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PREFACE
The Treaties and the Treaty Relationship: Teacher Guide for Grade 
Twelve is a resource for classroom teachers. The Treaty education theme 
for Grade Twelve is “Applying Treaty Understandings to One’s Life” 
which provides eight lessons on essential understandings about Trea-
ties and the Treaty relationship between the First Nations peoples and 
the Crown (Canada). Key concepts and complexities associated with the 
Treaty relationship are discussed which will enable students to acquire 
new knowledge and new understandings. This new understandings will 
support them to think critically about this complex relationship which 
they are part of and take action that will contribute to the harmonization 
of the Treaty relationship. 

Grade Twelve is a critical juncture on students’ Treaty education journey; 
students are expected to demonstrate knowledge of the topics, concepts, 
and understandings of the Treaties and the Treaty relationship by the 
end of Grade Twelve.

The Teacher Guide is intended to:

a) provide teachers with a Treaty education learning resource that 
contains foundation-building information on Treaties, their place in 
Manitoba history, and the benefits of the Treaty relationship to all 
Canadians; 

b) enhance and enrich the existing Grade Twelve Manitoba Social 
Studies Curricula: Global Issues: Citizenship and Sustainability 
by creating new opportunities to acquire new knowledge, and new 
understanding; and

c) broaden student learning experiences by building on basic Treaty 
education concepts and further examining these concepts in-depth  
as students progress through the various subjects and grades from  
K to 12.

The Grade Twelve Teacher Guide is part of a larger Treaty Education 
Initiative for K to Grade Twelve. It is a public education initiative of the 
Treaty Relations Commission of Manitoba and the collaborating part-
ners: Assembly of Manitoba Chiefs; Government of Canada, Aboriginal 
Affairs and Northern Development Canada; Manitoba Education and 
Advanced Learning; and the Manitoba First Nations Education  
Resource Centre.

The guide includes a series of background information for the teacher 
on the various Treaty related topics, and lesson plans with Black Line 
Masters to support Treaty education implementation in the classroom. 
The Grade Twelve Social Studies curriculum in Manitoba is new, so there 
is opportunity to enhance the new curricula with Treaty education. There 
is also opportunity to enhance the essential elements to be integrated into 
Manitoba curriculum with new knowledge on different Treaty related 
topics as shared in lesson plans in this Teacher Guide.

In July 2006, the Treaty Relations  
Commission of Manitoba (TRCM) 
and the Assembly of Manitoba 
Chiefs entered into a Protocol 
Agreement on the Manitoba Trea-
ties Oral History Project (OHP). 

The Untuwe Pi Kin He – Who We 
Are: Treaty Elders Teachings  
Volume 1 is one of the products  
of this body of work that has hon-
oured the oral history of the First 
Nations peoples of Manitoba. It 
was launched February 6th, 2014. 

It is a new resource that has been 
added to the Treaty Education Kit, 
as of September 2014.

UNTUWE  PI  KIN  HE
Who We Are

Treaty Elders’ Teachings
Volume 1

Doris Pratt, Harry Bone, and the Treaty &
Dakota Elders of Manitoba with contributions

by the AMC Council of Elders
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Teachers are encouraged to be creative with the lesson plans and the Treaty 
education resource materials found in the Treaty Education Kit. Teachers 
are expected to adapt their teaching styles to their students’ various learning 
abilities. It is recognized that differentiated learning styles require multiple 
approaches which involves creating additional learning opportunities and 
experiences. Teachers will know best how to adjust their pedagogical  
practices to facilitate their students’ learning.

The Guide is part of a Treaty Education Kit of Treaty education specific 
learning resources that is intended to support the goal that all Manitoba  
students should be expected to demonstrate knowledge of the topics,  
concepts, and understandings of the Treaties and the Treaty relationship  
by the end of Grade Twelve.

The Treaty Education Kit includes a variety of learning resources to assist 
teachers in the delivery of Treaty education in the classroom (Appendix1) 
such as:

• DVDs;
• Posters;
• website links;
• print documents, books and bibliographies on Treaties and First  

Nations cultural practices;
• maps; and 
• USB memory flash drive with copies of the print documents, videos,  

and maps.

The reader is advised that the following self-identifying terms respecting the First Nations of Manitoba have been used 
throughout this document:

• Anishinaabe (Ojibway);
• Anishininiw (Oji-Cree);
• Dakota Oyate; 
• Denesuline; and
• Nehow/Ininiw/Nehetho (Cree).

In addition, there are other dialect and regional self-identifying terms for the First Nations of Manitoba, which may also 
appear in this Guide. It is important to respect the local First Nations community self-identifying terms which are critical  
to their identity as a people and as a nation.

Teachers will find the following resources useful:

a) The Treaties and the Treaty Relationship: Teacher’s Handbook provides an overview of the Treaty Education  
Initiative.

b) The Treaty Essential Learnings: The Treaty Experience in Manitoba provides a brief overview of key concepts,  
understandings and topics related to the Treaty experience in Manitoba.

These resources are available in the Treaty Education Kit.
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“I have a vision for this country called Canada … It is a 
vision that is inherent in the Treaty relationship that were 
made with the Newcomers who brought along their govern-
ments with them. We agreed to respect and honour each 
other, to co-exist, to live side by side in harmony, to share 
the knowledge, land and resources. This vision is not very 
complicated, but it is strong. It embraces unity, care, love 
and sharing; it has been dormant, unappreciated and 
misunderstood by ordinary Canadians … there needs to 
be a healing of the land and the people. There needs to be 
reconciliation, restoration, and restitution.”

Elijah Harper, in Manitowapow: Aboriginal Writings from 
the Land of Water, Niigaanwewidam James Sinclair and 
Warren Cariou, 2011, p.203-204)
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1. OVERVIEW OF THE GUIDE
The Treaty Relations Commission of Manitoba (TRCM) is offering The  
Treaties and the Treaty Relationship Teacher Guide for Grade Twelve to  
educators as an instructional tool to teach students about the Treaties in 
Canada, and meet the expectations of the Manitoba Social Studies Curriculum. 
The following provides an overview of the Guide and its correlation to the  
provincial learning outcomes, clusters and topics, and the pedagogy of  
teaching at the Grade Twelve level.

1.1 Treaty Education Themes, Sub-Themes, Topics and Essential  
Learning Goals

The Grade Twelve theme entitled “Applying Treaty Understandings to One’s 
Life” is organized into four (4) sub-themes which examine: Relationships, 
Traditional Teachings, History, and Treaties. Each sub-theme has two (2) 
topics with each two lesson plans that provide an opportunity for the students 
to acquire new perspectives, new knowledge, and to consider new sources of 
information.

In Grade Twelve, Treaty education will provide an opportunity for students  
to begin to think about their role as a Canadian citizen and how their new 
understandings that all Canadians are Treaty people can be applied to their 
interactions with other people. Citizenship encompasses the principles of 
social justice, an ability to be open to new ideas and different perspectives,  
and an ethical ability to critical assess information and take action that sup-
ports human rights. These skills are critical to being open to new perspectives 
and new knowledge that challenge our assumptions and misconceptions.

The sustainability and complexities of Treaties and the Treaty relationship  
are examined and discussed to provide a broader awareness and understanding 
of the actions that Canadian citizens may consider when supporting matters 
of social justice and acknowledging that we do all live in an interdependent 
world. Many of these concepts parallel traditional teachings of First  
Nations peoples.

The Treaty Education teacher guide follows the pattern of four sub-themes: 
relationships, traditional teachings, history and Treaties which examines 
specific topics related to the overall Treaty education theme: Applying Treaty 
Understandings to One’s Life. Table 1 provides an overview of the Grade 
Twelve Treaty Education Framework.

There are five First Nations groups within Manitoba: Anishinaabe 
(Ojibway), Anishininiw (Oji-Cree), Dakota Oyate, Denesuline, and 
Nehow/Ininiw/Nehetho (Cree). Each is diverse in their own culture, 
language, history and traditions (TELs, p. 65).

Treaty Education Outcome:

That all Manitoba students should 
be expected to demonstrate knowl-
edge of the topics, concepts, and 
understandings of the Treaties and 
the Treaty relationship by the end 
of Grade Twelve. (Treaty Relations 
Commission of Manitoba, 2010). 

Citizenship as a Core Concept:

Students acquire the knowledge, 
understanding and competencies 
necessary to live as active demo-
cratic citizens engaged in their 
local, national, and global com-
munity (Manitoba Education and 
Advanced Learning, 2011).

Grade 12 Teachers Guide • 5



Table 1. Grade Twelve Treaty Education Theme, Sub-Themes and Topics

TREATY RELATIONS COMMISSION OF MANITOBA (TRCM) 
THE TREATIES AND THE TREATY RELATIONSHIP: TEACHER GUIDE FOR  
GRADE TWELVE 

Grade Twelve – Theme: Applying Treaty Understandings to One’s Life

Sub-Theme 1:  
Relationships

Sub-Theme 2: 
Traditional Teachings

Sub-Theme 3: 
History

Sub-Theme 4:  
Treaties

Topics:

1.1 Sustainability and 
Treaties

1.2 Sustainability and the 
Treaty Relationship

Topics:

2.1 Stories in the Oral 
Tradition – Oral History as 
Primary Evidence

2.2 Concept of Reciproc-
ity: The Treaty Relation-
ship

Topics:

3.1 The Treaty Imple-
mentation Experience in 
Manitoba

3.2 Social Justice: Perspec-
tives and Challenges

Topics:

4.1 Inventory of Treaties in 
Manitoba and Canada

4.2 The Treaty Relationship: 
Economic and Social Prosperity

Table 2 identifies the six Treaty essential learning goals have been developed in relation to the Manitoba Education and 
Advanced Learning’s Six General Learning Outcomes for the provincial social studies curriculum for K to 8. These Treaty 
essential learning goals support Treaty education at the Grades 10 to 12 levels. It should be noted that Social Studies at the 
Grade 10-12 levels shifts to focus on geography, Canadian history, and global issues. These curricula are not outcome based 
but rather based on essential questions in Grade Ten, historical thinking concepts in Grade Eleven, and enduring understand-
ings in Grade Twelve,
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Table 2. Treaty Essential Learning Goals for K to Grade121

Manitoba Education and Advanced 
Learning Social Studies General  
Learning Outcomes K-81

Treaty Education  
Treaty Essential Learning Goals K-12

Identity, Culture and Community – Students 
will explore concepts of identity, culture, and 
community in relation to individuals, societies, 
and nations.

Students will explore the differences in concepts of identity, culture, and  
community between First Nations in Manitoba and other peoples in relation 
to the Treaty making process and historical Treaty relationship.

The Land: Places and People – Students will 
explore the dynamic relationships of people 
with the land, places, and environments.

Students will explore the dynamic relationship of First Nations in Manitoba 
to their traditional lands, sacred sites, and impacts of being relocated to the 
reserve allocations as a result of the Treaty making process.

Historical Connections – Students will explore 
how people, events, and ideas of the past 
shape the present and influence the future,

Students will explore how First Nations and other people’s historical interac-
tions have contributed to shaping the present day Treaty relationship and 
influencing the future.

Global Interdependence – Students will explore 
the global interdependence of people, commu-
nities, societies, nations, and environments.

Students will explore the global connections and interdependent relation-
ships between First Nations peoples of Canada and other global Indigenous 
peoples. 

Power and Authority – Students will explore 
the processes and structures of power and 
authority, and their implications for individuals, 
relationships, communities, and nations.

Students will explore the First Nations and the Crown’s (Canada’s) concept 
of original spirit and intent of the Treaty relationship and the subsequent 
impacts of differing cultures and worldviews.

Economics and Power – Students will explore 
the distribution of resources and wealth in rela-
tion to individuals, communities, and nations.

Students will explore First Nations and the Crown’s (Canada’s) perspectives 
on how the distribution of “shared” resources and wealth has impacted First 
Nations in Manitoba, and contributed to the legacy of the Treaty relationship 
between First Nations and other peoples.

1.2 Specific Linkages to Learning Outcomes for Grade 12 History of Canada

The content theme for Grade Twelve Treaty education is Applying Treaty Understandings to One’s Life which comple-
ments the Grade Twelve Manitoba Education and Advanced Learning social studies curriculum theme Global Issues: 
Citizenship and Sustainability. The overall goal of this course is the development of active democratic citizenship based 
on four pillars of learning to know; learning to do; learning to be; and learning to live together with a particular focus on 
ecological literacy and social justice.2

The Treaty Education teacher guide and the resources found in the Treaty Education Kit will assist students with a more  
in-depth examination of key concepts in the context of Treaties and the Treaty relationship and actively fully engaged  
citizens in a democratic pluralistic country.

The following Table 3 provides an overview of what students will be learning as they move through the Treaty education 
sub-themes and the Manitoba Grade Twelve Global Issues: Citizenship and Sustainability course which focuses on the  
four pillars of learning and ten enduring understandings and take action strategies. 

. 

1 Manitoba Education and Advanced Learning and Youth. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework of Outcomes. Crown in Right of the Government of Manitoba as pre-
sented by the Minister of Education and Youth. Manitoba Education and Advanced Learning and Youth, School Programs Division. Winnipeg.

2  Manitoba Education and Advanced Learning. (2011). Grade Twelve Global Issues: Citizenship and Sustainability. Draft Global Issues Pilot Team, August 2011.
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Table 3. Treaty Education Sub-Themes and Manitoba Social Studies Enduring Understandings and Take Action

Treaty  
Education 
Sub-Theme

Learning Outcomes Manitoba 
Social Studies 
Grade Twelve 
Global Issues

Learning Outcomes – Enduring Under-
standings

Relationships Students will learn how 
Treaties were used as an 
instrument of change which 
has led to an enduring Treaty 
relationship between First 
Nations peoples and Canada.

Four Pillars of  
Learning

1) Learning to Know – Acquire knowledge and under-
standing, and think critically about our complex  
and changing world;

2) Learning to Do – Learn to participate effectively in 
local, national, and global communities;

3) Learning to Be – Build self-knowledge and be  
conscious of connections to nature and society;

4) Learning to Live Together – Learn to live peacefully 
with others and to care for our common homeland.

Traditional 
Teachings

Students will learn that First 
Nations oral tradition is the 
manner in which their values, 
history, customs, practices, 
traditions and languages are 
passed on to future genera-
tions.

Enduring Under-
standings and 
Take Action

1) Our ecological footprint is exceeding Earth’s  
capacity to sustain biodiversity and human life. 
ACTION: minimize your ecological footprint, and  
live more responsibility

2) Our decisions, and actions matter; they have social, 
environmental, economic, and political conse-
quences. ACTION: recognize the consequences of 
your decisions, and take action as a citizen for a 
sustainable and ethical food choices

3) Individuals, groups, governments, and corporations 
have the power to effect change and the responsibil-
ity to contribute to a sustainable future. ACTION: be 
an ethical decision-maker, take a stand to support 
quality of life for all, and challenge the unethical and 
the unsustainable.

4) The media do not provide neutral reflections of  
reality; they affect our decisions and actions. 
ACTION: evaluate the purposes of media, critically 
question information sources and our responses to 
media, and make decisions accordingly.

5) A global economic system that depends upon and 
perpetuates unrestrained consumerism is unsus-
tainable. ACTION: make consumption decisions 
that follow ecological and ethical principles, and be 
respectful of nature, self, and society in your actions.

6) Economic and technological development has 
contributed greatly to society, but often with harmful 
human and environmental consequences. ACTION:  
assess the relative value and sustainability of eco-
nomic and technological developments in order to 
make informed decisions.

History Student will learn about First 
Nation people’s lifestyles 
and cultures prior to contact 
with the Newcomers in 
Canada and Manitoba. 

