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PREFACE
The Treaties and the Treaty Relationship: Teacher Guide for Grade 
Eleven is a resource for classroom teachers. The Treaty education theme 
for Grade Eleven is “A Shared History of Canada” which provides eight 
lessons on basic Treaty education topics that introduces key concepts 
related to Treaties and the role that First Nations peoples have played in 
shaping Canadian history and identity. Key concepts related to Treaties 
and the enduring Treaty relationship is examined to help students develop 
an understanding of the complexities involved. Topics specific to the 
Treaty-making and Treaty implementation experience in Manitoba are 
explored.

The Teacher Guide is intended to:

a) provide teachers with a Treaty education learning resource that 
contains foundation-building information on Treaties, their place in 
Manitoba history, and the benefits of the Treaty relationship to all 
Canadians; 

b) enhance and enrich the existing Grade Eleven Manitoba Social  
Studies Curricula: History of Canada by creating new opportunities 
to acquire new knowledge, and new understanding; and

c) broaden student learning experiences by building on basic Treaty  
education concepts and further examining these concepts in-depth  
as student’s progress through the various subjects and grades from  
K to 12.

The Grade Eleven Teacher Guide is part of a larger Treaty Education 
Initiative for K to Grade 12. It is a public education initiative of the 
Treaty Relations Commission of Manitoba and the collaborating part-
ners: Assembly of Manitoba Chiefs; Government of Canada, Aboriginal 
Affairs and Northern Development Canada; Manitoba Education and 
Advanced Learning; and the Manitoba First Nations Education  
Resource Centre.

The guide includes a series of background information for the teacher  
on the various Treaty related topics, and lesson plans with Black Line 
Masters to support Treaty education implementation in the classroom. 
The K-11 Social Studies curriculum in Manitoba is relatively new, so 
there is opportunity to enhance the new curricula with Treaty education. 
There is also opportunity to enhance the essential elements to be inte-
grated into Manitoba curriculum with new knowledge on different Treaty 
related topics as shared in lesson plans in this Teacher Guide.

Teachers are encouraged to be creative with the lesson plans and the 
Treaty education resource materials found in the Treaty Education Kit. 
Teachers are expected to adapt their teaching styles to their students’ vari-
ous learning abilities. It is recognized that differentiated learning styles 

In July 2006, the Treaty Relations  
Commission of Manitoba (TRCM) 
and the Assembly of Manitoba 
Chiefs entered into a Protocol 
Agreement on the Manitoba Trea-
ties Oral History Project (OHP). 

The Untuwe Pi Kin He – Who We 
Are: Treaty Elders Teachings Vol-
ume 1 is one of the products of this 
body of work that has honoured 
the oral history of the First Nations 
peoples of Manitoba. It was 
launched February 6th, 2014. 

It is a new resource that has been 
added to the Treaty Education Kit, 
as of September 2014.

UNTUWE  PI  KIN  HE
Who We Are

Treaty Elders’ Teachings
Volume 1

Doris Pratt, Harry Bone, and the Treaty &
Dakota Elders of Manitoba with contributions

by the AMC Council of Elders
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require multiple approaches which involves creating additional learning 
opportunities and experiences. Teachers will know best how to adjust their 
pedagogical practices to facilitate their students’ learning.

The Guide is part of a Treaty Education Kit of Treaty education specific 
learning resources that is intended to support the goal that all Manitoba 
students should be expected to demonstrate knowledge of the topics, 
concepts, and understandings of the Treaties and the Treaty relationship 
by the end of Grade 12.

The Treaty Education Kit includes a variety of learning resources to assist 
teachers in the delivery of Treaty education in the classroom (Appendix1) 
such as:

• DVDs;
• Posters;
• website links;
• print documents, books and bibliographies on Treaties and First  

Nations cultural practices;
• maps; and 
• USB memory flash drive with copies of the print documents,  

videos, and maps.

The reader is advised that the following self-identifying terms respecting  
the First Nations of Manitoba have been used throughout this document:

• Anishinaabe (Ojibway);
• Anishininiw (Oji-Cree);
• Dakota Oyate; 
• Denesuline; and
• Nehow/Ininiw/Nehetho (Cree).

In addition, there are other dialect and regional self-identifying terms for the First Nations of Manitoba, which may also 
appear in this Guide. It is important to respect the local First Nations community self-identifying terms which are critical  
to their identity as a people and as a nation.

Teachers will find the following resources useful:

a) The Treaties and the Treaty Relationship: Teacher’s Handbook provides an overview of the Treaty Education  
Initiative.

b) The Treaty Essential Learnings: The Treaty Experience in Manitoba provides a brief overview of key concepts, 
understandings and topics related to the Treaty experience in Manitoba.

These resources are available in the Treaty Education Kit.
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1. OVERVIEW OF THE GUIDE
The Treaty Relations Commission of Manitoba (TRCM) is offering The Treaties and the Treaty Relationship Teacher  
Guide for Grade Eleven to educators as an instructional tool to teach students about the Treaties in Canada, and meet the 
expectations of the Manitoba Social Studies Curriculum. The following provides an overview of the Guide and its correla-
tion to the provincial learning outcomes, clusters and topics, and the pedagogy of teaching at the Grade Eleven level.

1.1 Treaty Education Themes, Sub-Themes, Topics and Essential Learning Goals

The Grade Eleven theme entitled “A Shared History of Canada” is organized into four (4) sub-themes which examine: 
Relationships, Traditional Teachings, History, and Treaties. Each sub-theme has two (2) topics with each two lesson plans 
that provide an opportunity for the students to acquire new perspectives, new knowledge, and to consider new sources of 
information.

In Grade Eleven, Treaty education will provide an opportunity for students to learn about the shared history of Canada and 
the role that First Nations had in contributing to the growth of the National Plan that Prime Minister John A. MacDonald 
had at a time when Canada was a new country. Treaties are viewed as building blocks of Canada because they provided a 
means for Crown (Canada) to expand the country westward and connect the eastern Atlantic coast with the western Pacific 
coast. For the government to achieve this plan, as per the protocols and requirements of the Royal Proclamation of 1763, 
they required Treaties with First Nations to acquire the land for Newcomers to settle and occupy the new land. It is through 
this process that Treaties and the Treaty relationship contributed to the development and expansion of Canada. The com-
plexities of Treaty implementation and the Treaty relationship are examined in Grade Eleven.

The teacher guide follows the pattern of four sub-themes: relationships, traditional teachings, history and Treaties which 
examines specific topics related to the overall Treaty education theme: A Shared History of Canada. Table 1 provides an 
overview of the Grade Eleven Treaty Education Framework.

There are five First Nations groups within Manitoba: Anishinaabe 
(Ojibway), Anishininiw (Oji-Cree), Dakota Oyate, Denesuline, and 
Nehow/Ininiw/Nehetho (Cree). Each is diverse in their own culture, 
language, history and traditions (TELs, p. 65).
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Table 1. Grade Eleven Treaty Education Theme, Sub-Themes and Topics

TREATY RELATIONS COMMISSION OF MANITOBA (TRCM) 
THE TREATIES AND THE TREATY RELATIONSHIP: TEACHER GUIDE FOR 
GRADE ELEVEN 

Grade 3 – Theme: A Shared History of Canada

Sub-Theme 1:  
Relationships

Sub-Theme 2: 
Traditional Teachings

Sub-Theme 3: 
History

Sub-Theme 4:  
Treaties

Topics:

1.1  Treaties as a Means of 
Sharing

1.2  First Nations Perspec-
tive: Sharing Land and 
Resources

Topics:

2.1  Stories in the Oral Tradi-
tion: Treaty Related Terms in 
First Nations Languages in 
Manitoba

2.2  Teachings, Stories about 
Values: Respect and Sharing: 
Ceremonies, Treaties and the 
Treaty Relationship

Topics:

3.1  Pre-Contact Canada and 
Manitoba

3.2  Concept of Time  
Immemorial

Topics:

4.1  Concept of “Sui Generis” 
and Treaties

4.2  First Nations and the  
Canadian Constitution

Table 2 identifies the six Treaty essential learning goals have been developed in relation to the Manitoba Education and 
Advanced Learning’s Six General Learning Outcomes for the provincial social studies curriculum for K to 8. These  
Treaty essential learning goals support Treaty education at the Grades 10 to 12 levels. It should be noted that Social  
Studies at the Grade 10-12 levels shifts to focus on history, geography and global issues. These curricula are not outcome 
based but rather focus on essential questions in Grade Ten, historical thinking concepts in Grade Eleven, and enduring 
understandings in Grade Twelve.
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Table 2. Treaty Essential Learning Goals for K to Grade 12

Manitoba Education and Advanced 
Learning Social Studies General  
Learning Outcomes K-81

Treaty Education 
Treaty Essential Learning Goals K-12

Identity, Culture and Community – Students  
will explore concepts of identity, culture, and  
community in relation to individuals, societies, 
and nations.

Students will explore the differences in concepts of identity, culture, and 
community between First Nations in Manitoba and other peoples in  
relation to the Treaty making process and historical Treaty relationship.

The Land: Places and People – Students will 
explore the dynamic relationships of people with 
the land, places, and environments.

Students will explore the dynamic relationship of First Nations in Manitoba 
to their traditional lands, sacred sites, and impacts of being relocated to 
the reserve allocations as a result of the Treaty making process.

Historical Connections – Students will explore 
how people, events, and ideas of the past shape 
the present and influence the future,

Students will explore how First Nations and other people’s historical  
interactions have contributed to shaping the present day Treaty relation-
ship and influencing the future.

Global Interdependence – Students will explore 
the global interdependence of people, communi-
ties, societies, nations, and environments.

Students will explore the global connections and interdependent  
relationships between First Nations peoples of Canada and other global 
Indigenous peoples. 

Power and Authority – Students will explore the 
processes and structures of power and authority, 
and their implications for individuals, relation-
ships, communities, and nations.

Students will explore the First Nations and the Crown’s (Canada’s) concept 
of original spirit and intent of the Treaty relationship and the subsequent 
impacts of differing cultures and worldviews.

Economics and Power – Students will explore the 
distribution of resources and wealth in relation to 
individuals, communities, and nations.

Students will explore First Nations and the Crown’s (Canada’s) perspec-
tives on how the distribution of “shared” resources and wealth has 
impacted First Nations in Manitoba, and contributed to the legacy of the 
Treaty relationship between First Nations and other peoples.

1.2 Specific Linkages to Learning Outcomes for Grade Eleven History of Canada

The content theme for Grade Eleven Treaty education is A Shared History of Canada which complements the Grade 
Eleven Manitoba Education social studies curriculum theme History of Canada. In this course students are required to 
study the history of Canada and achieve enduring understandings that First Nations, Métis and Inuit peoples made major 
contributions to shape the history and identity of Canada, and moved in their relationship with Non-Aboriginal peoples from 
‘autonomous coexistence to colonialism to the present stage of renegotiation and renewal’. The Treaty Education teacher 
guide and the resources found in the Treaty Education Kit will assist students with a more in-depth examination of key 
concepts in the context of Treaties and the Treaty relationship, in relation to how Canada’s history has shaped the Canada 
Canadians have come to know today. This examination acknowledges the ongoing negotiations and debates between the 
Treaty partners.

The following Table 3 provides an overview of what students will be learning as they move through the Treaty education 
sub-themes and the Manitoba Grade Eleven History of Canada which focuses on five key enduring understandings about 
the history of Canada. The most relevant to the Grade Eleven Treaty Education Guide is the first enduring understanding: 
First Nations, Métis, and Inuit Peoples. The other four enduring understandings are included for reference and are  
relevant within the context of the broader discussion concerning First Nations peoples’ contributions to shaping Canada. 

1 Manitoba Education and Advanced Learning and Youth. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework of Outcomes. Crown in Right of the Government of Manitoba as pre-
sented by the Minister of Education and Youth. Manitoba Education and Advanced Learning and Youth, School Programs Division. Winnipeg.
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Table 3. Treaty Education Sub-Themes and Manitoba Social Studies Enduring Understandings

Treaty  
Education  
Sub-Theme

Learning Outcomes Manitoba Social 
Studies Grade 
Eleven History of 
Canada

Learning Outcomes –  
Enduring Understandings

Relationships Students will learn how Treaties were 
used as an instrument of change which 
has led to an enduring Treaty relation-
ship between First Nations peoples and 
Canada.

Specific topics examine the follow-
ing key concepts to increase students 
awareness of:

1. Treaties as a Means of Sharing

2. First Nations Perspectives: Sharing 
Land and Resources

First Nations, Metis, 
And Inuit Peoples

Students are asked 
essential questions 
and engaged in learn-
ing experiences that 
helps them examine 
how First Nations, 
Métis and Inuit peo-
ples historical experi-
ences in Canada has 
shaped their present 
day realities

1. First Nations, Métis and Inuit 
peoples play an ongoing role  
in shaping Canadian history  
and identity

2. First Nations, Métis and Inuit 
peoples have a long history in 
North America and their diverse 
and complex cultures continue  
to adapt to changing conditions

3. The oral traditions of First Nations, 
Métis and Inuit peoples teach  
the importance of maintaining a 
balance among the emotional, 
physical, mental, and spiritual 
aspects of life

4. The relationship between First 
Nations, Inuit and Métis peoples 
and non-Aboriginal peoples 
moved from autonomous  
coexistence to colonialism to the 
present stage of renegotiation  
and renewal

5. First Nations, Métis and Inuit 
peoples have achieved constitu-
tional recognition of their unique 
status as Aboriginal peoples in 
Canada along with recognition  
and affirmation of their existing 
Aboriginal and treaty rights.
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Traditional  
Teachings

Students will learn that First Nations 
peoples’ oral tradition is the manner in 
which their values, history, customs, 
practices, traditions and languages are 
passed onto future generations.

