
“As long as the sun shines, grass grows and the rivers flow”

WE ARE ALL TREATY PEOPLE

Treaties
Treaty Relationship :

and theThe

Teachers’ Guide
Grade 10: First Nations Sacred Places  

and Traditional Territories

10



TREATY RELATIONS COMMISSION OF MANITOBA
The Cover: The Beaded Mace Runner by Artist Debbie A. Desjarlais, was presented by the Treaty Relations Commission 
of Manitoba, on behalf of all Treaty people, to the Manitoba Legislative Assembly to thank them for acknowledging and 

honouring First Nations Treaties and the longstanding Treaty relationship on May 12, 2010.

Grade 10 Teachers Guide • i



© Treaty Relations Commission of Manitoba, 2011, Revised 2014. 

Produced by the Treaty Relations Commission of Manitoba (TRCM) in partnership with the Assembly of Manitoba 
Chiefs, Aboriginal Affairs and Northern Development Canada, Manitoba Education and Advanced Learning, and the 
Manitoba First Nations Education Resource Centre. All rights reserved. This book is to be used for educational purposes 
only and is not intended for resale. Permission to adapt the information contained herein for any other purpose requires 
permission from the Treaty Relations Commission of Manitoba.

ISBN 978-0-9939106-2-3

Main entry under title:

The Treaties and the Treaty Relationship: Teachers’ Guide: Grade 10: First Nations Sacred Places 
and Traditional Territories

The Treaties and the Treaty Relationship: Teacher Guide for Grade Ten is a resource for classroom teachers. 
The Treaty education theme for Grade Ten is “First Nations Sacred Places and Traditional Territories”. It 
provides eight lessons on basic Treaty education topics that introduce students to the importance and signifi-
cance of First Nations peoples’ relationship to land and places which has shaped their history and identities. 
It is a resource for teachers to learn and to teach about how First Nations peoples’ relationships to sacred 
places and traditional territories continue to the present and how the Treaties and the Treaty relationship 
between First Nations in Manitoba and the Crown (Canada) have been shaped by these connections.

 1. First Nations – Government Relations. 2. First Nations – History- Manitoba. 3. First Nations –   
 Relations with early settlers- Manitoba. 4. Teaching – Aides and devices. 5. Canada – Treaties- History.

371.33



CONTENTS
PREFACE ......................................................................................................................................................................... 1
ACKNOWLEDGEMENTS ............................................................................................................................................ 3
1. OVERVIEW OF TEACHER GUIDE FOR GRADE TEN...................................................................................... 5

 1.1 Treaty Education Themes, Sub-Themes, Topics and Essential Learning Goals .............................................. 5

 1.2 Specific Linkages to Learning Outcomes for Manitoba S2 Geography Cluster Overviews ............................ 6

 1.3 Learning About Treaties in the Senior Grade Levels – Pedagogy ................................................................. 11

 1.4 General Linkages to Manitoba Education Curriculum ................................................................................... 12

2. GRADE TEN TREATY EDUCATION LEARNING RESOURCES .................................................................... 13

 2.1 Sub-Theme #1: Relationships Teacher Information Sheet: Lesson 1.2.......................................................... 16

  Lesson Plan 1.1 First Nations Relationships to Traditional Territories .......................................................... 18

  Teacher Information Sheet: Lesson 1.2 .......................................................................................................... 25

  Lesson Plan 1.2 Traditional Territories and Urbanization .............................................................................. 27

 2.2 Sub-Theme #2: Traditional Teachings Teacher Information Sheet: Lesson 2.1 ............................................. 29

  Lesson Plan 2.1 Stories in the Oral Tradition: First Nations Peoples and the Land ...................................... 31

  Teacher Information Sheet: Lesson 2.2 .......................................................................................................... 34

  Lesson Plan 2.2 Sacred Places, Lands, and Sites ........................................................................................... 35

 2.3 Sub-Theme #3: History Teacher Information Sheet: Lesson 3.1 ................................................................... 39

  Lesson Plan 3.1 Mapping First Nations Traditional Territories ..................................................................... 42

  Teacher Information Sheet: Lesson 3.2 .......................................................................................................... 46

  Lesson Plan 3.2 First Nations Place Names in Manitoba ............................................................................... 47

 2.4 Sub-Theme #4: Treaties Teacher Information Sheet ...................................................................................... 52

  Lesson Plan 4.1 Treaty Provisions for Livelihood – Hunting, Fishing, Gathering, Trapping ........................ 55

  Teacher Information Sheet: Lesson 4.2 .......................................................................................................... 59

  Lesson Plan 4.2 Treaty Rights – Education and Health ................................................................................. 61

EVALUATiON ............................................................................................................................................................... 64
BiBLiOGRAPHY .......................................................................................................................................................... 65
APPENDiCES:
1. Evaluation Form ..................................................................................................................................................... 67

Grade 10 Teachers Guide • iii





PREFACE
The Treaties and the Treaty Relationship: Teacher Guide for Grade 
Ten is a resource for classroom teachers. The Treaty education theme for 
Grade Ten is “First Nations Sacred Places and Traditional Territories”. 
It provides eight lessons on basic Treaty education topics that introduce 
students to the importance and significance of First Nations peoples’ rela-
tionship to land and places which has shaped their history and identities. 
It is a resource for teachers to learn and to teach about how First Nations 
peoples’ relationships to sacred places and traditional territories continue 
to the present and how the Treaties and the Treaty relationship between 
First Nations in Manitoba and the Crown (Canada) have been shaped by 
these connections.

The Grade Ten Teacher Guide is intended to:

a) provide teachers with a Treaty education learning resource that  
contains foundation-building information on Treaties, their place  
in Manitoba history, and the benefits of the Treaty relationship  
to all Canadians;

b) enhance and enrich the existing Grade Ten Manitoba Social  
Studies Curricula: “Geographic Issues of the 21st Century” by  
creating new opportunities to acquire new knowledge, and new 
understandings; and

c) broaden student learning experiences by building on basic Treaty 
education concepts.

The Grade Ten Teacher Guide is part of a larger Treaty Education  
Initiative for K to Grade 12. It is a public education initiative of the 
Treaty Relations Commission of Manitoba and the collaborating part-
ners: Assembly of Manitoba Chiefs; Government of Canada, Aboriginal 
Affairs and Northern Development Canada; Manitoba Education  
and Advanced Learning; and the Manitoba First Nations Education 
Resource Centre.

The guide includes a series of background information for the teacher  
on the various Treaty related topics, and lesson plans with Black Line 
Masters to support Treaty education implementation in the classroom. 
The K-11 Social Studies curriculum in Manitoba is relatively new, so 
there is opportunity to enhance the new curricula with Treaty education. 
There is also opportunity to enhance the essential elements to be inte-
grated into Manitoba curriculum with new knowledge on different Treaty 
related topics as shared in lesson plans in this Teacher Guide.

Teachers are encouraged to be creative with the lesson plans and the 
Treaty education resource materials found in the Treaty Education Kit. 
Teachers are expected to adapt their teaching styles to their students’ vari-
ous learning abilities. It is recognized that differentiated learning styles 

In July 2006, the Treaty Relations  
Commission of Manitoba (TRCM) 
and the Assembly of Manitoba 
Chiefs entered into a Protocol 
Agreement on the Manitoba Trea-
ties Oral History Project (OHP). 

The Untuwe Pi Kin He – Who We 
Are: Treaty Elders Teachings Vol-
ume 1 is one of the products of this 
body of work that has honoured 
the oral history of the First Nations 
peoples of Manitoba. It was 
launched February 6th, 2014. 

It is a new resource that has been 
added to the Treaty Education Kit, 
as of September 2014.

UNTUWE  PI  KIN  HE
Who We Are

Treaty Elders’ Teachings
Volume 1

Doris Pratt, Harry Bone, and the Treaty &
Dakota Elders of Manitoba with contributions

by the AMC Council of Elders
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require multiple approaches which involves creating additional learning 
opportunities and experiences. Teachers will know best how to adjust their 
pedagogical practices to facilitate their students’ learning.

The Guide is part of a Treaty Education Kit of Treaty education specific 
learning resources that is intended to support the goal that all Manitoba  
students should be expected to demonstrate knowledge of the topics,  
concepts, and understandings of the Treaties and the Treaty relationship  
by the end of Grade 12.

The Treaty Education Kit includes a variety of learning resources to assist 
teachers in the delivery of Treaty education in the classroom, such as:

• DVDs;
• Posters;
• website links;
• print documents, books and bibliographies on Treaties and First  

Nations cultural practices;
• maps; and 
• USB memory flash drive with copies of the print documents, videos,  

and maps.

The reader is advised that the following self-identifying terms respecting  
the First Nations of Manitoba have been used throughout this document:

• Anishinaabe (Ojibway);
• Anishininiw (Oji-Cree);
• Dakota Oyate; 
• Denesuline; and
• Nehow/Ininiw/Nehetho (Cree).

In addition, there are other dialect and regional self-identifying terms for the First Nations of Manitoba, which may also 
appear in this Guide. It is important to respect the local First Nations community self-identifying terms which are critical  
to their identity as a people and as a nation.

Teachers will find the following resources useful:

a) The Treaties and the Treaty Relationship: Teacher’s Handbook provides an overview of the Treaty Education  
Initiative.

b) The Treaty Essential Learnings: The Treaty Experience in Manitoba provides a brief overview of key concepts, 
understandings and topics related to the Treaty experience in Manitoba.

These resources are available in the Treaty Education Kit.
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1. OVERVIEW OF THE GUIDE 
The Treaty Relations Commission of Manitoba (TRCM) is offering The Treaties and the Treaty Relationship Teacher 
Guide for Grade Ten to educators as an instructional tool to teach students about the Treaties in Canada, and meet the 
expectations of the Manitoba Social Studies Curriculum. The following provides an overview of the Guide and its correla-
tion to the provincial learning outcomes, clusters and topics, and the pedagogy of teaching at the Grade Ten level.

1.1 Treaty Education Themes, Sub-Themes, Topics and Essential Learning Goals

The Grade Ten theme entitled “First Nations Sacred Place and Traditional Territories” is organized into four (4) sub-
themes which examine: Relationships, Traditional Teachings, History, and Treaties. Each sub-theme has two (2) topics – 
two lesson plans – that provide an opportunity for the students with an entry to investigate and uncover that sub-theme. 

In Grade Ten students investigate the importance and significance of First Nations peoples’ relationship to land and places 
which has shaped their history and identities. They examine how First Nations peoples relationships to sacred places and 
traditional territories continue to the present and how the Treaties and the Treaty relationship between First Nations in  
Manitoba and the Crown (Canada) have been shaped by these connections. Students will be exposed to the role that oral 
tradition and written history have on reaching an understanding of the significance of sacred places and traditional territories 
and their connections to Treaties and the Treaty relationship. 

The design of the Grade Ten theme titled “First Nations Sacred Places and Traditional Territories” includes four  
sub-themes with two (2) lesson plan topics each that provide a more in-depth opportunity to examine First Nations peoples’ 
connections to land and how it has shaped their identities and relationships with other Canadians. Table 1 provides an  
overview of the Grade Ten Treaty Education Framework.

Table 1. Grade Ten Treaty Education Theme, Sub-Themes and Topics

TREATY RELATIONS COMMISSION OF MANITOBA (TRCM) 
THE TREATIES AND THE TREATY RELATIONSHIP: TEACHER GUIDE FOR 
GRADE TEN

Grade Ten – Theme: First Nations Sacred Places and Traditional Territories

Sub-Theme 1:  
Relationships

Sub-Theme 2: 
Traditional Teachings

Sub-Theme 3: 
History

Sub-Theme 4:  
Treaties

Topics:

1.1  First Nations Relationship 
to Traditional Territories

1.2  Traditional Territories and 
Urbanization

Topics:

2.1  Stories in the Oral  
Tradition: First Nations 
Peoples and the Land

2.2  Sacred Places, Lands, 
and Sites

Topics:

3.1  Mapping First Nations’ 
Traditional Territories

3.2  First Nations’ Place 
Names in Manitoba

Topics:

4.1  Treaty Provisions for  
Livelihood – Hunting, Fishing, 
Gathering, Trapping 

4.2  Treaty Rights – Education 
and Health

The Circle of Life is depicted on the land in circular stone formations placed in a large circle with more  
stones placed inside the circle making lines representing the four directions while other spokes in the wheel 
represent stories of life and Creation. The locations of these rock formations are considered sacred sites  
by First Nations and are not always knowledge in the public domain. The Elders continue to retain this  
knowledge in the oral tradition (TRCM, TELs, pg 60).
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Table 2 identifies the six Treaty essential learning goals have been developed in relation to the Manitoba Education’s Six 
General Learning Outcomes for the provincial social studies curriculum for K to 8. These Treaty essential learning goals 
support Treaty education at the Grades 10 to 12 levels. It should be noted that Social Studies for Grade 10 to Grade 12 shifts 
to focus on history, geography and global issues. These curricula are not outcome based but rather focus on essential ques-
tions in Grade Ten, historical thinking concepts in Grade Eleven, and enduring understandings in Grade Twelve.

Table 2. Treaty Essential Learning Goals for K to Grade 12

Manitoba Education Social Studies 
General Learning Outcomes K-81

Treaty Education 
Treaty Essential Learning Goals K-12

Identity, Culture and Community – Students 
will explore concepts of identity, culture, and 
community in relation to individuals, societies, 
and nations.

Students will explore the differences in concepts of identity, culture, and com-
munity between First Nations in Manitoba and other peoples in relation to the 
Treaty making process and historical Treaty relationship.

The Land: Places and People – Students will 
explore the dynamic relationships of people 
with the land, places, and environments.

Students will explore the dynamic relationship of First Nations in Manitoba 
to their traditional lands, sacred sites, and impacts of being relocated to the 
reserve allocations as a result of the Treaty making process.

Historical Connections – Students will explore 
how people, events, and ideas of the past 
shape the present and influence the future,

Students will explore how First Nations and other people’s historical interac-
tions have contributed to shaping the present day Treaty relationship and 
influencing the future.

Global Interdependence – Students will explore 
the global interdependence of people, commu-
nities, societies, nations, and environments.

Students will explore the global connections  
and interdependent relationships between First Nations peoples of Canada 
and other global Indigenous peoples. 

Power and Authority – Students will explore 
the processes and structures of power and 
authority, and their implications for individuals, 
relationships, communities, and nations.

Students will explore the First Nations and the Crown’s (Canada) concept 
of original spirit and intent of the Treaty relationship and the subsequent 
impacts of differing cultures and worldviews.