Treaties Students will examine 
Treaties as an instrument of 
Treaty and as the foundation 
for the unique relationship 
that exists between First 
Nations peoples and Canada.
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7) Indigenous knowledge and world views offer 
alternatives to prevailing assumptions about how 
to live with one another within the environment. 
ACTION: explore indigenous perspectives to extend 
the boundaries of the familiar and to challenge 
assumptions and practices.

8) Political systems distribute power, privilege, and 
wealth in different ways, some more justly than  
others. ACTION: support democratic citizenship 
and be vigilant about political decisions that affect 
social, economic, and environmental conditions.

9) A just society respects human diversity and rec-
ognizes universal, equal, and inalienable human 
rights. ACTION: be committed to universal human 
rights, regardless of gender, age, physical abil-
ity, sexual orientation, language, culture, religion, 
political beliefs, ethnicity, national or social origin 
or status

10) There is no them or over there: we all belong to 
the human species, our concerns are interdepen-
dent, and we are part of the natural world. ACTION: 
uphold the value of every person and strive to build 
community; act in ways that acknowledge human 
solidarity and the completely and interrelatedness 
of all life.

Table 4 identifies the most pertinent links between the provincial Grade Twelve enduring understandings and take actions 
and the Treaty education topics explored in the Grade Twelve Teacher Guide. In an effort to support integration across the 
curriculum, these linkages include Grade 12 (Senior 4) English Language Arts general learning outcomes. Aboriginal  
perspectives have been integrated into these subject areas.

Grade 12 Teachers Guide • 9



Table 4. Grade Twelve Enduring Understandings and Take Actions Pertinent to Grade Twelve Treaty Education3

Grade Twelve Enduring Understandings and Take Actions  
Pertinent To Grade Twelve Treaty Education

Enduring Understandings Grade Twelve Global Issues
1) Our ecological footprint is exceeding Earth’s capacity to sustain biodiversity and human life.  

ACTION: minimize your ecological footprint, and live more responsibility

2) Our decisions, and actions matter; they have social, environmental, economic, and political consequences.  
ACTION: recognize the consequences of your decisions, and take action as a citizen for a sustainable and ethical 
food choices

3) Individuals, groups, governments, and corporations have the power to effect change and the responsibility to  
contribute to a sustainable future.  
ACTION: be an ethical decision-maker, take a stand to support quality of life for all, and challenge the unethical  
and the unsustainable.

4) The media do not provide neutral reflections of reality; they affect our decisions and actions.  
ACTION: evaluate the purposes of media, critically question information sources and our responses to media,  
and make decisions accordingly.

5) A global economic system that depends upon and perpetuates unrestrained consumerism is unsustainable.  
ACTION: make consumption decisions that follow ecological and ethical principles, and be respectful of nature,  
self, and society in your actions.

6) Economic and technological development has contributed greatly to society, but often with harmful human and  
environmental consequences.  
ACTION:  assess the relative value and sustainability of economic and technological developments in order to  
make informed decisions.

7) Indigenous knowledge and world views offer alternatives to prevailing assumptions about how to live with one 
another within the environment.  
ACTION: explore indigenous perspectives to extend the boundaries of the familiar and to challenge assumptions  
and practices.

8) Political systems distribute power, privilege, and wealth in different ways, some more justly than others.  
ACTION: support democratic citizenship and be vigilant about political decisions that affect social, economic, and 
environmental conditions.

9) A just society respects human diversity and recognizes universal, equal, and inalienable human rights.  
ACTION: be committed to universal human rights, regardless of gender, age, physical ability, sexual orientation, 
language, culture, religion, political beliefs, ethnicity, national or social origin or status

10) There is no them or over there: we all belong to the human species, our concerns are interdependent, and we are part 
of the natural world.  
ACTION: uphold the value of every person and strive to build community; act in ways that acknowledge human 
solidarity and the completely and interrelatedness of all life.

General learning outcomes – Grade Twelve – S4 English Language Arts3 
S4-GLO 1-1.1.1 Express Ideas – Weigh and assess the validity of a range of ideas, observations, opinions, and emotions 
to reconsider and/or affirm practices.

3 Manitoba Education and Advanced Learning and Training. (1998). Senior 2: English Language Arts: Manitoba Curriculum Framework Outcomes.
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S4-GLO1-1.1.2 Consider Other’s Ideas – Invite diverse and challenging ideas and opinions through a variety of means  
to facilitate the re-examination of own ideas and positions. 

S4-GLO1-1.2.1 Develop Understanding – Explain how new knowledge, ideas, experiences, and perspectives reshape 
knowledge, ideas, and beliefs

S4-GLO2-2.1.1 Prior Knowledge –Analyze connections between personal experiences and prior knowledge of language 
and texts to develop understanding and interpretations of a variety of texts (including books)

S4-GLO2-2.2.2 Connect Self, Texts, and Culture – Respond personally and critically to perspectives and styles of a  
variety of Canadian and International texts.

S4-GLO2-2.3.2 Techniques and Elements – Analyze how various techniques and elements are used in oral, print  
(including books), and other media texts to accomplish particular purposes

S4-GLO3-3.1.2 Ask Questions – Formulate focused inquiry or research questions and refine them through reflection and 
discussion of topic, purpose, and context

S4-GLO3-3.2.1 Identify Personal and Peer Knowledge – Evaluate and elect ideas and information from prior knowledge 
of inquiry or research topic appropriate for audience, purpose, and personal perspective or focus

S3-GLO3-3.2.3 Evaluate Services – Evaluate factors that affect the credibility, authenticity, accuracy, and bias of  
information sources for inquiry or research

S4-GLO3-3.2.5 Make Sense of Information – Use knowledge of texts cues, organizational patterns, and cognitive and 
emotional appeals to extract, infer, synthesize, organize, and integrate ideas from extended texts [including books]; adjust 
reading and viewing rates according to purpose, content, and context. S4-GLO3-3.3.3 Evaluate Information – Evaluate 
information for completeness, accuracy, currency, historical context, relevance, balance of perspectives, and bias.

S4-GLO3-3.3.4 Develop New Understanding – Assess the effect of new understanding on self and others; evaluate the 
effect of inquiry or research plans and procedures on conclusions.

S4-GLO4-4.2.2 Revise Content – Evaluate and revise drafts to ensure appropriate content and language use and to 
enhance precision, unity, and coherence.

S4-GLO4-4.4.1 Share Ideas and Information – demonstrate confidence and flexibility in meeting audience needs when 
presenting ideas and information; adjust presentation plan and pace according to purpose, topic, and audience feedback.

S4-GLO4-4.4.2 Effective Oral and Visual Communication – Select and adjust appropriate voice and visual production 
factors that take into account audience, knowledge, attitudes, and response.

S4-GLO4-4.4.3 Attentive Listening and Viewing – Demonstrate critical listening and viewing behaviours to make  
inferences about presentations.

S4-GLO5-5.1.3 Use Language to Show Respect – Recognize how language choice, use, tone, and register may sustain  
or counter exploitative or discriminatory situations.

S4-GLO5-5.2.1 Share and Compare Responses – Demonstrate the value of diverse ideas and viewpoints to deepen  
understanding of texts, others and self.

S4-GLO5-5.2.2 Relate Texts to Culture – Identify and analyze ways in which cultural, societal, and historical factors 
influence texts and how texts, in turn, influence understanding of self and others.

S4-GLO5-5.2.3 Appreciate Diversity – Analyze ways in which languages and texts express and shape the perceptions  
of people and diverse communities
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1.3 Learning about Treaties in the Senior Grade Levels – Pedagogy

Students in Grade Twelve (Senior 4) are growing in their independence and becoming more autonomous in their thinking  
as they become more inquisitive and analytical. 

Studying about Treaties and the Treaty relationship at the Grade Twelve (Senior 4) level will help students broader their 
perspectives and engage in dialogues and debates on critical issues and matters concerning First Nations peoples and their 
relationship with other Canadians, including their Treaty partner, the federal government of Canada. 

Teachers are encouraged to guide students in their discussions by leading them to a variety of perspectives that are more 
readily available by electronic means, on reputable Internet websites, local government offices, and organizations, including 
perspectives that are printed by local media sources i.e. newspapers, television, radio. These additional resources will  
be beyond the resources that are recommended in this Teacher Guide. 

It is important to also respect the students’ perspectives as they may have achieved a level of independent and critical  
thinking skills where they have developed an ability to blend their respective traditional cultural teachings with western 
perspectives and other perspectives in their community and/or in the mainstream to formulate personal meaning.

Treaty Education is a significant aspect of Education for Sustainable Development (ESD) in Manitoba in creating informed 
citizens that not only know the Treaty story and comprehend its relevance in society today, but understand their role and 
responsibility in the Treaties. The slogan “We Are All Treaty People” appropriately places each individual within Canada as 
a person responsible for honoring the historic Treaties within the contemporary setting. Sustainability can only be achieved 
when all people progress at the same rate; equality is a measure of that success. By teaching Treaty Education, students 
learn about their country’s history, and gain an appreciation for their role in maintaining the agreements and the relationship 
all Canadians share with the First Nations peoples.

As the next leaders, students throughout Manitoba will take responsibility for honouring the Treaty Agreements; it is vital 
that they understand the relevance of these agreements within the contemporary context. To ensure all Manitoba students  
are informed citizens, they need to be knowledgeable of the significance the Treaties have in relation to the establishment  
of this province and the country.

Through Treaty education, students across Manitoba will learn to uphold a balanced perspective of the Treaties in relation to 
the First Nations peoples. Through a lens of collectivism, students will learn to appreciate their ancestral role in the Treaty-
making process and recognize the continued relationship that all Canadians share with the First Nations peoples. Once 
students comprehend this knowledge they will recognize the importance of honouring the Treaties; building democratic, 
healthy, communities locally and globally; and gaining ownership of the slogan, “We Are All Treaty People”.

1.4 General Linkages to Manitoba Education and Advanced Learning Curriculum

General linkages to the Manitoba Curriculum can be referenced in the accompanying Treaty Education Initiative Teacher 
Handbook for K-12, found in the Treaty Education Kit. It provides an overview of the Treaty Education Initiative; discusses 
how Treaty education essential learning goals are connected to the four foundational skill areas and nine essential elements 
common to all Manitoba curricula; and includes a glossary of terms commonly found throughout the documents.

Three interlinked areas most commonly identified within sustainable development are: 
society, environment and economy (Manitoba Education).

From a First Nations perspective, sustainability is linked to the inter-dependent  
relationships that tie all Creation together, as captured in the phrase – All My Relations.
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2. GRADE TWELVE TREATY  
EDUCATION RESOURCES
Introduction: Grade Twelve Teacher Information Sheets, Lesson Plans and Black Line Masters

This section of the Guide provides a Teacher Information Sheet on the overall theme “Applying Treaty Understandings  
to One’s Life”; the four sub-themes; and the lesson plans. 

• The Teacher Information Sheet examines key concepts and provides context for the sub-themes and lessons. It is  
important to be cognizant that these concepts are discussed from the First Nations peoples’ perspective and from  
Canada (Crown’s) perspective, which are shared at times and divergent at others. These perspectives illustrate the 
dynamic nature of the Treaty relationship and the challenges of strengthening the Treaty relationship today in a  
contemporary context.

• Each of the four sub-themes has two lesson plans each to illustrate key concepts and understandings.
• The lesson plans are written in a standard format adopted by the Treaty Education Initiative for the K-12 Teacher 

Guides. They provide a guide and process only for teachers to consider when introducing the key concept and engaging 
students in the dialogue on Treaties and the Treaty relationship. The supporting Black Line Masters as examples as to 
how teachers may consider processing these key concepts with students.

Teachers are encouraged to also consider referring to the Teacher Information Sheets located in the other TEI K-12 Teacher 
Guides and cross-referencing key concepts, topics and understandings with the Treaty Essential Learnings: The Treaty 
Experience in Manitoba. These resources can be located in the Treaty Education Kit.
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TEACHER INFORMATION SHEET:  
Introduction to Grade Twelve Theme – Applying Treaty  
Understandings to One’s Life
In Grade Twelve, students will be introduced to complex Treaty related concepts respecting First Nations peoples. Essential 
Treaty understandings include: 

• The sustainability of Treaties and the Treaty relationship is the responsibility of the Treaty partners: the First Nations 
peoples and Crown (Canada), which has grown to include all Canadians as all benefit from the Treaties as fundamental 
building blocks of this country;

• First Nations peoples’ oral tradition remains a vital part of the evidence to be considered when seeking a deeper under-
standing and interpretation of the Treaties and the Treaty relationship;

• Treaty implementation is about fulfilling the promises made in the Treaties and facing the challenges associated with 
interpretation of the original spirit and intent of the Treaties that includes both the written text and the oral history of the 
First Nations peoples;

• First Nations peoples of Manitoba and Crown (Canada) have a unique relationship called “the Treaty relationship” 
which in present-day Manitoba is extended to all Manitobans and Canadians who enjoy the economic benefits of the 
Treaties in a just society.

These complex concepts are examined in teacher information sheets and lesson plans with Black Line Masters (BLMs) that 
will contribute to the process of helping students become informed, knowledgeable, and responsible citizens.
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SUB-THEME #1: RELATIONSHIPS 
TEACHER INFORMATION SHEET

TOPIC 1.1: Sustainability and Treaties
THE CONCEPT

Students will learn that the Treaty partners are responsible for the sustainability of the Treaties and the Treaty relationship 
through an annual renewal process that will contribute to harmonizing the Treaty relationship.

BACKGROUND TO CONCEPT

The evolution of Treaty-making in Canada reflects the Treaty relationship between the First Nations peoples and Crown 
(Canada). Historically, at the signing of The Numbered Treaties in western Canada, the protocols of ceremony, gift giving 
and feasting were present at all encounters between the Treaty parties. The significance of these protocols and practices 
demonstrated mutual respect and brought honour to the discussions. Moreover, the significance of the commitment and  
obligations arising from the Treaty-making process’ spirit and intent were reiterated in statements that recognized the  
Treaties as part of the natural environment. 

From the First Nations perspective, the Treaties are tied to the sustainability of the natural world, all its resources, and  
arising new economies that continue to provide for and sustain the people of this country. Sustainability is inter-connected  
to the First Nations peoples’ rights derived from the Treaties and the benefits that all Canadians share.

The statement: As long as the sun shines, the grass grows, and the 
waters flow is important to the stewardship of the land, the water, and 
the environment which continues to be part of the Treaty partners’ 
vocabulary when they refer to the Treaties in perpetuity. This stew-
ardship is a nurturing of the environment and its natural resources to 
ensure that the commitments and obligations made through Treaty 
would continue to be upheld by both Treaty partners. This is viewed 
as a critical understanding of the First Nations peoples’ worldview 
and understanding of sustainability. 

The concept of sustainability and the Treaties is broad and all encom-
passing of worldviews, values, traditions, knowledge systems, lan-
guages, place names, ceremonies and connections to land and place.

The United Nations defines sustainable development as “develop-
ment which meets the needs of the present without compromising 
the ability of future generations to meet their own needs.”4 This is 
similar to the First Nations seventh generation concept of assessing our decisions and actions based on the health and  
wellbeing of our future generations.5 Crown (Canada) maintains that sustainable development means considering how  
decisions impact the social, economic and environmental long-term well-being of Aboriginal and Northern communities.6 
This is indicative of the fiduciary responsibility the Crown (Canada) has to First Nations peoples.

4 World Commission on Sustainable Development (1987) Out Common Future, Oxford University Press, p 43. as quoted in United Nations Educational, Scientific and Cultural Organization. (October 2004). United 
Nations Decade of Education for Sustainable Development 2005-2014- Draft International Implementation Scheme United Nations p 7.