Specific topics that will be examined 
include:

1. Stories and Oral Tradition

2. Teachings, Stories about Values: 
Respect and Sharing

Governance and 
Economics

1. This history of governance in Can-
ada is characterized by a transition 
from indigenous self-government 
through French and British colonial 
rule to a self-governing confedera-
tion of provinces and territories

2. Canada’s parliamentary system is 
based on the rule of law, represen-
tative democracy, and constitu-
tional monarchy

3. The role of government and the 
division of powers and responsi-
bilities in Canada’s federal  
system are subjects of ongoing 
negotiation

4. Canada’s history is shaped by 
economic factors such as natural 
resources, agricultural and indus-
trial development, the environ-
ment, technology, and global 
economic interdependence

Student will learn about First Nations 
people’s lifestyles and cultures prior to 
contact with the Newcomers in Canada 
and Manitoba. The impacts of coloniza-
tion on First Nations peoples’ lifestyles 
and cultures are discussed.

Specific topics include:

1. Pre-Contact Canada and Manitoba

2. Concept of Time Immemorial

French-English  
Duality

1. Canada’s institutions and culture 
reflect Canada’s history as a for-
mer colony of France and Britain

2. French-English duality is rooted in 
Canada’s history and is a consti-
tutionally protected element of 
Canadian identity

3. Nouvelle-France, Acadia, Quebec 
and francophone communities 
across Canada have played a role 
in shaping Canadian history and 
identity

4. British cultural traditions and 
political institutions have played 
a role in shaping Canadian history 
and identity

5. As a result of Quebec’s unique 
identity and history, its place in the 
Canadian confederation continues 
to be a subject of debate

6. French-English relations play an 
ongoing role in the debate about 
majority-minority responsibilities 
and rights of citizens in Canada
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Treaties Students will examine Treaties as an 
instrument of Treaty and as the founda-
tion for the unique relationship that 
exists between First Nations peoples 
and Canada. The complexities of the 
Treaty relationship are examined.

Specific topics include:

1. Concept of “sui generis’ and Treaties

2. First Nations and the Canadian 
Constitution

Identity, Diversity and 
Citizenship

1. Canada’s history and identity 
have been shaped by its vast and 
diverse land, in northern location, 
and its abundant natural resources

2. Canadian identity, citizenship, and 
nationhood are subjects of ongo-
ing debate in Canada’s pluralistic 
society

3. Immigration has helped shape 
Canada’s history and continues 
to shape Canadian society and 
identity

4. The history of Canadian citizen-
ship is characterized by a ongoing 
struggle to achieve equality and 
social justice for all

5. The meaning of citizenship has 
evolved over time, and the respon-
sibilities, rights and freedoms of 
Canadian citizens are subject to 
continuing debate

Canada and The 
World

1. Canada continues to be influ-
enced by issues of war and peace, 
international relations, and global 
interactions

2. Geographic, economic, cultural 
and political links to the United 
States continue to be important 
factors in Canada’s development

3. Since the beginning of the 20th 
century, Canada has played an 
increasingly active role in world 
affairs through trade and devel-
opment, military engagement, 
and participation in international 
organizations

4. Global interdependence chal-
lenges Canadians to examine and 
redefine the responsibilities of 
citizenship

Table 4 identifies the most pertinent links between the provincial Grade Eleven History of Canada essential questions  
and skills that support historical thinking, and the Treaty education topics explored in the Grade Eleven Teacher Guide. In 
an effort to support integration across the curriculum, these linkages include Grade Eleven (Senior 3) English Language  
Arts general learning outcomes. Aboriginal perspectives are integrated into these subject areas.
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Table 4. Grade Eleven Essential Questions and Skills Pertinent to Grade Eleven Treaty Education

GRADE ELEVEN ESSENTIAL QUESTIONS AND SKILLS PERTINENT TO GRADE ELEVEN  
TREATY EDUCATION

Essential Questions Grade Eleven History of Canada

First Peoples and Nouvelle-France (before 1763)

1.1 Who were the First Peoples and how did they structure their world?

1.3 How did the First Peoples and Europeans interact in the Northwest, and what were the results?

British North America (1763-1876)

2.3 Why and how was the Dominion of Canada established as a confederation of British colonies in 1867?

Becoming a Sovereign Nation (1867-1931)

3.3 How did Canada’s relationship with First Nations, Métis, and Inuit peoples change after Confederation?

Achievements and Challenges (1931-1982)

4.2 How did the establishment of national institutions contribute to defining Canadian identity?

Defining Contemporary Canada (1982-Present)

51. How has Confederation been shaped by the Canadian Charter of Rights and Freedoms, cultural diversity, and  
demographic and technological change?

5.2 How has the question of national unity influenced imperialism, constitutional debate, and political change?

5.3 How are First Nations, Métis and Inuit peoples seeking a greater degree of cultural, political, and economic  
self-determination?

5.4 How have Canada’s international relations changed since 1982, and what should its global commitment be  
for the future?

Skills to Support Historical Thinking

Formulate and clarify questions to guide historical inquiry;

Select and identify diverse sources of primary and secondary sources of information;

Consider the purpose and validity of historical sources;

Interpret, analyze and record information from primary and secondary sources;

Compare diverse perspectives and conflicting accounts of the past;

Identify underlying values in historical sources and accounts; and

Construct and communicate historical narratives, explanations, arguments or other interpretations of the past using a 
variety of media
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General learning outcomes – Grade Eleven – S3 English Language Arts2

S3-GLO1-1.1.2 Consider Other’s Ideas – Seek and consider others’ responses through a variety of means to clarify and 
rework ideas and positions

S3-GLO1 -1.2.1 Develop Understanding – Examine and adjust initial understanding according to new knowledge, ideas, 
experiences, and responses from others

S3-GLO1-1.2.2 Explain Outcomes – Explore various viewpoints and consider the consequences of particular positions 
when generating and responding to texts

S3-GLO2–2.1.1 Prior Knowledge – Examine connections between personal experiences and prior knowledge of  
language and texts to develop understanding and interpretations of a variety of texts (including books)

S3-GLO2–2.2.1 Experience Various Texts – Experience texts from a variety of genres and cultural traditions; compare 
various interpretations of texts

S3-GLO2-2.3.2 Techniques and Elements – Examine how various techniques and elements are used in oral, print 
(including books), and other media texts to accomplish particular purposes

S3-GLO3-3.2.1 Identify Personal and Peer Knowledge – Select ideas and information from prior knowledge of inquiry 
or research topic appropriate for audience, purpose, and personal perspective or focus

S3-GLO3-3.2.3 Evaluate Services – Evaluate how perspectives and biases influence the choice of information sources 
for inquiry or research

S3-GLO3-3.3.4 Develop New Understanding – Evaluation Information for completeness, accuracy, currency, historical 
context, relevance, and balance of perspectives

S3-GLO4-4.1.1 Generate Ideas – generate, evaluate, and select ideas to develop a topic, express a perspective, engage  
an audience, and achieve a purpose

S3-GLO5-5.1.1 Cooperate with Others – use language to build and maintain collaborative relationships; take  
responsibility for respectfully questioning others’ viewpoints and requesting further explanation

S3-GLO5-5.1.3 Use Language to Show Respect – recognize and analyze how personal language use may create and 
sustain an inclusive community

S3-GLO5-5.2.1 Share and Compare – Identify various factors that shape understanding of texts, others and self

S3-GLO5-5.2.2 Related Texts to Culture – Identify and examine ways in which culture, society, and language convention 
shape texts

S3-GLO5-5.2.3 Appreciate Diversity – Explain ways in which languages and texts express and shape the perceptions of 
people and diverse communities

2

2 Manitoba Education and Advanced Learning and Training. (1998). Senior 2: English Language Arts: Manitoba Curriculum Framework Outcomes.
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1.3 Learning about Treaties in the Senior Grade Levels – Pedagogy

Students in Grade Eleven (Senior 3) are growing in their independence and becoming more autonomous in their thinking. 
They are becoming more inquisitive and analytical. 

Studying about Treaties and the Treaty relationship at the Grade Eleven (Senior 3) level will help students broader their 
perspectives and engage in dialogues and debates on critical issues and matters concerning First Nations peoples and their 
relationship with other Canadians, including their Treaty partner, the federal government of Canada. 

Teachers are encouraged to guide students in their discussions by leading them to a variety of perspectives that are more 
readily available by electronic means, on reputable Internet websites, local government offices, and organizations, includ-
ing perspectives that are printed by local media sources i.e. newspapers, television, radio. These additional resources will be 
beyond the resources that are recommended in this Teacher Guide. The goal is to expose students to a variety of information 
sources while ensuring they develop skills to evaluate how perspectives and biases can influence public opinion.

It is important to respect students’ perspectives as they may have achieved a level of independent and critical thinking skills 
where they have developed an ability to blend their respective traditional cultural teachings with western perspectives and 
other perspectives in their community and/or in the mainstream to formulate personal meaning.

Treaty Education is a significant aspect of Education for Sustainable Development (ESD) in Manitoba in creating informed 
citizens that not only know the Treaty story and comprehend its relevance in society today, but understand their role and 
responsibility in the Treaties. The slogan “We Are All Treaty People” appropriately places each individual within Canada as 
a person responsible for honoring the historic Treaties within the contemporary setting. Sustainability can only be achieved 
when all people progress at the same rate; equality is a measure of that success. By teaching Treaty Education, students 
learn about their country’s history, and gain an appreciation for their role in maintaining the agreements and the relationship 
all Canadians share with the First Nations peoples.

As the next leaders, students throughout Manitoba will take responsibility for honouring the Treaty Agreements; it is vital 
that they understand the relevance of these agreements within the contemporary context. To ensure all Manitoba students are 
informed citizens, they need to be knowledgeable of the significance the Treaties have in relation to the establishment of this 
province and the country.

Through Treaty education, students across Manitoba will learn to uphold a balanced perspective of the Treaties in relation to 
the First Nations peoples. Through a lens of collectivism, students will learn to appreciate their ancestral role in the Treaty-
making process and recognize the continued relationship that all Canadians share with the First Nations peoples. Once 
students comprehend this knowledge they will recognize the importance of honouring the Treaties; building democratic, 
healthy, communities locally and globally; and gaining ownership of the slogan, “We Are All Treaty People”.

1.4 General Linkages to Manitoba Education Curricula

General linkages to the Manitoba Curricula can be referenced in the accompanying Treaty Education Initiative Teacher 
Handbook for K-12, found in the Treaty Education Kit. It provides an overview of the Treaty Education Initiative; discusses 
how Treaty education essential learning goals are connected to the four foundational skill areas and nine essential elements 
common to all Manitoba curricula; and includes a glossary of terms commonly found throughout the documents.

Three interlinked areas most commonly identified within sustainable development are: 
society, environment and economy (Manitoba Education).

From a First Nations perspective, sustainability is linked to the inter-dependent relationships 
that tie all Creation together, as captured in the phrase – All My Relations.
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2. GRADE ELEVEN TREATY EDUCATION  
RESOURCES
introduction: Grade Eleven Teacher information Sheets, Lesson Plans and Black Line Masters

This section of the Guide provides a Teacher Information Sheet on the overall theme “A Shared History”; the four  
sub-themes; and the lesson plans. 

• The Teacher Information Sheet examines key concepts and provides context for the sub-themes and lessons. It is  
important to be cognizant that these concepts are discussed from the First Nations peoples’ perspective and from  
Canada (Crown’s) perspective, which are shared at times and divergent at others. These perspectives illustrate the 
dynamic nature of the Treaty relationship and the challenges of strengthening the Treaty relationship today in a  
contemporary context.

• Each of the four sub-themes has two lesson plans each to illustrate key concepts and understandings.
• The lesson plans are written in a standard format adopted by the Treaty Education Initiative for the K-12 Teacher 

Guides. They provide a guide and process only for teachers to consider when introducing the key concept and engaging 
students in the dialogue on Treaties and the Treaty relationship. The supporting Black Line Masters as examples as to 
how teachers may consider processing these key concepts with students.

Teachers are encouraged to also consider referring to the Teacher Information Sheets located in the other TEI K-12  
Teacher Guides and cross-referencing key concepts, topics and understandings with the Treaty Essential Learnings:  
The Treaty Experience in Manitoba. These resources can be located in the Treaty Education Kit.
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TEACHER INFORMATION SHEET:  
Introduction to Grade Eleven Theme – A Shared History

In Grade Eleven, students will be introduced to basic Treaty related concepts respecting First Nations peoples. This includes 
awareness that:

• First Nations peoples were fully functioning nations of peoples prior to contact with Newcomers, each with a distinct 
language, culture, traditions, lifestyle, and ability to make Treaties;

• Treaties were a means to sharing land and resources; how this is interpreted among the Treaty partners remains part of 
an ongoing discussion;

• First Nations peoples’ oral tradition remains a vital part of the evidence to be considered when seeking a deeper  
understanding and interpretation of the Treaties and the historical events leading up to the period of Treaty-making;

• Key concepts of “time immemorial” and Treaties as “sui generis” are examined from the First Nations perspective;
• First Nations peoples of Manitoba and Crown (Canada) have a unique relationship called “the Treaty relationship” 

which in present-day Manitoba is extended to all Manitobans and Canadians whose families have come to benefit from 
the First Nations peoples’ Treaty promise to share the land and resources. The complexities of this relationship continue 
to be part of the ongoing dialogue and negotiations between Canada and First Nations peoples, which has grown over 
time to include the provinces. 

These basic concepts are examined in teacher information sheets and lesson plans with Black Line Masters (BLMs) that 
will help students build a foundation for understanding more complex aspects of these basic concepts. 

The Treaty experience in present-day Manitoba began many years ago prior to the arrival of the Newcomers to the North 
American continent. This experience included the practice and ability of First Nations peoples to make Treaties amongst 
themselves for the purposes of peaceful coexistence, trade, and sharing and use of resources found within each other’s tradi-
tional territories. These Treaties, alliances, confederacies, and agreements served practical purposes, as many First Nations 
peoples typically migrated with the seasons and the availability of resources for survival on the land and the waters. 