Economics and Power – Students will explore 
the distribution of resources and wealth in rela-
tion to individuals, communities, and nations.

Students will explore First Nations and the Crown’s (Canada’s) perspectives 
on how the distribution of “shared” resources and wealth has impacted First 
Nations in Manitoba, and contributed to the legacy of the Treaty relationship 
between First Nations and other peoples.

1.2 Specific Linkages to Learning Outcomes for Manitoba S2 Geography

The Grade Ten Treaty Education Teacher Guide theme First Nations Sacred Places and Traditional Territories is aligned 
with the Manitoba Education and Advanced Learning Grade Ten (S2) Geography People and Places in the World. The four 
Treaty education sub-themes and topics complement the Manitoba Grade Ten Social Studies clusters and learning out-
comes, as per Table 3 below.

1 Manitoba Education and Youth. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework of Outcomes. Crown in Right of the Government of Manitoba as presented by the Minister of 
Education and Youth. Manitoba Education and Youth, School Programs Division. Winnipeg.
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Table 3. Treaty Education Sub-Themes and Manitoba Grade Ten (S2) Geography Cluster Learning Outcomes2

Treaty Education 
Sub-Theme

Learning Outcomes Manitoba 
Social Stud-
ies Cluster

Learning Outcomes

Relationships Students will learn about First Nations 
peoples relationship to land and how 
these relationships to their traditional 
territories shape their identity and con-
cept of place in the world. Students will 
also explore how First Nations peoples 
relationships to land have changed over 
time since the signing of the Treaties. 
They will also examine stewardship from 
a First Nations perspective. 

Geographic 
Literacy

This cluster provides students with the 
opportunity to become familiar with the 
discipline of geography and understand 
why it is important. Students define 
the term geography, identify its vari-
ous fields, make connections between 
place and identity, investigate global 
environmental types, and consider the 
complexity of the global environment 
and the importance of stewardship in 
the preservation of this environment. 
This cluster introduces students to the 
definition of geography (“What is where, 
why there, and why care?”) developed by 
Professor Charles Gritzner of the Univer-
sity of South Dakota. This definition is 
presented as a practical way for students 
to explore a variety of geographic issues 
in numerous learning experiences as they 
work their way through the clusters of the 
curriculum.

Traditional  
Teachings

Students will explore the concept of the 
oral tradition as a means of preserving 
and transmitting traditional, cultural, 
and historical knowledge to future 
generations; and they will learn that this 
knowledge is tied to specific traditional 
lands, sacred places and sites. Students 
will learn that the knowledge keepers 
are part of First Nations peoples natural 
resources that contribute to the sustain-
ability of the recollections of the Treaty 
negotiation, signing and implementation 
processes. 

Natural 
Resources

Students will have the opportunity to 
learn about the variety and locations 
of the world’s natural resources. Natu-
ral resources influence where people 
live as well as their economic activi-
ties. Students identify where the major 
natural resources are located, consider 
diverse perspectives toward ownership 
and development, and examine issues 
related to sustainability of resource 
extraction and consumption, including 
the implications of their personal con-
sumer choices.

2  Manitoba Education and Advanced Learning. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework Outcomes.
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History Students will learn that First Nations 
traditional territories covered present-
day Manitoba and extended to other ter-
ritories that cross present-day provincial 
and international boundaries. Students 
will learn how present-day place names 
in Manitoba originated from First Nations 
names.

Food from the 
Land

This cluster focuses on the production 
and acquisition of the basic human 
necessity of food. Students identify the 
location of major food production areas 
around the world and consider both the 
physical and human factors that influ-
ence food production. Students describe 
the impact of agricultural practices on 
the physical environment and show 
how food production has changed 
over time, specifically in the Canadian 
Prairies. Students also consider issues 
related to freshwater and saltwater food 
resources, the impact of climate change, 
and concerns regarding genetic modifica-
tion. Finally, students identify the stages 
involved in food production as well as 
issues related to the scarcity and distribu-
tion of food.

Treaties Students will learn how First Nations 
peoples used the Treating making pro-
cess to ensure provisions for the future 
livelihood of successive generations; to 
share resources with the Crown (Can-
ada); and to gain access to resources 
and tools that would be helpful to them 
in the future to ensure successful adap-
tation to a changing way of life. 

Industry and 
Trade

This cluster focuses on industry and trade 
in Canada, North America, and the world. 
Students become familiar with appropri-
ate terminology related to industry and 
trade, examine the different levels of 
industry, and identify the factors that 
determine the location of industries. Stu-
dents identify the geographic locations 
of the major manufacturing regions in 
North America and the world, as well as 
Canada’s major trading partners and the 
major trade products. Students examine 
current industry and trade developments, 
including the increasing involvement of 
Aboriginal peoples in Canadian business 
and industry. In this cluster, students also 
identify current issues related to industry, 
trade, and globalization, and consider 
the economic, social, and environmental 
impacts of their consumer choices.
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This cluster is related 
to the Treaty Sub-
Theme: Relationships 
(as per above)

Urban Places Students focus on urbanization and 
related issues in Canada and around the 
world. Students become familiar with 
the terminology related to urbanization, 
and consider the merits of living in rural, 
remote, and urban places. Students 
investigate factors that influence the 
location of cities, the various functions 
of urban places, and identify the factors 
leading to the emergence of mega-cities 
around the world.

Students consider major environmental, 
economic, and social issues facing mod-
ern urban centres. Students also consider 
the importance of urban planning and are 
encouraged to value the social diversity 
of urban centres.

Table 4 identifies the most pertinent links between these outcomes, skills, and Treaty education topics explored in the 
Grade Ten Teacher Guide. In an effort to support integration across the curriculum, these linkages include Senior 2 English 
Language Arts general learning outcomes. Both outcomes incorporate Aboriginal Perspectives. The Treaties and the Treaty 
Relationship: Teacher Guide for Grade Ten has clear links to the Grade Ten Manitoba curriculum’s Knowledge (K) and 
Values (V) Outcomes that are related to Treaty education.

Table 4: Manitoba Education and Advanced Learning S2 Knowledge (K) and Value (V) and General Learning Outcomes Pertinent to Grade 
Ten Treaty Education

GRADE TEN KNOWLEDGE (K) & VALUE (V) PERTINENT TO GRADE TEN TREATY EDUCATION

General learning outcomes and Skills – Grade Ten Geographic Issues in the 21st Century:

S2-KI-003 Explain the relationship between place and identity.

S2-KI-004 Identify Aboriginal perspectives and rights regarding natural resources and their use. Examples: perspectives—
sacred, caretaking; resources—land claims, fishing and hunting rights, mineral rights…

S2-KP-041 Identify ways in which competing interests and needs influence control and use of the land and natural 
resources in Canada.

S2-VI-003 Be willing to consider diverse views regarding the use of natural resources.

S2-KI-006 Give examples of increasing involvement of Aboriginal peoples in business and industry in Canada.  
Examples: ecotourism, APTN (media production), airlines… eco-tourism, APTN (media production), airlines…

S2-KI-007 Analyze urban social issues.

KL-029 Describe the impact of urbanization on Canadian ways of life.

S2-S-201 Organize and record information in a variety of formats and reference sources appropriately.

S2-S-302 Draw conclusions and make decisions based on research and various types of evidence.

S2-S-303 Reconsider personal assumptions based on new information and ideas.
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S2-S-308 Evaluate information from a variety of sources to determine reliability, validity, authenticity, and perspective.

S2-S-400 Listen to others to understand their perspective.

S2-S-404 Elicit, clarify, and respond to questions, ideas, and diverse points of view in discussions.

S2-S-405 Articulate their perspectives on issues.

S2-KH-033 Identify factors that influence the changing use of natural resources over time. Examples: technology,  
culture … (Cluster 2)

S2-S-106 Propose options that are inclusive of diverse perspectives. (All Clusters)

S2-S-305 Compare diverse perspectives and interpretations in the media and other information sources. (All Clusters)

S2-S-400 Listen to others to understand their perspectives. (All Clusters)

S2-S-405 Articulate their perspectives on issues. (All Clusters)

General learning outcomes – Grade Ten – S2 English Language Arts3

GL1 – 1.1.2 Consider Other’s Ideas – Seek and consider others’ ideas through a variety of means to expand  
understanding.

GL1 – 1.2.1 Develop Understanding – clarify and shape understanding by assessing connections between new and prior 
knowledge, ideas, and experiences.

GL2 – 2.1.1 – Prior Knowledge – apply personal experiences and prior knowledge of language and texts to develop 
understanding and interpretations of a variety of texts (including books).

GL2 – 2.2.2 Connect Self, Texts, and Culture – respond personally and critically to individuals, events, and ideas  
presented in a variety of Canadian and international texts.

GL3 – 3.1.1 Use Personal Knowledge – Determine inquiry or research focus based on personal knowledge and interests 
and on others’ expertise.

GL3 – 3.2.2 Identity Sources – identify and discuss the purpose and usefulness of specialized information sources  
relevant to particular inquiry or research methods.

GL3 – 3.2.3 Evaluate Sources – determine the credibility, accuracy, and completeness of a variety of information  
sources for a particular inquiry or research plan.

GL4 – 4.1.1 Generate Ideas – generate and combine ideas for personal experiences and other sources to focus on topic 
appropriate for audience and purpose.

GL5 – 5.1.3 Language to Show Respect – recognize and analyze how language, symbols, and images are used to include 
or exclude people across cultures, races, genders, ages, and abilities.

GL5 – 5.2.1 Share and Compare Responses – Consider various ideas, evidence, and viewpoints to expand understanding 
of texts, others, and self.

GL5 – 5.2.2 Relate Texts to Culture – Identify and examine ways in which texts reflect cultural and societal influences.

GL5 – 5.2.3 Appreciate Diversity – discuss ways in which texts convey and challenge individual and community values 
and behaviour.

3 Manitoba Education and Advanced Learning and Training. (1998). Senior 2: English Language Arts: Manitoba Curriculum Framework Outcomes.
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1.3 Learning about Treaties in the Senior Grade Levels – Pedagogy

Students in Grade Ten (Senior 2) are young adults. They are young people with growing responsibilities, independence, and 
demands on their time related to school, work, and more mature complex relationships. It is a time when they are transition-
ing to be more independent mature young adults and critical thinkers.

Studying about Treaties and the Treaty relationship at the Grade Ten (Senior 2) level will help students broader their 
perspectives and engage in dialogues and debates on critical issues and matters concerning First Nations peoples and their 
relationship with other Canadians, including their Treaty partner, the federal government of Canada. 

Teachers are encouraged to guide students in their discussions by leading them to a variety of perspectives that are more 
readily available by electronic means, on reputable Internet websites, local government offices, and organizations, includ-
ing perspectives that are printed by local media sources i.e. newspapers, television, radio. These additional resources will be 
beyond the resources that are recommended in this Teacher Guide. 

It is important to also respect the students’ perspectives as they may have achieved a level of independent and critical  
thinking skills where they have developed an ability to blend their respective traditional cultural teachings with western 
perspectives and other perspectives in their community and/or in the mainstream to formulate personal meaning.

Diversity of perspectives, beliefs and values, disagreement, and dissension are all part of living in a 
democratic society. Furthermore, discussion and debate concerning ethical or existential questions serve to 
motivate students and make learning more personally meaningful (MB Education, Grade Ten Geography in 
the 21st Century, p.24).

Treaty Education is a significant aspect of Education for Sustainable Development (ESD) in Manitoba in creating informed 
citizens that not only know the Treaty story and comprehend its relevance in society today, but understand their role and 
responsibility in the Treaties. The slogan “We Are All Treaty People” appropriately places each individual within Canada as 
a person responsible for honoring the historic Treaties within the contemporary setting. Sustainability can only be achieved 
when all people progress at the same rate; equality is a measure of that success. By teaching Treaty Education, students 
learn about their country’s history, and gain an appreciation for their role in maintaining the agreements and the relationship 
all Canadians share with the First Nations peoples.

Three interlinked areas most commonly identified within sustainable development are: society, environment 
and economy (Manitoba Education).

From a First Nations perspective, sustainability is linked to the inter-dependent relationships that tie all 
Creation together, as captured in the phrase – All My Relations.

As the next leaders, students throughout Manitoba will take responsibility for honouring the Treaty Agreements; it is vital 
that they understand the relevance of these agreements within the contemporary context. To ensure all Manitoba students  
are informed citizens, they need to be knowledgeable of the significance the Treaties have in relation to the establishment  
of this province and the country.

Through Treaty education, students across Manitoba will learn to uphold a balanced perspective of the Treaties in relation  
to the First Nations peoples. Through a lens of collectivism, students will learn to appreciate their ancestral role in the 
Treaty-making process and recognize the continued relationship that all Canadians share with the First Nations peoples. 
Once students comprehend this knowledge they will recognize the importance of honouring the Treaties; building demo-
cratic, healthy, communities locally and globally; and gaining ownership of the slogan, “We Are All Treaty People”.
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1.4 General Linkages to Manitoba Education Learning Curriculum

General linkages to the Manitoba Curriculum can be referenced in the accompanying Treaty Education Initiative Teacher 
Handbook for K-12, found in the Treaty Education Kit. It provides an overview of the Treaty Education Initiative; discusses 
how Treaty education essential learning goals are connected to the four foundational skill areas and nine essential elements 
common to all Manitoba curricula; and includes a glossary of terms commonly found throughout the documents.
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2. GRADE TEN TREATY EDUCATION  
LEARNING RESOURCES
introduction: Grade Ten Teacher information Sheets, Lesson Plans and Black Line Masters

This section of the Guide provides a Teacher Information Sheet on the overall theme “First Nations Traditional Territories 
and Sacred Places”; the four sub-themes; and the lesson plans. 

• The Teacher Information Sheet examines key concepts and provides context for the sub-themes and lessons. It is  
important to be cognizant that these concepts are discussed from the First Nations peoples’ perspective and from the 
Crown’s (Canada’s) perspective, which are shared at times and divergent at others. These perspectives illustrate the 
dynamic nature of the Treaty relationship and the challenges of strengthening the Treaty relationship today in a  
contemporary context.

• Each of the four sub-themes has two lesson plans each to illustrate key concepts and understandings.
• The lesson plans are written in a standard format adopted by the Treaty Education Initiative for the K-12 Teacher 

Guides. They provide a guide and process only for teachers to consider when introducing the key concept and engaging 
students in the dialogue on Treaties and the Treaty relationship. The supporting Black Line Masters as examples as to 
how teachers may consider processing these key concepts with students.