5  Assembly of Manitoba Chiefs. (2012). Ogimaakaan. Published for AMC by Naylor (Canada) Ltd. Winnipeg, MB., p. 7.
6  Aboriginal Affairs and Northern Development Canada. (2013). Sustainable Development. Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100034658/1100100034662

Sustainability means the capacity of a thing, 
action, activity or process to be maintained 
indefinitely in a manner consistent with the 
spirit of the Principles and Guidelines

Source: Manitoba Laws, The Sustainability  
Development Act, 1997, C.C.S.M.c. S270.

Sustainability means the capacity of a thing, 
action, activity, or process to be maintained 
indefinitely.

Source: Government of Canada. Federal  
Sustainable Development Act, S.C.2008, c.33.
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The renewal of the Treaty relationship among the Treaty part-
ners is a critical component to achieving a deeper understand-
ing of the meaning of Treaties and the arising obligations and 
commitments of the Treaty partners to make ethical decisions 
that protect their mutual interests. It is critical to ensure that 
both First Nations peoples’ oral tradition and written texts are 
taken into consideration when examining the complexities of 
the Treaties and the Treaty relationship to ensure that a full 
context is being researched. Context is a key element when 
seeking an interpretation of key concepts and understandings that were being considered at the time of Treaty making and 
considering how these concepts and understandings are transitioned into modern day terms and contexts. First Nations 
peoples believe that the spirit and intent of both parties at the time of Treaty making are enduring understandings that are as 
relevant today as they were at that time in history. Maintaining the practice of annually renewing the Treaty relationship by 
the Treaty partners is an important part of sustaining the relationship and ensuring mutual understandings of the complexi-
ties associated with it.

The excerpt below is from a paper written by Mary C. Hurley (2000) The Crown’s Fiduciary Relationship with Aboriginal 
Peoples which discusses the judicial interpretation of ‘fiduciary’ and how the Supreme Court of Canada has applied this 
interpretation to the context of the Crown (Canada) and First Nations peoples’ unique relationship. 

Judicial Interpretation

In broad legal terms, a “fiduciary” is “one who holds anything in trust,” or “who holds a position of trust or confidence with 
respect to someone else.”  Hence, a “fiduciary relationship” is one in which someone in a position of trust has “rights and 
powers which he is bound to exercise for the benefit” of another.  Such relationships include those between trustees and 
their beneficiaries, solicitors and their clients, and so forth.

The Supreme Court of Canada has adapted these largely private law concepts to the context of Crown-Aboriginal rela-
tions.  In the 1950s, the Court observed that the Indian Act “embodie[d] the accepted view that these aborigines are … 
wards of the state, whose care and welfare are a political trust of the highest obligation.”  The Court’s landmark 1984 
decision Guerin v. R. (1984) portrayed this relationship more fully, and established that it could or did entail legal conse-
quences.  Guerin found that:

• the fiduciary relationship is rooted in the concept of Aboriginal title, coupled with the requirement, outlined above, that 
the Aboriginal interest in land may be alienated only via surrender to the Crown;

• this requirement, which places the Crown between the Aboriginal group and third parties to prevent exploitation, gives 
the Crown discretion to decide the Aboriginal interest, and transforms its obligation into a fiduciary one so as to regulate 
Crown conduct when dealing with the land for the Aboriginal group;

• in the unique Crown-Aboriginal relationship, the fiduciary obligation owed by the Crown is sui generis, or one of a kind.

Source: Parliament of Canada. (2000). The Crown’s Fiduciary Relationship with Aboriginal Peoples prepared by Mary C. Hurley, Law 
and Government Division, 10 August 2000. 

The fiduciary relationship that exists between the Crown (Canada) and the First Nations peoples of Canada is a unique 
relationship and an important part of Canadians shared history. The importance of the government upholding the ‘honour of 
the Crown’ is a phrase that is often used to describe the Crown’s (Canada’s) obligations to First Nations peoples, particularly 
in the context of such current issues as land claims, Treaty rights, water rights, mining, hydraulic fracturing or fracking, and 
resource and revenue sharing. 

Fiduciary duty: a fiduciary duty is a legal duty to act 
solely in another party’s interests. Parties owing this 
duty are called fiduciaries. The individuals to whom 
they owe a duty are called principals (Legal Information 
Institute, Cornell University Law School).
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The impact of modern day development and industrialization continues to challenge the Treaty relationship. Elder D’Arcy 
Linklater, Assembly of Manitoba Chiefs Council of Elders offers insight into some of the challenges and how sustainability 
of lands, waters and resources impact all Creation and the broader relationships.

These types of perspectives by First Nations Elders appeal to a mutual sense of responsibility that all peoples have to  
ensure the sustainability of the land, resources and water. This sense of stewardship responsibility begins with the Treaty 
partners and includes all citizens throughout Canada. 

Some common language used by First Nations peoples and the Crown (Canada) to describe the unique relationship include 
references to:

• Renewed relationships;
• Partnerships;
• Reconciliation;
• Shared responsibilities; and
• Unique, historic fiduciary relationship7

These are encouraging words that both serve to harmonize the Treaty relationship and challenge it at times, particularly 
when interpretation needs to consider different worldviews and judicial law systems – Common Law, Civil Law, and  
Indigenous Law. The key to harmonizing the Treaty relationship remains with the Treaty partners’ goodwill to ensure that 
there is a mutual goal to continue dialoguing on a regular basis as a way of working toward reaching common understand-
ings and interpretations of more complex Treaty promises and obligations.

The Treaty phrase serves as a reminder of the original spirit and intent of the Treaties, the enduring nature of the Treaty 
relationship, and responsibility to ensure.... as long as the sun shines, the grass grows, and the waters flow.

7  Indian and Northern Affairs Canada. (1995). Aboriginal Self-Government. The Government of Canada’s Approach to the Implementation of the Inherent Right and the Negotiation of Aboriginal Self-Government. 
Minister of Indian and Northern Affairs Canada.

Development goes on today without proper and meaningful consultation with our people...Sites like pawistekwa 
(rapids and falls) are not just sacred to human beings but to animals also. When they hear that sound, the sound  
of pawistekwa, it is a place they can go to drink. When that sound is gone, it is gone forever, and the animals lose 
their place to the landscape. It is similar for human beings... “ 

Elder D’Arcy Linklater in Ka’esi Wahkotumahk Aski: Our Relations With the Land, Treaty Elders’ Teachings Volume 2, 
Treaty Relations Commission of Manitoba and Assembly of Manitoba Chiefs, 2014.

Grade 12 Teachers Guide • 17



LESSON PLAN:

TOPIC 1.1: Sustainability and Treaties
GRADE TWELVE

THEME: Applying Treaty Understandings to One’s Life

SUB-THEME 1: Relationships

TOPIC 1.1: Sustainability and Treaties

Lesson Overview

In this lesson students will examine sustainability in the context of Treaties from the First Nations peoples’ perspective  
and the Crown’s perspective – as long as the sun shines, the grass grows, and the waters flow.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand that First Nations peoples and Crown’s perspective on sustainability and Treaties.

2. Appreciate the need for the Treaty partners to be responsible stewards and uphold the obligations of the Treaties.

3. Understand that terms of the Treaties and its obligations to support new economies are linked to the sustainability of the 
natural resources in this country.

Links to Manitoba Curriculum:  

Social Studies Individuals, groups, governments, and corporations have the power to effect change and the 
responsibility to contribute to a sustainable future. ACTION: be an ethical decision-maker, take a 
stand to support quality of life for all, and challenge the unethical and the unsustainable.

Indigenous knowledge and world views offer alternatives to prevailing assumptions about how to 
live with one another within the environment. ACTION: explore indigenous perspectives to extend 
the boundaries of the familiar and to challenge assumptions and practices.

Political systems distribute power, privilege, and wealth in different ways, some more justly than 
others. ACTION: support democratic citizenship and be vigilant about political decisions that affect 
social, economic, and environmental conditions.

A just society respects human diversity and recognizes universal, equal, and inalienable human 
rights. ACTION: be committed to universal human rights, regardless of gender, age, physical 
ability, sexual orientation, language, culture, religion, political beliefs, ethnicity, national or social 
origin or status
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ELA S4-GLO1-1.1.2 Consider Other’s Ideas – Invite diverse and challenging ideas and opinions through 
a variety of means to facilitate the re-examination of own ideas and positions. 

S4-GLO1-1.2.1 Develop Understanding – Explain how new knowledge, ideas, experiences, and 
perspectives reshape knowledge, ideas, and beliefs

S4-GLO3-3.1.2 Ask Questions – Formulate focused inquiry or research questions and refine them 
through reflection and discussion of topic, purpose, and context

S4-GLO3-3.3.3 Evaluate Information – Evaluate information for completeness, accuracy, currency, 
historical context, relevance, balance of perspectives, and bias.

S4-GLO3-3.3.4 Develop New Understanding – Assess the effect of new understanding on self and 
others; evaluate the effect of inquiry or research plans and procedures on conclusions.

S4-GLO4-4.4.3 Attentive Listening and Viewing – Demonstrate critical listening and viewing 
behaviours to make inferences about presentations.

S4-GLO5-5.1.3 Use Language to Show Respect – Recognize how language choice, use, tone, and 
register may sustain or counter exploitative or discriminatory situations.

S4-GLO5-5.2.1 Share and Compare Responses – Demonstrate the value of diverse ideas and view-
points to deepen understanding of texts, others and self.

Materials and Equipment:

• References to Treaty 1, 2, 3, 4, 5, 6, and 10 written text in Historic Treaties in Canada (AANDC, 2012) in the Kit  
(and on USB Flash Drive)

• TRCM Map of Treaties in Manitoba in the Kit
• BLM 1.1.1 Definitions of Sustainability
• BLM 1.1.2 Analysis of Media Images with Links to Sustainability and Treaties
• BLM 1.1.3 Key Messages from Video: National Cree Gathering 2011, Hosted by Fisher River Cree Nation
• General Protocols for Classroom Teachers in the Kit
• UNDRIP available in the Kit

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for  
learning

Introduce concept by using the Teacher Information Sheet and open discussion on termi-
nology concerning sustainability (see BLM 1.1.1 Definition).

Explore students prior knowledge by asking:

• What does sustainability mean to you, in the context of the Treaties and the Treaty 
relationship? (Example: evidence of prior knowledge about protecting the sustainability 
of traditional livelihoods practices, access to shared resources, access to traditional ter-
ritories, renewal of the Treaty relationship on an annual basis, etc.)
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Acquire

What strategies facilitate learning 
for groups and individuals

Activity #1:

Have students consider images and media sources concerning the Treaties, sustainability 
and the Treaty partners (BLM 1.1.2 Images) and discuss:

• What messages do the images provide to the general public?

• Do the messages reflect reality?

• What aspect(s) of sustainability are identified?

• Whose perspective is presented?

• Do the images and the words suggest individuals have a shared responsibility in the 
sustainability of Treaties and the Treaty relationship?

Discuss responses and share perspectives.

Have students consider some strategies they could use to investigate the source of these 
images and the full context; then debrief again for a group discussion on the same 3 
questions.

Activity #2:

View video on The National Cree Gathering 2011 Hosted by the Fisher River Cree Nation 
(1:09). Retrieved at http://www.fisherriver.com/community/updates-events/page/2/ . 
Have students rely on their sense of hearing and sight to glean key messages from the 
video (BLM 1.1.3) that related to:

• Historical perspectives

• Contemporary lifestyles

• Traditional protocols observed

• Kinships and nationhood concepts

• Sustainability

Re-engage the group as a whole to debrief. This may involve revisiting parts of the video 
that impacted students most. Have students consider:

• How it felt to rely on the sense of hearing and sight only to recall information? 

• What are the key messages on sustainability? 

• How do these concepts relate to the sustainability of the Treaties and the Treaty  
relationship?

• What actions can citizens take to support the sustainability of the Treaties and the  
Treaty relationship?

Apply

How will students demonstrate their 
understanding

Students will demonstrate their learning and understanding of the term sustainability in 
the context of Treaties and be able to provide some concrete examples.

Further Learning:

• Have students review the UNDRIP found in the Kit and closely examine those sections on sustainability; discuss the 
relevancy to Treaties and the Treaty relationship. 

• Have students consider the Crown’s (Canada’s) fiduciary relationship with First Nations peoples and explore how 
healthy this relationship is today, in the context of current issues of the day.
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• Have students examine the wording of the definition of ‘sustainability’ in the current provincial and federal legislative 
acts and discuss:

• the similarities and differences among the two;
• the similarities and differences to First Nations peoples worldview.

Assessment of Student Learning:

The student will understand that sustainability of the Treaties, the Treaty relationship, and Treaty obligations are necessary 
to support existing and new economies linked to the sustainability of the natural resources in this country.

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca
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BLM 1.1.1 DEFINITION OF SUSTAINABILE DEVELOPMENT

Sustainable Development: development that meets the needs of the present without compromis-

ing the ability of future generations to meet their own needs (World Commission on Sustainable  

Development, 1987).

Elements of Sustainable Development: three interlinked areas most commonly identified within 

sustainable development include environment, economy, and society:

1) Environment – an awareness of the resources and fragility of the physical environment and the 

affects on it of human activity and decisions, with a commitment to factoring environmental  

concerns into social and economic policy development;

2) Economy – a sensitivity to the limits and potential of economic growth and their impact on  

society and on the environment, with a commitment to assess personal and societal levels of  

consumption out of the concern for the environment and for social justice;

3) Society – an understanding of social institutions and their role in change and development,  

as well as the democratic and participatory systems which give opportunity for the expression 

of opinion, the selection of governments, the forging of consensus and the resolution of  

differences (United Nations Education, Scientific and Cultural Organization, 2004).
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BLM 1.1.2 ANALYSIS OF MEDIA IMAGES WITH LINKS  
TO SUSTAINABILITY AND TREATIES

IMAGE #1

Source: AANDC. (2012). 2013–14 Report on Plans and Priorities – Aboriginal Affairs and Northern Development Canada and Canadian Polar 
Commission. Retrieved at http://www.aadnc-aandc.gc.ca/eng/1359484143774/1359484194228
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IMAGE #2

Figure 1.0: INAC SD Conceptual Framework

Source: AANDC. (2006). Sustainable Development Strategy 2007-2010. 
Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100034679/1100100034687
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IMAGE #3

Exhibit 3.2—Sites funded through the Federal Contaminated Sites Action Plan (FCSAP) are found across the country

[text version]

Source: Treasury Board of Canada Secretariat. Federal Contaminated Sites Inventory 2012. Spring Report of the Commissioner  
of the Environment and Sustainable Development (Chapter 3). Retrieved at http://www.oag-bvg.gc.ca/internet/English/ 
parl_cesd_201205_03_e_36775.html 
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IMAGE #4

Source: Rust, Christa. (2007). Building Knowledge, Measuring Well-Being: Developing Sustainability Indicators for Winnipeg’s First 
Nations Community. Prepared by The International Institute for Sustainable Development and the Assembly of Manitoba Chiefs.  
Retrieved at http://www.iisd.org/publications/pub.aspx?id=908
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IMAGE #5

Source: Treaty Relations Commission of Manitoba. Logo. Visit www.trcm.ca for more information.
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BLM 1.1.2 ANALYSIS OF MEDIA IMAGES WITH LINKS  
TO SUSTAINABILITY AND TREATIES
INQUIRY 
QUESTIONS IMAGE #1 IMAGE #2 IMAGE #3 IMAGE #4 IMAGE #5

What  
messages do 
the images 
provide to  
the general 
public?