Given this history and practice of diplomacy, negotiating practices, strategies, and established customs and protocols  
among First Nations peoples, it was expected that they would naturally apply their experience making alliances and Treaties 
to new relations with Newcomers who were visiting their traditional territories. This experience began very early with  
the Fur Trade and expanded to include more formal Treaties with the Crown, as the country was being developed into a  
collective nation of peoples known as Canada.

Newcomers came with their own experience of Treaty making and applied these practices to encounters with Indigenous 
peoples as they travelled across the oceans to seek new lands and resources. Early contact with the Indigenous peoples of 
North America and other continents lead the Newcomers governing bodies to formulate guiding principles for encounters 
with Indigenous peoples of the lands they visited. This foundational document is known as The Royal Proclamation of 
1763 which was issued by King George III of Great Britain. This document continues to be a critical foundational document 
to this day, as it outlines guidelines for the Crown’s (Canada’s) relationship with First Nations peoples and other Indigenous 
peoples from other continents. The Royal Proclamation of 1763 recognized that Indigenous peoples inhabited the lands and 
territories that the British had an interest in. As a member of the British Dominion, Canada adopted the protocols of The 
Royal Proclamation of 1763 when they began Treaty-making with First Nations peoples. This included the Treaty making 
process that occurred in Manitoba. 

These early historical encounters and events have been written and re-written since they occurred as new understandings  
are acquired. The Treaty making process and subsequent interpretation of the Treaties between First Nations peoples and the 
Crown (Canada) continues to be a subject of ongoing discussion that includes shared, new and different perspectives.
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SUB-THEME #1: RELATIONSHIPS 
TEACHER INFORMATION SHEET

TOPIC 1.1: Treaties as A Means of Sharing
THE CONCEPT

Students will learn that Treaties were a means to sharing land and resources. They will be introduced to the complexities  
of how this has come to be interpreted among the Treaty partners, and why it remains part of ongoing discussion.

BACKGROUND TO CONCEPT

History that has been written about the Treaty-making process and the interpretation of the Treaties that were signed 
between the Crown (Canada) and First Nations peoples have been mainly from the western perspective. However, there  
is a growing body of literature that includes First Nations perspectives.

At the time of Treaty-making, the First Nations peoples and the Crown (Canada) viewed each Treaty as a solemn agree-
ment, a partnership, in which both partners would respect each other and live side by side. This respectful reciprocal 
brother-to-brother relationship was a kinship relationship that is intended to last into perpetuity.

From the First Nations perspective, the Treaties made provision for sharing the land and resources with the Newcomers  
as represented through the Crown (Canada) and as a means to bridge economies and guarantee their way of life.3 From the 
Crown (Canada) perspective, Treaties made provision for access to lands and water systems which would result in the extin-
guishment of Aboriginal title that would support settlement and development. These early beginnings were part of the shap-
ing of the shared history of Canada as both the First Nations peoples and the Crown (Canada) considered how they could 
best support the transition into the future with new economies and bridge the development of a country that would include 
many new people from different cultures. The Treaties provide a vehicle for the Treaty partners to work together.

In the Treaty context, it is critical that the researcher and reader consider both the written and oral source of information to 
effectively capture the Treaty partner perspectives and get a balanced perspective.

Some examples of primary sources of evidence respecting the Treaties include:

• The original written Treaty texts published in Historic Treaties in Canada: Solemn words and Foundational Documents 
in Canadian History; a resource found in the Treaty Education Kit and on the USB flash drive in the Kit;

• The Treaties of Canada with The Indians of Manitoba and the North-West Territories including The Negotiations  
on which they were based by Alexander Morris, 1880 and then reprinted 1991. Alexander Morris was the Treaty  
Commissioner for Treaties 1, 2, 3, 4, 5, and 6, who was endorsed by the Crown (Canada) to negotiate the Treaties  
as a means of meeting the requirements of the Royal Proclamation of 1763 to open the up the West for settlement.

Examples of primary and secondary source of evidence include oral testimony and oral history from Elders who were  
present at the time of Treaty-making, and those who were provided with the responsibility of carrying and continuing the 
tradition of the oral tradition from those who were present:

• Oral history evidence by Elders provides a recollection of historic events at the time of Treaty-making and First  
Nations peoples’ worldviews that shape their relationships with all Creation. It is a critical element to gaining a full 
understanding of Treaty-making, Treaties and the Treaty relationship.

3  Ray, A., Miller, J. and Tough, F. (2000). Bounty and Benevolence: A History of Saskatchewan Treaties. McGill-Queen’s University Press: Montreal & Kingston.
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• The Treaty Relations Commission of Manitoba and the Assembly of Manitoba Chiefs have published Untuwe Pi  
Kin He: Who We Are – Treaty Elder’s Teachings, Volume 1 (2014) by Doris Pratt, Harry Bone and the Treaty and 
Dakota Elders of Manitoba which provides a collection of oral testimony by Elders about the history and teachings 
that continue to shape who First Nations peoples are today and their relationships with all Creation.

• The publication Treaty Elders of Saskatchewan: Our Dream Is That Our Peoples Will One Day Be Clearly  
Recognized As Nations by Harold Cardinal and Walter Hilderbrandt (2000) is a collection of oral testimony by  
Elders from different Treaty regions throughout Saskatchewan. 

The Treaty Essential Learnings: The Treaty Experience in Manitoba (TRCM, 2012) is a resource found in the Treaty  
Education Kit that explores the Treaty-making process and perspectives of the Crown (Canada) and First Nations peoples. 
Teachers are encouraged to consult this resource.
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LESSON PLAN:

TOPIC 1.1: Treaties as a Means of Sharing
GRADE ELEVEN

THEME: The Treaty Experience in Manitoba

SUB-THEME 1: Relationships

TOPIC 1.1: Treaties as a Means of Sharing

Lesson Overview

In this lesson students will be asked to consider several sources of evidence that provide perspectives on Treaties as a  
means of sharing. While this perspective may be shared by the Treaty partners, the implementation of the Treaty terms has 
created ongoing dialogue as to its interpretation.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Be aware that First Nations peoples viewed Treaties as a means of sharing in the wealth of the land and resources  
they had;

2. Be aware that the oral history of First Nations peoples’ is an important piece of evidence that must be consider when 
studying Treaties;

3. Consult a variety of primary and secondary sources of information to construct interpretations of the past that impact 
the present;

Links to Manitoba Curriculum:  

Social Studies Becoming a Sovereign Nation (1867-1931)

3.3 How did Canada’s relationship with First Nations, Métis, and Inuit peoples change after  
Confederation?

Achievements and Challenges (1931-1982)

4.2 How did the establishment of national institutions contribute to defining Canadian identity?

Defining Contemporary Canada (1982-Present)

51. How has Confederation been shaped by the Canadian Charter of Rights and Freedoms, cultural 
diversity, and demographic and technological change?

Skills to Support Historical Thinking

Select and identify diverse sources of primary and secondary sources of information;

Compare diverse perspectives and conflicting accounts of the past;

Identify underlying values in historical sources and accounts; 
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ELA S3-GLO3-3.2.3 Evaluate Services – Evaluate how perspectives and biases influence the choice of 
information sources for inquiry or research

S3-GLO3-3.3.4 Develop New Understanding – Evaluation Information for completeness,  
accuracy, currency, historical context, relevance, and balance of perspectives

Materials and Equipment:

• References to Treaty 1, 2, 3, 4, 5, 6, and 10 written text in Historic Treaties in Canada (AANDC, 2012) in the Kit  
(and on USB Flash Drive)

• TRCM Map of Treaties in Manitoba in the Kit
• BLM 1.1.1 Definitions
• BLM 1.1.2 Treaties – Primary and Secondary Sources
• General Protocols for Classroom Teachers in the Kit
• TRCM/CTV Vignette: Share the Land (37 sec) available on USB in Kit or at TRCM website www.trcm.ca 
• TRCM/CTV Video: Oral History and Reconciliation, Part 3 (3:34)
• TRCM/CTV Video: Elder D’Arcy Linklater, Part 2, Treaty-Making (4:11)

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare for 
learning?

Introduce concept by using the Teacher Information Sheet while referring to the Treaty  
territories in Manitoba. Highlight the importance gaining a balanced perspective on  
Treaties which requires accessing different types of primary and secondary sources of 
evidence (see BLM 1.1.1 Definitions).

Explore students prior knowledge by asking:

• What are some examples of primary and secondary sources of information for Treaties  
in Manitoba?

View the Share the Land vignette and the video clip Oral History and Reconciliation from the 
TRCM website at www.trcm.ca or from the USB Flash Drive in the Kit. Discuss the following 
question with students.

• How much recognition has First Nations oral history received as being a valid source of 
evidence?

Introduce the concept of protocols when accessing oral history from Elders. 

Acquire

What strategies facilitate  
learning for groups and  
individuals?

Using BLM 1.1.2 have student’s work in groups to identify at least two examples of primary 
and secondary sources for Treaties in Manitoba and identify which sources use language 
that best captures the First Nations perspective of Treaties as a means of sharing.

Invite an Elder(s) to the classroom to share perspectives on Treaties as a Means of Sharing 
and/or view the short video Treaty-making by Elder Linklater.

Have students compare and contrast the language of the written Treaty text with that of the 
First Nations peoples’ oral history perspectives and consider the question:

• How similar or different are the perspectives of the Crown (Canada) and First Nations 
peoples?

• What challenges can these perspectives create for Treaty implementation? 
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Apply

How will students demonstrate 
their understanding?

Students will demonstrate their learning and understanding of protocols through their 
interaction with the Elder(s) and through the findings of their compare and contrast  
assignment.

Further Learning:

Select an excerpt from The Treaties of Canada with The Indians of Manitoba and the North-West Territories (Alexander 
Morris, 1991) that captures the spirit and intent of the Treaties as a partnership that would last into perpetuity. Example: 
Treaty 3 and Treaty 4 journal entries address the statement “as long as the sun shines and as long as the water runs”  
(Treaty 3)4 and “as long as the sun shines and water flows” (Treaty 4)5. Have students discuss the symbolism of these  
statements and the spirit and intent of the Treaty being signed. 

• Treaty Research Reports on Treaties 1-11 are accessible at the www.aandc-aadc.gc.ca website under Historic Treaties. 
Have students select at least two or three research reports to determine the sources of evidence that were used. Have 
students consider the questions: 
• Does the information capture both the Crown (Canada’s) perspective and the First Nations peoples’ perspectives?
• What other sources could you consult to broader your understanding?

Assessment of Student Learning:

The student will value oral history as source of primary evidence which captures key understandings and concepts attached 
to the understanding Treaties and the Treaty relationship.

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca

4  Morris, Alexander. (1991). The Treaties of Canada with The Indians of Manitoba and the North-West Territories, p.73.
5  Morris. (1991). p.93.
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BLM 1.1.1 DEFINITIONS PRIMARY AND SECONDARY SOURCES

Two definitions are provided for the purposes of cross-referencing. Students are encouraged to consult 
a minimum of two reputable sources when searching for definitions of terms.

Primary Sources Information that has not yet been interpreted; original, first-hand accounts 

or objects that can be used to create stories from the past; includes photo-

graphs, diaries, maps, interviews, documents, artifacts, speeches (Manitoba 

Education and Advanced Learning, 2011).

As a document or other sort of evidence written or created during the time 

under study, or by of the persons or organizations directly involved in the 

event; which offer an inside view of a particular event. Examples include 

original documents, creative works, relics or artifacts (Simon Fraser University. 

Retrieved at http://www.lib.sfu.ca/publication-types/primary-sources) 

Secondary 

Sources

Information that has been interpreted second-hand published accounts, 

an interpretation of primary sources; includes textbooks, essays, research 

reports, biographies, and movies of historical events (Manitoba Education and 

Advanced Learning, 2011).

Sources that interprets and analyzes primary sources. They are one step 

removed from the event. Examples include textbooks, journal articles, his-

tories, criticism, commentaries, encyclopedias (Simon Fraser University. 

Retrieved at http://www.lib.sfu.ca/publication-types/primary-sources) 
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BLM 1.1.2 TREATIES – PRIMARY AND SECONDARY SOURCES

PRIMARY SOURCES OF EVIDENCE SECONDARY SOURCES OF EVIDENCE

IMPLICATIONS FOR STUDYING TREATIES IMPLICATIONS FOR STUDYING TREATIES
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SUB-THEME #1: RELATIONSHIPS 
TEACHER INFORMATION SHEET

TOPIC 1.2: First Nations Perspective:  
Sharing Land and Resources
THE CONCEPT

Students will learn that the First Nations peoples’ worldview and traditional teachings are critical to gaining a deeper  
understanding of the concepts of sharing the land and resources with the Newcomers. Some of these perspectives are  
found in written and oral evidence.

BACKGROUND TO CONCEPT

First Nations peoples’ concept of land ownership can be found in their oral history, languages, Creation stories, traditional 
laws, teachings, and customary practices. This worldview is an intrinsic part of the Treaty-making process and the  
Treaty relationship derived from the Treaties. A key concept of the First Nations peoples understanding of Treaties is  
their agreement to share land and resources vs. extinguishment of Aboriginal title.

The following excerpts from the Treaty 3 negotiations with Alexander Morris have been taken from the report he submit-
ted to Canada on the proceedings. They provide some insight into the First Nations perspective of land ownership that are 
inextricably linked to their Creation stories and traditional laws of responsible stewardship.

Chief Mawedopenais who was involved in the Treaty 3 negotiations provided some insight into the First 
Nations peoples sense of property rights – “This is what we think, that the Great Spirit has planted us on 
this ground where we are, as you were where you came from. We think where we are is our property.”6

Another unidentified Chief at the Treaty 3 negotiations said – “The sound of the rustling of the gold is under 
my feet where I stand; we have a rich country; it is the Great Spirit who gave us this; where we stand upon is 
the Indians property, and belongs to them.”7

The following passage from the Chief of Lac Seule illustrates the understanding of the intent to share land and resources, 
and the expectations that reciprocity would be part of the new relationship they were forging with the Crown (Canada).