Teachers are encouraged to refer to the Teacher Information Sheets located in the other TEI K-12 Teacher Guides and  
cross-reference key concepts, topics and understandings with the Treaty Essential Learnings: The Treaty Experience in 
Manitoba. These resources can be located in the Treaty Education Kit.
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TEACHER INFORMATION SHEET:  
Introduction to Grade Ten Theme – First Nations Traditional  
Territories and Sacred Places
The concepts of First Nations traditional territories and sacred places are critical to developing an understanding of the  
different First Nations peoples connection to land, place and time in our shared history. When one is able to develop an 
understanding of the depth of these connections to land, place and time, then a more respectful relationship and dialogue  
can emerge among the many different peoples who now share the land offered by Canada.

For the purposes of the Grade Ten theme, it is important to explore some definitions offered for the following key terms:

TRADiTiONAL TERRiTORiES: a term used by First Nations to describe large tracts and mass areas of land,  
including waters, used, occupied and governed by First Nations prior to the arrival of the Newcomers. First 
Nations continue to utilize and refer to traditional territories and lands as part of living history and spiritual  
connection to the past, present and future.4

SACRED PLACES: a place that First Nations peoples connect spirit and land together in a meaningful way that 
embodies the essence of who they are as a people5; it is a place of living, learning, teaching and renewal: a place 
where the “People” share the breath of their life and thought.6

The concept of traditional territories includes the ancestral lands and territories of the First Nations peoples which today 
would span the North American continent across provincial, territorial, state and international borders. Historically, First 
Nations peoples managed their traditional territories through alliances, agreements, and Treaties with other First Nations 
peoples for military, economic and peaceful purposes. These arrangements included certain protocols to seal and honour  
the agreements made to one another, which included how different tribes would continue to have access and use of their  
traditional and sacred sites. These sites continue hold significance for several First Nations peoples; as a result, sharing the 
land with the Newcomers was even more critical to ensuring harmony and good relations. It was hoped that these good 
 relations would result in a respectful mutual understanding and help to protect the integrity of these sacred sites.

The concept of sacred places or sacred lands is a concept in practice that is as alive today as it was in the ancient history  
of First Nations peoples. These sacred places or sacred lands have marked a tradition of special events of First Nations peo-
ples’ journeys through time, generations, and in their ceremonial rites of passage. These lands are associated with language 
that is part of the ceremony conducted for the specific purpose people have gathered for. Ceremony and protocol remain an 
important practice in showing respect for what the Creator has provided. 

The oral history of First Nations peoples and more recently the written historical records confirm that First Nations peoples 
marked their traditional lands and sacred places using petroforms, petroglyphs and pictographs on rock cliffs and the land; 
including ancient burial grounds and ceremonial sites where sacred artifacts have been buried. Some of these early land 
markings of First Nations history can be found in parts of Manitoba and across First Nations traditional territories which 
pre-date The Numbered Treaties.7 Unfortunately, some of these ancient sites have been disturbed through modern day 
resource and mineral exploration, mining, and development by peoples’ who lack understanding of the sacredness of these 
sites and traditional knowledge of the land. These perspectives are explored in this unit to help students understanding why 
the Treaty relationship is so dynamic and sometimes challenged by the two worldviews.

4  TRCM. (2012). The Treaties and the Treaty Relationship: Teachers Handbook, page 44.
5  TRCM. (2013). Author.
6  Cajete, Gregory. (1994). Look to the Mountain: An Ecology of Indigenous Education. Durango, Colorado: Kivaki Press, page 47.
7  TRCM. (2011). The Treaties and Treaty Relationship: Teachers Guide, Grade 5: The First Nations in Manitoba, page 12.
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The four sub-themes examine different aspects of First Nations peoples traditional territories and sacred places in a series of 
lesson plans:

1. Relationships – examines First Nations peoples relationship to their traditional territories historically and in a contem-
porary setting; including their adaptation to urbanization;

2. Traditional Teachings – focuses on stories in the oral tradition and discusses specific sacred places, lands and sites in 
Manitoba;

3. History – explores the traditional territories of the First Nations peoples in Manitoba and the legacy of First Nation 
place names in this province;

4. Treaties – discusses the Treaty-making process provision for First Nations peoples’ livelihood through traditional 
practices of hunting, fishing, trapping, and gathering; and explores the importance of the Treaty right to education and 
health care and their relationship to traditional territories and sacred places in a contemporary context.

With additional research and reading, teachers can further explore the complexities of the issues related to traditional territo-
ries and sacred sites and how these complexities continue to challenge the dynamic nature of the Treaty relationship today. 
The Treaty Essential Learnings: The Treaty Experience in Manitoba is a good resource to begin this exploration.
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SUB-THEME #1: RELATIONSHIPS  
TEACHER INFORMATION SHEET

TOPIC 1.1: First Nations Relationships  
to Traditional Territories
THE CONCEPT

Students will learn that First Nations peoples in Manitoba have continued to maintain a relationship and strong ties to their 
traditional territories despite the fact that the Crown (Canada) retained all rights and title to the land.8 The complexities of 
this new relationship and the impact of federal and provincial laws, acts, and regulations are discussed in relation to First 
Nations peoples’ relationship to their traditional territories and lands.

BACKGROUND TO CONCEPT

First Nations peoples have had a long-standing relationship with the traditional lands of their birthright as part of their  
history, values, beliefs, languages, traditions, cultures, traditional economies and lifestyle practices. 

DEFINTION – TRADITIONAL TERRITORIES: a term used by First Nations to describe large tracts and mass areas of land, includ-
ing waters, used, occupied and governed by First Nations prior to the arrival of the Newcomers. First Nations continue to utilize 
and refer to traditional territories and lands as part of living history and spiritual connection to the past, present and future.

For the First Nations peoples in Manitoba, these traditional lands are recognized by traditional protocols that exist among 
First Nations peoples. The respect for these lands continues to be part of the oral history and traditional knowledge passed 
down through the generations. Most of these traditional territories are associated with traditional livelihood practices such 
as hunting, fishing, trapping and harvesting; burial grounds; historical alliances among nations; and traditional celebration 
(feasting) and ceremonial practices which continue to be practiced today.

First Nations peoples believe that strength that comes from knowing where you come from, knowing how your people were 
connected to the ecology and history of your traditional territory, and how that connection and relationship is nurtured today 
remains as important today as it has always been since time immemorial. 

The following excerpt from Pimachiowin Aki Cultural Atlas: Land That Gives Life by Iain J. Davidson-Hunt, Nathan 
Deutsch and Andrew Miller. Pimachiowin Aki Corporation (2012) captures how a combination of First Nations peoples’ 
oral tradition and western science informs family history, land use and occupation, and relationships throughout history with 
traditional territories.

8 White, Jerry P. Et al. (2010). Aboriginal Policy Research: A History of Treaties and Policies, Volume Vii.  Thompson Educational Publishing Inc., Ottawa, Ontario; Ray, Arthur J et al (2000). Bounty and Benevo-
lence: A History of Saskatchewan Treaties. McGill-Queen’s University Press, Quebec.; INAC. (2007). Historic Treaties in Canada: Solemn Words and Foundational Documents in Canadian History.  Treaty Policy 
Directorate, INAC. Ottawa.
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Hallowell thought that the land use system of the 1930’s had to have been shaped by the fur trade and had to have changed 
over time. The information he collected about family histories led him to believe that the Anishinaabe in this area had gradu-
ally moved there in the early 1800’s. Another Anthropologist, Jennifer Brown, has verified Hallowell’s evidence that Naami-
wan’s father moved to the area about 1815. Naamiwan was one of the first generation to be born at Pauingassi. This was 
confirmed by Omishoosh, Charlie George Owen, when talking about Naamiwan’s water drum, which had belonged to  
Naamiwan’s grandfather. Omishoosh said that it and the drumstick associated with it were from the Lac Seul area.

Although these Ojibwe people may have established themselves in the early 1800s near areas that were later to become 
known as the communities of Pauingassi and Little Grand Rapids, their Ojibwe heritage and relationship to the boreal forest  
is many thousand of years old. What is important is that the culture, way of life, and the relationship of the people to these 
lands have evolved to be unique and specific to this landscape – the land and the people have shaped one another and  
continue to do so.

Source: Pauingassi First Nation Lands Management Plan, pg.23

Similar narratives continue to be shared among First Nations peoples so that successive generations would carry the  
responsibility of reconnecting with their ancestors by visiting their traditional territories and contributing to the stewardship 
of these lands.

However, in contemporary times, these relationships are a challenge for First Nations peoples, when such knowledge is 
being lost, and new laws constraining freedom of movement across lands are being introduced by governments. Various 
federal and provincial government legislations, acts and regulations that have impacted First Nations peoples relationships 
with their traditional territories and the practice of traditional livelihoods and lifestyles include: 

• The Indian Act, 1876 and subsequent amendments – is a Canadian federal law that governs in matters pertaining to 
Indian status, bands, and Indian reserves. 

• The Manitoba Natural Resources Transfer Act (MNRTA), 1930 – formed part of the Constitution Act 1930, transferred  
control and administration of these resources and lands to Manitoba, but required the province to provide Canada with  
sufficient unoccupied Crown land to fulfill outstanding TLE obligations to Manitoba First Nations.9 

The Province of Manitoba provides their perspective on the MNRTA – The Natural Resources Transfer Agreement (NRTA), 
which forms part of the Constitution Act, 1930, provides that Indian people “have the right, which the Province hereby 
assures to them, of hunting, trapping and fishing game and fish for food at all seasons of the year on all unoccupied Crown 
lands and on any other lands to which (they) may have a right of access.” Treaty and Aboriginal rights relating to hunting, 
fishing and gathering are also recognized and affirmed as part of the Constitution of Canada by Section 35 of the Constitu-
tion Act, 1982. With these rights come responsibilities like conservation and safety.10

• Constitution Act, 1867, Section 91 (24) – gave the federal government responsibility for “Indians, and lands reserved 
for Indians”. Subsequent amendments to the Constitution Act, 1982 included Section 35(1) which affirmed existing 
Aboriginal and Treaty rights.

Despite these challenges, First Nations peoples continue to find ways to reconnect to their traditional territories.  
Canadian societies are becoming more understanding of First Nations peoples’ need to retain a close relationship and  
connection to land.

9  Treaty Land Entitlement Committee of Manitoba. Retrieved at http://tlec.ca/about/ 
10  Manitoba Conservation. Fishing, Hunting and Gathering: The Rights and Responsibilities of First Nations People in Manitoba.  

Retrieved at http://www.gov.mb.ca/conservation/firstnations/hunting_fishing_oct_09.pdf 
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LESSON PLAN:

TOPIC 1.1: First Nations Relationships  
to Traditional Territories
GRADE TEN

THEME: First Nations Sacred Places and Traditional Territories

SUB-THEME 1: Relationships

TOPIC 1.1: First Nations Relationships to Traditional Territories

Lesson Overview

In this lesson students will examine the importance of First Nations peoples relationship to their traditional territories in 
Manitoba as part of their identity and personal history.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand that First Nations peoples in Manitoba retain a relationship and connection to their traditional territories  
as part of their identity as a peoples.

2. Understand that First Nations peoples in Manitoba continue to use their traditional lands for specific and multiple  
purposes, which includes sharing among nations.

Links to Manitoba Curriculum: 

Social Studies S2-K1-003 Explain the relationship between place and identity.

S2-V1-002 Appreciate the importance of place to their identity.

S2-KI-004 Identify Aboriginal perspectives and rights regarding natural resources and their use. 
Examples: perspectives—sacred, caretaking; resources—land claims, fishing and hunting rights, 
mineral rights…

S2-KP-041 Identify ways in which competing interests and needs influence control and use of the 
land and natural resources in Canada.

S2-2-204 Select, use and interpret various types of maps.

S2-VI-003 Be willing to consider diverse views regarding the use of natural resources.

S2-302 Draw conclusions and make decisions based on research and various types of evidence.

S2-S-400 Listen to others to understand their perspectives.
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ELA S2- GL1 – 1.1.2 Consider Other’s Ideas – Seek and consider others’ ideas through a variety of  
means to expand understanding

S2-GL3 – 3.2.2 Identity Sources – identify and discuss the purpose and usefulness of specialized 
information sources relevant to particular inquiry or research methods

S2-GL4 – 4.1.1 Generate Ideas – generate and combine ideas for personal experiences and other 
sources to focus on topic appropriate for audience and purpose

S2-GL5 – 5.2.1 Share and Compare Responses – Consider various ideas, evidence, and viewpoints 
to expand understanding of texts, others, and self

S2-GL5 – 5.2.2 Relate Texts to Culture – Identify and examine ways in which texts reflect cultural 
and societal influences

Aboriginal  
Perspectives

10-S-305 Compare diverse perspectives and interpretations in the media and other information 
sources. (All Clusters)

10-S-400 Listen to others to understand their perspectives. (All Clusters)

Materials and Equipment:

• United Nation Declaration on the Rights of Indigenous Peoples (UNDRIP) document in Kit – Article 25, Article 26 
• Maps in the Kit
• BLM 1.1.1 UNDRIP Article 25 and Article 26
• BLM 1.1.2 Definition of “Traditional Territories”
• BLM 1.1.3 Research Topics: Traditional Lands and Identity
• BLM 1.1.4 Reference Sources for Research Questions

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare for 
learning

Introduce concept by using the Teacher Information Sheet and UDRIP Articles 25 and 26 
(BLM 1.1.1) relating to traditional territories.

Focus on the definition of ‘traditional territories’ (LMB 1.1.2) and discuss definition in the 
context of First Nations peoples. This will determine the level of student’s existing knowl-
edge or misconceptions. Document misconceptions and plan to address them when cover-
ing this topic.
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Acquire

What strategies facilitate  
learning for groups and  
individuals

Select an activity:

Activity #1: Have students work in study groups and select a specific research topic related 
to First Nations peoples’ traditional lands (BLM 1.1.3) and their identity.

Give students time to research their topic from the select list of resources (BLM 1.1.4) and 
have them prepare PPP with maps. Include a question and answer period.

Activity #2: Have students examine the different maps found in the Kit (Treaty territories, 
current locations of their communities, and map of Manitoba) and discuss First Nations 
traditional uses of land. 

Ask students to work in smaller groups to consider the following discussion question:

• How do you think First Nations peoples were impacted when they were displaced from 
their traditional territories (as per Treaty territories)?