Do the  
messages 
reflect reality?

What aspect(s) 
of sustainability 
are identified?

Whose 
perspective 
is being 
presented?
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BLM 1.1.3 KEY MESSAGES FROM VIDEO:  
NATIONAL CREE GATHERING 2011
HOSTED BY FISHER RIVER CREE NATION

WHAT KEY MESSAGES ARE FOUND WITHIN THE VIDEO RELATED TO:

• Historical perspectives

• Contemporary lifestyles

• Traditional protocols 

• Kinships and nationhood concepts

• Sustainability

MY PERSPECTIVES:
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SUB-THEME #1: RELATIONSHIPS 
TEACHER INFORMATION SHEET

TOPIC 1.2: Sustainability and the  
Treaty Relationship
THE CONCEPT

Students will learn that the Treaties created the Treaty relationship between the First Nations peoples and the Crown 
(Canada). The spirit and intent of the Treaty promises were to benefit all Canadians and continue into perpetuity as long as 
the sun shines, the grass grows, and the waters flow. Sustaining this relationship and the bounty that the Treaties provide 
for all to share remains a shared responsibility of the Treaty partners and all Canadians. 

BACKGROUND TO CONCEPT

The Treaties created the Treaty relationship among the First Nations peoples and the Crown (Canada). Both parties have  
the responsibility to honour the spirit and intent of the Treaties. The origins of this unique relationship can be traced back to 
The Royal Proclamation of 1763 which was created by the British Crown that reserved the Crown’s right to enter into talks 
with the First Nations peoples concerning their lands.

Excerpt from The Royal Proclamation of 1763

“And whereas great Frauds and Abuses have been committed in purchasing Lands of the Indians, to the great Prejudice of our 
Interests. and to the great Dissatisfaction of the said Indians: In order, therefore, to prevent such Irregularities for the future, 
and to the end that the Indians may be convinced of our Justice and determined Resolution to remove all reasonable Cause of 
Discontent, We do. with the Advice of our Privy Council strictly enjoin and require. that no private Person do presume to make 
any purchase from the said Indians of any Lands reserved to the said Indians, within those parts of our Colonies where, We 
have thought proper to allow Settlement: but that. if at any Time any of the Said Indians should be inclined to dispose of the 
said Lands, the same shall be Purchased only for Us, in our Name, at some public Meeting or Assembly of the said Indians, to 
be held for that Purpose by the Governor or Commander in Chief of our Colony respectively within which they shall lie:”

The process flowing from The Royal Proclamation of 1763 gave shape to the Treaty making process between the Crown 
(Canada) and First Nations peoples for over 300 years.8 The unique relationship between the Crown (Canada) and First 
Nations peoples was further recognized in the Constitution Act, 1867 through Section 91(24) that gave the Canadian Parlia-
ment legislative authority over “Indians and Lands Reserved for the Indians”. This was reaffirmed in the Constitution Act, 
1982, Section 35 that recognizes and affirms “existing aboriginal and treaty rights”. 

Complexities associated with this unique relationship arise when consideration is provided to: 

• arising legislation, such as the Indian Act, 1876 and its amendments; 
• agreements with the Provinces, such as the Manitoba Natural Resources Transfer Act, 1930; and 
• evolving terminology, such as ‘aboriginal’ which includes First Nations peoples, Métis, and Inuit peoples.

It is important for all Canadians to understand the nature of these types of complexities and how they impact the historic 
Treaty relationship between the Crown (Canada) and the First Nations peoples, and the modern day Treaty relationship 
between the First Nations peoples, the Crown (Canada), and all Canadians. Such topics should be approached  
with sensitivity.

8  Aboriginal Affairs and Northern Development Canada. Treaty Making in Canada. Retrieved from https://www.aadnc-aandc.gc.ca/eng/1100100028574/1100100028578. 
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The Treaty Essential Learnings: The Treaty Experience in Manitoba (TRCM, 2011) is a resource for teachers that discuss 
the Treaty relationship and the understandings related to the Treaty relationship as a lasting relationship between the First 
Nations peoples and the Newcomers. 

The following provides two examples of the assurances of Treaty promises which are part of the spirit and intent of the 
Treaties:

• [Commissioner] That they may know and be assured of what allowance they are to count upon and receive, year by 
year, from Her Majesty’s bounty and benevolence9 (Morris, 1991).

• [Chief Mawedopenais, Treaty #3] – we don’t wish to give them [our riches], and we don’t wish to give them up again 
without getting something in their place and it is the riches that we ask so that we may be able to support our families  
as long as the sun rises and the water runs10 (Manitoban, 11 October 1873; Morris, 1991 in Ray, Miller, Tough, 2000).

References for the TELs: Part Two: Treaty Relationship provides underlying contexts and key concepts related to Treaties 
and the Treaty relationship which teachers and students are encouraged to use in their studies about Treaties and the Treaty 
relationship.

9  Morris, Alexander. (1991). The Treaties of Canada, Treaty 1, p., 313-314; Treaty 2, pp.316-20; Treaty 3, pp. 320-29.
10  Bounty and Benevolence p73
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LESSON PLAN:

TOPIC 1.2: Sustainability and the  
Treaty Relationship
GRADE TWELVE

THEME: Applying Treaty Understandings to One’s Life

SUB-THEME 1: Relationships

TOPIC 1.2: Sustainability and the Treaty Relationship

Lesson Overview

In this lesson students will learn that the First Nations peoples’ worldview and traditional teachings include teachings on 
sustainability which are related to the Treaty relationship and includes responsible stewardship of sharing the land and 
resources. Further learning offers opportunities to examine the complexities of the historic Treaty relationship.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand that the Treaties created the Treaty relationship between the First Nations peoples and the Crown (Canada). 

2. Understand that spirit and intent of the Treaty promises were to benefit all Canadians and continue into perpetuity as 
long as the sun shines, the grass grows, and the waters flow.

3. Gain a deeper understanding of the two worldviews and how this contributes to the ongoing dialogue on the implemen-
tation of Treaties with respect to interpretation.

4. Appreciate that the sustainability of Treaties and the Treaty relationship is a shared responsibility among all Canadians 
who continue to benefit from these negotiations.

Links to Manitoba Curriculum: 

Social Studies Individuals, groups, governments, and corporations have the power to effect change and the 
responsibility to contribute to a sustainable future. ACTION: be an ethical decision-maker, take a 
stand to support quality of life for all, and challenge the unethical and the unsustainable.

Indigenous knowledge and world views offer alternatives to prevailing assumptions about how to 
live with one another within the environment. ACTION: explore indigenous perspectives to extend 
the boundaries of the familiar and to challenge assumptions and practices.

Political systems distribute power, privilege, and wealth in different ways, some more justly than 
others. ACTION: support democratic citizenship and be vigilant about political decisions that affect 
social, economic, and environmental conditions.

A just society respects human diversity and recognizes universal, equal, and inalienable human 
rights. ACTION: be committed to universal human rights, regardless of gender, age, physical 
ability, sexual orientation, language, culture, religion, political beliefs, ethnicity, national or social 
origin or status
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ELA S4-GLO1-1.1.2 Consider Other’s Ideas – Invite diverse and challenging ideas and opinions through 
a variety of means to facilitate the re-examination of own ideas and positions. 

S4-GLO1-1.2.1 Develop Understanding – Explain how new knowledge, ideas, experiences, and 
perspectives reshape knowledge, ideas, and beliefs

S4-GLO3-3.1.2 Ask Questions – Formulate focused inquiry or research questions and refine them 
through reflection and discussion of topic, purpose, and context

S4-GLO3-3.3.3 Evaluate Information – Evaluate information for completeness, accuracy, currency, 
historical context, relevance, balance of perspectives, and bias.

S4-GLO3-3.3.4 Develop New Understanding – Assess the effect of new understanding on self and 
others; evaluate the effect of inquiry or research plans and procedures on conclusions.

S4-GLO4-4.4.3 Attentive Listening and Viewing – Demonstrate critical listening and viewing 
behaviours to make inferences about presentations.

S4-GLO5-5.1.3 Use Language to Show Respect – Recognize how language choice, use, tone, and 
register may sustain or counter exploitative or discriminatory situations.

S4-GLO5-5.2.1 Share and Compare Responses – Demonstrate the value of diverse ideas and  
viewpoints to deepen understanding of texts, others and self.

Materials and Equipment:

• Replica of the Treaty Medal in the Kit
• TRCM Map of Treaty Territories in Manitoba in the Kit
• TRCM/CTV Vignette: Treaties in Modern Context (0:34) available on DVD and USB Flash Drive in the Kit
• TELs document in the Kit
• BLM 1.2.1 Key Concepts that Support Treaty Relationship in Perpetuity 
• Internet access: Parliament of Canada. (2000). The Government of Canada’s Approach to the Implementation of the 

Inherent Right and the Negotiation of Aboriginal Self-Government by Mary C. Hurley, Law and Government Division, 
10 August 2000. Retrieved at http://www.parl.gc.ca/content/lop/researchpublications/prb0009-e.htm 

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare  
for learning

Introduce concept by using the Teacher Information Sheet. 

Display the TRCM Map of the Treaty Territories in Manitoba to demonstrate the impact of 
the Treaty-making and signing experience in Manitoba; and the access to land that the 
Treaties provided.

Display the replica of the Treaty medal as a symbol of the historic and contemporary Treaty 
relationship.

Explore students’ prior knowledge and opinion through the following inquiry questions:

• What have you learned about the Treaty relationship?

• Does the concept of sustainability complement the Treaty relationship?
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Acquire

What strategies facilitate learning 
for groups and individuals

Activity #1:

Have an open dialogue on the symbol of the Treaty medal and the statement: as long  
as the sun shines, the grass grows, and the waters flow”.

Discuss the symbolism of the medal and the words, in relation to sustainability and the 
Treaty relationship (using BLM 1.2.1).

Have students review TELs Part 2: The Treaty Relationship and identify key concepts that 
support the understandings of that the Treaty relationship is in perpetuity and explore:

• Have you learned anything new about Treaties and the Treaty relationship through  
this lesson?

Activity #2:

Have students view the short TRCM/CTV vignette Treaties in the Modern Context and dis-
cuss how the Treaty relationship has moved to the present which includes all Canadians.

Apply

How will students demonstrate their 
understanding

Students will demonstrate their learning and understanding of the concept of  
sustainability and its connection to the Treaty relationship in perpetuity. 

Further Learning:

• Have students research and prepare a short research essay (3-4 pages) on the Treaty relationship and discuss how the 
slogan “We Are All Treaty People” applies to all Canadians. Have students include their own perspective and answer the 
question: Do you believe that “we are all Treaty people”?

• Have students work in groups to read the article on the Crown’s fiduciary relationship with Aboriginal peoples and 
discuss the ethics of such a dynamic relationship.

Assessment of Student Learning:

The student will demonstrate their learning through the group discussion and be able to articulate their own ideas on the 
slogan We Are All Treaty People using a variety of primary and secondary sources of evidence to support their position.

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca
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BLM 1.2.1 KEY CONCEPTS THAT SUPPORT TREATY RELATIONSHIP 
IN PERPETUITY

SYMBOL KEY CONCEPTS THAT SUPPORT TREATY RELATIONSHIP IN PERPETUITY

Please feel free to add more symbols and a discussion of the key concept they represent.
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SUB-THEME #2: TRADITIONAL TEACHINGS 
TEACHER INFORMATION SHEET

TOPIC 2.1: Stories in the Oral Tradition  
– Oral History as Primary Evidence
THE CONCEPT

The concept of First Nations peoples’ oral tradition is an integral element to understanding the spirit and intent of the Trea-
ties. It provides balance to the written text. Together – written text and oral history – capture the original spirit and intent of 
the Treaties. The Supreme Court of Canada has considered First Nations peoples’ oral history as a source of evidence.

BACKGROUND TO CONCEPT

The oral tradition of First Nations peoples is intrinsic to their identities, sense of place and belonging, and to their Creation 
stories. It is through the transmission of oral history that First Nations peoples retain their connection to their ancestors and 
to the history of where they have come from.

The Canadian courts have recognized oral history as having legal status in the courts as a legitimate form of evidence when 
interpreting events of the past. 

• The Delgamuukw case (1997) is a landmark case for Aboriginal rights and Aboriginal title. 
Canada Supreme Court (Chief Justice Lamer) ruled that oral history is admissible as evidence. In this judgement, Judge 
Lamer wrote11:

“ … the laws of evidence must be adapted in order that this type of evidence can be accommodated and placed on an equal 
footing with the types of historical evidence that courts are familiar with, which largely consists of historical documents.”

Previously, oral history associated with the earlier Delgamuukw (1991) case was not considered by B.C. Supreme Court 
Chief Justice Alan McEachern.12

The following excerpt from the oral history presented at that time (1991) provides a glimpse into the First Nations peoples’ 
worldview and the weight given to their oral history.

Speaking as chief of his house, Delgamuukw stated in his opening testimony:

My power is carried in my House’s histories, songs, dances and crests. It is recreated at the Feast when the histories are told, the 
songs and dances are performed, and the crests are displayed. With the wealth that comes from respectful use of the territory, the 
House feeds the name of the Chief in the Feast Hall. In this way, the law, the Chief, the territory, and the Feast become one (Wa & 
Uukw 1992:7).

This had been rejected by McEachern as not having significant legal weight as ‘fact’, as determined by his reading of evidentiary 
law (McEachern CJ., Delgamuukw[1991] 185 B.C.S.C.).

The T’silhqot’in case (2007) is a more recent judgement concerning oral history which resulted in Chief Justice Vicker’s 
decision to consider oral history as evidence and to challenge the courts to consider others perspectives rather than taking a 
narrow view of historical events.

11  Jerch, P. Michael. (2009). The changing nature of oral history as evidence. Retrieved at www.jerchlaw.com/Oral%2-history_T’silhquot’in.pdf 
12  Hansen. Erin. (2009). Oral Traditions. First Nations Studies Program at the University of British Columbia. Retrieved from www.indigenousfoundations.arts.ubc.ca/home/culture/oral-traditions.html 
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“Courts that have favoured written modes of transmission over oral accounts have been criticized for taking an ethnocentric view 
of the evidence. Certainly the early decisions in this area did little to foster Aboriginal litigants’ trust in the court’s ability to view 
the evidence from an Aboriginal perspective. In order to truly hear the oral history and oral tradition evidence presented in these 
cases, courts must undergo their own process of decolonization.”

Subsequent court cases have continued to challenge Western legal systems to consider the value of First Nations peoples’ 
oral history.13

First Nations peoples have retained their oral histories and have recognized Elders and knowledge keepers who carry the 
responsibility of passing on the knowledge to successive generations. Crown (Canada) also recognizes oral history as a 
relevant source of information. In the context of Treaties and the Treaty relationship, both Treaty partners recognize oral 
history as integral to understanding the full spirit and intent of the Treaties. These are key concepts for students to learn and 
consider when they are studying Treaty education and exploring complex concepts.

13 Etinson, Adam Daniel. (n.d.). Aboriginal Oral History Evidence and Canadian Law [Conference Paper]. Central European Association for Canadian Studies. Pp. 97-104. 
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LESSON PLAN: 

TOPIC 2.1: Stories in the Oral Tradition –  
Oral History as Evidence
GRADE TWELVE

THEME: Applying Treaty Understandings to One’s Life

SUB-THEME 2: Traditional Teachings

TOPIC 2.1: Oral History as Evidence

Lesson Overview

In this lesson students will learn First Nations peoples’ oral tradition and oral history is a source of evidence, as is the  
written word. It is an integral element to understanding the spirit and intent of the Treaties. It provides balance to the written 
text. Together – written text and oral history – capture the original spirit and intent of the Treaties. The Supreme Court of 
Canada has considered First Nations peoples’ oral history as a source of evidence.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand that First Nations peoples’ oral history is integral to their societies.