“We would borrow your cattle; we ask you this for support; I will find whereon to feed them. The waters out 
of which you sometimes take food for yourselves, we will lend you in return.” 8

A modern publication by Harold Johnson (2007) Two Families: Treaties and Government captures First Nations peoples’ 
worldview and relationship with Creation. The following excerpt is related to Treaties and sharing the bounty offered by 
Creator:

6 Miller, J.R. (2009). Compact, Contract, Covenant: Aboriginal Treaty-Making in Canada. University of Toronto Press: Toronto, p167; Morris, Alexander. (1991). The Treaties of Canada with the Indians of Manitoba 
and the North-West Territories. Belfords, Clarke & Co. Publishers: Toronto, p.59

7  Morris. (1991). p.62.
8  Morris. (1991). p.63.
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“Our oral histories do not indicate that we agreed to separate ourselves from our Mother the Earth, but they 
are consistent with our understanding of our role as humans under the laws of the Creator, which mandates 
that we should be kind and generous and share the bounty of the earth with each other, with the animal 
nations, the plant nations, and with you Kiciwamanwak [my cousin].”

The modern interpretation of the two worldviews of the original Treaty partners (First Nations peoples and the Crown 
[Canada]) has presented challenges for the Treaty relationship today. The original spirit and intent of the Treaties includes 
all of the negotiations between the Crown (Canada) and the First Nations peoples that were part of the discussions over 
several days which eventually resulted in an agreement of the terms of the Treaty. Alexander Morris journal of the Treaty 
proceedings over the days leading to the conclusion of the Treaties provide a glimpse into some of the complexities of these 
negotiations – although it is written from a non-First Nations perspective, he does capture some of the understanding and 
essence of the spirit and intent of the Treaty that was agreed upon:

Correspondence from Wemyss M. Simpson, Indian Commissioner to the Honourable Secretary of State for the Provinces, 
Ottawa, dated 3 November 1871 captures some of the language of understanding what Treaty meant to the Crown (Canada) 
at that time:

“… It was not until the 3rd of August, or nine days after the first meeting, that the basis of arrangement was 
arrived at, upon which is founded the treaty of that date. Then, and by means of mutual concessions, the 
following terms were agreed upon. For the cession of the country described in the treaty referred to, and 
comprising the Province of Manitoba, and certain country in the north-east thereof …”

The language in this passage refers to the ‘cession of the country…’ suggesting a perception that the land was ceded. First 
Nations peoples’ perception was that the land, waterways, and resources were ‘to be shared’ or reciprocated – ‘we would 
borrow your cattle; … we will lend you in return’ as the Chief of Lac Seule expressed at the time of Treaty-making.

Further reading on this topic can be found in the Treaty Essential Learnings: The Treaty Experience in Manitoba (TRCM, 
2012) and by visiting www.trcm.ca website to gain access to video clips on Treaties and the understandings that guided the 
process from an oral history, legal, and historical perspective. 
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LESSON PLAN:

TOPIC 1.2: First Nations Perspectives:  
Sharing Land and Resources
GRADE ELEVEN

THEME: The Treaty Experience in Manitoba

SUB-THEME 1: Relationships

TOPIC 1.2: First Nations Perspectives: Sharing Land and Resources

Lesson Overview

In this lesson students will learn that the First Nations peoples’ worldview and traditional teachings are critical to gaining  
a deeper understanding of the concepts of sharing the land and resources with the Newcomers. Some of these perspectives 
are found in written and oral evidence.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Gain understanding of First Nations peoples worldview on the concepts of sharing land and resources.
2. Gain awareness that the oral history of First Nations peoples is an intrinsic component to gaining a deeper understand-

ing of Treaties and the Treaty relationship.
3. Appreciate that Treaties and the Treaty relationship continues to be an important part of the shared history in Canada 

from which all Canadians continue to benefit.

Links to Manitoba Curriculum: 

Social Studies 1.1 Who were the First Peoples and how did they structure their world?

3.3 How did Canada’s relationship with First Nations, Métis, and Inuit peoples change after 
Confederation?

5.3 How are First Nations, Métis and Inuit peoples seeking a greater degree of cultural, political, 
and economic self-determination?

Select and identify diverse sources of primary and secondary sources of information;

Interpret, analyze and record information from primary and secondary sources;

Compare diverse perspectives and conflicting accounts of the past;

Identify underlying values in historical sources and accounts;
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ELA S3-GLO1-1.1.2 Consider Other’s Ideas – Seek and consider others’ responses through a variety 
of means to clarify and rework ideas and positions

S3-GLO1-1.2.1 Develop Understanding – Examine and adjust initial understanding according to 
new knowledge, ideas, experiences, and responses from others

S3-GLO5-5.2.2 Related Texts to Culture – Identify and examine ways in which culture, society, 
and language convention shape texts

S3-GLO5-5.2.3 Appreciate Diversity – Explain ways in which languages and texts express and 
shape the perceptions of people and diverse communities

Materials and Equipment:

• TRCM Map of Treaty Territories in Manitoba in the Kit
• TRCM/CTV Video: Elder D’Arcy Linklater, Part 2, Treaty-Making (4:11) available on USB in Kit or at TRCM  

website www.trcm.ca 
• Historic Treaties in Canada (AANDC, 2012) found in the Kit, and located on the Flash Drive in the Kit
• BLM 1.2.1 Shared and/or Divergent Perspectives on Land and Resources at the time of Treaty-making

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare for 
learning

Introduce concept by using the Teacher Information Sheet. 

Use the TRCM Map of the Treaty Territories in Manitoba to illustrate to students the land  
mass that has been shared with Canada through the Treaty-making process.

Explore students’ prior knowledge of:

• the First Nations peoples’ concept of sharing land and resources;

• primary and secondary sources of evidence;

• oral history of First Nations peoples.

Distribute BLM 1.2.1.

Acquire

What strategies facilitate  
learning for groups and  
individuals

Have students review the text of any one or more of the Treaties found in Manitoba  
(Historic Treaties in Canada) and view the Treaty-making video for the purposes of identifying 
specific reference to:

• First Nation peoples’ perspective on land and resources; and

• Crown’s (Canada’s) perspective on land and resources.

Have students document the shared/divergent perspectives and explore the questions:

• Can these divergent perspectives be reconciled?

• How can they be reconciled?

• How have these divergent perspectives contributed to the Treaty relationship today?

Apply

How will students demonstrate 
their understanding

Students will demonstrate their learning and understanding through their reflection  
discussion on their findings.

26 • The Treaties and the Treaty Relations



Further Learning:

• Have students consult the following reading resources to gain further insight into the Treaty-making process in Mani-
toba and Canada and discuss how their findings may have impacted their perspective on Treaties and the Treaty rela-
tionship:
1. Ray, Arthur J., Miller, Jim, and Tough, Frank. (2000). Bounty and Benevolence: A History of Saskatchewan Treaties. 

McGill-Queen’s University Press: Quebec. 
2. Miller, J.R. (2009). Compact, Contract, Covenant: Aboriginal Treaty-Making in Canada. University of Toronto 

Press: Toronto, Ontario.
3. Morris, Alexander. (1991). The Treaties of Canada with The Indians of Manitoba and the North West Territories 

including The Negotiations on which they were made. Belfords, Clarke and Company Publishers: Toronto., Ontario.
• Have students explore the Dakota Oyate Nations’ Treaty experience by viewing the following video which can be 

accessed at the TRCM website: www.trcm.ca: Elder Doris Pratt – Part 2: Treaty-making and the Dakotas (8:21). The 
following inquiry questions are provided for consideration:

• What influenced the Dakota’s decision to not be part of the Treaty-making process with the Crown (Canada)?
• How has this experience influenced their Treaty relationship with the Crown (Canada) today?

Assessment of Student Learning:

References Available:

• Manitoba Education and Advanced Learning.  
Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca

Grade 11 Teachers Guide • 27



BLM 1.2.1 SHARED AND/OR DIVERGENT PERSPECTIVES ON LAND 
AND RESOURCES AT THE TIME OF TREATY-MAKING

SOURCE OF EVIDENCE SHARED  
PERSPECTIVE  

(reference specific 
words, language)

DIVERGENT  
PERSPECTIVE 

(reference specific 
words, language)

ASSESSMENT OF 
EVIDENCE AND  
PERSPECTIVES
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SUB-THEME #2: TRADITIONAL TEACHINGS 
TEACHER INFORMATION SHEET

TOPIC 2.1: Stories in the Oral Tradition –  
Treaty Related Terms in the First Nations  
Languages in Manitoba
THE CONCEPT

The concept of First Nations peoples and stories in the oral tradition is a theme that runs throughout the K- 12 Treaty  
education continuum. Students will learn that the First Nations peoples share knowledge about natural law, governance,  
history, culture, traditions, practices, language and worldview through the oral tradition. The oral tradition rests on the 
memory of those present to witness these events in time and their ability to pass on what they witnessed to others who in 
turn would be responsible for carrying forward this oral history. Narratives are part of every culture and continue to be a 
method of transmitting knowledge to successive generations.

BACKGROUND TO CONCEPT

The Treaty Essential Learning: The Treaty Experience in Manitoba (TELS) is a reference document for teachers which 
provide insight into key concepts related to Treaties and the Treaty relationship. Definitions of oral history and oral tradition 
are provided in Appendix 3: Glossary.

ORAL TRADITION(S): is a term used to describe knowledge that goes back many generations. It may take the form of laws, 
myths, songs, stories, or fables. It may be found in place names or phrases in a traditional Aboriginal language. Weaving, 
masks, totem poles, carvings and other symbolic creations may be used by some First Nations to record information. Oral 
traditions are distinct ways of knowing and the means by which knowledge is reproduced, preserved and conveyed from 
generation to generation (TELS, p.97).

ORAL HISTORY: a term used to describe the art of passing on the history, values and beliefs of First Nations from one genera-
tion to the next through the spoken words of people who have knowledge of past events and traditions (OTC, 2008); oral 
history, in both its content and its form, conveys the humanity, character, and the environment of (First Nations) ancestors in 
ways the written word simply cannot duplicate (Stevenson & Brown, 2003); evidence taken from the spoken words of people 
who have knowledge of past events and traditions. This oral history is often recorded on tape and then put in writing. It is 
used in history books and to document claims (AANDC, 2012) (TELS, p.97).

EXAMPLE:  Oral Tradition, A Story, Our Stories

Anishinaabe: a da so kan a/aadizookaan(an) (legend, traditional story)

Anishininiw: achimowin (stories); or atisokewinan (legends)

Newho/Ininiw – anisko-acimowina (oral tradition, a story, our stories); or 
anisko-acimowin (oral tradition); or tibjimowin  
(our stories)

Dakota – wawokaye (our stories); woyake (stories)

Dene – nu honie/nuhey atie (our stories/our language)
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Appendix 2: Treaty Related Terms in the First Nations Languages in Manitoba found in the TELs provides a glimpse into 
the oral tradition and oral history of how significant events in time were documented in the language of the people who 
carried the responsibility of retelling and recounting these events. The similarities and difference in the five First Nation 
languages found in Manitoba can be explored using this appendix as a tool. It can also be cross referenced with additional 
words in the First Nations languages found in the text of the TELs document.

The following provides one example of these similarities and differences using the term “oral tradition”:9

The Treaty phrase is the perfect example of our understanding of Nationhood: Minik giizis  
ge-bimasiged, minik ge-mash-kosiigag, minik nibi ge-bimijiwang. As long as the sun shines,  
the grass grows, and the waters flow.

This phrase is the spirit and intent – the sun is the eye of the Creator watching over us, the grass is 
the fertile land on which we depend, and all sacred water including the waters that flow of a birth 
and all other life giving water. Our relationship to Gizhe-Manidoo and the continuation of Bimaa-
diziwiwin is the foundation of what it means to be a Nation in our worldview (Elder Harry Bone in 
Untuwe Pi Kin He: Who We Are – Treaty Elders’ Teachings Volume 1, Treaty Relations Commission 
of Manitoba and Assembly of Manitoba Chiefs, p.114).

Teachers and students are encouraged to engage Elders to enrich their understanding of key concepts found in the lan-
guages. Such experiences will demonstrate how rich the nuances of the languages are and demonstrate the skill that an 
interpreter requires to ensure accuracy of translation. Such skill would have been required of the Interpreters and Translators 
at the time of Treaty-making. The complexities of two different worldviews and multiple languages further challenged the 
Treaty-making process. Attaining mutual understanding on different aspects of the Treaties continue to be a matter of  
ongoing dialogue and interpretation among the Treaty partners.

The recent publication by Doris Pratt, Harry Bone and the Treaty and Dakota Elders of Manitoba called Untuwe Pi Kin He: 
Who We Are – Treaty Elders’ Teachings, Volume 1 found in the Kit provides further insight into the oral tradition of First 
Nations peoples, their worldviews, and their respective languages through the content, and the Glossary in Appendix 1.

 

9  Treaty Relation Commission of Manitoba. (2010). Treaty Essential Learnings: The Treaty Experience in Manitoba. Revised 2012. Winnipeg, MB, p.87).
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LESSON PLAN: 

TOPIC 2.1: Stories in the Oral Tradition –  
Treaty Related Terms in the First Nations  
Languages in Manitoba
GRADE 3

THEME: The Treaty Experience in Manitoba

SUB-THEME 2: Traditional Teachings

TOPIC 2.1: Treaty Related Terms in the First Nations Languages in Manitoba

Lesson Overview

In this lesson students will learn that the oral tradition of the First Nations in Manitoba involves at least five different  
languages, some of which were used along with the English language at the time of Treaty making, which would have 
posed communication challenges to reach mutual understandings on the terms and conditions of Treaty.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Gain understanding of First Nations peoples’ oral tradition in their first language.
2. Gain awareness of the role that oral tradition had at the time of historical Treaty-making.
3. Recognize First Nations peoples’ oral tradition as an authentic source of evidence.