Have students share their findings and discuss similarities and differences.

Activity #3: Have students research how laws are made in the Manitoba Legislature.  
Reference retrieved at http://www.gov.mb.ca/legislature/bills/index.html.

Then have student research any bills that have been passed to protect First Nations  
traditional lands and territories. Provide at least one example with a discussion as to what 
type of protection the Bill provides for First Nations traditional territories.

Apply

How will students demonstrate 
their understanding

Ask students to prepare and submit a one-page briefing note on how First Nations peoples 
retain a relationship with their traditional territories and traditional lifestyle practices such 
as fishing, hunting, gathering, trapping. Identity some challenges associated with these 
practices.

Further Learning:

• Invite two First Nation peoples to the classroom (one who grew up in a First Nations community; and one who grew up 
in an urban setting) and discuss how their upbringing shaped their identities and continues through to the present.

• Explore how The Manitoba Natural Resources Transfer Act of 1930 and subsequent regulations have impacted First 
Nations peoples’ traditional lifestyles, practices, and relationships to traditional territories and lands.

Assessment of Key Concepts:

Students are able to provide a rationale as to why First Nations peoples have a deep connection to land which shapes their 
identity. Students demonstrate understanding of how government legislation and regulations have impacted First Nations 
peoples relationship to their traditional territories.

Assessment of Student Learning:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 1.1.1 UNDRIP ARTICLE 25 AND ARTICLE 26

UNITED NATIONS DECLARATION ON  
THE RIGHTS OF INDIGENOUS PEOPLES, 2011.

ARTICLE 25

Indigenous peoples have the right to maintain and strengthen their distinctive  
spiritual relationship with their traditionally owned or otherwise occupied and  
used lands, territories, waters and coastal seas and other resources and to uphold 
their responsibilities to future generations in this regard.

ARTICLE 26

1. Indigenous peoples have the right to the lands, territories and resource which 
they have traditionally owned, occupied or otherwise used or acquired.

2. Indigenous peoples have the right to own, use, develop and control the lands, 
territories and resources that they possess by reason of traditional ownership or 
other traditional occupation or use, as well as those which they have otherwise 
acquired.

3. States shall give legal recognition and protection to these lands, territories and 
resources. Such recognition shall be conducted with due respect to the customs, 
traditions and land tenure systems of the indigenous peoples concerned.
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BLM 1.1.2 DEFINITION OF ‘TRADITIONAL TERRITORIES’

TRADITIONAL TERRITORIES: a term used by First Nations to describe large tracts and 
mass areas of land, including waters, used, occupied and governed by First Nations 
prior to the arrival of the Newcomers. First Nations continue to utilize and refer to  
traditional territories and lands as part of living history and spiritual connection to  
the past, present and future.

(Treaty Relations Commission of Manitoba, The Treaties and the Treaty Relationship: 
Teacher’s Handbook, 2011, p.44)

22 • The Treaties and the Treaty Relations



BLM 1.1.3 RESEARCH TOPICS: TRADITIONAL LANDS AND IDENTITY

• How can First Nations peoples’ identity be  
strengthened by their connection to their traditional 
lands through the practrice of hunting, fishing and 
trapping?

Topic 1

• What type of medicines do some First Nations  
peoples still harvest (gather) today? 

• Why is this relationship to the land important to 
them?

Topic 2

• Why are petroforms, petroglyphs, and pictographs 
so important to First Nations peoples?Topic 3

• How is a First Nations person’s connection to their  
traditional lands impacted by government laws,  
policies, and regulations?Topic 4

• What have been some of the impacts of First Nations 
peoples being displaced from their traditional lands?Topic 5
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BLM 1.1.4 REFERENCE SOURCES FOR RESEARCH QUESTIONS

Kit Resources:

Manitoba Indian Brotherhood. (1971). WAHBUNG “Our Tomorrows”.

Manitoba First Nations Education Resource Centre. Map of Treaty Territories.

Manitoba First Nations Education Resource Centre. Map of Manitoba First Nations Communities.

Pratt, Doris, Harry Bone and the Treaty & Dakota Elders of Manitoba. (2014). Untuwe Pi Kin He:  
Who Are We – Treaty Elders’ Teachings, Volume 1. Treaty Relations Commission of Manitoba and  
Assembly of Manitoba Chiefs Secretariat. Winnipeg, Manitoba.

United Nations Declaration on the Rights of Indigenous Peoples, 2011.

Print and Web Resources:

Centre for Indigenous Environmental Resources. Search “traditional territories”. Retrieved at  
http://yourcier.net/protecting-lands-and-water/Default.aspx?id=60&linkidentifier=id&itemid=60

Davidson-Hunt, Iain J., Nathan Deutsch & Andrew M. Millar. (2012). Pimachiowin Aki Cultural Landscape 
Atlas: Land that Gives Life. Pimachiowin Aki Corporation, Winnipeg, Manitoba.

Government of Manitoba Press Release, April 3, 2007. Landmark Government-To-Government Accord  
on East Side of Lake Winnipeg Signed Between Province of Manitoba and First Nations; and  
Backgrounder. Retrieved at http://news.gov.mb.ca/news/index.html?item=1407 

Hill, Stewart. Traditional Knowledge Documentation [PowerPoint Presentation]. Boreas Project 1992. 
Nelson House First Nation Land Use Data, Frames #17-18. Retrieved at http://www.gov.mb.ca/ 
conservation/wno/pdf/lupw/13_trad_knowledge_document.pdf 

Wuskwi Sipihk First Nation Traditional Land Use and Occupancy 2011. Retrieved at  
http://www.gov.mb.ca/conservation/eal/registries/5433bipole/add_info_3of3.pdf

Manitoba Government. Third Session, Thirty-Ninth Legislature, 2009. Bill 6: The East Side Traditional 
Lands Planning and Special Protected Areas Act. Retrieved at http://web2.gov.mb.ca/bills/39-3/
b006e.php 
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SUB-THEME #1: RELATIONSHIPS  
TEACHER INFORMATION SHEET

TOPIC 1.2: Traditional Territories and  
Urbanization
THE CONCEPT

Many First Nations peoples in Manitoba maintain strong ties to their traditional territories and home communities despite 
their transitions to various urban centres, in Manitoba and elsewhere. Others experience huge transition challenges to new 
lifestyles in urban centres which sometimes result in surviving on the fringes of society. Understanding the broad spectrum 
of how First Nations peoples adapt or don’t adapt to urban centres is explored in this lesson.

BACKGROUND TO CONCEPT

Many First Nations peoples have continued to maintain strong ties to their traditional territories and home communities 
which provide them with a strong sense of identity. These ties have been nurtured by individuals, families, extended  
relations, friends, Elders, and leaders who have retained traditional and historical knowledge of the transitions their peoples 
and made efforts to maintain connections and reconnect where possible as a means to reunite families. 

It is equally important to acknowledge the negative impact of historically traumatic disruptions in the lives of First Nations 
peoples such as the relocations from traditional territories to ‘reserves or lands set aside for Indians’, residential school 
system, and The Sixties Scoop. Such disruptions contributed to the lost of traditional and historical knowledge of many First 
Nations individuals, families, communities and nations. Despite this loss, some First Nations peoples have begun to reclaim 
their history and renew connections; while others have not by choice. Understanding First Nations history, its impacts and 
respect for personal decisions remains critical to developing understanding and respectful relationships in the present.

First Nations Peoples’ Migrations to Urban Centres

First Nations migration to urban centres began in the 1950’s.11 These experiences have been both positive and negative. The 
move to urban centres challenges First Nations peoples when they wish to maintain their connection and reconnect with 
other First Nations peoples, lifestyles, and practices. Today, many First Nations peoples have successfully transitioned to 
urban centres. They have established businesses, service organizations, and institutions; attend schools and post secondary 
institutions; found gainful employment and leadership positions; and become an active part of the communities they live in. 
Despite these successes, there are the realities of those First Nations peoples who have not been as fortunate. They are the 
people who are homeless, on the street, suffering from addictions, mental health issues, and other afflictions. 

The Friendship Movement is one mechanism that was established in the 1950’s to assist Aboriginal peoples in their transi-
tion to new lifestyles in urban centres and to promote a sense of community among Aboriginal peoples. Since this time, 
Aboriginal peoples, generally, and First Nations peoples, in particular, have continued to create places and spaces for  
gathering and sharing their culture with each other and the broader community. 

First Nations Peoples’ Urban Reserves

Aboriginal Affairs and Northern Development Canada (2014) indicate that there are currently six urban reserves  
in Manitoba:

• Opaskwayak Cree Nation (adjacent to the Town of The Pas);

11 Peters, Eveyln J. (2002). Our City Indians: Negotiating the Meaning of First Nations Urbanization in Canada, 1945-1975 in Historical Geography, Volume 30 (2002); 75-92; Winnipeg Free Press. (2012). Roots, 
resilence, renaissance. Retrieved at http://www.winnipegfreepress.com
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• Swan Lake First Nation’s urban reserve land (within the Rural Municipality of Headingley and adjacent to the  
City of Winnipeg);

• Roseau River Anishinabe First Nation’s urban reserve land (adjacent to the City of Winnipeg);
• Sapotaweyak Cree Nation’s urban reserve land (within the Town of Swan River); and 
• two urban reserve lands belonging to Long Plain First Nation (one adjacent to the City of Portage la Prairie and one 

within the City of Winnipeg).

An urban reserve is land within or adjacent to an urban municipality that has been 
set apart by the federal Crown for the use and benefit of a First Nation (Aboriginal 
Affairs and Northern Development Canada, Urban Reserves in Manitoba, 2014)

There are two types of urban reserves:

a) those created by an urban area growing into an existing First Nation reserve; or

b) an urban First Nation reserve being newly created within or adjacent to existing municipal boundaries.

This second type is a relatively recent occurrence in Canada. In Manitoba several First Nations have expressed interest in 
urban reserve creation as a way to access larger, urban markets and their economic opportunities.

Aboriginal Affairs and Northern Development Canada’s website on Urban Reserves in Manitoba outlines the process for 
creating an urban reserve.

• The process begins with a First Nation acquiring land on a willing-buyer, willing-seller basis. 
• Then a First Nation may ask the federal government to transfer that land to reserve status.

Urban reserves, whether in accordance with a Treaty Land Entitlement agreement or not, can only be created through 
Canada’s Additions to Reserve and Reserves Creation Policy. This policy identifies circumstances under which land  
may be granted reserve status and sets out steps to be followed by the Government of Canada in assessing a First Nation’s 
proposal for reserve lands.

• Then the First Nation and municipality typically negotiate a municipal services agreement that addresses issues such 
as fees for various municipal services, tax-loss compensation, levies, bylaw application and enforcement, and dispute 
resolution procedures.

AANDC’s expectation is that issues affecting urban reserve proposals, such as zoning and services agreements will be 
addressed through direct bilateral negotiation between First Nations and municipalities. Proposals to set land apart as 
reserve must include a number of requirements, including the resolution of municipal concerns, before the process can 
proceed further.

In Manitoba, several First Nations are in the proposal phase of projects which include creating an urban reserve. However, 
a number of First Nation leaders have expressed concerns over the lengthy process of adding land to reserve and the time 
required to obtain land through Treaty Land Entitlement.12 This has prompted the government to propose amendments to 
this Act to expedite the process. 

According to 2006 Statistics Canada, in 2006 approximately 45% of First Nations peoples live off reserve. This has  
continued to be a trend which is expected to grow. 

12  Aboriginal Affairs and Northern Development Canada. (2014). Urban Reserves in Manitoba. Retrieved at https://www.aadnc-aandc.gc.ca/eng/1100100020463/1100100020464 
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LESSON PLAN:

TOPIC 1.2: First Nations Peoples  
and Urbanization
GRADE TEN

THEME: First Nations Sacred Places and Traditional Territories

SUB-THEME 2: Traditional Teachings

TOPIC 1.2: First Nations Peoples and Urbanization

Lesson Overview 

In this lesson students will examine the importance of First Nations peoples need to create places and spaces to share  
their culture and practices as a means to maintain connections to lifestyle practices and create a sense of community in 
urban centres.

Treaty Essential Learnings:

By the end of the lesson, students will: 

1. Understand First Nations peoples’ resilience to adapt to changing lifestyles.

2. Understand that First Nations peoples’ resilience includes creating a sense of community and belonging by  
establishing gathering places, organizations, and institutions and developing broad partnerships.

Links to Manitoba Curriculum: 

Social Studies S2-KI-003 Explain the relationship between place and identity.

S2-KI-007 Analyze urban social issues.

S2-KL-029 Describe the impact of urbanization on Canadian ways of life.

S2-VL-007 Be willing to consider the merits of living in rural, urban and remote places.

S2-S-302 Draw conclusions and make decisions based on research and various types of evidence.

ELA S2-GL5 – 5.1.3 Language to Show Respect – recognize and analyze how language, symbols, and 
images are used to include or exclude people across cultures, races, genders, ages, and abilities.

Aboriginal  
Perspectives

10-KI-006 Give examples of increasing involvement of Aboriginal peoples in business and  
industry in Canada. Examples: eco-tourism, APTN (media production), airlines … (Cluster 4)

Materials and Equipment:

• Wahbung (MIB, 1971) in the Kit
• Access to the Internet and/or library for research purposes
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare  
for learning

Introduce concept by using the Teacher Information Sheet.

Introduce inquiry questions to explore students prior knowledge:

1. How do First Nations peoples adapt to changing lifestyles in urban centres?

2. Are there any examples of Aboriginal organizations, institutions, and gathering places 
in urban centres near you?

3. What Aboriginal organizations, institutions, and gathering places have you observed 
near you? Or in a city near you?

4. Are you aware of any historical or traditional places where First Nations peoples con-
tinue to use?

5. What do you know about First Nations urban reserves?

Acquire

What strategies facilitate learning 
for groups and individuals

Have students work in groups to explore the inquiry questions. Suggest that they select 
a specific urban centre to demonstrate their findings i.e. Thompson, The Pas, Dauphin, 
Brandon, Winnipeg, etc. 

Have students prepare one of the following to demonstrate their findings: poster  
presentation; PPP; panel of invited speakers; digital photo presentation.

Apply

How will students demonstrate  
their understanding

Students will demonstrate their understanding through their group presentations on  
their findings.

Further Learning:

• Have students’ research urban media publications for articles, photos, advertisements, images concerning First Nations 
peoples and assess how they serve to include or exclude First Nations peoples in society.

• Have students investigate the role of organizations that have the mandate to support First Nations peoples’ transition 
from rural communities to urban centres.