2. Understand the role that oral history had at the time of historical Treaty-making.

3. Recognize First Nations peoples’ oral history as an authentic source of evidence.

Links to Manitoba Curriculum: 

Social Studies Indigenous knowledge and world views offer alternatives to prevailing assumptions about how to 
live with one another within the environment. ACTION: explore indigenous perspectives to extend 
the boundaries of the familiar and to challenge assumptions and practices.

A just society respects human diversity and recognizes universal, equal, and inalienable human 
rights. ACTION: be committed to universal human rights, regardless of gender, age, physical 
ability, sexual orientation, language, culture, religion, political beliefs, ethnicity, national or social 
origin or status
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ELA S4-GLO1-1.1.2 Consider Other’s Ideas – Invite diverse and challenging ideas and opinions through 
a variety of means to facilitate the re-examination of own ideas and positions. 

S4-GLO1-1.2.1 Develop Understanding – Explain how new knowledge, ideas, experiences, and 
perspectives reshape knowledge, ideas, and beliefs

S4-GLO3-3.1.2 Ask Questions – Formulate focused inquiry or research questions and refine them 
through reflection and discussion of topic, purpose, and context

S4-GLO3-3.3.3 Evaluate Information – Evaluate information for completeness, accuracy, currency, 
historical context, relevance, balance of perspectives, and bias.

S4-GLO3-3.3.4 Develop New Understanding – Assess the effect of new understanding on self and 
others; evaluate the effect of inquiry or research plans and procedures on conclusions.

S4-GLO4-4.4.3 Attentive Listening and Viewing – Demonstrate critical listening and viewing 
behaviours to make inferences about presentations.

S4-GLO5-5.1.3 Use Language to Show Respect – Recognize how language choice, use, tone, and 
register may sustain or counter exploitative or discriminatory situations.

S4-GLO5-5.2.1 Share and Compare Responses – Demonstrate the value of diverse ideas and  
viewpoints to deepen understanding of texts, others and self.

Materials and Equipment:

• TELs found in the Kit
• Access to the Internet for research purposes
• General Protocols for Classroom Teachers found in the Kit
• TRCM Speakers Bureau Resource Person, see listing at www.trcm.ca 
• BLM 2.1.1 Discussion of Key Points Related to Oral History

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare  
for learning

Use the Teacher Information Sheet to introduce the topic.

Explore students’ awareness about First Nations peoples’ oral history. 

• What do you know about First Nations peoples’ oral history?

• What do you think are some key elements of the oral tradition? 

Review the TELs references on Oral Traditions and Treaties, and Oral Traditions.
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Acquire

What strategies facilitate learning 
for groups and individuals

Activity #1:

Using BLM 2.1.1, have students prepare key points and be prepared to discuss :

1. The importance of the oral history to First Nations’ peoples;

2. The importance of oral history to understanding the Treaties;

Invite resource personnel to the classroom to share their perspectives on oral history and 
the Treaties i.e. Elder perspective, legal perspective, historical perspective.

Have students discuss if and how these new perspectives have influenced their learning. 

Activity #2:

Ask students to work in study groups to research: 

• The significance of the oral history as evidence to matters concerning Treaties and the 
Treaty relationship.

Have students share their findings and discuss the conclusions that have been drawn 
from the various study groups i.e. similarities and differences.

Apply

How will students demonstrate  
their understanding

Students will demonstrate their learning by providing consideration for new perspectives 
and new ideas and articulating their own thoughts on the subject.

Further Learning:

• Have students examine the replica Treaty medal in the Kit and discuss how the phrase “as long as the sun shines, the 
grass grows and the waters flow” is depicted by the artwork on the medal. Invite an Elder to the classroom for an  
interpretation of the medal. 

• Have students work in groups to explore the implications of examining the validity of the oral tradition in a western 
legal context. This exercise encourages students to challenge assumptions and practices and to consider Indigenous 
perspectives in this context.

• Have students work in groups to explore the concepts of intellectual property rights and OCAP (ownership, control, 
access and possession); then discuss what impacts they may have on First Nations peoples oral tradition practices of 
passing on knowledge.

Assessment of Student Learning:

The student learned that oral history and the written word combined provides a full understanding of the Treaties and the 
Treaty relationship.

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca
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BLM 2.1.1 DISCUSSION OF KEY POINTS RELATED TO ORAL HISTORY

The importance of the oral history to First Nations’ peoples; 

KEY POINTS:

The importance of oral history to understanding the Treaties

KEY POINTS:

REFLECTIONS ON MY LEARNING (Key points of learning)
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SUB-THEME #2: TRADITIONAL TEACHINGS 
TEACHER INFORMATION SHEET

TOPIC 2.2: Teachings, Stories About Values:  
Respect and Sharing – Concept of Reciprocity: 
The Treaty Relationship
THE CONCEPT

The concept of reciprocity is embedded in the First Nations peoples’ worldview. It is a concept that is imbedded in natural 
law and the spirit and intent of Treaty-making and the Treaty relationship.

BACKGROUND TO CONCEPT

The TELS document Part Four examines the First Nations peoples’ worldview, which includes values and the concept of 
reciprocity.

Values

Natural laws are built on respect and humility and govern all relationships for balance and harmony. First Nations peoples’  
values include the concept of reciprocity, the act of giving and receiving, which contributes to maintaining balance and  
harmony. It is part of the spirit and intent of all actions (TRCM, TELs, p.50).

Reciprocity was a large part of the respectful protocol associated with Treaty-making. It was practiced by both First  
Nations peoples and the Crown (Canada) through the exchange of promises they made to each other as demonstrated in  
the exchange of gifts, ceremony, and feasting. 

The annual renewal of the Treaty relationship that followed the signing of the Treaties was an event that was honoured. 
It was a time for the Treaty partners to come together to share gifts that acknowledged the original spirit and intent of the 
Treaty promises made to one another; to reflect on the past year; and to talk about the future. Although this practice has not 
continued on a formal basis, it remains part of the ongoing dialogue between First Nations peoples and the Crown (Canada). 
The challenge for the Treaty partners is to continue this dialogue in good times and at times of difficulty, as a way of pre-
venting misunderstandings and ensuring that the Treaty relationship remains balanced and harmonized.

The Historical Timeline of Canada and First Nations found in the Treaty Education Kit provides a visual of the Treaty 
relationship that was very close at the onset when the Treaties were signed. As the timeline progresses, the two parties get 
farther apart and eventually illustrates movement to coming together. 

The timeline visual illustrates that the absence of continuing dialogue resulted in the Crown (Canada) passing legislations 
and regulations that negatively impacted First Nations peoples. One of the examples of negative impacts was the Residential 
School experience. To address this wrong and move the relationship closer to reconciliation, on June 2008, Prime Minister 
of Canada presented a formal apology to First Nations peoples. 

“Today, we recognize that this policy of assimilation was wrong, has caused great harm and has no place in our country,” says Harper. 
“The government of Canada sincerely apologizes and asks the forgiveness of the aboriginal peoples of this country for failing them so 

Retrieved at http://www.cbc.ca/archives/categories/society/education/a-lost-heritage-canadas-residential-schools/a-long-awaited-
apology.html.
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The apology was significant in that the Crown (Canada) acknowledged that their historical policies had negative impacts on 
First Nations peoples: individuals, families and communities. It is important to acknowledge that not all residential school 
survivors appreciated or accepted the apology. The mixed responses to the apology continue to be an indicator of the depth 
of pain associated with the negative impacts of the assimilation policies.

The concept of reciprocity is part of a respectful relationship; a renewed understanding is a starting point for moving toward 
restoring a respectful Treaty relationship. 

The deeper meaning of the concept of reciprocity is found in the oral tradition of First Nations peoples. Elders are an 
authentic source of this teaching. Students should be exposed to this source of information to ensure they grasp the  
concept of reciprocity and how it is relates to spirit and intent in the context of Treaties and the Treaty relationship.
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LESSON PLAN: 

TOPIC 2.2: Teachings, Stories about Values:  
Respect and Sharing – Concept of Reciprocity: 
The Treaty Relationship
GRADE TWELVE

THEME: Applying Treaty Understandings to One’s Life

SUB-THEME 2: Traditional Teachings

TOPIC 2.2: Teachings, Stories about Values: Respect and Sharing – Concept of Reciprocity:  
 Treaty Relationship

Lesson Overview

In this lesson students will learn that First Nations narratives in the oral tradition carry important teachings for young people 
about values which are important to the Treaty relationship. Reciprocity remains a key element of the Treaty relationship.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand the concept of reciprocity and its significance to the spirit and intent of Treaties and the Treaty relationship.

2. Understand that reciprocity remains part of the protocols that are demonstrated when honouring the Treaties and Treaty 
relationship.

3. Understand that reciprocity is a central theme to the natural law teachings that guide living in harmony and balance 
with all Creation.
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Links to Manitoba Curriculum: 

Social Studies Our ecological footprint is exceeding Earth’s capacity to sustain biodiversity and human life. 
ACTION: minimize your ecological footprint, and live more responsibility

Individuals, groups, governments, and corporations have the power to effect change and the 
responsibility to contribute to a sustainable future. ACTION: be an ethical decision-maker, take a 
stand to support quality of life for all, and challenge the unethical and the unsustainable.

A global economic system that depends upon and perpetuates unrestrained consumerism is unsus-
tainable. ACTION: make consumption decisions that follow ecological and ethical principles, and 
be respectful of nature, self, and society in your actions.

Indigenous knowledge and world views offer alternatives to prevailing assumptions about how to 
live with one another within the environment. ACTION: explore indigenous perspectives to extend 
the boundaries of the familiar and to challenge assumptions and practices.

Political systems distribute power, privilege, and wealth in different ways, some more justly than 
others. ACTION: support democratic citizenship and be vigilant about political decisions that affect 
social, economic, and environmental conditions.

There is no them or over there: we all belong to the human species, our concerns are interdepen-
dent, and we are part of the natural world. ACTION: uphold the value of every person and strive to 
build community; act in ways that acknowledge human solidarity and the completely and interrelat-
edness of all life.

ELA S4-GLO1-1.1.2 Consider Other’s Ideas – Invite diverse and challenging ideas and opinions through 
a variety of means to facilitate the re-examination of own ideas and positions. 

S4-GLO1-1.2.1 Develop Understanding – Explain how new knowledge, ideas, experiences, and 
perspectives reshape knowledge, ideas, and beliefs

S4-GLO3-3.1.2 Ask Questions – Formulate focused inquiry or research questions and refine them 
through reflection and discussion of topic, purpose, and context

S4-GLO4-4.4.3 Attentive Listening and Viewing – Demonstrate critical listening and viewing 
behaviours to make inferences about presentations.

S4-GLO5-5.1.3 Use Language to Show Respect – Recognize how language choice, use, tone, and 
register may sustain or counter exploitative or discriminatory situations.

S4-GLO5-5.2.1 Share and Compare Responses – Demonstrate the value of diverse ideas and view-
points to deepen understanding of texts, others and self.

Materials and Equipment:

• Manitoba Treaty Day Proclamation (2010) in the Kit.
• TRCM Video: First Nations Treaties Day at the Manitoba Legislature May 10, 2010: Part 2 (Lieutenant Governor 

Phillip Lee address (4:23-6:57) available in the Kit.
• TRCM Audio: Commissioner Wilson (24:34) Interview by Doug Thomas on “A Vision for All”, NCI FM Radio, August 

11, 2010 (topic of We Are All Treaty People [8:22-16:19] )
• We Are All Treaty People poster series in the Kit.
• TRCM Map of Treaties in Manitoba found in the Kit.
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• TRCM Speakers Bureau link www.trcm.ca to access an Elder speaker
• General Protocols for Classroom Teachers found in the Kit.
• BLM 2.1.1 Reflections 

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare  
for learning

Post the We Are All Treaty People posters around the classroom; along with the Historical 
Timeline and the TRCM Treaties Map of Manitoba.

Teacher preparation includes reading the background Information Sheet for this lesson 
with consideration for the other recommended resources from the Kit.

Explore the concept of reciprocity with students by asking:

• What does reciprocity mean to you?

• How is reciprocity an important element of the Treaty relationship?

Acquire

What strategies facilitate learning 
for groups and individuals

Part1:

In this lesson, students will explore the concept of reciprocity in the context of Treaties 
and the Treaty relationship from 3 different sources:

1. Audio Clip (9:30) – Interview with Commissioner Wilson who speaks about the  
TRCM We Are All Treaty People Campaign;

2. Video Clip (2:34) – Speech by Lieutenant Governor General Phillip Lee on the spirit of 
sharing and partnership;

3. Oral History (estimated talk 30 min) – Talk to an invited Elder from the TRCM Speak-
ers’ Bureau on the concept of reciprocity in the context of Treaties and the Treaty 
relationship.

Students will be exposed to different sources (i.e. text, oral history, interviews, speech 
address) and multi-mediums of information (i.e. visual, audio) to determine:

• What source(s) of information resonated with you?

• Why? 

• Is there anything different you would do to present the information/perspectives?

Part 2:

See BLM 2.2.2 – have students each prepare a reflection paper on:

• What did you learn about reciprocity and the Treaty relationship? 

Have students share their learning and engage in further discussion.

Apply

How will students demonstrate  
their understanding

Students will demonstrate their learning by sharing learning and personal reflections 
through the facilitated discussion process.

Further Learning:

• Examine the original Treaty texts of Treaties 1-6 and 10 (found on the USB Flash Drive in the Kit; and Historic Trea-
ties in Canada (AANDC, 2012) to identify examples of language that applies to the concept of reciprocity.

• View the Prime Minister’s apology and discuss the language used to impress upon others that it is part of moving 
toward a ‘renewed understanding’ and to building a ‘stronger Canada’. Retrieved at https://www.youtube.com/watch?v-
qo5cG-RjE8Y .
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Assessment of Student Learning:

The student will demonstrate understanding of the reciprocity in the context of the Treaty relationship and be able to identify 
specific examples with references to their source(s) of information.

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca
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BLM 2.1.1 REFLECTIONS – THE CONCEPT OF RECIPROCITY  
AND THE TREATY RELATIONSHIP

SOURCE(S) OF  
INFORMATION 

PERSONAL CONCLUSIONS – WHAT I LEARNED ABOUT RECIPROCITY AND 
THE TREATY RELATIONSHIP FROM THIS SOURCE OF INFORMATION
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SUB-THEME #3: HISTORY 
TEACHER INFORMATION SHEET

TOPIC 3.1 The Treaty Implementation  
Experience in Manitoba
THE CONCEPT

The Treaty implementation process has been complex, with many issues arising out of the interpretations of the original 
spirit and intent of the spoken word and the written text. Treaty implementation has its roots in The Royal Proclamation and 
in the present day duty to consult and accommodate First Nations peoples, and principle of ‘the honour of the Crown’.

BACKGROUND TO CONCEPT

The process of implementing the terms of each Treaty for territories covering present day Manitoba began almost  
immediately after each Treaty was signed.

The original document that guided the Crown’s (Canada’s) duty to consult First Nations peoples was The Royal Proclama-
tion of 1763. This duty to consult was later interpreted in the Canadian Supreme Court, which included the duty to  
accommodate which arises from the unique relationship between the First Nations peoples and the Crown (Canada).14

In the Haida and Taku River decisions in 2004, and the Mikisew Cree decision in 2005, the Supreme Court of Canada held that 
the Crown has a duty to consult and, where appropriate, accommodate when the Crown contemplates conduct that might 
adversely impact potential or established Aboriginal or Treaty rights. The Court explained that the duty stems from the Honour  
of the Crown and the Crown’s unique relationship with Aboriginal peoples (AANDC, p.1).