Links to Manitoba Curriculum: 

Social Studies 1.1 Who were the First Peoples and how did they structure their world?

3.3 How did Canada’s relationship with First Nations, Métis, and Inuit peoples change after 
Confederation?

5.3 How are First Nations, Métis and Inuit peoples seeking a greater degree of cultural, political, 
and economic self-determination?

Select and identify diverse sources of primary and secondary sources of information;

Interpret, analyze and record information from primary and secondary sources;

Compare diverse perspectives and conflicting accounts of the past;

Identify underlying values in historical sources and accounts;
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ELA S3-GLO1-1.1.2 Consider Other’s Ideas – Seek and consider others’ responses through a variety 
of means to clarify and rework ideas and positions

S3-GLO1 -1.2.1 Develop Understanding – Examine and adjust initial understanding according to 
new knowledge, ideas, experiences, and responses from others

S3-GLO5-5.2.2 Related Texts to Culture – Identify and examine ways in which culture, society, 
and language convention shape texts

S3-GLO5-5.2.3 Appreciate Diversity – Explain ways in which languages and texts express and 
shape the perceptions of people and diverse communities

Materials and Equipment:

• TELs found in the Kit
• TRCM CTV vignettes on DVD: Oral History (00:00:34) found in the Kit
• General Protocols for Classroom Teachers found in the Kit
• TRCM Speakers Bureau listing of Elders available for classroom presentations available at www.trcm.ca 
• Post MFNERC Map of First Nations Community Names in the First Languages and the TRCM Map of Treaty  

Territories in Manitoba found in the Kit.
• Glossaries from Treaty Essential Learnings: The Treaty Experience in Manitoba (TELs) and Untuwe Pi Kin He: Who 

We Are – Treaty Elders’ Teachings, Volume 1 in the Kit – make copies for students to reference in small group work
• BLM 2.1.1 Questions and Reflections on Oral Tradition in the Context of Treaties

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare for 
learning

Post the MFNERC and TRCM maps for easy reference and context.

Introduce the concept of First Nations peoples’ oral tradition in the context of Treaty-
making in Manitoba using:

• the Teacher Information Sheet, focusing on the definition of oral history and oral  
tradition; and

• the glossaries for reference to terms that would have been used at the time of  
Treaty-making.

Explore students’ awareness about First Nations peoples’ oral tradition and languages:

• What do you know about First Nations peoples’ oral tradition? First Nations peoples’ 
languages?

• What do you know about the protocols associated with Elders and First Nations 
peoples’ oral tradition?

Discuss how language may have posed a challenge to the Treaty negotiations.
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Acquire

What strategies facilitate learning 
for groups and individuals

Activity #1:

Have students work in small groups and identify at least 3 key words in various First 
Nations languages that they agree are important to understanding the Treaty-making 
discussions. 

Have students share their findings and discuss:

• The similarities and differences in their word selections.

• How the different languages and interpretations of the words contributed to the out-
come of Treaty-making negotiations.

Activity #2:

View the TRCM CTV vignette on The Oral Tradition and discuss:

• key messages;

• how the oral tradition is an authentic source of evidence when it comes to fully  
understanding the Treaties and the Treaty relationship.

Invite an Elder(s) to the classroom to share their language and perspectives on the oral 
tradition in the context of Treaties. In preparation for the Elder’s visit:

• review the General Protocols for Classroom Teachers with students and consider the 
protocols which are part of First Nations peoples’ traditional teachings on respect and 
relationship building;

• have students prepare questions they may wish to ask the Elder about the oral  
tradition in the context of Treaty-making (see BLM 2.1.1).

Following the Elder’s visit, have students work in groups to reflect on the key messages 
they received with respect to “Oral Tradition in the Context of Treaties”. Discuss similari-
ties and differences, and any new insights.

Apply

How will students demonstrate 
their understanding

Students will demonstrate their growing awareness and understanding through their 
interaction with the Elder(s); and through a reflection exercise following the Elder’s visit.

Further Learning:

• Have students read excerpts from the Treaty negotiations documented in the Alexander Morris’ book on Treaties and  
discuss the importance of language interpretations and translation. Other considerations for examining the written text  
are: From whose perspective was it written? Are there perspectives that are excluded – what would bring a balance  
to this perspective?

• Have students examine the replica Treaty medal in the Kit and discuss the key symbols that reflect the phrase “as  
long as the sun shines, the grass grows and the waters flow”. Complete the exercise by inviting an Elder to the class-
room for an interpretation in the oral tradition.
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Assessment of Student Learning:

The student learned about the importance of considering the First Nations peoples oral tradition along with the written text 
of the Treaties to gain a deeper understanding of the agreement and Treaty relationship.

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 

34 • The Treaties and the Treaty Relations



BLM 2.1.1 QUESTIONS AND RELECTIONS –  
ORAL TRADITION IN THE CONTEXT OF TREATIES

What I Know What I Want To Know What I Learned

Reflections on My Learning Experience

What were your key points of learning?

What will you do with this new information?
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SUB-THEME #2: TRADITIONAL TEACHINGS 
TEACHER INFORMATION SHEET

TOPIC 2.2: Teachings, Stories About Values:  
Respect and Sharing – Ceremonies, Treaties  
and the Treaty Relationship
THE CONCEPT

The concept of First Nations people’s traditional teachings about values concerning respect and sharing were part of the 
protocols during the time of Treaty-making. These values were reflected in the words and actions of the people who were 
present, the ceremonies that were conducted, and the feasting to celebrate the achievements of the Treaty and the Treaty 
relationship.

BACKGROUND TO CONCEPT

First Nations peoples’ protocols were an intrinsic part of their early relations with traders and other Newcomers to their 
lands and territories. These practices included such protocols as gift exchanges, pipe ceremonies, wampum, feasting, and 
kinship relations through adoption and inter-marriages. Early traders and Newcomers quickly learned to part-take in these 
practices as a means to developing relations with them for the purposes of trade and Treaty.

These concepts are captured by an excerpt from Harold Johnson’s book called Two Families: Treaties and Government 
(2007).

When your ancestors asked to share this territory, it was in accordance with our law that my ances-
tors entered into an agreement with them. It was by the law of the Creator that they had the authority 
to enter treaty.

The Creator gave us several ceremonies through which we experience, learn, and practice the law of 
the Creator. One of these ceremonies is for adoption … It was in accordance with the law of adoption 
that my family took your ancestors as relatives. We solemnized the adoption with a sacred pipe. The 
promises that my ancestors made are forever, because they were made under the Creator’s law. This 
adoption ceremony is what we refer to when we talk about the treaty (Johnson, 2007, p.27).

During the time of Treaty-making, the Crown (Canada) incorporated First Nations protocol into their Treaty negotiations. 
Their gifting involved such items as Treaty medals, suits of clothing and flags to the First Nations leadership who  
participated in Treaty-making.

The most sacred ceremony was the pipe ceremony which invoked the Creator10 and all the ancestors to witness the  
commitments made by each party. It was also significant to renewal of their relationship when they met to review the  
terms of the agreements and understandings achieved by through the Treaty-making process.

These ceremonies and practices of gift-giving were common to Treaty-making during The Numbered Treaties; with the 
pipe ceremony being the most significant. These protocols demonstrated respect and honour among the Treaty partners 
for the Treaty relationship. Today, ceremony and gift-giving remain part of the process to honour significant events tied to 
the Treaty relationship, such as the first Treaty Day at the Manitoba Legislature held on May 10, 2010 when the Manitoba 
Treaty Day Proclamation was passed. These events signify that all Canadians continue to benefit from the Treaties and the 
Treaty relationship.

10  Miller, J.R. (2009). Compact, Contract, Covenant: Aboriginal Treaty-Making in Canada. University of Toronto Press: Toronto, Ontario, p. 20.
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The following excerpt found in Jerry White, Anderson, Morin and Beavon (2010) illustrates knowledge of the protocols 
associated with Treaty-making during the Numbered Treaties. 

The speech-making and present-giving continued the use of traditional protocol. By 1850, 
however, these markers of  
traditional treaty-making had almost completely disappeared, and in the making of the Mani-
toulin Island Treaty of 1862 they were nowhere in existence.

It is striking that First Nations protocols re-emerged into prominence in the 1870’s in the mak-
ing of the southern Numbered Treaties. Largely because First Nations performed the rituals 
and partly because the Crown’s representatives were accompanied by and dependent upon a 
number of Hudson’s Bay Company veterans, the smoking of the pipe, kinship rhetoric, feasts, 
and also equestrian displays surrounded the talks … Moreover, in the Numbered Treaties one 
other element was usually prominent: both sides made much of involving the deity in the 
proceedings (White et al, 2010, p. 5).
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LESSON PLAN: 

TOPIC 2.2: Teachings, Stories about Values:  
Respect and Sharing – Ceremonies, Treaties  
and the Treaty Relationship
GRADE ELEVEN

THEME: The Treaty Experience in Manitoba

SUB-THEME 2: Traditional Teachings

TOPIC 2.2: Teachings, Stories about Values: Respect and Sharing – Ceremonies, Treaties and  
   the Treaty Relationship

Lesson Overview

In this lesson students will learn that First Nations stories in the oral tradition carry important teachings for young people 
about values which are important to the Treaty relationship.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Gain a deeper appreciation of the importance of the values of respect and sharing to the Treaty relationship by the 
Treaty partners.

2. Understand that ceremony and gift-giving were an integral part of the Treaty-making process that brought honour  
to the Treaties and Treaty relationship. 

3. Gain an appreciation for the significance of the event that marked Manitoba Treaty Day Proclamation on May 10, 2012.
4. Appreciate that the benefits of the Treaties and the Treaty relationship extend to all Canadians.

Links to Manitoba Curriculum:  

Social Studies 1.1 Who were the First Peoples and how did they structure their world?

3.3 How did Canada’s relationship with First Nations, Métis, and Inuit peoples change after 
Confederation?

Select and identify diverse sources of primary and secondary sources of information;

Interpret, analyze and record information from primary and secondary sources;

Compare diverse perspectives and conflicting accounts of the past;

Identify underlying values in historical sources and accounts;
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ELA S3-GLO5-5.2.2 Related Texts to Culture – Identify and examine ways in which culture, society, 
and language convention shape texts

S3-GLO5-5.2.3 Appreciate Diversity – Explain ways in which languages and texts express and 
shape the perceptions of people and diverse communities

S3-GLO1-1.1.2 Consider Other’s Ideas – Seek and consider others’ responses through a variety 
of means to clarify and rework ideas and positions

S3-GLO1-1.2.1 Develop Understanding – Examine and adjust initial understanding according  
to new knowledge, ideas, experiences, and responses from others

S3-GLO2-2.2.1 Experience Various Texts – Experience texts from a variety of genres and  
cultural traditions; compare various interpretations of texts

S3-GLO2-2.3.2 Techniques and Elements – Examine how various techniques and elements are 
used in oral, print (including books), and other media texts to accomplish particular purposes

S3-GLO5-5.1.3 Use Language to Show Respect – recognize and analyze how personal language 
use may create and sustain an inclusive community

S3-GLO5-5.2.1 Share and Compare – Identify various factors that shape understanding of texts, 
others and self

Materials and Equipment:

• Manitoba Treaty Day Proclamation (2010) in the Kit.
• TRCM DVD on Honouring First Nations Treaties Day at the Manitoba Legislative Assembly May 12, 2010  

found in the Kit.
• TRCM CTV Vignette – After Treaty Part 3 (5:00 min) available in the Kit.
• We Are All Treaty People poster series in the Kit.
• BLM 2.2.1 Student Inquiry Questions – Ceremonies, Treaties and the Treaty Relationship
• BLM 2.2.2 Examining the Text of the Manitoba Treaty Day Proclamation (2010)
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare for 
learning

Teacher preparation includes reading the background Information Sheet for this lesson 
and introduces the resources for this topic.

Prior to sharing the DVD and Vignette, consider engaging students in an exploratory  
discussion to see if they can provide examples of contemporary day events that honour 
the Treaties and the Treaty relationship:

• Treaty Day Celebrations; 

• Manitoba Treaty Day Proclamation 2010; 

• Gathering of Friends hosted by Roseau River Anishinaabe Nation, including 

• other local and regional events designed to honour Treaties and the Treaty  
relationship.

Teacher Notes:

1. TRCM DVD shows ceremony, language of respect, gift-giving. Recommend teacher view 
the DVD first to identify appropriate video clips on specific aspects of ceremony and 
gifting you wish to highlight.

2. TRCM CTV Vignette includes a story of kinship adoption that can be used to highlight 
the Treaty relationship.

Acquire

What strategies facilitate learning 
for groups and individuals

Activity #1:

In small study groups, have students consider the following inquiry questions and pre-
pare their responses using BLM 2.2.1 and discuss findings in a large group:

1. What specific protocols were followed by the partners at the time of Treaty-making?

2. What key protocols related to Treaty-making were part of May 10, 2010 Treaty Day at the 
Manitoba Legislative Assembly celebration?

Activity #2:

Have students examine the text of the Manitoba Treaty Day Proclamation (2010) to 
identify ways in which the text respects First Nations and yet remains inclusive of others 
in society. BLM 2.2.2 may be used to guide their examination. Have student share their 
findings with each other in a facilitated discussion.

Apply

How will students demonstrate 
their understanding

Students will demonstrate their learning by sharing their findings through the facilitated 
discussion process.

Further Learning:

• Have students examine the art work; The Beaded Mace Runner by Artist Debbie A. Desjarlais Beaded Runner for 
symbols that are pertinent to the phrase “as long as the sun shines, the grass grows, and the waters flow” which portray 
the life the Treaties in perpetuity. Encourage students to consult different sources of information to substantiate their 
examination findings. An image of The Beaded Mace Runner can be found in the TELS document, page 12.