Assessment of Key Concepts:

Students are able to identify concrete examples of Aboriginal organizations, institutions and gathering places in urban  
centres that demonstrate First Nations peoples’ sense of belonging.

Assessment of Student Learning:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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SUB-THEME #2: TRADITIONAL TEACHINGS  
TEACHER INFORMATION SHEET

TOPIC 2.1 Stories in the Oral Tradition –  
First Nations Peoples and the Land
THE CONCEPT

Students will learn that First Nations peoples traditional teachings and stories in the oral tradition reinforce the relationship 
and inter-connection between First Nations peoples, lands, and ecologies to their mutual survival.

BACKGROUND TO CONCEPT 

First Nations peoples are diverse nations of peoples. For example, historically in Manitoba, there are primarily Nehow/
Ininiw/Nehetho (Cree), Dakota Oyate (Dakota), Denesuline (Dene), Anishinaabe (Ojibway), and Anishininiw (Oji-Cree) 
peoples. Today there are many other First Nations peoples who have migrated to this province and made it their home. 

Each of the First Nations peoples has their own stories in the oral tradition that provide them with teachings that designed  
to sustain them and the survival of their peoples. A common teaching has been versions of The Seven Teachings. These 
seven teachings provide guidance for leading a good life, being respectful of all other Creation, and achieving a level of  
harmony that provides a balance for mental, physical, emotional, and spiritual well being, as well as acts as a protective  
factor when faced with challenges in life.

The Treaty Essential Learnings: The Treaty Experience in Manitoba and the book titled The Seven Sacred Teachings 
(Courchene, 2006) provide written resources for exploring and understanding these basic concepts. Traditionally, these 
teachings would be provided by Elders, cultural knowledge keepers, parents, grandparents, aunties and uncles, leaders in 
their first language. They would include stories that further illustrate the sacredness of the teachings and demonstrate the 
importance of compliance and consequence. This traditional teaching style is difficult to capture in the written word, which 
makes it critical to expose children and others to stories in the oral tradition. Through translation, these stories can be shared 
by those who carry the teachings and privilege to teach and share with others.

Elders, in particular, become a critical link between the past, present, and future as they are able to capture the nuances of 
their first language when retelling stories, sharing traditional teachings, and recalling historical events in the oral tradition 
that shape the worldviews of First Nations peoples.

The oral tradition has remained a critical element to the lives of First Nations peoples. Historically it was used to create  
alliances and agreements among other First Nations peoples and other Indigenous North American peoples. These oral 
agreements, Treaties, and alliances were strictly followed and honoured among the nations who made them. Knowledge  
of these relationships was shared by Elders and others through the oral tradition, which continues to be part of the oral  
history of First Nations peoples today. 

Historically, at the time of Treaty making, the oral tradition was an active element to these discussions through which the 
First Nations peoples shared their worldview that contained their values and beliefs; the essence of who they are. Although 
the Treaty negotiations were documented by the Treaty Commissioner and other representatives13 they did not always 
capture the First Nations peoples’ understandings and interpretation of the proceedings and terms of the agreements. In this 
respect, the First Nations peoples’ oral tradition is a critical element to the proceedings and subsequent agreements that were 
reached. Today, the oral tradition is recognized as a critical component to gaining a full understanding of the Treaty negotia-
tions and the agreements that were reached.

13 Morris, Honourable Alexander. (1991). The Treaties of Canada with The Indians of Manitoba and the North-West Territories including the Negotiations on which they were based. Fifth House Publishers,  
Saskatoon, SK.
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The Treaty Education Kit includes a copy of the Honourable Alexander Morris journal and writings of the Treaty negotia-
tions in which he was involved. The Treaty Relations Commission of Manitoba’s Speaker’s Bureau provides a listing of 
Elders from different Treaty territories who can provide the First Nations perspectives on the historical Treaty negotiations 
and agreements that were reached; and speak to the importance of the oral tradition to relationships that were established 
amongst First Nations peoples and other peoples who came to their territories.

United Nations Declaration on the Rights of Indigenous Peoples, Article 13, p.19. 

• Indigenous peoples have the right to revitalize, use, develop and transmit to future generations their histories, languages, 
oral traditions, philosophies, writing systems and literatures, and to designate and retain their own names for communi-
ties, places and persons.
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Lesson Plan:

TOPIC 2.1: Stories in the Oral Tradition -  
First Nations Peoples and the Land
GRADE TEN

THEME: First Nations Sacred Places and Traditional Territories

SUB-THEME 2: Traditional Teachings

TOPIC 2.1: Stories in the Oral Tradition – First Nations Peoples and the Land

Lesson Overview

In this lesson students will examine the importance of First Nations peoples’ stories in the oral tradition and how First 
Nations peoples are adapting to changes by documenting some of these basic teachings that provide guidance for leading  
a good life. Students will explore the protocols associated with accessing knowledge from an Elder.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand that First Nations peoples’ traditional teachings reinforce the relationship between place, identity, and  
well being.

2. Gain awareness that First Nations peoples’ stories in the oral tradition that connects place and identity remain vibrant 
and can be accessed with understanding of protocols associated with approaching an Elder.

3. Understand that First Nations peoples’ traditional teachings remain accessible to them in the oral tradition and to some 
extent, in print.

Links to Manitoba Curriculum: 

Social Studies S2-KI-003 Explain the relationship between place and identity.

S2-KL-010 Describe the relationship between physical and human geography.

S2-KH-032 Recognize that the study of geography includes the study of change over time.

S2-S-301 Reconsider personal assumptions based on new information and ideas.
ELA S2-GL1 – 1.1.2 Consider Other’s Ideas – Seek and consider others’ ideas through a variety of means 

to expand understanding

S2-GL3 – 3.2.2 Identity Sources – identify and discuss the purpose and usefulness of specialized 
information sources relevant to particular inquiry or research methods

S2-GL4 – 4.1.1 Generate Ideas – generate and combine ideas for personal experiences and other 
sources to focus on topic appropriate for audience and purpose

S2-GL5 – 5.2.2 Relate Texts to Culture – Identify and examine ways in which texts reflect cultural 
and societal influences
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Aboriginal  
Perspectives

10-S-305 Compare diverse perspectives and interpretations in the media and other information 
sources. (All Clusters)

10-S-400 Listen to others to understand their perspectives. (All Clusters)

Materials and Equipment:

• Glossary in TEI Teachers Handbook in the Kit
• General Protocols for Classroom Teachers in the Kit
• The Treaty Essential Learnings: The Treaty Experience in Manitoba (TRCM, 2011) in the Kit
• The Seven Sacred Teachings (Courchene, 2006) in the Kit
• USB Resource: Honourable Alexander Morris, Treaties of Canada.

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare for  
learning

Introduce the topic and linkages to the Manitoba Curriculum. 

Explore students’ prior knowledge of First Nations oral tradition. Discuss the relation-
ship between oral tradition and First Nations relationships to other First Nations peoples, 
lands, and territories.

Share the definition provided in the TEI Teachers Handbook glossary.

Acquire

What strategies facilitate learning 
for groups and individuals

Ask students to undertake a survey by conducting at least two (2) interviews among  
students and staff in their school to explore the following inquiry questions:

1. How do you think First Nations peoples share traditional teachings with their children? 

2. How does oral history strengthen the relationship between First Nations peoples, lands 
and other peoples?

3. How does the oral tradition of First Nations peoples serve to complement the written 
word, in the context of Treaties and the Treaty relationship?

This activity can be undertaken as an individual assignment or as a group assignment.

Upon completion of the interviews, have students synthesize their findings and prepare a 
report on the highlights which can be shared across groups.

Apply

How will students demonstrate their 
understanding

Following the individual/group presentations, engage students in a discussion to analyze 
the responses and assess the value people place on written text vs oral tradition.

To conclude, have students reflect on their own thoughts on the question and submit 
their responses.

Further Learning:

• Invite an Elder(s) to the classroom to share their version of The Seven Teachings. This will demonstrate to students that 
although First Nations peoples share similar beliefs and values, the way in which the teachings have been transmitted to 
them as well as the varies.

• Explore the traditional teachings that reinforce the relationship between place, identity and well being, and relationships 
with each other, other First Nations peoples and Newcomers. Have students consider inviting or visiting an Elder to 
share their perspective on how traditional teachings connect First Nations peoples to a place in time, their history, and 
relationships to land and other peoples.
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• View the DVD Manitou Api: Where the Sun Rises, 2010 (67:57 minutes) a production in collaboration between Dave 
Courchene, SOAR Corporation and Imagica Pictures. For short audio clips visit the following website: http://the8thfire.
org/manitou_api/testimonials.htm. This video explores ancient symbols found in the architecture of the Manitoba  
Legislative Building that reflect First Nations traditional teachings and prophecies and Western symbols and beliefs. 
• Have students discuss this dialogue and begin formulating their own opinions of what they know and what they have 

heard in the video.
• Prepare a field trip to the Manitoba Legislature to examine at least 5 key pieces of the architecture that reflects the 

dialogue in the video. 
• Have a discussion about structures that First Nations peoples have designed and built e.g. teepee, Thunderbird House 

in Winnipeg. Discuss how a peoples’ worldview is reflected in the physical structures that they design and build.

Assessment of Key Concepts:

Students are able to demonstrate appreciation for First Nations oral tradition as a valid source of information.

Assessment of Student Learning:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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SUB-THEME #2: TRADITIONAL TEACHINGS  
TEACHER INFORMATION SHEET

TOPIC 2.2:Sacred Places, Lands and Sites
THE CONCEPT

Students will learn that First Nations peoples in Manitoba have protected sacred places, lands and sacred sites that have 
continued to form part of their identities and history over time. There are protocols associated with these places which need 
to be respected for the spiritual significance they represent to First Nations peoples.

BACKGROUND TO CONCEPT 

First Nations peoples in Manitoba continue to use their sacred places, sacred lands and sacred sites for feasting, celebration, 
teaching, learning, and ceremony. 

SACRED PLACES: a place that First Nations peoples connect spirit and land together in a meaningful way that embodies the 
essence of who they are as a people (TRCM, 2013); it is a place of living, learning, teaching and renewal: a place where the 
“People” share the breath of their life and thought (Cajete, 1994) .

Some sacred sites remain the intellectual property of designated Knowledge Keepers and whole communities of people; and 
yet, others are shared with people from different cultural backgrounds.

Manitou Api is one such sacred site, located in the Whiteshell Provincial Park area which is shared at the Manitoba and 
Ontario provincial borders. The Anishinabe people believe that this is the place where the Creator sits. It is a place that First 
Nations peoples continue to gather for ceremony, celebrations, teachings and learning. This was the site selected for the 
TRCM’s Treaty Education Initiative Blessing Ceremony. It is believed to be a place where the Spirit lives and where First 
Nations peoples are meant to continue to gather for ceremony. It is a shared space with other peoples.

Mile 20 is another sacred site for the Ininiw/Nehow/Nehetho (Cree) people in the northern Manitoba. It is a site where 
people traditionally gather for ceremony, celebrations, teachings and learning. It is a site that is shared with other peoples.

Old Post in the Island Lake region of northeastern Manitoba is a special place. It is the site where the early traders met. It 
continues to be a place where First Nations peoples in this Treaty #5 region gather from time-to-time for celebration and 
Treaty commemoration events.

There are other such sites in Manitoba, some which may be protected by the local intellectual knowledge of First Nations 
peoples in the region and some which are shared by all who respect the land and wish to pay their respects to Creation.

The following excerpt from Davidson-Hunt, Deutsch and Millar (2012) in Pimachiowin Aki Cultural Landscape Atlas: The 
Land that Gives Life provides an interpretation of the spiritual relationship that First Nations peoples have with landscapes 
which become part of who they are as a people.

Encountering the Cultural Landscape of Pimachiowin Aki

In the world heritage programme cultural landscapes may still be viewed through a western bifocal lens [which] views cultural 
landscapes as either the material structures fashioned by humans within a landscape or the symbolic associations of a society 
in relation to a landscape.

As expressed in one of the First Nations land use strategies this idea of relationship between culture and nature is not just the 
things they build nor the way they talk about a landscape but how a people and landscape mutually influence each other over 
time. People and the place they inhabit are an inseparable whole that has been nurtured by the gifts of the Creator (p.15).
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LESSON PLAN:

TOPIC 2.2: Sacred Places, Lands and Sites
GRADE TEN

THEME: First Nations Sacred Places and Traditional Territories

SUB-THEME 2: Traditional Teachings

TOPIC 2.2: Sacred Places, Lands and Sites

Lesson Overview

In this lesson students will examine the importance of First Nations peoples’ relationship to their sacred places which are 
intrinsic to their identity as a nation of people.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Be aware that First Nations peoples in Manitoba retain a relationship and connection to their sacred place as part of 
their identity as a peoples.

2. Understand that First Nations peoples in Manitoba continue to use sacred places for multiple purposes which are critical 
to communing with nature and the spirit of Creation.

Links to Manitoba Curriculum: 

Social Studies S2-KI-003 Explain the relationship between place and identity.

S2-VI-003 Be willing to consider diverse views regarding the use of natural resources.

S2-KL-010 Describe the relationship between physical and human geography

S2-V1-002 Appreciate the importance of place to their identity

S2-S-400Listen to others and understand their perspective.

S2-S-404 Elicit, clarify, and respond to questions, ideas, and diverse points of view in discussion.
ELA S2-GL1 – 1.1.2 Consider Other’s Ideas – Seek and consider others’ ideas through a variety of means 

to expand understanding

S2-GL3 – 3.2.2 Identity Sources – identify and discuss the purpose and usefulness of specialized 
information sources relevant to particular inquiry or research methods

S2-GL5 – 5.2.1 Share and Compare Responses – Consider various ideas, evidence, and viewpoints 
to expand understanding of texts, others, and self

Aboriginal  
Perspectives

10-S-305 Compare diverse perspectives and interpretations in the media and other information 
sources. (All Clusters)

10-S-400 Listen to others to understand their perspectives. (All Clusters)
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Materials and Equipment:

• Map of Manitoba from Kit.
• BLM 2.2.1 Maps of Whiteshell Provincial Park
• Glossary in TEI Teacher Handbook in the Kit
• BLM 2.2.2 Reflection cards for students
• Access to Internet for research purposes
• General Protocols for Classroom Teachers in the Kit

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare for  
learning

Introduce concept of sacred places/sites by using the Teacher Information Sheet, with 
access to a full map of Manitoba (see Kit).

