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PREFACE
The Treaties and the Treaty Relationship: Teacher Guide for Grade Two 
is a resource for classroom teachers. The Treaty education theme for Grade 
Two is “The Treaty Relationship” which provides foundational knowledge 
about the First Nations peoples in present-day Manitoba. 

The Teacher Guide is intended to:

• provide teachers with a Treaty education learning resource that contains 
foundation-building information on Treaties, their place in Manitoba 
history,	and	the	benefits	of	the	Treaty	relationship	to	all	Canadians;

• enhance and enrich the existing Manitoba Social Studies curriculum 
guide	for	Grade	Two;	and

• broaden student learning experiences by building on basic Treaty 
education concepts that will contribute to creating an awareness of the 
Treaties and the Treaty relationship that exists between First Nations 
peoples and all Canadians. 

The Grade Two Teacher Guide is part of a larger Treaty Education Initiative 
that will be expanded to include Treaty education for K to Grade 12. It is a 
public education initiative of the Treaty Relations Commission of Manitoba 
and	the	collaborating	partners:	Assembly	of	Manitoba	Chiefs;	Government	
of	Canada,	Aboriginal	Affairs	and	Northern	Development	Canada;	Mani-
toba	Education	and	Advanced	Learning;	and	the	Manitoba	First	Nations	
Education Resource Centre.

The guide includes a series of background information for the teacher on 
the various Treaty related topics, and lesson plans with Black Line Masters 
to support Treaty education implementation in the classroom. The K–11 
Social Studies curriculum in Manitoba is relatively new, so there is an 
opportunity for teachers to extend their students learning by introducing 
new knowledge on different Treaty related topics.

Teachers are encouraged to be creative with the lesson plans and the  
Treaty education resource materials found in the Treaty Education Kit. 
Teachers are expected to adapt their teaching to the students’ various  
learning abilities. It is recognized that differentiated learning style require 
multiple approaches which includes creating additional learning opportuni-
ties and experiences. Teachers will know best how to adjust their pedagogi-
cal practices to facilitate their student’s learning.

The	Guide	is	part	of	a	Treaty	Education	Kit	of	Treaty	education	specific	
learning resources intended to support the goal that all Manitoba students 
should be expected to demonstrate knowledge of the topics, concepts, and 
understandings of the Treaties and the Treaty relationship by the end of 
Grade 12.

Assembly of Manitoba 
Chiefs Council of Elders 
Voices on the Treaties…
“The tone needs to remain posi-
tive; it is about embracing learning; 
building First Nations and non-First 
Nations relationships.” 

— Elder Harry Bone,  
Keeseekoowenin First Nation

“This guide (resources) represents 
an opportunity to bring awareness  
to Manitoba children that the 
Dakota people do not have Treaties 
with the government.” 

— Elder Doris Pratt, Wipakoza Wakpa 
Dakota Nation

Indian & Northern Affairs 
Canada on Treaties…
“The important thing that Cana-
dians need to know about Indian 
Treaties is that they form an obliga-
tion of honour on the part of all of 
us to attempt to understand what 
it is that Indian people understand 
about theses Treaties. And what it 
is they expect of us and what it is 
that we should be doing to try to 
fulfill those obligations that were 
made for us many years ago.

— John Taylor, Historian in Cede, 
Yield and Surrender: A History of 
Indian Treaties in Canada, Aboriginal 
Affairs and Northern Development 
Canada.
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The Treaty Education Kit includes a variety of learning resources to assist 
teachers in the delivery of Treaty education in the classroom, such as:

• DVDs;
• Posters;
• website	links;
• print documents, books and bibliographies on Treaties and First Nations 
cultural	practices;

• maps;	and	
• USB	memory	flash	drive	with	copies	of	the	print	documents,	videos,	 

and maps.

To honour the First Nations peoples’ oral tradition of storytelling the  
Treaty Education Initiative has developed children’s story books that depict 
the Treaty relationship in Canada. These new learning resources were  
created to support and assist teachers in the delivery of the lessons at the 
early	year’s	level;	however,	they	can	also	be	utilized	across	the	curriculum	
and all skill levels. These resources include:

• A series of 3 Treaty related storybooks entitled The Handshake;	The 
Friendship;	and	We Are All Treaty People;

• A Dakota reader entitled The Dakota Nation Experience in Canada;	
• A booklet entitled The Treaty ABCs;	and
• Three puppets (Wolf, Beaver, and Turtle) who can assist Teachers in  

the delivery of the stories and their lessons.