• Have students examine the original Treaty texts to find evidence of protocols associated with ceremony and gift-giving. 

40 • The Treaties and the Treaty Relations



Assessment of Student Learning:

The student will demonstrate knowledge of the significance of protocols associated with Treaty-making by identifying  
specific ceremonies, types of gifts, and other practices and speaking to their purpose.

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 

Grade 11 Teachers Guide • 41



BLM 2.2.1 STUDENT INQUIRY QUESTIONS – CEREMONIES,  
TREATIES AND THE TREATY RELATIONSHIP

Inquiry Questions Source(s) of  
Information

Findings – Significance to Treaties and  
The Treaty Relationship

What specific  
protocols were  
followed by the part-
ners at the time of 
Treaty-making? 

What key protocols 
related to Treaty-
making were part of 
May 10, 2010 Treaty 
Day at the Manitoba 
Legislative Assembly 
celebration?
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BLM 2.2.2 EXAMINING THE TEXT OF THE MANITOBA TREATY DAY 
PROCLAMATION (2010)

Examination Questions Findings

What format was used to 
write the Proclamation?

What is the key message  
of the Proclamation?

What are the important 
elements of the  
Proclamation?

What key words are used 
to impress upon the 
audience that this proc-
lamation was issued by a 
governing authority?

How does the text make 
the Proclamation inclusive 
of all peoples?

Why was the Proclamation 
issued?
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SUB-THEME #3: HISTORY 
TEACHER INFORMATION SHEET

TOPIC 3.1 Pre-Contact Canada and Manitoba
THE CONCEPT

Students will learn that the First Nations peoples in Manitoba were vibrant nations with their own forms of government, 
natural laws, languages, traditions, spirituality, lifestyles and cultures before the Newcomers came to North America.

BACKGROUND TO CONCEPT

The Treaty Essential Learning: The Treaty Experience in Manitoba (TELS) Part Three: Treaty Essential Learning #3:  
Historical Context for Treaties explores key concepts related to First Nations peoples’ perspectives on their origins and 
ways of life prior to contact with Newcomers. The publication Untuwe Pi Kin He – Who We Are: Treaty Elders’ Teach-
ings, Volume 1 (2014) is another resource in which Treaty Elders share the original teachings and practices of First Nations 
peoples from pre-contact times to the present. These two resources capture the worldview of First Nations peoples.

The following excerpt from Untuwe Pi Kin He – Who We Are: Treaty Elders’ Teachings, Volume 1 (2014) captures a com-
mon message that is given by Elders to many young people as they develop their identities and spirit within, in preparation 
for their journey in life. This teaching is provided by Anishinaabe Elder Harry Bone, Giizis-Inini, Mikanaak Clan.1112

My grandmother used to tell me that, “There are a few teachings that you need to remember.” 
One is who we are as people, our languages and where we come from. We should never forget 
who we are and at the same time we should understand the English language and where the 
Whiteman [Newcomers] came from. You have to create a balance between these two people. 
Know who you are as a person but also understand what the world is also about.

Gego waniikeken aandi wenjibaayan – Don’t forget where you come from.

Another perspective is provided in Harold Johnson’s Two Families, which captures the Cree teaching about sharing the  
land and its riches:

Our oral histories do not indicate that we agree to separate ourselves from our Mother the 
Earth, but they are consistent with our understanding of our role as humans under the laws of 
the Creator, which mandates that we should be kind and generous and share the bounty of the 
earth with each other, with the animal nations, the plant nations, and with you Kiciwamanwak 
(cousins) [Newcomers].

Key concepts for Teachers to understand from the First Nations peoples’ perspective:

• First Nations peoples were self-sufficient nations who occupied, used and managed vast tracts of traditional territories 
that cross many present-day provincial and international boundary lines;

• The ability to migrate with their food sources and the seasons, across the land and on the waters, was an important  
part of the relationships that First Nations peoples formed with each other across the various nations found in North 
America;

11 Pratt, Doris, Bone, Harry and the Treaty and Dakota Elders of Manitoba. (2014). Untuwe Pi Kin He – Who We Are: Treaty Elders’ Teachings, Volume 1. Treaty Relations Commission of Manitoba and Assembly of 
Manitoba Chiefs: Winnipeg, Manitoba, p. 113.

12 Pratt, D; Bone, H and the Treaty and Dakota Elders of Manitoba, 2014, p.114.
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• First Nations peoples managed their nation-to-nation relationships through agreements, alliances, and Treaties which 
were made for peace, friendship and trade purposes; as a result they had access to large tracts of land, water and 
resources across North America which is supported by First Nations peoples’ oral tradition and archeological evidence.

Teachers are encouraged to consult oral history sources to gain a deeper perspective of specific First Nations peoples’ 
cultures and early lifestyles. The Treaty Relations Commission of Manitoba has video resources available at their website 
www.trcm.ca. on this subject. Specific resources on early lifestyles include: Pre-Treaty Part 1 (4:20); Pre-Treaty Lifestyles 
and Treaty-making of the Dakota People (4:59).

Grade 11 Teachers Guide • 45



LESSON PLAN:

TOPIC 3.1: Pre-Contact Canada and Manitoba
GRADE ELEVEN

THEME: The Treaty Experience in Manitoba

SUB-THEME 3: History

TOPIC 3.1: Pre-Contact Canada and Manitoba

Lesson Overview

In this lesson students will learn that First Nations peoples were fully functioning nations with their own forms of govern-
ment, natural laws, languages, traditions, spirituality, lifestyles and cultures before the Newcomers came to North America. 
The First Nations peoples’ oral tradition preserves these perspectives on what life was like in pre-contact Canada and  
Manitoba.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand that First Nations peoples were self-governing nations prior to contact with the Newcomers.
2. Appreciate that First Nations peoples’ oral tradition is a critical method of retaining this knowledge and passing it  

onto successive generations.
3. Learn to consult a variety of primary and secondary sources of information that will provide authentic perspectives  

on First Nations peoples’ pre-contact cultures and lifestyles.

Links to Manitoba Curriculum:  

Social Studies 1.1 Who were the First Peoples and how did they structure their world?

5.3 How are First Nations, Métis and Inuit peoples seeking a greater degree of cultural, political, 
and economic self-determination?

Select and identify diverse sources of primary and secondary sources of information;

Interpret, analyze and record information from primary and secondary sources;

Compare diverse perspectives and conflicting accounts of the past;

Identify underlying values in historical sources and accounts;
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ELA S3-GLO1-1.1.2 Consider Other’s Ideas – Seek and consider others’ responses through a variety 
of means to clarify and rework ideas and positions

S3-GLO1 -1.2.1 Develop Understanding – Examine and adjust initial understanding according to 
new knowledge, ideas, experiences, and responses from others

S3-GLO5-5.2.2 Related Texts to Culture – Identify and examine ways in which culture, society, 
and language convention shape texts

S3-GLO5-5.2.3 Appreciate Diversity – Explain ways in which languages and texts express and 
shape the perceptions of people and diverse communities

Materials and Equipment:

• TELs document in the Kit – reference Part 3: Historical Contexts of Treaties.
• Map of North America retrieved at www.geoalliance.asu.edu/azga_site/,maps/regions
• Access to Internet – visit www.trcm.ca to access videos in the oral tradition – Pre-Treaty Part 1 (4:20); Pre-Treaty  

Lifestyles and Treaty-making of the Dakota People (4:59).

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare for 
learning

Introduce the topic by using the Teacher Information Sheet and post the suggested map 
of North America, noting that there are no place names. Review the TELs Part 3: Historical 
Context of Treaties pp.34-35 to facilitate an open discussion that:

Explore students’ prior knowledge of First Nations peoples prior to contact with the  
following inquiry questions:

• What do you know about First Nations peoples’ before contact with the early  
Newcomers e.g. forms of government, natural laws, languages, traditions,  
spirituality, lifestyles and cultures?

• What do you think the early interactions were like between First Nations peoples and 
the Newcomers?

Acquire

What strategies facilitate learning 
for groups and individuals

Have students view the two suggested videos for the purpose of comparing and  
contrasting the two Elders’ perspectives (Cree and Dakota) on their peoples’ worldview 
and lifestyles prior to contact.

Share findings and discuss how the First Nations peoples’ worldview(s) and lifestyles 
would have guided their interactions with the Newcomers.

Have students explore the reason(s) why the Dakota peoples did not want to make  
Treaty with the Newcomers in Canada.

Apply

How will students demonstrate 
their understanding

Students will demonstrate their learning and understanding of First Nations peoples’ 
worldviews and early lifestyles and an appreciation for the oral tradition as a method of 
transmitting knowledge to successive generations.

Further Learning:

• Have students consult different sources of historical information on First Nations early lifestyles in Manitoba i.e. text, 
photos, artwork, sketches, newspaper articles and discuss how this information is similar or different from what the 
Elders in the TRCM videos shared.
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Assessment of Student Learning:

The student will have accessed information in the oral tradition to learn about First Nations peoples’ history and past  
lifestyles and gained a new appreciation for the oral tradition as a means of authenticating information.

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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SUB-THEME #3: HISTORY 
TEACHER INFORMATION SHEET

TOPIC 3.2 Concept of Time Immemorial
THE CONCEPT

Students will learn that the First Nations peoples Creation stories tell them that they were planted here on this part of the 
earth (North America). These Creation stories provide the basis for their belief in the concept of time immemorial that  
First Nations peoples have lived here for thousands and thousands of years.

BACKGROUND TO CONCEPT

The Treaty Essential Learning: The Treaty Experience in Manitoba (TELS) Part Three: Treaty Essential Learning #3:  
Historical Context for Treaties explores key concepts related to First Nations peoples’ concept of time immemorial along 
with the natural laws, languages, and teachings that Indigenous nations were given to survive and thrive. 

First Nations peoples’ concept of time immemorial is a critical concept to understand when discussing how First  
Nations peoples interactions with Newcomers moved to making Treaties that focused on ownership, control, and usage  
of territory.13

TIME IMMEMORIAL: a time so long past as to be indefinite in history or tradition. It describes a time before legally fixed 
dates. Time immemorial is used as a basis for custom or right (Manitoba Education and Advanced Learning, 1998).

Today, the concept of time immemorial remains relevant to the dialogue on Treaties and the Treaty relationship. It remains 
part of the oral tradition and the teachings that continues to be passed on from generation to generation. It is a foundational 
concept in the context of First Nations peoples’ identity and sense of place and belonging that crosses present-day existing 
boundaries within Canada and within the United States. It is a concept tied to First Nations peoples’ worldview and oral 
tradition. 

The concept of time immemorial is understood in the context of First Nations peoples’ political, economic, social and  
spiritual connection to the Earth and all her bounty since the beginning of time when the first teachings were given to the 
people. These original teachings are manifested in the songs, ceremonies, dances and stories repeated over and over by 
generations of people.14 These first teachings provided guidance to the people on how to live their life in harmony with all 
Creation; and how to give thanks for the bounty that the earth provided for sustenance. 

The Treaty phrase “for as long as the sun shines, the grass grows, and the waters flow” connects the concepts of time 
immemorial and spirit and intent to the relationships that all peoples have with each other and with all Creation.

13  Miller, J.R. (2009). Compact, Contract, Covenant: Aboriginal Treaty-Making in Canada. Toronto, Ontario: University of Toronto Press, p. xi.
14  Hulan, Renee and Eigenbrod, Renate. (2008). Aboriginal Oral Traditions: Theory Practice Ethics. Halifax and Winnipeg: Fernwood Publishing, p. 3.
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LESSON PLAN:

TOPIC 3.2: Concept of Time Immemorial
GRADE ELEVEN

THEME: The Treaty Experience in Manitoba

SUB-THEME 3: History

TOPIC 3.2: Concept of Time Immemorial

Lesson Overview

In this lesson students will learn that First Nations peoples’ concept of time immemorial is a fundamental concept to  
understanding Treaties and the Treaty relationship.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand that First Nations peoples’ concept of time immemorial is a fundamental concept to understanding Treaties  
and the Treaty relationship.

2. Understand that the concept of time immemorial is found in First Nations Creation stories and in their oral history 
which tells of their interactions with other Indigenous peoples in North America.

3. Gain awareness of the diversity that exists among First Nations peoples despite the ties that bind them in their common 
Creation stories of time immemorial.

Links to Manitoba Curriculum: 

Social Studies 1.1 Who were the First Peoples and how did they structure their world?

3.3 How did Canada’s relationship with First Nations, Métis, and Inuit peoples change after 
Confederation?

5.2 How has the question of national unity influenced federalism, constitutional debate, and 
political change?

5.3 How are First Nations, Métis and Inuit peoples seeking a greater degree of cultural, political, 
and economic self-determination?

Select and identify diverse sources of primary and secondary sources of information;

Interpret, analyze and record information from primary and secondary sources;

Compare diverse perspectives and conflicting accounts of the past;

Identify underlying values in historical sources and accounts;
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ELA S3-GLO1-1.1.2 Consider Other’s Ideas – Seek and consider others’ responses through a variety 
of means to clarify and rework ideas and positions

S3-GLO1 -1.2.1 Develop Understanding – Examine and adjust initial understanding according to 
new knowledge, ideas, experiences, and responses from others

S3-GLO5-5.2.2 Related Texts to Culture – Identify and examine ways in which culture, society, 
and language convention shape texts

S3-GLO5-5.2.3 Appreciate Diversity – Explain ways in which languages and texts express and 
shape the perceptions of people and diverse communities

Materials and Equipment:

• TELs document in the Kit
• DVD on TRCM/CTV vignettes of Elders perspectives on Oral History (00:34); Pre-Treaty Part 1 (4:20); Pre Treaty 

Lifestyles and Treaty-making of the Dakota People (4:57)
• Internet link to http://www.mhs.mb.ca/docs/transactions/3/indianmigrations.shtml on migrations of the Anishinaabe 

(Ojibway), Dene, and Dakota (sometimes referred to as Assiniboine, in context of this particular reference/resource)
• Article: Omani, Leo J. (2009). It is true: The Dakota in Canada since Time Immemorial. Conference Paper presented  

at the 2nd Annual Dakota Iapi Omniciye: Brandon, Manitoba. Retrieved at www.dakotaconsortium.com/ 
leo_presentation.pdf 

• Reflection cards for students

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare for 
learning

Introduce the topic using the Teacher Information Sheet and explore students’ prior 
knowledge of First Nations peoples’ concept of time immemorial through the following 
inquiry questions:

• What do you know about the concept of ‘time immemorial’?