Ask students to explore the following inquiry questions consider a variety of sources:

1. Why certain places/sites are considered sacred by First Nations peoples?

2. Is it important to protect such sites?

3. How are such sites protected?

Support students research inquiry by inviting an Elder to the classroom to provide his/her 
perspectives on First Nations peoples sacred places and sites in the oral tradition.

Acquire

What strategies facilitate learning 
for groups and individuals

Have students research and explore two examples of how First Nations peoples protect 
their sacred sites.

Discuss the pros and cons of the type of measures First Nations peoples take to protect 
their sacred sites.

Apply

How will students demonstrate their 
understanding

Provide students with reflection cards and have them identify one to two main concepts 
they learned about First Nations sacred sites.

Further Learning:

• Research the location and significance of Manitou Api (Whiteshell Provincial Park) and invite Elder Dave Courchene 
who is a member of TRCM Speaker’s Bureau to speak about the significance of Manitou Api (Whiteshell).

• Consider organizing a special exhibit on First Nations sacred sites in Manitoba with invited panel speakers to share 
perspectives with other senior level students.

Assessment of Key Concepts:

Students are able to demonstrate appreciation for First Nations peoples relationship to sacred places and the need to protect 
these sites.

Assessment of Student Learning:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 2.2.1 MAP OF WHITESHELL PROVINCIAL PARK

Map #1: Provincial Map

Map #2: Provincial Road Map

Manitoba Parks and Natural Areas. Retrieved from  
http://www.gov.mb.ca/conservation/parks/popular_parks/eastern/whiteshell_info.html
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BLM 2.2.2 REFLECTION CARDS FOR STUDENTS

What I learned about First Nations peoples’ 
sacred sites…

What I would like to learn more about First 
Nations peoples’ sacred sites…

What I learned about First Nations peoples’ 
sacred sites…

What I would like to learn more about First 
Nations peoples’ sacred sites…

What I learned about First Nations peoples’ 
sacred sites…

What I would like to learn more about First 
Nations peoples’ sacred sites…
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SUB-THEME #3: HISTORY 
TEACHER INFORMATION SHEET

TOPIC 3.1 Mapping First Nations  
Traditional Territories
THE CONCEPT

Students will learn that First Nations peoples in Manitoba continue to have access to their traditional territories, much of 
which is now federal Crown lands, and lands under the jurisdiction of the Province of Manitoba. Various federal and pro-
vincial laws outline First Nations peoples’ access and use of such lands. The use and access to these lands not designated as 
reserve lands continue to be a subject of discussion among the Treaty partners (First Nations peoples and Crown [Canada]).

BACKGROUND TO CONCEPT

Traditionally and historically prior to Confederation and The Numbered Treaties, First Nations peoples in Manitoba main-
tained a seasonal connection to their traditional territories that were shared with other First Nations peoples through protocol 
agreements and Treaties. 

Following the signing of The Numbered Treaties: Treaty 1, Treaty 2, Treaty 3, Treaty 4, Treaty 5, Treaty 6, and Treaty 10 
in what is present day Manitoba, the signatory First Nations peoples to these Treaties found themselves disconnected from 
their traditional territories, with limited to no access to the resources provided by these territories. 

The following definitions of ‘traditional territories’ captures a First Nations perspective as provided by the Treaty Relations 
Commission of Manitoba, and one that is provided by the Arctic Institute of North America (Tracy Campbell). 

Traditional territories: a term used by First Nations to describe large tracts and mass areas of land, 
including waters, used, occupied and governed by First Nations prior to the arrival of Newcomers. 
First Nations peoples continue to utilize and refer to traditional territories and lands as part of liv-
ing history and spiritual connection to the past, present and future (TRCM, 2012).

Traditional territory (off reserve) refers to the land which surrounds a First Nation community that 
was and still may be used by the First Nation community to practice a subsistence way of life – that 
is, land where hunting, trapping, fishing, and gathering activities were historically practiced, and 
that still may be used by the community for cultural and livelihood purposes (Campbell, 1996).

From the Crown’s (Canada’s) perspective, First Nations peoples were provided for when reserve lands were set aside for 
them, along with the provisions of the annuities and access to the Indian Agents assigned to their regions. Today there are 
more than 3 million hectares of reserve land across Canada … Canada recognizes the cultural, historical, social, political 
and spiritual aspects of land. 

The following excerpt from Aboriginal Affairs and Northern Development Canada Backgrounder – Aboriginal Title in 
Canada Courts illustrates that the Crown (Canada) is striving to understand the deeper meaning of First Nations peoples’ 
relationship to their ancestral lands.14

14 Aboriginal Affairs and Northern Development Canada. (2013). Lands. Retrieved at http://www.aandc-aadnc.gc.ca
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Like Aboriginal rights, Aboriginal title is communal (an individual cannot hold Aboriginal title) and it is site, 
fact and group specific. However, Aboriginal title can be distinguished from other Aboriginal rights in that:

Aboriginal rights refer to practices, traditions and customs that distinguish the unique culture of each First 
Nation and were practiced prior to European contact. The rights of certain peoples to hunt, trap and fish on 
ancestral lands are examples of Aboriginal rights.

Aboriginal title, as currently defined by the courts, is a right in the land itself – not just the right to hunt,fish 
and gather from it.

Aboriginal rights are unique because they are protected by the Canadian Constitution. In 1982, the Cana-
dian Constitution was amended to recognize and affirm already existing Aboriginal rights, but did not 
define them or identify where they may exist. Aboriginal title is now beginning to receive judicial definition.

The mapping of First Nations traditional territories and lands prior to Treaty-making in present-day Manitoba illustrates 
the transitions associated with the relocation(s) of many First Nations peoples to territories and lands reserved for them by 
the Crown (Canada) through the Treaty-making process. There are challenges to the mapping of traditional territories and 
ancestral lands today. These processes are being handled by the courts in some cases, and through land use mapping and 
land management mapping projects. Present-day maps of Tribal Council regions and Treaty territories provide a post-Treaty 
understanding of traditional territories. However, these territories, to some extent are limited to present-day provincial and 
international boundary lines.

Today, new awareness of the importance of First Nations peoples’ connection to their traditional territories has contributed 
to a greater degree of understanding and considerations to support these connections and access to traditional territories. 
Both federal and provincial governments have been working to strengthen relationships and understanding in this area.

The following provides a brief summary of the Sayisi Dene peoples’ experience of being relocated from their traditional  
territory at Tadoule Lake to Churchill in the 1950’s and how the Crown (Canada) and the Manitoba government have 
worked together with the Sayisi Dene peoples to rectify the situation and restore the Sayisi Dene peoples’ relationship to 
their traditional territory.
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Manitoba Apologizes to Sayisi Dene
The Manitoba government apologized for its role in the forced relocation of the Sayisi Dene in the 1950s. 
The apology was made at a ceremony in Churchill August 3rd, 2010 by Northern Affairs Minister Eric Robin-
son to Sayisi Dene Chief Jimmy  
Thorassie and Churchill Mayor Michael Spence.

The relocation, now considered an abject failure, saw hundreds of people moved to Churchill from their 
traditional homes in northern Manitoba.

In a release, the province states the decision to relocate the Dene community at Duck Lake prior to 1956 
was in part due to Manitoba wildlife officials who stated the traditional hunting practices of the Dene con-
tributed to a perceived decline of area caribou herds.

After relocation, it was determined the caribou herd the Sayisi Dene had relied upon for generations was in 
fact healthy.

In less than two decades, nearly one-third of the Sayisi Dene died as a result of illness, violence, poverty 
and racism experienced on the outskirts of Churchill. The forced relocation of the Sayisi Dene was docu-
mented in the reports of the Manitoba’s 1991 Aboriginal Justice Inquiry and Canada’s 1996 Royal Commis-
sion on Aboriginal Peoples. An apology and compensation were recommended.

“This is an important step on the path to reconciliation and healing,” says Chief Thorassie. “We have a 
responsibility to work together to build the future we want for our children despite a legacy of hurt born of 
past government mistakes.”

Manitoba has proposed to provide more than 13,000 acres of Crown land, separate from any treaty land 
entitlement, to help address the effects of relocation. The Sayisi Dene were moved to Tadoule Lake in 1973 
at the request of community.

Manitoba Wildlands. Retrieved from http://manitobawildlands.org/lands_aborig.htm. 
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LESSON PLAN:

TOPIC 3.1 Mapping First Nations’  
Traditional Territories

GRADE TEN

THEME: First Nations Sacred Places and Traditional Territories

SUB-THEME 3: History

TOPIC 3.1: Mapping First Nations’ Traditional Territories

Lesson Overview

In this lesson students will begin to explore the challenges of mapping First Nations’ traditional territories by considering  
a variety of sources of information and discussing their reliability, validity, authenticity, and perspective.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Be aware that First Nations’ traditional territories remain a vital part of who they are and that access and use of such 
lands remains important to them.

2. Be aware of the challenges of mapping First Nations’ traditional territories by considering a variety of sources of  
information from different perspectives.

Links to Manitoba Curriculum: 

Social Studies S2-KI-003 Explain the relationship between place and identity.

S2-VI-003 Be willing to consider diverse views regarding the use of natural resources.

S2-KL-020 Identify the major food production areas on a map of the world and a map of Canada 
Examples: grains, oil seeds, fruit, vegetables, beverages, animal, fish, fowl…

S2-S-302 Draw conclusions and make decisions based on research and various types of evidence.

S2-S-308 Evaluate information from a variety of sources to determine reliability, validity, authentic-
ity, and perspective

ELA GL1 – 1.1.2 Consider Other’s Ideas – Seek and consider others’ ideas through a variety of means to 
expand understanding

GL3 – 3.2.2 Identity Sources – identify and discuss the purpose and usefulness of specialized infor-
mation sources relevant to particular inquiry or research methods

GL5 – 5.2.1 Share and Compare Responses – Consider various ideas, evidence, and viewpoints to 
expand understanding of texts, others, and self

Aboriginal  
Perspectives

10-S-305 Compare diverse perspectives and interpretations in the media and other information 
sources. (All Clusters)

10-S-400 Listen to others to understand their perspectives. (All Clusters)
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Materials and Equipment:

• Glossary in TEi Teacher Handbook in Kit
• BLM 3.1.1 Research and Sources of Evidence – copy for students
• Maps from Kit
• Map of Tribal Council regions in Manitoba. Retrieved from https://www.aadnc-aandc.gc.ca/

eng/1100100020567/1100100020572 .
• Map of First Nations Traditional Territories Map related to Bloodvein First Nation, Little Grand Rapids First Nation, 

Pauingassi First Nation and Popular River First Nation. Pimachiowin Aki World Heritage Site Project – Cultural Land-
scapes Indicators. retrieved from www.pimachiowinaki.org/sites.default/files/docs/cultural-maps.pdf 

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare for  
learning

Post all maps in classroom for easy reference.

Introduce concept by using the Teacher Information Sheet.

Ask students to discuss:

1. What they know about First Nations traditional lands?

2. What sources of evidence contribute to mapping First Nations traditional lands?

Acquire

What strategies facilitate learning 
for groups and individuals

Have students work in small groups and use the activating questions as inquire questions 
for their research project. The research project should answer the inquiry questions on 
traditional lands and mapping; and discuss how their primary and secondary sources of 
information contributed to their findings.

Review the difference between primary and secondary sources (see Manitoba Education 
and Advanced Learning, S2 BLM G-9).

Ask students to consider this when they are using different sources of evidence to answer 
their inquiry question on mapping i.e. print materials including maps, electronic sources, 
objects, artifacts, oral history, oral tradition.

Apply

How will students demonstrate their 
understanding

Have students submit their research project along with a summary of their findings to 
share with the other groups.

Further Learning:

• Invite students to select a traditional land use project in Manitoba for the purposes of exploring the protocols,  
agreements and accords associated with the relationships involved. Example: East Side of Lake Winnipeg  
Government-to-Government Accord.

• Have students consider First Nations Astronomy as a mapping project of the relationships that First Nations peoples 
had with the cosmos.

Grade 10 Teachers Guide • 43



Assessment of Key Concepts:

Students are able to demonstrate awareness that First Nations peoples do retain a relationship to their traditional lands,  
both formally through protocol agreements, and informally through personal access for specific purposes.

Assessment of Student Learning:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 3.1.1 Research and Sources of Evidence

TOPIC: Mapping First Nations Traditional Lands

Source of Evidence Type of Source Assessment of Source

Primary Secondary
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SUB-THEME #3: HISTORY  
TEACHER INFORMATION SHEET

TOPIC 3.2 First Nations Place Names  
in Manitoba
THE CONCEPT

Students will learn that First Nations peoples have contributed to place names in Manitoba, some of which are in their first 
languages and some of which have been translated to English.

BACKGROUND TO CONCEPT

Historically, First Nations peoples had place names for all their lands and territories in their respective first languages. These 
place names were given as a show of respect for the strong spiritual connection and relationship they had with the land and 
all that it provided to the people. Some of these names have survived the changes over the centuries and remained in their 
original forms; others have been translated into the common language of the land, English; and yet, others remain part of  
the oral history of First Nations peoples.

Some examples of place names in Manitoba that originate in First Nations languages include:

• Manitou Api (Whiteshell Area) – where the Creator sits as named by the Annishanabe (Ojibway) peoples
• Opaskwayak (Opaskwayak) – Opas-kway-ow in Cree means the place where there is upward growth of trees/ 

vegetation/brush, as named by the Cree nation of peoples
• Chanupa Wakpa (Canupawakpa) – Pipestone River, a pipe was found along the river as named by the Dakota nation 

of peoples15

Some examples of place names in Manitoba that originate from First Nations peoples but have been translated into the 
English language:

• Manitoba: the likeliest source is the Cree maniot-wapow, «the strait of the spirit or manitobau.» This name refers to 
the roaring sound produced by pebbles on a beach on Manitoba Island in Lake Manitoba. The Cree believed the noise 
sounded like a manito, a spirit, beating a drum. It has also been suggested that the name comes from the Assiniboine 
words mini and tobow, meaning «Lake of the Prairie.»

• Grand Rapids (Manitoba) – is a translation of the Cree word misepawistik, or «rushing rapids.»
• The Pas (Manitoba) – originated with the Cree opa, meaning «a narrow place» or opaskweow, «narrows between  

high banks.»
• Winnipeg (Manitoba) – the name, from the Cree win-nipi, can be freely translated as «dirty water» or «murky water,» 

to describe the lake and river.16

These place names are of significance to First Nations peoples as they provide insight into the relationship that the First 
Nations peoples have with the land. The stories in the oral tradition associated with these place names have survived the test 
of time. They reveal deeper connections that First Nations peoples have had with their traditional territories. These place 
name stories are not always written but can be accessed through oral history which is offered by Elders, traditional knowl-
edge keepers, and cultural teachers.