The Crown’s (Canada’s) fiduciary obligation to First Nations peoples is grounded in the historic Treaties and the Treaty 
relationship. The following provides an example of the Canada Supreme Court’s recognition of this trust relationship and 
fiduciary obligation.

In R. v. Sparrow, the Court confirmed that the fiduciary duty owed by the Crown to Aboriginal peoples with respect to their lands 
is sui generis, at p. 1108:The sui generis nature of Indian title, and the historic powers and  responsibility assumed by the Crown 
constituted the source of such a fiduciary obligation. In our opinion, Guerin, together with R. v. Taylor and Williams, ground a 
general guiding principle for s. 35(1). That is, the Government has the responsibility to act in a fiduciary capacity with respect  
to aboriginal peoples. The relationship between the Government and aboriginals is trust-like, rather than adversarial, and  
contemporary recognition and affirmation of aboriginal rights must be defined in light of this historic relationship.

Retrieved from:  
http://turtletalk.wordpress.com/2011/05/13/supreme-court-of-canada-discusses-crowns-fiduciary-duty-to-firstnations/

The Crown (Canada) has produced a reference titled Aboriginal Consultation and Accommodation – Updated Guidelines 
for Federal Officials to Fulfill the Duty to Consult, retrieved at http://www.aadnc-aandc.gc.ca/DAM/DAM-INTER-HQ/
STAGING/texte-text/intgui_1100100014665_eng.pdf. This reference can be found in the Treaty Education Kit. This 
resource provides a good reference for the complexities related to the Treaty relationship and implementation of  
Treaty matters.

14  Aboriginal Affairs and Northern Development Canada. (2011). Aboriginal Consultation and Accommodation – Updated Guidelines for Federal Officials to Fulfill the Duty to Consult., p.1. 
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The Treaty implementation process in Manitoba has not been easy. It includes a number of issues related to Treaty land 
entitlement, Treaty rights, and Aboriginal rights. Challenges associated with the implementation process continue to be tied 
to working toward a mutual understanding of concepts connected to two worldviews, different lifestyles and practices – 
those of the Crown (Canada) and the First Nations peoples. 

A short excerpt from Ka’eski Wahkotumahk Aski: Our Relations to the Land, Treaty Elders’ Teachings, Volume 2 by the 
Treaty Relations Commission of Manitoba and the Assembly of Manitoba Chiefs illustrates an understanding of the duty to 
consult which is grounded in the Royal Proclamation of 1763, the Treaties, and the Canadian Constitution Act, 1982.

In the past people would ask permission to approach our camps...This is Tawiniamakewain – granting the access to the land 
and the use of the sacred elements of the land. There are no requests for permission or consultant with us today. We need 
to make those requests about the use of land in ceremony and to talk to the Creator. That is why we use the pipe – so that 
the smoke will carry the words to the Creator. That is consultation. The Royal Proclamation of 1763 stated that consultation is 
required before any land dealings; the Treaty medal with the handshake is the reminder of this as well; and this consultation 
process is now part of the Canadian Constitution of 1982 (Elder D’Arcy Linklater, page 9).

The challenge for Treaty implementation stems from the two worldviews that were at play during the time of Treaty- 
making. This is further complicated in the present, with multiple interpretations of the original spirit and intent and the  
obligations and duties arising from this unique Treaty relationship, which now includes the provinces.

One key example of Treaty implementation is related to land. The following excerpt from the Manitoba government  
document titled Manitoba Treaty Land Entitlement (TLE), – illustrates Manitoba’s obligation and commitment to working 
with the Crown (Canada) and First Nations peoples to settle outstanding Treaty land entitlement issues.

Canada entered into various Treaties with Indian Bands in Manitoba. They are: Treaty 1 through Treaty 6, Treaty 5 Adhesion and 
Treaty 10, established between 1871 and 1910. The Treaties provided that Canada would set aside a calculated amount of land 
as reserve land based on populations at the time of the original reserve surveys. Not all Indian Bands received their full amount 
of land. Thus, Canada owed land to specific First Nations under the terms of the original Treaties.

Manitoba’s participation in the Treaty Land Entitlement (TLE) results from provincial obligations to Canada under the 1929/30 
Manitoba Natural Resources Transfer Agreement (MNRTA). Under the MNRTA, Canada transferred the control and administra-
tion of all unoccupied Crown lands to Manitoba. The MNRTA requires that Manitoba set aside sufficient unoccupied Crown land 
toward the settlement of Canada’s outstanding TLE obligations. TLE is a constitutional obligation confirmed as Schedule 1 of the 
Constitution Act, 1982.

The following excerpt illustrates the Crown’s (Canada’s) commitment to this process.

In Manitoba, the majority of First Nations received their entire land allocations under their treaties. However, some First Nations 
did not. To address this shortfall, Canada, Manitoba and 27 Manitoba First Nations came to agreements on how to proceed. 
Between 1994 – 1996, seven First Nations signed individual TLE Settlement Agreements. In 1997, an additional 19 First Nations 
signed the Manitoba TLE Framework Agreement (details below). Two more First Nations have since come under the framework 
agreement.

Under these agreements, Canada and Manitoba committed to adding up to 1.1 million acres to First Nation reserve lands and 
paying more than $74 million in compensation. The majority of the land (1,085,959 acres) is being transferred to First Nations 
from unoccupied provincial Crown land. The balance is being acquired from private land owners on a willing seller/willing  
buyer basis.

As well as providing funding to First Nations for the acquisition of lands, TLE settlement agreements provide First Nations  
with the option of asking the Government of Canada to transfer lands they have acquired into reserve status – thus creating 
additions to or new reserves.

Aboriginal Affairs and Northern Development Canada. Backgrounder – TREATY LAND ENTITLEMENT (TLE) IN MANTIOBA.  
Retrieved from https://www.aadnc-aandc.gc.ca/eng/1100100016284/1100100016285.
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The complexities arising from these discussions between all three parties – First Nations peoples, the Crown (Canada), and 
the Government of Manitoba can be found in various print, video, various media, press, and in the oral tradition through 
various Elders who carry historical knowledge and are considered advisors in this area.

Teachers and students are encouraged to consult multiple sources to ensure that they have all provided consideration for all 
perspectives when examining issues related to Treaty implementation in Manitoba. This includes consulting Elders for their 
perspective in the oral tradition. Access to Elder perspectives is provided by the Treaty Relations Commission of Manitoba’s 
Speakers Bureau which can be accessed on line at www.trcm.ca.
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LESSON PLAN:

TOPIC 3.1: The Treaty Implementation  
Experience in Manitoba
GRADE TWELVE

THEME: Applying Treaty Understandings to One’s Life

SUB-THEME 3: History

TOPIC 3.1: The Treaty Implementation Experience in Manitoba

Lesson Overview:

In this lesson students will learn about the complexities of Treaty implementation which includes the duty to consult and 
accommodate First Nations peoples.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand the Crown’s (Canada’s) duty to consult First Nations peoples.

2. Understand the Crown’s (Canada’s) duty to consult and accommodate First Nations peoples.

3. Understand the principle of “the honour of the Crown”.

4. Appreciate the complexities of the Treaty implementation process.

Links to Manitoba Curriculum:  

Social Studies Individuals, groups, governments, and corporations have the power to effect change and the 
responsibility to contribute to a sustainable future. ACTION: be an ethical decision-maker, take  
a stand to support quality of life for all, and challenge the unethical and the unsustainable.

Indigenous knowledge and world views offer alternatives to prevailing assumptions about how to 
live with one another within the environment. ACTION: explore indigenous perspectives to extend 
the boundaries of the familiar and to challenge assumptions and practices.

Political systems distribute power, privilege, and wealth in different ways, some more justly than 
others. ACTION: support democratic citizenship and be vigilant about political decisions that  
affect social, economic, and environmental conditions.

A just society respects human diversity and recognizes universal, equal, and inalienable human 
rights. ACTION: be committed to universal human rights, regardless of gender, age, physical 
ability, sexual orientation, language, culture, religion, political beliefs, ethnicity, national or social 
origin or status

There is no them or over there: we all belong to the human species, our concerns are interdepen-
dent, and we are part of the natural world. ACTION: uphold the value of every person and strive  
to build community; act in ways that acknowledge human solidarity and the completely and  
interrelatedness of all life.
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ELA S4-GLO1-1.1.2 Consider Other’s Ideas – Invite diverse and challenging ideas and opinions through 
a variety of means to facilitate the re-examination of own ideas and positions. 

S4-GLO1-1.2.1 Develop Understanding – Explain how new knowledge, ideas, experiences, and 
perspectives reshape knowledge, ideas, and beliefs

S4-GLO5-5.2.2 Relate Texts to Culture – Identify and analyze ways in which cultural, societal, and 
historical factors influence texts and how texts, in turn, influence understanding of self and others.

S4-GLO5-5.2.3 Appreciate Diversity – Analyze ways in which languages and texts express and 
shape the perceptions of people and diverse communities

Materials and Equipment:

• Access to Internet re: resource – Aboriginal Consultation and Accommodation – Updated Guidelines for Federal  
Officials to Fulfill the Duty to Consult

• Retrieved at http://www.aadnc-aandc.gc.ca/DAM/DAM-INTER-HQ/STAGING/texte-text/intgui_1100100014665_
eng.pdf (For context refer to pp.9-12 and for roles and responsibilities refer to pp.18-19).

• TRCM Speakers Bureau – Elder resource to speak to topic; and a resource person to provide a legal perspective.
• General Protocols for Classroom Teachers found in the Kit.
• TELs document in the Kit (reference Part Six: Contemporary Treaty Issues, pp. 71-78; and Appendix 1: Treaty  

Misconceptions and Facts, pp. 85-86.

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare  
for learning

Teachers can use the Teacher Information Sheet to introduce the topic.

Explore students’ prior knowledge of Treaty implementation; noting key interpretations  
by exploring the following inquiry questions:

• What does Treaty implementation mean to you?

Teachers are cautioned to watch for misconceptions or areas that can be explored 
together. The feedback from this discussion may focus the lesson so that is relevant to 
where they are at in their prior knowledge and thinking. Supporting student-centered 
learning is important.

Focus on Treaty implementation and its complexities. Use the TELs Part Six: Contemporary 
Treaty Issues as a reference.
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Acquire

What strategies facilitate learning 
for groups and individuals

Activity #1:

Discuss Treaty implementation issues in an open discussion to determine what areas 
students wish to focus on that will help them re-examine their beliefs and ideas.

Have students consider:

• The two worldviews of the original Treaty partners;

• The role of the Royal Proclamation of 1763; and

• The contemporary Treaty relationship that includes provincial governments;

Use the Aboriginal Consultation and Accommodation (AANDC, 2011) resource to help 
introduce the following principles in the context of the Treaty relationship:

• Duty to consult;

• Duty to consult and accommodate;

• Honour of the Crown.

Discuss how these principles impact Treaty implementation by asking the following  
questions:

• Are these three principles always present in Treaty implementation discussions?

• Who ensures that these three principles are operating?

• What happens when these three principles are overlooked?

Activity #2:

Invite an Elder to provide a First Nations perspective in the oral tradition and a resource 
person to provide a legal perspective to the classroom to address the topic of Treaty 
implementation. 

Have students reflect on the multiple sources of information they have been presented 
with and have them e-examine their beliefs and ideas on this topic.

Apply

How will students demonstrate  
their understanding

Students will demonstrate their learning and understanding of the topic by making direct 
reference to the 3 key principles currently in place to address the complexities of Treaty 
implementation.

Further Learning:

• Have students examine the TELs Appendix 1: Treaty Misconceptions and Facts which can help to dispel any  
misconceptions related to the Treaty implementation process.

• Have students consider how The Indian Act served as an early piece of policy to guide the Treaty implementation process.
• Have students view the video Partnership in Action: The Keeseekoowenin Story, Manitoba retrieved at  

www.aadnc-aandc.ca which is a story about their Treaty Land Entitlement experience.

Assessment of Student Learning:

The student will be aware of the 3 key principles that are currently guiding the process to address the complexities  
of Treaty implementation issues; and be able to articulate what they are.

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca.
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SUB-THEME #3: HISTORY 
TEACHER INFORMATION SHEET

TOPIC 3.2 Social Justice: Perspectives  
and Challenges
THE CONCEPT:

Students will learn that contemporary social justice related issues are grounded in the historical social injustices and  
inequalities of policies which have contributed to the social conditions of First Nations peoples; and how these wrongs  
are being redressed by Crown (Canada). Reconciliation is a shared goal among the original Treaty partners.

BACKGROUND TO CONCEPT

Social justice is a concept that is explored in the Grade Twelve Global Issues: Citizenship and Sustainability course.  
The following text box contextualizes the concept of ‘social justice’.15

Social justice is an evolving concept that has real world implications as to who has advantages, assets and benefits in society. 
By asking questions about social justice, students are exercising their rights as citizens to be part of this discussion, and they 
can choose to take action as citizens so as to ensure fairness to those whom they deem to be marginalized or disadvantaged 
(Manitoba Education and Advanced Learning, p.3).

Social justice in the context of Treaties and the Treaty relationship is related to Treaty implementation and some of the  
historical injustices and inequalities that arose as a result of policies like The Indian Act. It is about the fair distribution of 
the benefits of Treaty; respecting and protecting the rights of all peoples; inclusion; and other human rights related matters. 
In the political context, it is about leadership taking responsibility to protect its citizens from injustices.

The residential school is a well known example of social injustice that was supported by government policy in collaboration 
with various churches in Canada. It is also an example of where reconciliation has been extended to First Nations peoples 
by the Crown (Canada) through the Statement of Apology – to former student of Indian Residential Schools, June 2008. 
The apology was formally received by First Nations peoples; however, it is important to acknowledge that not all residen-
tial school survivors accepted the Apology. This remains part of the legacy of the deep impacts that such an experience has 
had on First Nations peoples, as individuals, as families, and communities. The losses suffered have been great and in some 
cases insurmountable, as evidenced in the suffering associated with addictions, multiple losses and traumas, suicide, and 
homelessness, to name a few.

The Truth and Reconciliation Commission is an example of commitment to document 
the experiences of this dark chapter in Canadian history and to support reconciliation 
among all parties involved. The work of this Commission can be accessed at www.trc.ca. 

Treaty education provides an opportunity for First Nations peoples to share their perspectives on matters concerning Trea-
ties and the Treaty relationship. These perspectives are sometimes shared with Crown (Canada); and sometimes divergent.  
It is important for students to be aware of the many perspectives that have emerged concerning social justice and Treaties 
and the Treaty relationship; and that there are efforts being made to correct these historical wrongs and contemporary issues 
that have arisen as a result of these historical wrongs. Reconciliation remains a shared goal.

15  Manitoba Education and Advanced Learning. (2011). Draft Global Issues Pilot Team. August 2011. P.3.
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LESSON PLAN:

TOPIC 3.2: Social Justice: Perspectives  
and Challenges
GRADE TWELVE

THEME: Applying Treaty Understandings to One’s Life

SUB-THEME 3: History

TOPIC 3.2: Social Justice: Perspectives and Challenges

Lesson Overview

In this lesson students will consider the concept of social justice in the context of Treaties and the Treaty relationship.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand why contemporary social justice related issues are grounded in the historical social injustices and  
inequalities of policies which have contributed to the social conditions of First Nations peoples.