The reader is advised that the following self-identifying terms respecting  
the First Nations of Manitoba have been used throughout this document:

• Anishinaabe	(Ojibway);
• Anishininiw	(Oji-Cree);	
• Dakota	Oyate;	
• Denesuline;
• Nehow/Ininiw/Nehetho (Cree).

In addition, there are other dialect and regional self-identifying terms for  
the First Nations Peoples of Manitoba, which may also appear in this Guide. 
It is important to respect the local First Nations community self-identifying  
terms which are critical to their identity as a people and as a nation.

Teachers	will	find	the	following	resources	useful:

(a) The Treaties and the Treaty Relationship: Teacher’s Handbook provides an overview of the Treaty Education  
Initiative and includes a glossary of key terms.

(b) The Treaty Essential Learnings: The Treaty Experience in Manitoba provides a brief overview of key concepts,  
understandings and topics related to the Treaty experience in Manitoba.

These resources are available in the Treaty Education Kit.
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1. OVERVIEW OF THE GRADE TWO  
 TEACHER GUIDE
The Treaty Relations Commission of Manitoba (TRCM) is offering the Treaties and the Treaty Relationship: Teacher Guide 
for Grade Two to educators as an instructional tool to teach students about the Treaties in Canada, and meet the expectations 
of the Manitoba Social Studies Curriculum. The following provides an overview of the Teacher Guide and its correlation to 
the provincial learning outcomes. 

1.1 Treaty Education Theme, Sub-Themes, Topics and Essential Learning Outcomes

The overall Treaty education theme of the Grade Two Teacher Guide is “First Nations Communities and Cultures,” which 
builds upon the Manitoba Grade Two Social Studies curriculum theme of Communities in Canada. The instructional unit 
offers an opportunity for early learners to relate to First Nations peoples’ communities in Manitoba and their connection to 
other communities in Canada. 

To enhance the understandings of early learners, the Grade Two Teacher Guide offers four sub-themes to guide the  
instruction, these are:

a)	 Relationships;

b)	 Traditional	Teachings;

c)	 History;	and

d) Treaties.

Students relate their connection to the Treaties in Canada and 
understand that they too belong to the Treaty community. 
They gain an appreciation of their personal connection to 
the Treaty community and how it relates to all Canadians. It 
offers students an awareness of the Treaty boundaries that 
exist within Canada and Manitoba. Students will become 
aware of the First Nations peoples in Manitoba and relate 
them to their local community. Through community develop-
ment type activities, students gain a connection to the Treaty 
community	on	a	regional	and	national	level;	giving	a	greater	
sense of meaning to the slogan: “We are all Treaty people.” 

The Grade Two Treaty Education Teacher Guide is intended to complement and align with the Manitoba Education Social 
Studies (SS) Curriculum with the focus on the Treaty relationship all Canadians share. The fundamental concepts associated 
with Treaty education are outlined in the Treaty Essential Learnings (TELs): The Treaty Experience in Manitoba1 which is 
a teacher resource found in the Treaty Education Kit. The TELs is a series of topics, foundational concepts and understand-
ings of Treaties and the Treaty relationship that all students should be expected to learn throughout their K–12 school expe-
rience.	It	is	intended	to	instil	a	greater	appreciation	of	the	historical	significance	of	Treaties	and	how	the	Treaty	relationship	
between First Nations peoples and the Crown (Canada) has contributed to the development of the Province of Manitoba and 
Canada as a nation.

Table 1 provides an overview of the Grade Two theme, sub-themes and topics of the eight lesson plans that have been devel-
oped to promote an awareness of the Treaties and the Treaty relationship at the Grade Two level.

Treaty 
Education

Relationships

Traditional  
Teachings

Treaties History

1 (Treaty Relations Commission of Manitoba, September 2011)
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Table 1: Grade Two Treaty Education Theme, Sub-Themes and Topics

THE TREATIES AND THE TREATY RELATIONSHIP  
TEACHER GUIDE FOR GRADE TWO: THE TREATY RELATIONSHIP

Grade Two Theme: The Treaty Relationship 
Sub-Theme 1:  
Relationships

Sub-Theme 2:  
Traditional Teachings

Sub-Theme 3:  
History

Sub-Theme 4:  
Treaties

Topics:

1.1 The Treaty Relationship – 
Trade and Bartering 

1.2 The Treaty Community – 
Building Our Treaty Community 

Topics:

2.1 Stories and Oral History – 
The Tradition of Story-Telling

2.2 Teachings, Stories about 
Values: Respect & Sharing – 
The Pipe 

Topics:

3.1 The Ancient Worldview is 
in the Language – Seeing the 
Language

3.2 Newcomers and First 
Nations Peoples Worldviews 
and Lifestyles 

Topics:

4.1 The Treaty Partners – We 
Are All Treaty Partners!

4.2 The Numbered Treaties  
in Manitoba

The following six Treaty essential learning goals have been developed in relation to the Social Studies General Learning 
Outcomes for the provincial social studies curriculum for K to 8. The Treaty education themes, sub-themes and topics for 
grades K to 8 support Manitoba Education’s Six General Learning Outcomes as outlined in the following Table 2.