15  Manitoba First Nations Education Resource Centre. (2009). Traditional First Nations Community Names – Map.
16  Aboriginal Affairs and Northern Development Canada. (2010). Aboriginal Place Names. Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100016346/1100100016350 
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LESSON PLAN:

TOPIC 3.2 First Nations Place Names  
in Manitoba
GRADE TEN

THEME: First Nations Sacred Places and Traditional Territories

SUB-THEME 3:  History

TOPIC 3.2: First Nations Place Names in Manitoba

Lesson Overview

Students will have an opportunity to further explore this part of history in Manitoba by exploring additional place names 
that are of significance to First Nations peoples and which have influenced the official names of places, such as towns,  
lakes, and rivers. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Be aware that First Nations place names are abundant in Manitoba.

2. Understand the significant contribution First Nations peoples have made to place names in Manitoba.

3. Be aware of the spiritual and lasting relationship First Nations peoples have with the lands that they have names  
in their first languages along with the sense of responsibility for stewardship for these lands and territories. 

Links to Manitoba Curriculum: 

Social Studies S2-KL-009 Identify elements of physical and human geography.

S2-KI-003 Explain the relationship between place and identity.

S2-KL-018 Explain the importance of stewardship in the preservation of the Earth’s complex  
environment.

S2-S-401 Use language respectful of human diversity

ELA S2-GL1-1.1.2 Consider Other’s Ideas – Seek and consider others’ ideas through a variety of means 
to expand understanding

S2-GL3 – 3.2.2 Identity Sources – identify and discuss the purpose and usefulness of specialized 
information sources relevant to particular inquiry or research methods

S2-GL5 –5.2.1 Share and Compare Responses – Consider various ideas, evidence, and viewpoints to 
expand understanding of texts, others, and self

S2-GL5–5.2.3 Discuss ways in which texts convey and challenge individual and community values 
and behaviours
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Aboriginal  
Perspectives

10-S-305 Compare diverse perspectives and interpretations in the media and other information 
sources. (All Clusters)

10-S-400 Listen to others to understand their perspectives. (All Clusters)

Materials and Equipment:

• MFNERC Map – Traditional First Nations Community Names
• Website resource: http://www.aadnc-aandc.gc.ca/eng/1100100016346/1100100016350 
• Glossary in the Teachers Handbook in Kit
• The Treaties and the Treaty Relationship: Teachers’ Handbook in the Kit
• The Treaties and the Treaty Relationship Teacher’s Guide Grade 5: The First Nations in Manitoba (pages 127-130)  

in the Kit.
• BLM 3.2.1 First Nations Languages Found in Manitoba
• BLM 3.2.2 The Origin of Place Names in Manitoba and First Nations
• Large roll of banquet table paper – cut to size 36” x 20’

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare  
for learning

Introduce concept using the Teacher Information Sheet for this lesson and introduce the 
First Nations languages found in Manitoba – see BLM 3.2.1

Ask students to explore the significance of place names to people, in general; and  
specifically to First Nations peoples.

Acquire

What strategies facilitate learning 
for groups and individuals

Activity #1

Ask students to identify at least one First Nations community name in the first language 
and study the geography of the area/region to determine if there is a relationship between 
physical geography and the people. Students should be encouraged to consult several 
primary and secondary sources of information, including maps, pictures, aerial photo-
graphs, story of place in the oral tradition, etc. Have students share their findings.

Activity #2

Have students work in small groups to explore the meaning of place names and the 
deeper connection between the people and the land; then share their findings.

Apply

How will students demonstrate  
their understanding

Have students prepared a story board of Manitoba place names that originated with  
First Nations peoples for display and be prepared to discuss.
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Further Learning:

• Invite an Elder to the classroom to share stories of place names in the oral tradition. Have students compare the Elder’s 
perspective to their findings.

• Visit the Routes on The Red – Chemins de la Rouge at www.routesonthered.ca for theme based tours that include:  
First Peoples of The Red: Self-Directed Drive and Stroll Tour; People of The Red River Settlement.

• Visit the Treaty Relations Commission of Manitoba website at www.trcm.ca and access information on the develop-
ment and release of The Historical Atlas of First Nations in Manitoba and Atlas Portfolio: a resource for mapping  
territories, place names, and sites throughout First Nations peoples traditional territories in Manitoba.

Assessment of Key Concepts:

Students are able to demonstrate appreciation for First Nations peoples contributions to place names in Manitoba and  
appreciate their connection to place.

Assessment of Student Learning:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 3.2.1 FIRST NATIONS LANGUAGES FOUND IN MANITOBA

There are five distinct linguistic groups among the 64 First Nations communities in Manitoba each  
with their own history, culture and dialects:

1. Anishinaabe (Ojibway)

2. Anishininiw (Oji-Cree)

3. Dakota Oyate

4. Denesuline; and the

5. Ininiw/Nehow/Nehetho (Cree).

For greater detail, teachers are guided to the Teacher’s Guide Grade 5: Sub-Theme 4: First Nations in 
Manitoba – Language Groups and Nations, pages 127 to 130, specifically discusses First Nations  
languages and place names found in Manitoba.
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BLM 3.2.2 THE ORIGIN OF PLACE NAMES IN MANITOBA  
AND FIRST NATIONS
Have students place their information on a banquet table roll of paper so that the reader can walk along 
the wall and view the information. Include as many place names as the group can in the time allotted.

#1 #2 #3

PLACE NAME

ORIGIN

DESCRIPTION 
& PICTURE OF 
PLACE/SITE

SOURCES OF 
INFORMATION
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SUB-THEME #4: TREATIES  
TEACHER INFORMATION SHEET

TOPIC 4.1 Treaty Provisions for Livelihood – 
Hunting, Fishing, Gathering, Trapping
THE CONCEPT

Students will learn that First Nations signatories to the Treaties envisioned and trusted that the Treaty provisions they nego-
tiated and signed were providing for generations to come. These provisions included the right to continue to practice their 
traditional livelihoods of hunting, fishing, trapping and gathering, with access to their traditional lands and territories.

BACKGROUND TO CONCEPT

Historically, First Nations peoples’ teachings link them closely to the land and the environment as it is linked to their 
livelihood and sustenance. As a result, ensuring the sustainability of these resources is of vital interest and concern to First 
Nations peoples and to their economies.

Through the Treaty-making process, the First Nations leaders were adamant that they secured assurances from the Crown 
(Canada) that they could preserve their way of life and still practice their livelihood on into the future.17 The Crown (Can-
ada) was intent that First Nations be supported to learn about new economies such as farming and agricultural practices. As 
a result, the Treaties made provision for both – traditional livelihoods such as hunting, fishing, trapping and gathering; and 
new economies such as farming; but not all Treaties were explicit in their text about traditional livelihoods. At the conclu-
sion of The Numbered Treaty-making process, provisions for traditional livelihoods included fishing, hunting and trapping.

The oral evidence from treaty elders, especially from Treaty 4 to Treaty 8, is remarkably consistent in the view that promises 
of livelihood assistance were a primary consideration during treaty negotiations. A continuing right to livelihood is one of the 
five guiding principles of the understandings of treaty that came out of the extensive elder testimony in the book The Elders of 
Saskatchewan (White, Anderson, Morin, Beavon, 2010).

The Treaty implementation process has had to rely on both the written historical text; and the spirit and intent of the Treaties 
which was not documented but rather stated in the oral tradition. 

One example of Treaty-making negotiations on livelihood can be found in the publication Bounty and Benevolence: A 
History of Saskatchewan Treaties (Ray, Miller, Tough, 2000, p.80) states that ‘livelihood and land were linked in the 
Treaty 1 talks. When it was abundantly clear that larger areas were not to be reserved, traditional indian livelihood 
was jeopardized … the assurances that hunting could continue off reserve, that annuities would be increased, and 
that assistance would be provided for agricultural and educational pursuits were significant substantive points in the 
negotiations’. This particular publication takes into account both the written and oral evidence of the Treaty partners.

17 Office of the Treaty Commissioner. (1998). Statement of Treaty Issues: Treaties as a Bridge to the Future, page 45. Saskatoon: Author.
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TIMELINE FOR KEY LEGISLATIONS CONCERNING FIRST NATIONS PEOPLES IN CANADA

The Crown (Canada) delegation of authority to provinces for regulating fishing, hunting, and trapping has made Treaty 
implementation challenging. In Manitoba, the Manitoba Natural Resources Transfer Act (1930) regulates fishing, hunting 
and trapping. From a First Nations perspective at the time of Treaty-making it was understood that access to unoccupied 
Crown lands would be open to First Nations peoples to practice their traditional livelihoods without restriction, which would 
include gathering and harvesting e.g. medicines, berries, roots, wild rice; fishing, hunting and trapping.

• In 1867,  the Queen of England recognized the provinces that existed in 1867 in  
present-day Canada, and recognized them under one dominion called Canada

BNA 1867

• Canadian Constitution Act of 1867 recognized the special relationship between the 
Crown (Canada) and the First Nations peoples under Section 91 (24) Concerning 
Indians, and Lands reserved for IndiansConstitution  

Act 1867

• The Numbered Treaties from one to eleven were negotiated and signed between 1871  
and 1906 as a meansf for the Crown (Canada) to open-up the West for settlement and 
secure their interest in the West; for First Nations peoples it was a time to ensure the 
livelihood and future for their people and sucdessive generations s as settlement began 
encroaching on their way of life.

The Numbered  
Treaties 

1871-1906

• Consolidation of of all previous legislation concerning the federal government 
obligations, and regulations of ‘Indian reserve lands, Indian moneys, and other 
resources’. Subsequent amendments were made from 1885 to 1985 were introduced.Indian Act 1876

• Province of Manitoba outlines how it will manage the delegation of legislative pow-
ers concerning non-renewable natural resources, forestry resources and electrical 
energy. Subsequent policies were introduced to regulate specific natural resources, 
including fishing, hunting and trapping.

Manitoba Natural 
Resources Transfer  

Act 1930 

• Repartriation of the Canadian Constitution from England to Canada officially took 
place in 1982; which included Section 25 concerning Aboriginal rights and freedoms, 
including those rights and freedoms recognized by The Royal Proclamation of 1763.Constitution  

Act 1982
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Today these rights are recognized as Aboriginal rights18 in the Canadian context:

Aboriginal rights: Rights that some Aboriginal peoples of Canada hold as a result of their ancestors’ long-
standing use and occupancy of the land. The rights of certain Aboriginal peoples to hunt, trap and fish on 
ancestral lands are examples of Aboriginal rights. Aboriginal rights vary from group to group depending 
on the customs, practices and traditions that have formed part of their distinctive cultures (AANDC, 2012).

The source of the Manitoba Natural Resources Transfer Act (1930) can be found in the Canadian Constitution of 1867. 
The delegation of authority from the Crown (Canada) to the provinces was written into the Canadian Constitution of 1867. 
An excerpt from Section 92, Canadian Constitution, 1867 has been provided to illustrate the scope of delegated powers 
and authority that was transferred to the provinces respecting the ability to make laws concerning non-renewable natural 
resources, forestry resources, and electrical energy. 

Laws respecting non-renewable natural resources, forestry resources and electrical energy

92A. (1) In each province, the legislature may exclusively make laws in relation to:

a) exploration for non-renewable natural resources in the province;

b) development, conservation and management of non-renewable natural resources and forestry resources 
in the province, including laws in relation to the rate of primary production therefrom; and

c) development, conservation and management of sites and facilities in the province for the generation 
and production of electrical energy.

Excerpt from Canadian Constitution Act, 1867. Retrieved at www.laws-lois.justice.gc.ca/eng/CONST/INDEX.HTML

The development of Canada and successive acts, laws, policies, and regulations made to manage the affairs of the country, 
have complicated and broadened the Treaty relationship to include the provinces. Such legislations impacted First Nations 
peoples’ traditional livelihoods and contributed to a complex Treaty relationship. Addressing the complexities of Canadian 
legislative powers, delegated powers to Provinces, and First Nations peoples’ interests, requires ongoing dialogue to ensure 
that outcomes are fair and just, in keeping with the original spirit and intent of the historical Treaty process.

The Natural Resources Transfer Agreement (NRTA), which forms part of the Constitution Act, 1930, pro-
vides that Indian people “have the right, which the Province hereby assures to them, of hunting, trapping 
and fishing game and fish for food at all seasons of the year on all unoccupied Crown lands and on any 
other lands to which (they) may have a right of access.” Treaty and Aboriginal rights relating to hunting, 
fishing and gathering are also recognized and affirmed as part of the Constitution of Canada by Section 35 
of the Constitution Act, 1982.

Manitoba Government. (2009). Fishing, Hunting and Gathering: The Rights and Responsibilities of First 
Nations People in Manitoba. Retrieved from http://www.gov.mb.ca/conservation/firstnations/hunting_
fishing_oct_09.pdf.

18 Aboriginal Affairs and Northern Development Canada. (2012). Terminology. Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100014642/1100100014643
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LESSON PLAN:

TOPIC 4.1: Treaty Provisions for Livelihood – 
Hunting, Fishing, Gathering, Trapping
GRADE TEN

THEME: First Nations Sacred Places and Traditional Territories

SUB-THEME 4: Treaties

TOPIC 4.1: Treaty Provisions for Livelihood – Hunting, Fishing, Gathering, Trapping

Lesson Overview

In this lesson students will examine the written Treaty text, Elders perspectives in the oral tradition, and contemporary  
references to become aware of how Treaty implementation process has challenged the provision for livelihood through 
hunting, fishing, gathering and trapping.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Be aware that interpretations of Treaty livelihood provisions include multiple sources of evidence that includes both  
the written word and the spirit and intent as captured through the oral tradition.

2. Be aware that existing regulations such as the Manitoba Natural Resource Transfer Act (1930) is an important piece  
of legislation that ties the Treaty relationship between the First Nations peoples, Crown (Canada) and the Province  
of Manitoba.

3. Understand the hunting, fishing, and trapping are examples of Aboriginal rights recognized by the government  
of Canada.

Links to Manitoba Curriculum: 

Social Studies S2-VI-003 Be willing to consider diverse views regarding the use of natural resources.

