? (Hello, Hi, Anin, Tansi).

 • What would they notice first? (Clothing, physical appearance, language difference).

 • Do you think they were friendly to each other? (Yes, we still live peacefully today). 

 • How did the Newcomers and the First Nations peoples help each other? (First  
  Nations peoples took them into their communities, helped through the winter,  
  Newcomers brought new tools).

Acquire

What strategies facilitate learning 
for groups and individuals?

a) Create a chart (similar to BLM 3.2.1) and ask students to identify the difference  
 between the way of life for the First Nations peoples and the Newcomers for example:

 • Housing: First Nations: Tipis, Wigwam, Longhouse; Newcomers: Log houses,  
  wooden houses;

 • Clothing: First Nations: leather, fur; Newcomers: cloth dress, jackets;

 • Food: First Nations: Buffalo, moose; Newcomers: pigs/ cows;

 • Transportation: First Nations: walk, dogs; Newcomers: wagon, horse.

 • Use BLM 3.2.2 images for the Chart exercise.

b) Optional: pass around books that illustrate First Nations peoples traditional lifestyle  
 and Newcomers to give students visual examples. 

Apply

How will students demonstrate 
their understanding?

a) Give each student BLM 3.2.1 and BLM 3.2.2. to complete. Instruct students to cut  
 pictures and glue them in the places they think they belong. 

Further Learning:

• Read The Friendship storybook to the students using one of the puppets from the Kit as the storyteller. Draw  
student’s attention to how First Nations peoples helped the Newcomers to adjust to a new way of life in a new land. 
Focus on page 8 and have students explore what kind of help Newcomers might have needed. Discuss and then have 
students draw their own picture. Visit with each student and write down a simple sentence from their interpretation  
of their picture.

Assessment: 

Reference Available:

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca
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BLM 3.2.1 Chart – Early Lifestyles: Where does the picture go?

Which is which? First Nations Peoples Newcomers

House:

Clothing: 

Food:

Transportation:
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BLM 3.2.2 Images for Chart Exercise on Early Lifestyles  
of First Nations Peoples and Newcomers
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SUB-THEME #4: TREATIES 
TEACHER INFORMATION SHEET

TOPIC 4.1: Treaty Symbols 
To understand the Treaties, one must appreciate the Treaty making process and thereby the significance  

of the symbols and the symbolism of the actions of both First Nations peoples and Crown (Canada).30

THE CONCEPT

Since contact, First Nations peoples and the Newcomers shared their way of life with each other, interchanging knowledge, 
practices and customs. Each of the Treaty partners participated in the Treaty-making process with their own customs and 
symbols. Each partner brought their own perspective to the negotiation process and held their own rituals for honouring  
the agreements. 

BACKGROUND TO CONCEPT

At the Treaty-making time, life for the First Nations peoples was still nomadic or semi-nomadic and they still relied on 
the	sustenance	of	the	land;	however,	there	were	also	huge	changes	that	impacted	their	traditional	way	of	life.	The	primary	
source of sustenance, the buffalo was becoming scarce, the railway was encroaching farther west, more and more settlers 
were arriving. The world they had lived since time immemorial would never be the same. The First Nations peoples wit-
nessed	the	changes	and	recognized	the	need	to	protect	their	unique	way	of	life;	they	would	have	to	adapt	but	never	give-up	
their inherent teachings and ways of life. The Treaty agreements brought security to both the First Nations peoples and the 
Newcomers, opening the land to new settlement and acting as a protection for an old one. It was a time of change for all. 

The booklet titled The Treaty ABCs, found in the Kit, provides a snapshot of the relationship between the First Nations 
peoples and the Newcomers. It illustrates many symbols of the two nations coming together. The ABCs present many main 
ideas that depict the Treaty story and the symbols that were presented along the journey. Each ‘letter’ of the Treaty alphabet 
symbolizes	a	key	concept	of	the	historic	Treaty	partnership;	highlighting	its	continued	significance	in	contemporary	times.	
The Treaty ABCs	offer	many	opportunities	for	further	learning;	each	letter	can	be	utilized	as	an	individual	lesson	and	can	be	
incorporated into other subject areas (e.g., alphabet letters can be used to count, to establish patterns, etc.). We encourage 
you to utilize The Treaty ABCs as your primary source to teaching the ABCs to your early learners and all other activities 
that include an ABC base.