2. Understand that there are efforts being made by Crown (Canada) to correct and address these wrongs.

3. Be aware that social justice is a social responsibility of all citizens to take action.

Links to Manitoba Curriculum: 

Social Studies The media do not provide neutral reflections of reality; they affect our decisions and actions. 
ACTION: evaluate the purposes of media, critically question information sources and our 
responses to media, and make decisions accordingly.

Indigenous knowledge and world views offer alternatives to prevailing assumptions about how to 
live with one another within the environment. ACTION: explore indigenous perspectives to extend 
the boundaries of the familiar and to challenge assumptions and practices.

Political systems distribute power, privilege, and wealth in different ways, some more justly than 
others. ACTION: support democratic citizenship and be vigilant about political decisions that affect 
social, economic, and environmental conditions.

A just society respects human diversity and recognizes universal, equal, and inalienable human 
rights. ACTION: be committed to universal human rights, regardless of gender, age, physical 
ability, sexual orientation, language, culture, religion, political beliefs, ethnicity, national or social 
origin or status

There is no them or over there: we all belong to the human species, our concerns are interdepen-
dent, and we are part of the natural world. ACTION: uphold the value of every person and strive to 
build community; act in ways that acknowledge human solidarity and the completely and interrelat-
edness of all life.
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ELA S4-GLO1-1.1.1 Express Ideas – Weigh and assess the validity of a range of ideas, observations, 
opinions, and emotions to reconsider and/or affirm practices.

S4-GLO1-1.1.2 Consider Other’s Ideas – Invite diverse and challenging ideas and opinions through 
a variety of means to facilitate the re-examination of own ideas and positions. 

S4-GLO1-1.2.1 Develop Understanding – Explain how new knowledge, ideas, experiences, and 
perspectives reshape knowledge, ideas, and beliefs

S4-GLO2–2.1.1 Prior Knowledge –Analyze connections between personal experiences and prior 
knowledge of language and texts to develop understanding and interpretations of a variety of texts 
(including books)

S4-GLO2–2.2.2 Connect Self, Texts, and Culture – Respond personally and critically to perspec-
tives and styles of a variety of Canadian and International texts. 

S4-GLO2-2.3.2 Techniques and Elements – Analyze how various techniques and elements are used 
in oral, print (including books), and other media texts to accomplish particular purposes.

Materials and Equipment:

• UNDRIP in the Kit
• Indian Act on the Flash Drive in the Kit.
• Access to the Internet for resource: Native Women’s Association of Canada. (n.d.). Native Women and the Charter: An 

NWAC Discussion Paper (9 pages). Retrieved at www.nwac.ca/files/reports/NativeWomenandCharter.pdf; and Cana-
dian Constitution (1982) Charter of Rights and Freedoms.

• TRCM/CTV vignettes: Jeff Harris series Part 3: Oral History and Reconciliation (3:33) available in the Kit and at 
www.trcm.ca 

• BLM 3.2.1 The Concept of Social Justice – A Definition to Consider
• BLM 3.2.2 Media Images For Social Justices Re: First Nations Peoples (Further Learning Activity)

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare  
for learning

Introduce the topic using the Teacher Information Sheet.

Consider the concept of social justice and discuss how it may apply to First Nations 
peoples by exploring the following inquiry questions:

• What is social justice?

• How does it apply to First Nations peoples in the context of Treaties and the Treaty  
relationship?

• How do you think the residential school experience of First Nations peoples is related to 
social justice and reconciliation?

Identify key words in the definition provided (BLM 3.1.1). The short TRCM video may also 
be considered as setting the tone.
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Acquire

What strategies facilitate learning 
for groups and individuals

Introduce The Indian Act as a federal government policy that has continued to provide 
guidelines for the federal government as to how to administer matters concerning First 
Nations peoples in Canada. 

Activity #1:

Have student work in study groups to explore:

• different types of injustices that may be apparent in the Indian Act; 

• identify how the Charter of Rights and Freedoms (1982) has tried to redress  
these injustices;

Draw conclusions from the information, discuss and share their findings.

Activity #2:

• Have students conduct a case study of First Nations women’s rights in the context of 
the Indian Act; the Canadian Charter of Rights and Freedoms; and UNDRIP.

Apply

How will students demonstrate  
their understanding

Students will demonstrate their learning and understanding by articulating their  
findings and opinions on the topic and by identifying concrete examples of injustices  
and redress.

Further Learning:

• Have students explore how The Idle No More Movement has emerged as a social justice movement. Explore its  
origins; the impetus; the strategies and methods used for a call to action; and outcomes. Media and public perceptions 
are critical to examine.

Assessment of Student Learning:

The student will have an understanding of how policies have created social injustices concerning First Nations peoples;  
and how different approaches are being taken to address these injustices i.e. social, political, educational.

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca
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BLM 3.2.1 THE CONCEPT OF SOCIAL JUSTICE –  
A DEFINITION TO CONSIDER

The BC Ministry of Education  

defines social justice as  

“the full participation and inclusion of all people in 

society, together with the promotion and protection 

of their legal, civil and human rights. The aim of 

social justice – to achieve a just and equitable 

society where all share in the prosperity of that 

just society – is pursued by individuals and groups 

through collective social action.”  

(Manitoba Education and Advanced  

Learning, 2011, p.1).
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BLM 3.2.2 MEDIA IMAGES FOR SOCIAL JUSTICES   
RE: FIRST NATIONS PEOPLES (FURTHER LEARNING ACTIVITY)

© Andy Everson 
http://www.andyeverson.com/

An Idle No More supporter blocks Highway 2 as part of a planned 
national day of action in Edmonton, Alberta,  
on Jan. 16.

PHOTO: THE CANADIAN PRESS/JASON FRANSON

Source: http://news.tangatawhenua.com/archives/20270 
Source: http://globalvoicesonline.org/2012/12/15/indigenous- 
idle-no-more-movement-sweeps-canada/

Have students consider the following Manitoba Education and Advanced Learning Social Studies outcomes when examining 
and discussing these images:

• The media do not provide neutral reflections of reality; they affect our decisions and actions. ACTION: evaluate the purposes 
of media, critically question information sources and our responses to media, and make decisions accordingly.

• S4-GLO2-2.3.2 Techniques and Elements – Analyze how various techniques and elements are used in oral, print (including 
books), and other media texts to accomplish particular purposes

60 • The Treaties and the Treaty Relations



SUB-THEME #4: TREATIES 
TEACHER INFORMATION SHEET

TOPIC 4.1 Inventory of Treaties  
in Manitoba and Canada
THE CONCEPT

Students will learn that Crown (Canada) maintains an inventory of recognized Treaties.16 Notably, the Selkirk Treaty of 
1817 is absent; a Treaty which the First Nations peoples recognize and discussed at the time of Treaty 1. 

BACKGROUND TO CONCEPT

Historically, Treaty-making has been part of the First Nations peoples’ self-government structures. The practices and  
protocols associated with Treaty-making continued with early interactions with the Newcomers, and became part of the 
Treaty-making process with the Crown (Canada), and all her representatives.

The following excerpt from the Aboriginal Affairs and Northern Development Canada provides context to their role in 
Treaty-making and implementation: 

Aboriginal Affairs and Northern Development Canada (AANDC) is the federal department responsible for negotiating and  
implementing treaties (including comprehensive claims). AANDC also maintains a centre of expertise for understanding 
Canada’s historic treaties with First Nations Peoples.

Currently, there are approximately 70 recognised treaties that form the basis of the relationship between 366 First Nations, 
representing over 500,000 First Nations people, and the Crown (AANDC, 2013).

The document Historic Treaties in Canada: Solemn Words and Foundational Documents in Canadian History (AANDC, 
2007) found in the Treaty Education Kit and on the USB, provides a listing of the recognized Treaties, beginning with  
the Peace and Friendship Treaties in 1752, 1760-61, the Douglas Treaties (1850-1854), Robinson Treaties (1850), the  
Numbered Treaties (1871-1921), and the Williams Treaties (1923). 

The recognized Treaties in present-day Manitoba include: Treaty 1, Treaty 2, Treaty 3, Treaty 4, Treaty 5, Treaty 6 and 
Treaty 10. 

Notably absent from the historical accounting is the Selkirk Treaty of 1817 which was concluded with the Anishinabe  
chiefs of the region.17 This particular Treaty was made in response to the disputes about land use between Newcomers to the 
region and the First Nations peoples. Craft (2013) states that Lord Selkirk brokered an agreement that allowed for the use 
of two-mile tracts on either side of the Assiniboine and Red Rivers which he negotiated as an annual gift for exclusive use 
of the land for the Newcomers that became known as the Selkirk Settlers. Several accounts of the Selkirk Treaty of 1817 
discuss the dispute that later arose with respect to the terms of the Treaty (Craft, 2013; Sutherland, 2003; Miller, 2009;  
Ray, Miller and Tough, 2000; Morris, 1991).

“... With a view to obviate misrepresentation & to shew in a more decided manner their sense of the benefits to likely arise from 
agricultural settlements, I would propose to them not a sale but a gift...I am aware that such a cession from the Indians can 
be of no avail unless the grant of King Charles 2nd to the HBC [Hudson’s Bay Company] is found to include this country. But at 
all events the transaction would serve to facilitate the development of the country under Crown grants, in the event of my title 
being found defective (Lord Selkirk’s letter dated July 17, 2817 to Commissioner Colton in Sutherland, 2003, page 62).

16  Aboriginal Affairs and Northern Development Canada. (2013). Treaty-Making in Canada. Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100028574/1100100028578
17  Craft, Aimee. (2013). Breathing Life into the Stone Fort Treaty; An Anishinabe Understanding of Treaty One. Saskatoon, Saskatchewan: Purich Publishing, page 37.
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Arthur Ray et al (2000) in Bounty and Benevolence: A History of Saskatchewan Treaties devotes Chapter 2 to The Selkirk 
Treaty, 1817. They discuss the relevance of this Treaty to western Canada settlement and to the Treaty 1 discussions and 
First Nations perspectives:

• The Selkirk Treaty of 1817 is the first documentation that specifically recognizes Aboriginal title in western Canada.

• It involved the Hudson’s Bay Company officials during the fur trade era and therefore further insights into Native- 
European diplomatic relations at the time;

• Finally, First Nations raised the accord as an issue at the time of Treaty 1 negotiations, as it had direct relevance to late 
nineteenth-century Treaty-making (Ray, Miller and Tough, 2000, page 21).

Interestingly, Alexander Morris’ the Treaties of Canada (1991) opens Chapter 1 with the Selkirk Treaty, pp. 13-15; and  
later discusses it in the context of Treaty 1 negotiations (Chapter 4, p.25). 

The Selkirk Treaty of 1817 provides an example of context to Treaty-making in western Canada beginning with Treaty 1  
in 1871.
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LESSON PLAN:

TOPIC 4.1: Inventory of Treaties in  
Manitoba and Canada
GRADE TWELVE

THEME: Applying Treaty Understandings to One’s Life

SUB-THEME 4: Treaties

TOPIC 4.1: Inventory of Treaties in Manitoba and Canada

Lesson Overview

In this lesson students will learn about the scope of Treaty-making in Canada and Manitoba; including the notable absence 
of The Selkirk Treaty 1817 and its significance to Treaty 1 negotiations from the First Nations peoples’ perspective.  
Students will explore the context for both perspectives.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand the scope of the Treaty-making experience in Canada.

2. Be aware that First Nations peoples recognized the relevance of Selkirk Treaty of 1817 to the Treaty 1 negotiations. 

3. Appreciate that understanding differing historical perspectives is important to understanding of the complexities of 
Treaties.

Links to Manitoba Curriculum: 

Social Studies Individuals, groups, governments, and corporations have the power to effect change and the 
responsibility to contribute to a sustainable future. ACTION: be an ethical decision-maker, take a 
stand to support quality of life for all, and challenge the unethical and the unsustainable.

Indigenous knowledge and world views offer alternatives to prevailing assumptions about how to 
live with one another within the environment. ACTION: explore indigenous perspectives to extend 
the boundaries of the familiar and to challenge assumptions and practices.

Political systems distribute power, privilege, and wealth in different ways, some more justly than 
others. ACTION: support democratic citizenship and be vigilant about political decisions that affect 
social, economic, and environmental conditions.
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ELA S4-GLO1-1.2.1 Develop Understanding – Explain how new knowledge, ideas, experiences, and 
perspectives reshape knowledge, ideas, and beliefs

S4-GLO3-3.2.5 Make Sense of Information – Use knowledge of texts cues, organizational patterns, 
and cognitive and emotional appeals to extract, infer, synthesize, organize, and integrate ideas from 
extended texts [including books]; adjust reading and viewing rates according to purpose, content, 
and context.

S4-GLO3-3.3.3 Evaluate Information – Evaluate information for completeness, accuracy, currency, 
historical context, relevance, balance of perspectives, and bias.

S4-GLO3-3.3.4 Develop New Understanding – Assess the effect of new understanding on self and 
others; evaluate the effect of inquiry or research plans and procedures on conclusions.

Materials and Equipment:

• Access to the Internet for research.
• Historic Treaties in Canada (AANDC) in the Kit.
• Maps: TRCM Map of Treaties in Manitoba and Map of Treaties in Canada in the Kit.
• Treaties in Manitoba (AANDC) book in the Kit.
• AANDC (2010). Fact Sheet: Treaties with Aboriginal People in Canada. Retrieved at www.aandc-aadnc.gc.ca/

eng/110010016302/110010016303 
• Peguis: A Reply to the Selkirk Settlers’ Call for Help in Manitowapow: Aboriginal Writings from the Land of Water  

by Niigaanwewidam James Sinclair and Warren Carriou, Editors (2011).
• Alexander Morris (1991). The Treaties of Canada with The Indians of Manitoba and the North-West Territories  

including the Negotiations on which they were held. Resource found in the Kit.

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare  
for learning

Display the two maps for easy reference. 

Introduce the topic by using the Teacher Information sheet for this lesson and include  
reference to the Fact Sheet on Treaties (AANDC) drawing attention to the maps of Canada 
and Manitoba; and the Introduction in Historic Treaties in Canada that provides  
a summary.

Explore students prior knowledge of the Treaties in Manitoba by asking the following 
inquiry questions:

• How many Treaty territories have you lived in?

• Which Treaties cover areas in Manitoba?

• What was The Selkirk Treaty of 1817?
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Acquire

What strategies facilitate learning 
for groups and individuals

Activity #1:

Have students work in small study groups to review the Treaty areas in Manitoba,  
consult the various materials suggested by this lesson and discuss:

• Why are the Treaties such important building blocks to Canada?

• Was the Selkirk Treaty significant to shaping Western Canada and the formation of 
Manitoba as a province?

Have students make poster presentations on the Treaties in Manitoba that inform the 
general public of the Treaty areas; and generate discussion points on the topic of Treaties 
as building blocks of Canada. Create a gallery walk of the poster presentations.

Activity #2:

Have students conduct a case study of The Selkirk Treaty (1817) and consider different 
perspectives on the Treaty and its relevance to Treaty 1 negotiations. 

Have students provide their opinion as to whether or not the Selkirk Treaty (1817) has  
any relevance to the Treaty 1 negotiations. 

Use the following resource as a source of information to be considered:

• Peguis: An Open Letter to the Queen’s Representatives (pp.14-16) in Manitowapow: 
Aboriginal Writings from the Land of Water by Niigaanwewidam James Sinclair and  
Warren Carriou, Editors (2011).

Apply

How will students demonstrate their 
understanding

Students will demonstrate their learning and understanding by articulating how the  
Treaties are building blocks of Canada; and by offering an informed opinion on the case 
study topic.