S2-KI-004 Identify Aboriginal perspectives and rights regarding natural resources and their use. 
Examples: land claims, fishing and hunting rights, mineral rights …

S2-KH-033 Identify factors that influence the changing use of natural resources over time.  
Examples: technology, culture …

S2-KP-041 Identify ways in which competing interests and needs influence control and use of the 
land and natural resources in Canada. Examples: mining, forestry, water …

S2-KL-018 Explain the importance of stewardship in the preservation of the Earth’s complex  
environment.

S2-S-302 Draw conclusions and make decisions based on research and various types of evidence.
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ELA GL1 – 1.1.2 Consider Other’s Ideas – Seek and consider others’ ideas through a variety of means  
to expand understanding

GL3 – 3.2.2 Identity Sources – identify and discuss the purpose and usefulness of specialized  
information sources relevant to particular inquiry or research methods

GL5 – 5.2.1 Share and Compare Responses – Consider various ideas, evidence, and viewpoints to 
expand understanding of texts, others, and self

Aboriginal  
Perspectives

10-S-305 Compare diverse perspectives and interpretations in the media and other information 
sources. (All Clusters)

10-S-400 Listen to others to understand their perspectives. (All Clusters)

Materials and Equipment:

• Treaty Essential Learnings (TELs) pages 21-28 and pages 41-41 in the Kit
• Written Treaty Promises – Treaties One to Five and Written Treaty Promises – Treaties Six to Eleven in Legacy: Indian 

Treaty Relationships by Richard Price (2008), 2nd edition, Office of the Treaty Commissioner of Saskatchewan.
• Wahbung: Our Tomorrows (see Chapter 3 page 77-82 in the Kit.
• Original text of Treaties 1, 2, 3, 4, 5, 6, and 10 on USB Flash drive and published in Historic Treaties in Canada 

(AANDC, 2012) found in the Kit.
• BLM 4.1.1 Treaty Provisions for Livelihood
• The Manitoba Natural Resources Transfer Act (1930) Website: www.manitoba.ca/conservation/wildlife/hunting/ 

firstnations.html 

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare for 
learning

Introduce concept by using the Teacher Information Sheet and introducing the  
additional reference sources to the students i.e. Wahbung, TELs, original Treaty text, etc.

Discuss the importance of First Nations peoples need to practice traditional livelihoods 
today.

Acquire

What strategies facilitate learn-
ing for groups and individuals

Activity #1: Small Groups

Have students work in small groups to compare the provisions of livelihood in “Treaties  
1, 2, 3, 4, 5, 6 and 10. A summary of these provisions can be found in the TELs document  
in the Kit.

• Have them document their findings using BLM 4.1.1 discuss the results in the larger group.

Activity #2: Individual

Have students research the following inquiry question:

• How does legislation like The Manitoba Natural Resources Transfer Act (1930) impact First 
Nations peoples’ ability to practice traditional livelihoods?

• Have students prepare a 3-page briefing note to share their findings.

Apply

How will students demonstrate 
their understanding

The written assignment will demonstrate students understanding of First Nations peoples’ 
traditional livelihoods and the impact of legislation on such livelihoods.
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Further Learning:

• Visit the Assembly of Manitoba Chiefs website at www.manitobachiefs.com to view the AMC Legislative Update  
News Letter and explore how federal and provincial policies, acts, and legislative regulations impact First Nations 
peoples’ lives.

Assessment of Key Concepts:

Students are able to demonstrate appreciation for First Nations peoples who wish to retain their traditional livelihoods and 
demonstrate some understanding of the complexities associated with this lifestyle.

Assessment of Student Learning:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 4.1.1 TREATY PROVISIONS FOR LIVELIHOOD

TREATY # PROVISION FOR HUNTING, FISHING, TRAPPING SOURCE 

1

2

3

4

5

6

10
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SUB-THEME #4: TREATIES  
TEACHER INFORMATION SHEET

TOPIC 4.2 Treaty Rights – Education and Health
THE CONCEPT

Students will learn that First Nations peoples benefits derived from Treaties include a right to education and health care. 
Today these rights are referred to as Treaty rights. The complexity of interpreting the nature and scope of these rights contin-
ues to be an area that both Treaty partners continue to discuss in an effort to reach a common understanding. 

BACKGROUND TO CONCEPT

The Treaty partners who negotiated the Treaties at the time of Treaty-making each had their own purposes and reasons  
for wanting to make a Treaty. First Nations leaders who negotiated the Treaties wanted to share the land and resources  
in exchange for services that would enable them to practice their traditional lifestyles and fully participate in the new  
economy.19 

Access to education and health provisions were important services that 
First Nations leaders were able to negotiate as part of the Treaty-making 
process that would assist them in fully participating in the new economies 
of the land. Treaties 1 to 7 make reference to education, school, schools 
for instruction, and teachers for instruction as part of the Treaty right to 
education.20 

With respect to health provisions, Treaty 6 specifically makes reference that a “medicine chest to be kept at the home of the 
Indian Agent for the use and benefits of the Indians …”.21 Treaty 6 also included a provision for care of the First Nations 
peoples during times of famine and pestilence. While the Commissioner’s notes on Treaty 10 negotiations make reference  
to a medicine chest it was not formally documented in the original Treaty text. 

The access to the Treaty right to education and health has 
remained open to interpretation in the Treaty implementation 
process in terms of the scope and breadth of the services to be 
provided. Both the Crown (Canada) and First Nations peoples 
continue to engage in dialogue to reach a mutual understanding 
of the scope of the Treaty right to education and health. 

Treaty rights: rights that are provided for in the Treaties made between the First Nations and the British Crown or Government 
of Canada. Treaty rights are affirmed in the Canadian Constitution (1982) … “The existing aboriginal and treaty rights of the 
aboriginal peoples of Canada are hereby recognized and affirmed …”

19 Treaty 7 Elders and Tribal Council, 1996, p.x1)
20 Carr-Stewart, Sheila. (2001). A Treaty Right to Education in Canadian Journal of Education 26, 2 (2001); 125-143.
21 Taylor, John Leonard. (1985). Treaty Research Report – Treaty Six (1876).  Treaties and Historical Research Centre, Indian and Northern Affairs Canada.

First Nations peoples have maintained 
that the provision for access to health care 
services was part of the original spirit and 
intent of the Treaties.   

From the First Nations perspective, education is a 
holistic life-long continuous process involving both 
formal and informal opportunities for teaching and 
learning. This has not changed today, as it is part of 
the First Nations peoples’ worldview.
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EDUCATION AS A TREATY RIGHT

The following are key documents that articulate the First Nations perspectives on education:

• Wahbung: Our Tomorrows by the Indian Tribes of Manitoba, Manitoba Indian Brotherhood (1971) and the  
40th Anniversary Edition (2011). This document is found in the Treaty Education Kit.

• Indian Control of Indian Education (NIB, 1972) policy paper is a significant document outlining First Nations  
philosophy of education and its scope. It can be retrieved at www.oneca.com/IndianControlofIndianEducation.pdf 

• First Nations Control of First Nations Education: It’s Our Vision, It’s Our Time (2010) Assembly of First Nations 
updated the 1972 policy paper. It can be retrieved from www.afn.ca/uploads/fileseducation/3_2010_july_afn_first_
nations_control_of_first_ nations_education_final_eng.pdf

Today, Canada makes provision for education through their Aboriginal Affairs and Northern Development (AANDC) 
department. 

Provisions for education include Kindergarten to Grade 12 for on-reserve students; and off-reserve students through  
provincial and territorial governments. Post secondary education is more discretionary and eligible students must qualify  
for support. This type of support includes the Post Secondary Student Support Program (PSSSP) and the University  
College Entrance Preparation Program (UCEPP).22

First Nations peoples understand that learning is a formal and informal, instinctive, and experiential lifelong journey, encom-
passing early childhood learning, elementary and secondary school, career, vocational and technical training, post-secondary 
education (PSE) and adult learning. The primary role of holistically balanced First Nations learning systems is to transmit First 
Nations ancestral languages, traditions, cultures and histories, while at the same time preparing and making accessible to the 
learner the support and tools that will allow them to achieve their individual potential in any setting they choose.

Excerpt from Assembly of First Nations, First Nations Control of First Nations Education: It’s Our Vision, It’s Our Time, July 
2010; based on original document titled Indian Control of Indian Education, 1972.

HEALTH CARE

Health care and benefits are provided for through Health Canada’s First Nations Inuit and Health Branch (FNIHB).

Provisions for health care includes public health and health promotion services on reserve; primary health care to remote 
and isolated First Nations communities; and non-insured health benefits such as dental, vision, prescription drugs, medical 
supplies and equipment, transportation, and short-term mental health counselling.23

TREATY IMPLEMENTATION OF TREATY RIGHTS

Through the Treaty implementation process various legislation, policies and protocols between the federal and provincial 
governments have been introduced; some of which now include agreements with First Nations peoples. Discussions and 
negotiations by all concerned parties continue to be part of the ongoing dialogue on the broader subject of Treaty rights and 
Aboriginal rights. These dialogues are critical to reaching mutual understanding of the scope that encompasses education 
and health for First Nations peoples, as originally intended and secured through the historic Treaty making process.

22 Aboriginal Affairs and Northern Development Canada. (2013). Education. Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100033601/1100100033605
23  Health Canada. (2013). Fact Sheet – First Nations Inuit Health Branch. Retrieved at http://www.hc-sc.gc.ca/ahc-asc/branch-dirgen/fnihb-dgspni/fact-fiche-eng.php
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LESSON PLAN:

TOPIC 4.2: Treaty Rights – Education and Health
GRADE TEN

THEME: First Nations Sacred Places and Traditional Territories

SUB-THEME 4:  Treaties

TOPIC 4.2: Treaty Rights – Education and Health

Lesson Overview

In this lesson students will consider First Nations peoples Treaty right to education and health care in the context of  
Treaties and subsequent interpretations from the Treaty partners – First Nations peoples and Crown (Canada).

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Be aware that education and health care are part of the First Nations peoples Treaty rights.

2. Be aware of the complexities associated with the interpretations of the First Nations peoples Treaty right to education 
and health care.

Links to Manitoba Curriculum: 

Social Studies S2-VL-007 Be willing to consider the merits of living in rural, urban, and remote places

S2-KI-007 Analyze urban social issues.

S2-S-400 Listen to others to understand their perspectives.

S2-S-406 Debate differing points of view regarding an issue.

S2-S-107 Make decisions that reflect social responsibility.

ELA GL1 – 1.1.2 Consider Other’s Ideas – Seek and consider others’ ideas through a variety of means  
to expand understanding

GL3 – 3.2.2 Identity Sources – identify and discuss the purpose and usefulness of specialized  
information sources relevant to particular inquiry or research methods

GL5 – 5.2.1 Share and Compare Responses – Consider various ideas, evidence, and viewpoints to 
expand understanding of texts, others, and self

Aboriginal  
Perspectives

10-S-305 Compare diverse perspectives and interpretations in the media and other information 
sources. (All Clusters)

10-S-400 Listen to others to understand their perspectives. (All Clusters)
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Materials and Equipment:

• Wahbung: Our Tomorrows (see Development Areas) in the Kit
• TELS document (p.75) in the Kit.
• Access to the Internet search for Indian Control of Indian Education : 1972 Policy Paper; First Nations Control of 

First Nations Education (2010); First Nations Control of First Nations Education Act – Bill C-33 (2014).

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare for  
learning

Introduce the concept by using the Teacher Information Sheet.

Explore what the students know about First Nations peoples Treaty right to education and 
health care services. 

• What does the First Nations peoples’ Treaty right to education encompass?

• What does the First Nations peoples’ Treaty right to health encompass?

Document the most common responses among students. 

Discuss the complexities of the scope of these two rights when discussed from two differ-
ing worldviews.

Acquire

What strategies facilitate learning 
for groups and individuals

Activity #1

Introduce the concept of misconceptions and identify at least 3-4 different statements for 
students to explore as a small group to determine if they are fact or misconceptions. 

Have students consult a number of sources to ensure they have broad perspectives on  
the subject i.e. First Nations’ perspective, federal government’s perspective, public  
perspective, academic perspective, historical perspective.

Have students share their findings and discuss ideas and opinions.

Activity #2

Have students organize a panel of speakers to address the topic of Treaty Rights –  
Education and Health. In their selections of speakers, students must agree on the  
diversity of perspectives they wish to listen to, and consider the authority of the speaker 
on the subject. 

Following the panel presentation, have students engaged in an open discussion as  
to how the presentations may have changed their perspective or enhanced their  
understanding. 

Apply

How will students demonstrate 
 their understanding

Conclude the lesson on this topic by asking students to reflect on their experience and 
what they learned.

Further Learning:

• Examine existing and proposed legislation that impacts the education and health care services offered to First Nations 
peoples as part of their Treaty rights; this may include discussion on the recent proposed First Nations Control of 
First Nations Education Act – Bill C-33.

• Invite an Elder to the classroom to offer their perspectives on the Treaty right to education and health care.
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Assessment of Key Concepts:

Students are able to demonstrate an understanding of First Nations peoples Treaty right to education and health care  
services.

Assessment of Student Learning:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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EVALUATION
Evaluation of The Treaties and the Treaty Relationship: Teacher Guide for Grade Ten is critical to the Treaty Relations 
Commission of Manitoba’s continuous improvement cycle and to the future development of Treaty education resources at 
the other grade levels. As a means to continue informing this process, an evaluation form has been provided (Appendix 1).

Teachers are encouraged to take time to complete the evaluation form and return it to the Treaty Relations Commission of 
Manitoba offices.

ATTENTiON: The Treaties and the Treaty Relationship:  
Teacher Guide for Grade Ten

The Treaty Relations Commission of Manitoba 
406-175 Hargrave Street 
Winnipeg, Manitoba R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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APPENDIX 1: EVALUATION FORM
1. Overall, on a scale of 1 (poor) to five (excellent), how would you rate the Treaties and the Treaty Relationship:  

Teacher Guide for Grade 10?

____________________________________________________________________________________________

 1 2 3 4 5

 Poor     Excellent

2. Please comment on the strengths of the Teacher Guide (includes teacher information sheets, lesson plans and Black 
Line Masters).

3. Please comment on the areas requiring improvement:

4. Please provide additional comments or recommendations:

Thank you for completing the evaluation form. Please return via fax, post, or email to:

ATTENTiON:  
The Treaties and the Treaty Relationship: Teacher Guide for Grade 10

The Treaty Relations Commission of Manitoba 
400 – 175 Hargrave Street 
Winnipeg, Manitoba R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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