30 (Treaty Relations Commission of Manitoba, September 2011, p. 71)
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LESSON PLAN:

Topic 4.1: Treaty Symbols 
KINDERGARTEN

THEME:  MAAMAWI: “All Together”

SUB-THEME 4:  Treaties

TOPIC 4.1:  Treaty Symbols 

Lesson Overview:

Utilizing The Treaty ABCs booklet, students will become aware of key concepts depicting the Treaty relationship  
between	the	First	Nations	peoples	and	the	Newcomers;	they	will	also	learn	to	recognize	letters	of	the	alphabet.	

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Become aware of key concepts associated with the Treaty-making time.

2. Recognize symbols associated with the Treaty.

Links to Manitoba Social Studies Curriculum: 

0-KI-007 Identify groups important to them.

0-KH-019 Recognize that they can learn from stories of the past.

0-VH-004 Demonstrate interest in stories of the past.

0-KC-005 Recognize that they live in a country called Canada.

Materials Required:

• Book: The Treaty ABC’s in the Kit.
• Play	Dough	Recipe:	1/2	cup	salt,	1/2	cup	water,	1	cup	flour	food	dye	(any	color,	be	creative!	Add	more	flour	 

if needed), newspaper to cover the surface you’re working on. It only takes about 10 minutes to make.
• Digital camera, if available.
• Puppets from the Kit. 
• We Are All Treaty People book in the Kit for further learning.
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) Assemble students in a large circle.

b) Read the “Treaty ABCs”. Consider using one of the puppets to give voice to the story.

c) Invite students to discuss the examples provide in the book and give other examples.  
 Optional: use a projector/whiteboard to showcase archival Treaty related pictures to  
 students, invite discussion. On-line resources: www.trcm.ca; or Treaty Image Gallery at  
 www.aadnc-aandc.gc.ca. 

Acquire

What strategies facilitate learning 
for groups and individuals?

a) Have students return to their work space and give each person a piece of play dough.

b) Reread each letter of the Treaty ABCs and at each letter instruct students to shape their  
 play dough into the letter.

c) Invite students to cite examples for words that begin with the letter. 

d) Ask students to pick a letter from the Treaty ABCs and make their own symbol to  
 represent the letter. 

Apply

How will students demonstrate 
their understanding?

a) Have each student take a turn to explain to the rest of the class his/her symbol.  
 Optional: Teacher takes a digital photo of each student and their symbol and creates a  
 display with the photos. 
 Optional: Students can create their own Treaty Story ABC Book. 

Further Learning:

• Students can create their own Treaty Story ABC book. 
• Read the book titled We Are All Treaty People as an extension of the peace and friendship between First Nations  

and the Newcomers. Interpret the story to ensure that the students know that this relationship carries over to the  
present among each and everyone in Manitoba and Canada. Draw attention to a map of the province and the country  
to demonstrate the far-reaching impact of the story.

Assessment: 

Reference Available:

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca
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SUB-THEME #4: TREATIES 
TEACHER INFORMATION SHEET

TOPIC 4.2: Treaties are Forever –  
A Promise is More Than a Promise 

What I trust and hope we will do is not for today or tomorrow only; what I will promise and that  
I believe and hope you will take, is to last as long as that sun shines, and yonder river flows.31

THE CONCEPT

The First Nations peoples attended the Treaty negotiations with Crown (Canada) with the intention to create an agreement 
that	was	sanctioned	under	the	witness	of	the	Creator;	any	pledge	would	be	recognized	as	sacred	under	the	laws	of	the	Great	
Spirit. The promises were to be honoured as long as the natural world continued to exist and the people lived. 