Further Learning:

• Have students focus on The Numbered Treaties in western Canada. Use the TELs document on The Provisions of 
Treaty (Charts) pp. 21-28 to consider the benefits of the Treaty relationship that were extended to First Nations peoples 
and all Canadians.

Assessment of Student Learning:

The student understands that Treaties are the building blocks of Canada and that there remain some outstanding issues  
on the inclusion or exclusion of some Treaties (citing The Selkirk Treaty, 1817 as an example).

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca
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SUB-THEME #4: TREATIES 
TEACHER INFORMATION SHEET

TOPIC 4.2 The Treaty Relationship:  
Economic and Social Prosperity
THE CONCEPT

The historic Treaties between the First Nations peoples and the Crown (Canada) created the Treaty relationship and  
economic and social prosperity for all Canadians. 

BACKGROUND TO CONCEPT

In Canada, the historic Treaties made provision for access to land and resources. This includes The Numbered Treaties and 
their adhesions which were signed between 1871 and 1921 in western Canada.18 The Treaties the Manitobans directly 
benefit from include Treaty 1 (1871), Treaty 2 (1871), Treaty 3 (1873), Treaty 4 (1874), Treaty 5 (1875), Treaty 6 (1876), 
and Treaty 10 (1906). All Manitobans have continued to benefits from these historic Treaties, which are often referred to as 
building blocks of Canada which contribute to the economic and social prosperity of all Canadians. To promote awareness 
of this, the Treaty Commissions established in Manitoba and Saskatchewan had adopted the slogan “We Are All Treaty 
People” which is the focus of their public education campaigns. The purpose is to bring awareness about the benefits that all 
Canadians enjoy which are derived from Treaties.

The social and economic prosperity of all Canadians remains a goal for all levels of government: federal, provincial, and 
First Nations peoples’ governments. The following provides excerpts on various economic and social inclusion plans, as a 
glimpse into the vision that each level of government aspires to:

Along the Continuum – Sustaining First Nations in Manitoba aptly describes the time and place for First Nation’s economic 
development. The Economic Development department develops its work plans, through the direction of the resolutions of the 
Chiefs-In-Assembly and avails itself of contributions from the federal and provincial governments to perform its duties…. It is 
viewed that in order to realize successful and Sustaining First Nations in Manitoba, it is important to consider from Wahbung: 
Our Tomorrows that continues to be true to “take advantage of the multiplication factors that is inherent in economic develop-
ment, [so that] we could create employment opportunity, and through such opportunity, our independence.” 

(Source: Assembly of Manitoba Chiefs, Okimaakaan, 20012, p. 23)

18  AANDC. (2013). Summaries of Historic Treaties. Retrieved at http://www.aadnc-aandc.gc.ca/eng/1370362690208/1370362747827.
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We will remain focused on what matters to Canadians—jobs and economic growth, and ensuring Canada’s economic advantage 
today will translate into the long-term prosperity of tomorrow. —The Honourable Jim Flaherty, Minister of Finance 

(Source: Jobs, Growth and Long-Term Prosperity Canada’s Economic Action Plan 2013, Chapter 1, p.2. Retrieved at  
http://www.budget.gc.ca/2013/doc/plan/budget2013-eng.pdf

The new Federal Framework for Aboriginal Economic Development builds on a number of recent federal actions to improve the 
participation of First Nations, Inuit and Métis people in the Canadian economy. These include an investment of $200 million 
through Canada’s Economic Action Plan for Aboriginal skills and training to improve labour market outcomes for Aboriginal 
peoples, amendments to the Indian Oil and Gas Act, investments to benefit all Canadians living in the North, including Aborigi-
nal Canadians, and a commitment to establish a new regional economic development agency for the North. (Source: Federal 
Framework for Aboriginal Economic Development. 

Retrieved at http://www.aadnc-aandc.gc.ca/DAM/DAM-INTER-HQ/STAGING/texte-text/ffaed1_1100100033502_eng.pdf)

Canada’s economic and social well-being benefits from strong, self-sufficient Aboriginal and northern people and communities. 
Our vision is a future in which First Nations, Inuit, Métis and northern communities are healthy, safe, self-sufficient and prosper-
ous – a Canada where people make their own decisions, manage their own affairs and make strong contributions to the country 
as a whole. 

(Source: AANDC Vision. Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100010023/1100100010027)

In 2012, Manitoba released a four-year Poverty Reduction and Social Inclusion Strategy, which identified seven priority areas 
for action: building blocks for employment; targeted support for those most in need; food security; housing; closing the gap  
for Aboriginal Manitobans; creating opportunities for youth; and early childhood development and parenting supports. (Source: 
All Aboard: Manitoba’s Poverty Reduction and Social Inclusion Strategy: Proposed Action Plans  2013-2016, Draft for Discussion, 
March 2013. 

Retrieved from http://www.gov.mb.ca/allaboard/pubs/proposed_actionplan_2013-2016.pdf)

These excerpts demonstrate commitment to economic prosperity, social well-being, social inclusion, and the equal  
participation and benefit for all peoples in the fruits of Canada’s rich resources – as We Are All Treaty People.

First Nations peoples’ vision for economic prosperity includes the development of urban reserves and casinos as a means of 
promoting economic development, employment and business-development opportunities to achieve economic prosperity. 

One of the more controversial examples of economic opportunity includes the Kapyong Barracks in Winnipeg. The follow-
ing excerpt from an article that appeared in the Winnipeg Free Press (December 2012) reports information on a recent court 
ruling, the First Nations peoples’ response to the ruling, and the federal government’s response, from an indentified source. 
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Winnipeg Free Press – Print Edition, December 12, 2012 
Treaty 1 leaders win first battle over Kapyong Barracks By Larry Kusch and Mia Rabson 
Retrieved at http://www.winnipegfreepress.com/local/first-nations-1-ottawa-0-183614231.html 

Aboriginal leaders celebrated a legal victory Friday they hope will force Ottawa to the negotiating table over the development  
of Winnipeg’s Kapyong Barracks.

A Federal Court judge ruled Ottawa must consult meaningfully with four Manitoba First Nations before selling 160 acres  
(65 hectares) of surplus federal military land west of Kenaston Boulevard at Grant Avenue.

Aboriginal leaders covet the prime land, which they say ought to go toward fulfilling unresolved treaty land entitlement claims. 
They’ve fought Ottawa in the courts since the federal Treasury Board, then run by Manitoba senior cabinet minister Vic Toews, 
ordered the land sold to the Canada Lands Co. for development in late 2007.

The ruling Friday by Justice Roger T. Hughes does not hand the land over to First Nations people. But it forces the federal  
government to reckon with First Nations treaty rights concerning such properties.

Several First Nations leaders expressed hope Friday that a negotiated settlement can be reached with Ottawa over the land.  
The two sides were said to be close to a deal only a few weeks ago...

Glenn Hudson, chief of Peguis First Nation, one of the First Nations behind the lawsuit, foresees a mix of commercial and  
residential development – including highrise apartment buildings – for the Kapyong site that fits within city zoning laws.

Hudson called on the prime minister’s office to “have this land converted to the rightful owners of this land, that being the First 
Nations people. We want to create economic opportunities for our people, (an) economic development zone....”

Along with Peguis, the court ruled Ottawa must also consult with Long Plain, Roseau River and Sandy Bay First Nations regarding 
the sale of the land.

The federal government appears willing to negotiate a sale of the Kapyong Barracks land to the Treaty 1 First Nations as long as 
the land is not turned into an urban reserve…

This example is complex and involves discussion on many different levels, such as outstanding Treaty land entitlements; 
protocol related to the sale or transfer of Crown Lands to other federal institutions or to the Canada Lands Corporation;  
and considerations for First Nations peoples, provincial and municipal governments’ interests, to name a few.

The Kapyong Barracks example illustrates the importance of consulting several different sources of information to  
ensure that all perspectives are considered when exploring sensitive issues related to Crown (Canada) and First Nations 
peoples’ relations. 

Manitoba Education learning outcomes and Treaty education outcomes encourages students to be critical thinkers by  
ensuring that due diligence is applied when exploring sensitive and controversial issues. Divergent perspectives must be 
considered to gain a full appreciation of the debate and discussions. It is the responsibility of all democratic citizens to 
evaluate information from different perspectives as a way of becoming an ethical decision-maker; this includes all  
Canadians as We Are All Treaty People.
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LESSON PLAN:

TOPIC 4.2: The Treaty Relationship:  
Economic and Social Prosperity
GRADE TWELVE

THEME: Applying Treaty Understandings to One’s Life

SUB-THEME 4: Treaties

TOPIC 4.2: The Treaty Relationship: Economic and Social Prosperity

Lesson Overview

In this lesson students will learn that the public awareness slogan We Are All Treaty People includes all Manitobans  
and Canadians to equally benefit from the economic and social prosperity derived from historic Treaties.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand that the economic and social prosperity of all Manitobans and Canadians are derived from the  
historic Treaties.

2. Gain greater awareness of the meaning of the slogan We Are All Treaty People.

3. Appreciate the commitment that governments make to ensure that all peoples equally benefit from the economic  
and social prosperity enjoyed in Canada.

Links to Manitoba Curriculum: 

Social Studies Individuals, groups, governments, and corporations have the power to effect change and the 
responsibility to contribute to a sustainable future. ACTION: be an ethical decision-maker, take a 
stand to support quality of life for all, and challenge the unethical and the unsustainable.

A global economic system that depends upon and perpetuates unrestrained consumerism is unsus-
tainable. ACTION: make consumption decisions that follow ecological and ethical principles, and 
be respectful of nature, self, and society in your actions.

Economic and technological development has contributed greatly to society, but often with harmful 
human and environmental consequences. ACTION: assess the relative value and sustainability of 
economic and technological developments in order to make informed decisions.

Indigenous knowledge and world views offer alternatives to prevailing assumptions about how to 
live with one another within the environment. ACTION: explore indigenous perspectives to extend 
the boundaries of the familiar and to challenge assumptions and practices.

Political systems distribute power, privilege, and wealth in different ways, some more justly than 
others. ACTION: support democratic citizenship and be vigilant about political decisions that affect 
social, economic, and environmental conditions.
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A just society respects human diversity and recognizes universal, equal, and inalienable human 
rights. ACTION: be committed to universal human rights, regardless of gender, age, physical 
ability, sexual orientation, language, culture, religion, political beliefs, ethnicity, national or social 
origin or status

ELA S4-GLO1-1.1.2 Consider Other’s Ideas – Invite diverse and challenging ideas and opinions  
through a variety of means to facilitate the re-examination of own ideas and positions. 

S4-GLO1-1.2.1 Develop Understanding – Explain how new knowledge, ideas, experiences, and 
perspectives reshape knowledge, ideas, and beliefs

S4-GLO2-2.1.1 Prior Knowledge –Analyze connections between personal experiences and prior 
knowledge of language and texts to develop understanding and interpretations of a variety of texts 
(including books)

S4-GLO2-2.2.2 Connect Self, Texts, and Culture – Respond personally and critically to perspec-
tives and styles of a variety of Canadian and International texts. 

S4-GLO2-2.3.2 Techniques and Elements – Analyze how various techniques and elements are used 
in oral, print (including books), and other media texts to accomplish particular purposes

S4-GLO3-3.3.3 Evaluate Information – Evaluate information for completeness, accuracy, currency, 
historical context, relevance, balance of perspectives, and bias.

S4-GLO4-4.4.1 Share Ideas and Information – demonstrate confidence and flexibility in meeting 
audience needs when presenting ideas and information; adjust presentation plan and pace according 
to purpose, topic, and audience feedback.

S4-GLO5-5.1.3 Use Language to Show Respect – Recognize how language choice, use, tone, and 
register may sustain or counter exploitative or discriminatory situations.

S4-GLO5-5.2.1 Share and Compare Responses – Demonstrate the value of diverse ideas and  
viewpoints to deepen understanding of texts, others and self.

S4-GLO5-5.2.2 Relate Texts to Culture – Identify and analyze ways in which cultural, societal, and 
historical factors influence texts and how texts, in turn, influence understanding of self and others.

S4-GLO5-5.2.3 Appreciate Diversity – Analyze ways in which languages and texts express and 
shape the perceptions of people and diverse communities

Materials and Equipment:

• Map of Treaties in Canada in the Kit
• TELs Part Two: The Treaty Relationship in the Kit
• TRCM Map of Treaties in Manitoba in the Kit.
• TRCM We Are All Treaty People poster series found in the Kit.
• TRCM/CTV Commercials: We Are All Treaty People on DVD found in the Kit. 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare  
for learning

Display the Map of Treaties in Canada, TRCM Map of Treaties in Manitoba, and the We Are 
All Treaty People poster series.

Use the Teacher Information Sheet, with reference to the TELs to introduce the topic.

Explore student awareness of the We Are All Treaty People public education campaign by 
the TRCM; engage in discussion using the following inquiry questions:

• What does We Are All Treaty People mean to you?

• What does economic and social prosperity for all mean to you in the context of the  
historical Treaties and the Treaty relationship?

• Is the example of the Kapyong Barracks a fair example of potential economic  
prosperity?

Acquire

What strategies facilitate learning 
for groups and individuals

Activity #1:

Have students research the current status of Kapyong Barracks ensuring that they provide 
perspectives from as many interest groups as possible, such as:

• First Nations peoples;

• Canada (Crown);

• Manitoba Government;

• City of Winnipeg;

• General public; and

• Public policy interest groups.

Activity #2:

Have students prepare a personal five-page essay on “Do you think that the We Are All 
Treaty People public education campaign is a good slogan?”

Have students organize their thoughts in a thesis statement, with reasons or the rationale 
for their position, and a conclusion with a summary statement of their position.

Apply

How will students demonstrate their 
understanding

Students will share their opinions on the essay question and demonstrate how they may 
have re-examined their own ideas and viewpoints in relation to new information, and new 
understandings. 

Further Learning:

• Have students explore how Treaty education has influenced their thinking about Treaties and the Treaty relationship.

Assessment of Student Learning:

Students will demonstrate the ability to consult different source of information to gain perspective and insights into  
controversial subjects concerning the Treaty relationship as it relates to economic and social prosperity.

The students will demonstrate how public education and Treaty education awareness has influenced their thinking  
and provided new understandings of the slogan “We Are All Treaty People”.
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References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca.
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EVALUATION
Evaluation of The Treaties and the Treaty Relationship: Teacher Guide for Grade Twelve is critical to the Treaty 
Relations Commission of Manitoba’s continuous improvement cycle and to the future development of Treaty education 
resources at the other grade levels. As a means to continue informing this process, an evaluation form has been provided 
(Appendix 1).

Teachers are encouraged to take time to complete the evaluation form and return it to the Treaty Relations Commission  
of Manitoba offices.

ATTENTiON: The Treaties and the Treaty Relationship:  
Teacher Guide for Grade Twelve

The Treaty Relations Commission of Manitoba 
400-175 Hargrave Street 
Winnipeg, Manitoba  R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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APPENDIX 1: EVALUATION FORM
1. Overall, on a scale of 1 (poor) to five (excellent), how would you rate the Treaties and the Treaty Relationship:  

Teacher Guide for Grade 12?

____________________________________________________________________________________________

 1 2 3 4 5

 Poor     Excellent

2. Please comment on the strengths of the Teacher Guide (includes teacher information sheets, lesson plans and Black 
Line Masters).

3. Please comment on the areas requiring improvement:

4. Please provide additional comments or recommendations:

Thank you for completing the evaluation form. Please return via fax, post, or email to:

ATTENTiON:  
The Treaties and the Treaty Relationship: Teacher Guide for Grade 12

The Treaty Relations Commission of Manitoba 
400 – 175 Hargrave Street 
Winnipeg, Manitoba R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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