• What do you think it means?
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Acquire

What strategies facilitate learning 
for groups and individuals

Activity #1:

Have students work in groups to consider the following inquiry question:

• Why do you think the concept of time immemorial would be important to discussions 
on Treaties and the Treaty relationship?

Encourage students to consult a variety of information sources that includes the oral 
tradition of First Nations peoples. 

Have students share their findings and engage in a broader discussion that explores how 
this topic might be linked to social justice.

Activity #2: Case Study

Have students work in small groups to conduct a case study of the Dakota Oyate, using 
the article by Leo Omani and the TRCM Video Pre Treaty Lifestyles and Treaty-making of 
the Dakota People (4:57) to answer the following question:

• What sources of information have the Dakota used to establish their long-standing 
presence in western and northern Canada? 

Have students share their findings and discuss their findings in relation to the August 30, 
2013 self-government agreement that was achieved with the Sioux Valley Dakota Nation, 
Crown (Canada) and Manitoba.

Apply

How will students demonstrate 
their understanding

Students will demonstrate their learning and understanding through their stories and art 
work. 

Further Learning:

• Have students visit the following link Canada, Manitoba and Sioux Valley Dakota Nation Sign First Self- 
Government Agreements in Prairies to learn more about the landmark self-government agreement that was  
reached on August 30, 2013. Retrieved at http://www.aadnc-aandc.gc.ca/eng/1377887863848/1377887929568

Assessment of Student Learning:

The student will have an understanding of the concept of time immemorial and its significance to the Treaties and the  
Treaty relationship.

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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SUB-THEME #4: TREATIES 
TEACHER INFORMATION SHEET

TOPIC 4.1 Concept of ‘Sui Generis” and Treaties
THE CONCEPT

Students will learn about the concept of “sui generis” and how this concept applies to the Treaties and the Treaty  
relationship. 

BACKGROUND TO CONCEPT

The Treaty Essential Learning: The Treaty Experience in Manitoba (TELS) Part One: Treaty Essential Learning #1: The 
Treaties explores key concepts related to Treaties within the context of Treaties between First Nations peoples and the 
Crown (Canada). From the First Nations perspective Treaties are sui generis instruments that created the Treaty relationship 
– a unique relationship that First Nations peoples and the Crown (Canada) retain to the present.

SUI GENERIS: a legal term that refers to the fact that something is unique or different (McNeil, 2006 in TELS, 2010, p.20).

For First Nations peoples, the concepts of seven generations – being mindful of the present as a responsibility to protect the 
collective interests of future generations, communal sharing of the bounty offered by the Creator, and the inherent right to 
continue their lifestyles and relationship with the land that the Creator gave to them, are all concepts that have come from 
the original teachings given to the people. These concepts were present at the time of Treaty making and continue to be 
part of First Nations peoples’ worldview today. The two Treaty parties – First Nations peoples and the Crown (Canada) – at 
the time of Treaty making were two nations each with their own teachings and worldviews who came together to protect 
the interests of future generations of their peoples. The promises that were made at the time of Treaty making were sacred 
promises to be honoured by both parties. These agreements and promises to each other created a unique relationship 
between First Nations peoples and the Crown (Canada). It created mutual benefits that have remained evergreen through 
to today and will continue to be enjoyed by both parties and their successive generations into the future. It is through this 
unique relationship that the Crown’s (Canada’s) fiduciary responsibility flows. It is a trust relationship that each party will 
honour the promises made. 

The Constitution of Canada 1982 entrenched the Treaty rights of First Nations peoples. Since this time, the Supreme Court 
of Canada has sought to define a path that recognizes the uniqueness of the context of Treaty making and the sui generis 
nature of Treaty promises. The Supreme Court of Canada currently maintains that treaties are created and enforced in 
accordance with sui generis principles, not the laws of contract or international law.15

The Aboriginal Affairs and Northern Development of Canada resource Bibliography: Legal Interpretation of Treaties16  
identifies several reference sources on Treaties and matters related to Treaty rights, land, Aboriginal title, jurisdiction,  
self-government, and other legal interpretations. Among these titles includes the following resource:

• Henderson, James Youngblood. (1997). Interpreting Sui Generis Treaties in Alberta Law Review, 36, no1: 45-95.

15  Coyle, Michael. (2009). Marginalized by Sui Generis? Duress, Undue Influence and Crown-Aboriginal Treaties in Manitoba Law Journal, Vol 32, No 2., p2.
16  Aboriginal Affairs and Northern Development Canada. (2012). Bibliography: Legal Interpretation of Treaties. Retrieved at www.aaadnc-aandc.gc.ca/eng/110010029148/1100100029149 
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The following statement appeared in Pictou v. Canada (2003) which identified several previous Supreme Court cases and 
articles that supported the statement that:

Aboriginal Treaties constitute a unique type of agreement and attract special principles of interpretation: 

R. v. Sundown, [1999] 1 S.C.R. 393, at para. 24; R. Badger, [1996] 1 S.C.R. 771, at para. 78; R. v. Sioui, [1990] 1 S.C.R. 1025, 
at p. 1043;Simon v. The Queen, [1985] 2 S.C.R. 387, at p. 404. See also: J. [Sákéj] Youngblood Henderson, “Interpreting Sui 
Generis Treaties” (1997), 36 Alta. L. Rev. 46; L. I. Rotman, “Defining Parameters: Aboriginal Rights, Treaty Rights, and the  
Sparrow Justificatory Test” (1997), 36 Alta. L. Rev. 149.

One of the most often cited Supreme Court Cases has been in R. v. Sparrow, as per the following excerpt, retrieved from 
http://turtletalk.wordpress.com/2011/05/13/supreme-court-of-canada-discusses-crowns-fiduciary-duty-to-first-nations/

In R. v. Sparrow, the Court confirmed that the fiduciary duty owed by the Crown to Aboriginal peoples with respect to their 
lands is sui generis, at p. 1108:

The sui generis nature of Indian title, and the historic powers and responsibility assumed by the Crown constituted the source 
of such a fiduciary obligation. In our opinion, Guerin, together with R. v. Taylor and Williams, ground a general guiding princi-
ple for s. 35(1). That is, the Government has the responsibility to act in a fiduciary capacity with respect to aboriginal peoples. 
The relationship between the Government and aboriginals is trust-like, rather than adversarial, and contemporary recognition 
and affirmation of aboriginal rights must be defined in light of this historic relationship. [Emphasis added.]

While this concept is complex, key messages for teachers and students to retain is that: 

1. First Nations peoples maintain that Treaties with the Crown (Canada) are sui generis instruments that created the  
unique relationship they have with the Crown (Canada) – the Treaty relationship.

2. The complexities of interpretation of Treaties as sui generis instruments among the Treaty partners continue to chal-
lenge the Treaty relationship when legal remedies concerning Treaties are being sought in the Canadian courts.

3. The Treaty relationship arising from the historic Treaty making process will forever bind the First Nations peoples  
of Canada with the Crown (Canada). This relationship extends to all Canadians and gives meaning to the concept:  
We Are All Treaty People, as all Canadians continue to benefit from the historic Treaty promises. 
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LESSON PLAN:

TOPIC 4.1: Concept of “Sui Generis” and Treaties
GRADE ELEVEN

THEME: The Treaty Experience in Manitoba

SUB-THEME 4: Treaties

TOPIC 4.1: Concept of “Sui Generis” and Treaties

Lesson Overview

In this lesson students will learn that First Nations maintain their Treaties with the Crown (Canada) are sui generis  
instruments that created the unique Treaty relationship they have with the Crown (Canada).

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand the concept of sui generis.
2. Apply the understanding of sui generis to the Treaties between First Nations and the Crown (Canada).
3. Appreciate the First Nations peoples’ position on the Treaties as sui generis instruments.

Links to Manitoba Curriculum: 

Social Studies 1.1 Who were the First Peoples and how did they structure their world?

3.3 How did Canada’s relationship with First Nations, Métis, and Inuit peoples change after  
Confederation?

5.2 How has the question of national unity influenced federalism, constitutional debate, and  
political change?

5.3 How are First Nations, Métis and Inuit peoples seeking a greater degree of cultural, political, 
and economic self-determination?

Select and identify diverse sources of primary and secondary sources of information;

Interpret, analyze and record information from primary and secondary sources;

Compare diverse perspectives and conflicting accounts of the past;

Identify underlying values in historical sources and accounts;
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ELA S3-GLO1-1.1.2 Consider Other’s Ideas – Seek and consider others’ responses through a variety of 
means to clarify and rework ideas and positions

S3-GLO1 -1.2.1 Develop Understanding – Examine and adjust initial understanding according to 
new knowledge, ideas, experiences, and responses from others

S3-GLO5-5.2.2 Related Texts to Culture – Identify and examine ways in which culture, society, 
and language convention shape texts

S3-GLO5-5.2.3 Appreciate Diversity – Explain ways in which languages and texts express and 
shape the perceptions of people and diverse communities

Materials and Equipment:

• TRCM/CTV vignettes on Treaties in the Modern Context (30 sec); Jeff Harris series Part 1: Royal Proclamation of 
1763 and The Numbered Treaties (2:10); Part 2: British Precedent and Treaty-Making (2:22); Part 3: Oral History  
and Reconciliation (3:33) available in the Kit and at www.trcm.ca 

• Access to the Internet for research
• General Protocols for Classroom Teachers found in the Kit
• Reflection Cards for students
• TRCM Speakers Bureau listing of resource people available at www.trcm.ca 
• AANCD Bibliography: Legal Interpretation of Treaties retrieved at www.aadnc-aandc.gc.ca/eng/1100100029148/ 

1100-100029149 

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare for 
learning

Introduce the topic by using the Teacher Information sheet for this lesson and the  
definition of the concept sui generis in relation to Treaties and the Treaty relationship.

Explore students’ prior knowledge of the term ‘sui generis’. 

Explain why it is important to formulate appropriate questions to guide historical inquiry 
into complex topics such as The Concept of Sui Generis and Treaties; and to ensure that 
multiple sources of primary and secondary information are consulted to gain insight into 
the complexities of an issue. 

Acquire

What strategies facilitate learning 
for groups and individuals

Activity #1:

Have students study the concept of sui generis in the context of First Nations peoples’ 
Treaties and the Treaty relationship with a view to identify:

• What are the perspectives of the Treaty partners?

• How these perspectives may or may not contribute to complicating or harmonizing the 
Treaty relationship?

Activity #2:

Have students share their findings and identify a panel of speakers that they would  
like to have come to visit their classroom/school to share a variety of perspectives i.e. 
First Nations perspective, Crown (Canada) perspective, legal perspective, historical  
perspective, etc. on the topic of sui generis and Treaties.

Teachers should consult the General Protocols for Classroom Teachers and discuss with 
the students, if Elders are to be invited as part of the panel. 
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Apply

How will students demonstrate 
their understanding

Students will demonstrate their learning and understanding by debriefing following the 
panel to discuss if they learned anything new as a result of the speakers sharing their 
perspectives.

Further Learning:

• Visit the Assembly of Manitoba Chiefs (AMC) website at www.manitobachiefs.com and the Assembly of First  
Nations (AFN) website at www.afn.ca to determine if any of their resolutions passed in assembly refer to Treaties  
as sui generis instruments. If they not, have students identify language used that describes the unique nature of the  
Treaties and the Treaty relationship.

• Have students access James Youngblood Henderson’s article Interpreting Sui Generis Treaties, in the Alberta Law 
Review 36, no 1 (1997): pp. 45-95 and review the perspective of this article and answer the inquiry question – does it 
support the First Nations perspective that the Treaties are sui generis instruments?

Assessment of Student Learning:

The student understands the concept of sui generis and gains awareness of the First Nations perspective that Treaties are  
sui generis instruments which created their unique Treaty relationship with the Crown (Canada).

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 

Grade 11 Teachers Guide • 57



SUB-THEME #4: TREATIES 
TEACHER INFORMATION SHEET

TOPIC 4.2 FIRST NATIONS AND  
THE CANADIAN CONSTITUTION
THE CONCEPT

The existing Aboriginal and Treaty rights of First Nations peoples are recognized and affirmed by the Canadian Constitution 
of 1982, Part II, Section 35 of the Canadian Charter of Rights and Freedoms, which has its roots in the Constitution Act, 
1867 and the Royal Proclamation of 1763.

BACKGROUND TO CONCEPT

To full understand the context of historic Treaty-making in Canada, First Nations peoples affirm that the Royal Proclama-
tion of 1763 is a fundamental document for both aboriginal and non-aboriginal legal history17 and serves as the basis for the 
Treaty relationship between First Nations peoples and the Crown (Canada). 

Recognition of the Canada’s (Crown’s) fiduciary responsibility to First Nations peoples is derived from Section 91(24) of 
the original Constitution Act, 1867. Section 91 (24) clearly states that the legislative authority of the Parliament of Canada 
includes “Indians, and Lands reserved for Indians”. This section forms the fiduciary responsibility of the Crown (Canada) 
to fulfill the obligations and promises of the historic Treaty-making process with First Nations peoples.