BACKGROUND TO CONCEPT

The	Treaties	were	to	be	honoured	and	recognized	for	“as	long	as	the	sun	shines,	the	grass	grows,	and	the	rivers	flow.32 
Elders have explained this worldview as, “First Nations understood the reference to grass as an acknowledgement of the 
Creator	and	Creation;	and	the	reference	to	water	as	acknowledgement	of	life	at	the	time	of	birth,	meaning	inclusive	of	suc-
cessive generations yet to be born.”33 For this reason, the phrase “as long as the sun shines, the grass grows, and the rivers 
flow”	also	is	referenced	as	“as	long	as	the	sun	shines,	the	grass	grows	and	waters	flow”.	Both	statements	refer	to	the	longev-
ity of the Treaties and the shared obligations that were made. Promises that were made in the Treaties were not only for  
the	people	negotiating	them,	but	for	all	those	that	followed;	each	inheriting	the	responsibility	to	honour	the	agreements.	
Both Treaty partners came to the negotiations knowing full well that they would be making an agreement that would last 
well beyond their time. When the Treaties were signed, they were considered to be permanent agreements that would  
affect the lives of the following generations.34 The reference to the natural world and its existence illustrates that the  
honour of the Treaties was considered by both partners to be “forever”. 

Students will learn to appreciate that the promises that were made in the Treaties were made with future generations in  
mind and were to be honoured forever. They will recognize the intent for Treaties to remain throughout their lifetime and 
beyond.	Students	will	relate	to	the	passages	“as	long	as	the	sun	shines,	the	grass	grows	and	the	rivers	flow	“or”	as	long	as	 
the	sun	shines,	the	grass	grows,	and	waters	flow”	by	engaging	in	an	activity	that	utilizes	all	of	these	elements	in	planting	 
a seed and observing it grow.

31 (Morris, 1971, p. 202)
32 (Morris, 1971)
33 (Assembly of Manitoba Chiefs (AMC), Council of Elders, January 27, 2011)
34 (Treaty Relations Commission of Manitoba, September 2011, p. 32)
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LESSON PLAN:

Topic 4.2: Treaties are Forever –  
A Promise is More Than A Promise 
KINDERGARTEN

THEME:  MAAMAWI: “All Together”

SUB-THEME 4:  Treaties

TOPIC 4.2:  Treaties are Forever – A Promise is More Than A Promise 

Lesson Overview:

Students will learn that the Treaties were made with the future generations in mind. They will begin to understand the phrase 
“as	long	as	the	sun	shines,	the	grass	grows,	and	the	rivers/waters	flow”	which	outlines	the	time	period	that	the	Treaties	are	to	
be honoured – forever. 

Treaty Essential Learnings:

By the end of the lesson, students will be aware that:

1. Treaty agreements are to be honoured forever.

2. Treaty agreements were made with the future generations in mind. 

Links to Manitoba Social Studies Curriculum: 

0-KC-004 Give examples of ways in which people cooperate in order to live together peacefully. 

0-KH-019 Recognize that they can learn from stories of the past. 

0-VH-004 Demonstrate interest in stories of the past.

0-KL-0134	 Give	examples	of	how	the	natural	environment	influences	daily	life.

0-Vl-003 Appreciate the beauty and importance of the natural environment

Materials Required:

• Parental note asking that each student bring a small container from home for planting (have extras in case someone 
forgets theirs) 

• Soil
• Book: The Friendship in the Kit.
• Puppets in the Kit.
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) Assemble students into a large group setting.

b) Focus on the segment of the Treaty story in The Friendship that depicts the promises  
 the two nations made to each other.

c) Initiate discussion, lead questions:

 • What was the promise? (First Nations promised to share the land; Newcomers  
  promised the First Nations people would always have special privileges). 

 • Was the promises kept? (Yes, First Nations shared the land and gained special  
  relationship with Crown (Canada). 

 • Have you ever made a promise? What was it?

 • Did you ever break a promise? How did you feel about it?

 • Why should you always keep the promise? (To keep your integrity, your  
  responsibility; it is honesty, the right thing to do).

 • How long is a promise? (As long as the two people agree to).

Acquire

What strategies facilitate learning 
for groups and individuals?

a) Go the on the segment of the Treaty story in The Friendship that illustrates how long  
 the Treaties were to be honoured. Treaties were promised for as long as the sun shines,  
 the grass grows and the waters flow. 

b) Ask students what they think that means. 

 • How long is the promise? (A very long time).

 • Why are Treaties more than a promise? (Because the sun will always shine, the  
  grass will always grow, and the rivers/waters will always flow as long as the world  
  exists. Treaties are forever.)

 • Do the Treaties still exist today? (Yes).

 • Who is a Treaty person? (All Canadians, Manitobans, I am).

 • Do you have to keep the Treaty promise? (Yes).

c) Tell the students that he/she is very proud of all of them for being such good Treaty  
 citizens and that to celebrate their good efforts they are going to plant a seed of hope  
 to keep the promise and show that the Treaty relationship can remain strong with care  
 e.g. symbolism of the plant being watered and fed regularly. 
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Apply

How will students demonstrate 
their understanding?

a) Instruct students to prepare their desks or spaces for planting and to retrieve their  
 planter from home (e.g. everything put away, newspaper cover).

b) Fill each student’s container with soil and give them a seed to plant (1 inch deep) and  
 to cover with soil; teacher will water each student’s seed. 

c) The teacher will invite discussion:

 • What does the seed need to grow? (Water, sun, earth, and most importantly –  
  someone to care for it, water it every day, watch over it – keep it safe).

d) The teacher will ask the students “What is your promise to your plant? (Promise to take  
 care of my plant, water it,and keep it safe).

e) The Teacher will ask the students “what is your promise to the Treaty? (To keep it, to  
 honour it, to respect it).

f) Over the course of the growing period, students will be allowed time to care for their  
 plant and watch it grow. The teacher will reinforce concepts of keeping care of Treaty  
 promises, similar to caring for the plant.

g) Students can take it home once it has sprouted and encourage them to share the  
 teaching that link the growing of the plant and the Treaty promises (honour the care of  
 the plant/Treaty, everyone’s individual responsibility to care for the plant/Treaty, etc.).

h) Encourage students to share the Treaty story with their family. 

Further Learning:

• Read the story: A Promise is a Promise35;	and	engage	students	in	a	discussion	as	to	why	a	promise	is	so	important;	and	
how a promise is like a Treaty.

• Read the story We Are All Treaty People	from	the	Kit;	and	engage	students	in	a	discussion	of	what	it	means	to	make	 
a	promise	that	last	forever	“as	long	as	the	sun	shines,	the	grass	grows,	and	the	river	flows”.	Have	students	draw	their	
own picture of this promise.

Assessment: 

Reference Available:

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca

35 (Munsch, A promise is a promise, 1988)
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EVALUATION
Evaluation of The Treaties and the Treaty Relationship: Teacher Guide for Kindergarten is critical to the Treaty Relations 
Commission of Manitoba’s continuous improvement cycle and to the future development of Treaty education resources at 
the other grade levels. As a means to continue informing this process, an evaluation form has been provided (Appendix 1).

Teachers are encouraged to take time to complete the evaluation form and return it to the Treaty Relations Commission of 
Manitoba	office.

ATTENTiON: 
The Treaties and the Treaty Relationship: Teacher Guide for Kindergarten

The Treaty Relations Commission of Manitoba 
400 – 175 Hargrave Street 
Winnipeg, Manitoba R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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APPENDIX 1: Evaluation Form
1.	 Overall,	on	a	scale	of	1	(poor)	to	five	(excellent),	how	would	you	rate	the	Treaties and the Treaty Relationship:  

Teacher Guide for Kindergarten?

____________________________________________________________________________________________

 1 2 3 4 5

 Poor     Excellent

2. Please comment on the strengths of the Teacher Guide (includes teacher information sheets, lesson plans and Black 
Line Masters).

3. Please comment on the areas requiring improvement:

4. Please provide additional comments or recommendations:

Thank you for completing the evaluation form. Please return via fax, post, or email to:

ATTENTiON:  
The Treaties and the Treaty Relationship: Teacher Guide for Kindergarten

The Treaty Relations Commission of Manitoba 
400 – 175 Hargrave Street 
Winnipeg, Manitoba R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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