The Canadian Constitution Act of 1982, Part II, Section 35 of the Canadian Charter of Rights and Freedoms recognizes and 
affirms the existing Aboriginal and Treaty rights of the First Nations peoples of Canada. This document offers the highest 
legal protection of existing Aboriginal and Treaty rights for First Nations peoples in Canadian law. 

Despite the protection provided by the Constitution Act, 1982 there are complexities that have continued to challenge the 
Treaty partners, namely First Nations peoples and the Crown (Canada) in their Treaty relationship such as:

• interpretation of ‘existing’ Aboriginal rights and ‘Treaty’ rights in both historic and contemporary terms;
• use of the inclusive term “aboriginal” to include Indian, Inuit, and Métis peoples of Canada;
• ensuring that the Prime Minister of Canada invites representatives of the aboriginal peoples of Canada to participate in 

constitutional discussions.

While there are many examples of these complexities, the Meech Lake Accord, 1990 remains one example of the how 
First Nations peoples were not consulted or recognized in the constitutional discussions around the Meech Lake Accord led 
by then Prime Minister Brian Mulroney. This was contrary to Constitution Act, 1982, Section 35.1(b). Elijah Harper, then 
Member of the Legislative Assembly of Manitoba blocked the Meech Lake Accord by saying “no” eight separate times 
on the grounds that First Nations peoples had not been consulted when a vote in the Manitoba Legislature was held. The 
Accord required unanimous consent by the provinces. This effectively killed the Meech Lake Accord.

Despite the challenges to the Treaty relationship, both partners continue to dialogue and seek strategies to work toward 
achieving mutual understanding and harmonizing the Treaty relationship.

Sections of the Constitution Act 1982 and the Constitution Act 1867 are included for specific reference to the sections rel-
evant to First Nations peoples.

17  Burrows, John. (1997). Wampum at Niagara: The Royal Proclamation, Canada Legal History, and Self –Government in Michael Asch, ed., Aboriginal and Treaty Rights in Canada: Essays on Law, Equity, and 
Respect for Difference. Vancouver: UBC Press.
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PART ii 
RiGHTS OF THE ABORiGiNAL PEOPLES OF CANADA

35. (1) The existing aboriginal and treaty rights of the aboriginal peoples of Canada are hereby recognized and affirmed.

(2) In this Act, “aboriginal peoples of Canada” includes the Indian, Inuit, and Métis peoples of Canada.

(3) For greater certainty, in subsection (1) “treaty rights” includes rights that now exist by way of land claims agreements 
or may be so acquired.

(4) Notwithstanding any other provision of this Act, the aboriginal and treaty rights referred to in subsection (1) are  
guaranteed equally to male and female persons.(17)

35.1 The government of Canada and the provincial governments are committed to the principal that, before any  
amendment is made to Class 24 of section 91 of the “Constitution Act, 1867”, to section 25 of this Act or to this Part,

(a) a constitutional conference that includes in its agenda an item relating to the proposed amendment, composed of the 
Prime Minister of Canada and the first ministers of the provinces, will be convened by the Prime Minister of Canada; and

(b) the Prime Minister of Canada will invite representatives of the aboriginal peoples of Canada to participate in the 
discussions on that item.(18)

Source: The Constitution Act, 1982 retrieved at www.solon.org/Constitutions/Canada/English/ca-1982.html

Vi. DiSTRiBUTiON OF LEGiSLATiVE POWERS

Powers of the Parliament

LEGiSLATiVE AUTHORiTY OF PARLiAMENT OF CANADA

91. It shall be lawful for the Queen, by and with the Advice and Consent of the Senate and House of Commons, to make 
Laws for the Peace, Order, and good Government of Canada, in relation to all Matters not coming within the Classes of 
Subjects by this Act assigned exclusively to the Legislatures of the Provinces; and for greater Certainty, but not so as to 
restrict the Generality of the foregoing Terms of this Section, it is hereby declared that (notwithstanding anything in this 
Act) the exclusive Legislative Authority of the Parliament of Canada extends to all Matters coming within the Classes of 
Subjects next hereinafter enumerated; that is to say,

1 Repealed. (44)

1A. The Public Debt and Property. (45)

2. The Regulation of Trade and Commerce.

2A. Unemployment insurance. (46)

3. The raising of Money by any Mode or System of Taxation.

4. The borrowing of Money on the Public Credit.

5. Postal Service.

6. The Census and Statistics.

7. Militia, Military and Naval Service, and Defence.

8. The fixing of and providing for the Salaries and Allowances of Civil and other Officers of the Government of 
Canada.

9. Beacons, Buoys, Lighthouses, and Sable Island.
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10. Navigation and Shipping.

11. Quarantine and the Establishment and Maintenance of Marine Hospitals.

12. Sea Coast and Inland Fisheries.

13. Ferries between a Province and any British or Foreign Country or between Two Provinces.

14. Currency and Coinage.

15. Banking, Incorporation of Banks, and the Issue of Paper Money.

16. Savings Banks.

17. Weights and Measures.

18. Bills of Exchange and Promissory Notes.

19. Interest.

20. Legal Tender.

21. Bankruptcy and Insolvency.

22. Patents of Invention and Discovery.

23. Copyrights.

24. Indians, and Lands reserved for the Indians.

25. Naturalization and Aliens.

26. Marriage and Divorce.

27. The Criminal Law, except the Constitution of Courts of Criminal Jurisdiction, but including the Procedure in  
Criminal Matters.

28. The Establishment, Maintenance, and Management of Penitentiaries.

29. Such Classes of Subjects as are expressly excepted in the Enumeration of the Classes of Subjects by this Act 
assigned exclusively to the Legislatures of the Provinces.

And any Matter coming within any of the Classes of Subjects enumerated in this Section shall not be deemed to come 
within the Class of Matters of a local or private Nature comprised in the Enumeration of the Classes of Subjects by 
this Act assigned exclusively to the Legislatures of the Provinces. (47)

Retrieved from www.laws-lois.justice.gc.ca/eng/Const/page-4.html#h-19.

24. Indians, and Lands reserved for the Indians.
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LESSON PLAN:

TOPIC 4.2: First Nations and the  
Canadian Constitution
GRADE ELEVEN

THEME: The Treaty Experience in Manitoba

SUB-THEME 4: Treaties

TOPIC 4.2: First Nations and the Canadian Constitution

Lesson Overview

In this lesson students will learn how the First Nations peoples’ relationship with the Crown (Canada) has evolved  
through the Constitution Act, 1867 to the Constitution Act, 1982. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand the meaning and significance of Section 35 of the Constitution Act, 1982 to Fist Nations peoples.
2. Understand that the Constitution Act, 1867 affirmed that Canada has a fiduciary responsibility to the First Nations 

peoples as per Section 91 (24).

Links to Manitoba Curriculum: 

Social Studies 1.1 Who were the First Peoples and how did they structure their world?

3.3 How did Canada’s relationship with First Nations, Métis, and Inuit peoples change after  
Confederation?

5.3 How are First Nations, Métis and Inuit peoples seeking a greater degree of cultural, political, 
and economic self-determination?

Select and identify diverse sources of primary and secondary sources of information;

Interpret, analyze and record information from primary and secondary sources;

Compare diverse perspectives and conflicting accounts of the past;

Identify underlying values in historical sources and accounts;

ELA S3-GLO1-1.1.2 Consider Other’s Ideas – Seek and consider others’ responses through a variety of 
means to clarify and rework ideas and positions

S3-GLO1-1.2.1 Develop Understanding – Examine and adjust initial understanding according to 
new knowledge, ideas, experiences, and responses from others

S3-GLO5-5.2.2 Related Texts to Culture – Identify and examine ways in which culture, society, 
and language convention shape texts

S3-GLO5-5.2.3 Appreciate Diversity – Explain ways in which languages and texts express and 
shape the perceptions of people and diverse communities
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Materials and Equipment:

• Map of Treaties in Canada in the Kit
• Treaties in Manitoba (AANDC) book in the Kit
• United Nations Declaration on the Rights of Indigenous Peoples (UNDRIP) of the World in Kit
• TELs in the Kit
• Access to the Internet 
• BLM 4.2.1 Exploring Definitions of Fiduciary Duty/Obligations/Relationship

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare for 
learning

Use the Teacher Information Sheet to introduce the topic and the Treaty essential learn-
ings of the lesson.

Introduce the concept of ‘fiduciary responsibility’ of the Crown (Canada) to First Nations 
peoples and discuss this in the context of Treaties and the Treaty relationship.

Acquire

What strategies facilitate learning 
for groups and individuals

Activity #1:

Have students work in groups to explore the inquiry questions in the context of Treaties 
and the Canadian Constitution:

• What is meant by the term fiduciary?

• How does it apply to the Treaty relationship between the Crown (Canada) and First 
Nations peoples? 

Activity #2:

Have students consider the following research questions:

• What role did the late Elijah Harper have in the Meech Lake Accord negotiations in 
1990?

• What impact did he have on the proposed constitutional amendment that would recog-
nize two founding nations, excluding the contribution of the original inhabitants, the 
First Nations peoples?

Resource: Sinclair and Cariou. (2011). Elijah Harper in Manitowapow: Aboriginal Writings 
from the Land of Water. Winnipeg, MB: Highwater Press, p. 200-204.

Student groups will share their findings and discuss their conclusions providing consid-
eration for different perspectives and opinions drawn from the evidence they considered. 

Apply

How will students demonstrate 
their understanding

Students will demonstrate their learning and understanding as they complete the BLM 
4.2.1

Further Learning:

• Have students explore how the lives of First Nations peoples have been impacted by the key legislations and  
policies such as The Indian Act (available on the Flash drive in the Kit), Canadian Charter of Rights and Freedoms 
(available on-line).
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Assessment of Student Learning:

The students will understand the role that legislation like the Constitution Acts of 1867 and 1982 have on the Treaty  
relationship between the First Nations peoples and the Crown (Canada).

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 4.2.1 EXPLORING DEFINITIONS OF FIDUCIARY  
DUTY/OBLIGATIONS/RELATIONSHIP

Definition #1:  The term fiduciary refers to a relationship in which one person has a responsibility  
of care for the assets or rights of another person. A fiduciary is an individual who has this  
responsibility. The term “fiduciary” is derived from the Latin term for “faith” or “trust.”

Retrieved from: http://biztaxlaw.about.com/od/glossaryf/g/fiduciary.htm 

Definition #2:  A fiduciary relationship exists with individuals who handle money or property for 
others. For example, your employees or contract employees may be fiduciaries, if they handle 
money or property. Trusted advisers like your accountant or your attorney or your insurance agent 
may also be fiduciaries.

A fiduciary duty is defined as the obligation of an individual to act in the best interests of another 
party. An example of a fiduciary duty is found in the relationship between an attorney and her  
client. A fiduciary duty also exists when a power of attorney is created.

Retrieved from: http://www.ehow.com/list_6619641_duties-fudiciary.html#ixzz2eLCNiEbU

Definition #3:  An individual in whom another has placed the utmost trust and confidence to  
manage and protect property or money. The relationship wherein one person has an obligation to 
act for another’s benefit.

A fiduciary relationship encompasses the idea of faith and confidence and is generally established 
only when the confidence given by one person is actually accepted by the other person. Mere 
respect for another individual’s judgment or general trust in his or her character is ordinarily  
insufficient for the creation of a fiduciary relationship. The duties of a fiduciary include loyalty and 
reasonable care of the assets within custody. All of the fiduciary’s actions are performed for the 
advantage of the beneficiary.

Retrieved from: http://legal-dictionary.thefreedictionary.com/Fiduciary%20Responsibility

Example of the Crown (Canada) Fiduciary Obligation – In the Context of Treaties:

In R. v. Sparrow, the Court confirmed that the fiduciary duty owed by the Crown to Aboriginal  
peoples with respect to their lands is sui generis, at p. 1108:

The sui generis nature of Indian title, and the historic powers and responsibility assumed by the 
Crown constituted the source of such a fiduciary obligation. In our opinion, Guerin, together with  
R. v. Taylor and Williams, ground a general guiding principle for s. 35(1). That is, the Government 
has the responsibility to act in a fiduciary capacity with respect to aboriginal peoples. The  
relationship between the Government and aboriginals is trust-like, rather than adversarial, and  
contemporary recognition and affirmation of aboriginal rights must be defined in light of this  
historic relationship. 

Retrieved from: http://turtletalk.wordpress.com/2011/05/13/supreme-court-of-canada-discusses-crowns-fiduciary-duty-to-first-
nations/
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EVALUATION
Evaluation of The Treaties and the Treaty Relationship: Teacher Guide for Grade Eleven is critical to the Treaty 
Relations Commission of Manitoba’s continuous improvement cycle and to the future development of Treaty education 
resources at the other grade levels. As a means to continue informing this process, an evaluation form has been provided 
(Appendix 1).

Teachers are encouraged to take time to complete the evaluation form and return it to the Treaty Relations Commission of 
Manitoba offices.

ATTENTiON: The Treaties and the Treaty Relationship:  
Teacher Guide for Grade Eleven

The Treaty Relations Commission of Manitoba 
400-175 Hargrave Street 
Winnipeg, Manitoba  R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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APPENDIX 1: EVALUATION FORM
1. Overall, on a scale of 1 (poor) to five (excellent), how would you rate the Treaties and the Treaty Relationship:  

Teacher Guide for Grade 11?

____________________________________________________________________________________________

 1 2 3 4 5

 Poor     Excellent

2. Please comment on the strengths of the Teacher Guide (includes teacher information sheets, lesson plans and Black 
Line Masters).

3. Please comment on the areas requiring improvement:

4. Please provide additional comments or recommendations:

Thank you for completing the evaluation form. Please return via fax, post, or email to:

ATTENTiON:  
The Treaties and the Treaty Relationship: Teacher Guide for Grade 11

The Treaty Relations Commission of Manitoba 
400 – 175 Hargrave Street 
Winnipeg, Manitoba R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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