Table 2. Treaty Essential Learning Goals for K to Grade 12

Manitoba Education Social Studies 
General Learning Outcomes K–82

Treaty Education 
Treaty Essential Learning Goals K–12

Identity, Culture and Community – Students will 
explore concepts of identity, culture, and com-
munity in relation to individuals, societies, and 
nations.

Students will explore the differences in concepts of identity, culture, and 
community between First Nations in Manitoba and other peoples in relation 
to the Treaty making process and historical Treaty relationship.

The Land: Places and People – Students will 
explore the dynamic relationships of people with 
the land, places, and environments.

Students will explore the dynamic relationship of First Nations in Manitoba 
to their traditional lands, sacred sites, and impacts of being relocated to the 
reserve allocations as a result of the Treaty making process.

Historical Connections – Students will explore 
how people, events, and ideas of the past shape 
the present and influence the future.

Students will explore how First Nations and other people’s historical interac-
tions have contributed to shaping the present day Treaty relationship and 
influencing the future.

Global Interdependence – Students will explore 
the global interdependence of people, communi-
ties, societies, nations, and environments.

Students will explore the global connections and interdependent relation-
ships between First Nations peoples of Canada and other global Indigenous 
peoples.

Power and Authority – Students will explore the 
processes and structures of power and authority, 
and their implications for individuals, relation-
ships, communities, and nations.

Students will explore the First Nations and the Crown’s (Canada) concept 
of original spirit and intent of the Treaty relationship and the subsequent 
impacts of differing cultures and worldviews.

Economics and Power – Students will explore the 
distribution of resources and wealth in relation to 
individuals, communities, and nations.

Students will explore First Nations and the Crown’s (Canada) perspectives 
on how the distribution of “shared” resources and wealth has impacted First 
Nations in Manitoba, and contributed to the legacy of the Treaty relationship 
between First Nations and other peoples.

2   Manitoba Education and Youth. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework of Outcomes. Crown in Right of the Government of Manitoba as presented by the Minister of 
Education and Youth. Manitoba Education and Youth, School Programs Division. Winnipeg. 
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1.2 Specific Linkages To Manitoba Education Grade Two Social Studies Learning Outcomes

The Treaty education content theme for Grade Two is “First Nations’ Communities and Cultures” which complements the 
Manitoba Education Social Studies (SS) Grade Two curriculum theme “Communities in Canada” where students develop 
an awareness of Canada and locating their local situation within the national environment. They become aware of the vari-
ety of people and cultures that exist within their country. Through stories of the past and present they come to appreciate the 
influence	the	diversity	has	had	on	Canada,	their	community	and	themselves	as	citizens	of	Canada.

The Grade Two Social Studies Clusters include: 

a)	 Our	Local	Community;

b)	 Communities	in	Canada;	and

c) The Canadian Community.

The Grade Two Treaty Education Teacher Guide provides an 
opportunity for students to gain exposure to stories of the past 
and present from the First Nations perspective about Treaties 
and the Treaty relationship and how it relates to all Canadians. 
This perspective will enhance the students understanding of the 
contributions First Nations peoples have made to Canada, and 
develop an appreciation for the Treaty relationship phrase “We 
Are All Treaty People”.

These Treaty education concepts and key understandings sup-
port the larger Manitoba Education Social Studies Curriculum 
concept of citizenship and are aligned with the Manitoba Social 
Studies cluster learning outcomes as in Table 3 that follows.

 

Social Studies enables students to acquire the skills, knowledge and values necessary  
to understand Canada and the world in which they live, to engage in active democratic 
citizenship, and to contribute to the betterment of society (Kindergarten to Grade 8 Social 
Studies Manitoba Curriculum Outcomes, 2003, p. 3).

SS  
Cluster

Communities 
in Canada

The Canadian 
Community

Our Local 
Community
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Table 3: Grade 2 Treaty Education Learning Outcomes and Manitoba Social Studies (SS) Cluster Learning Outcomes3 

Treaty Education 
Sub-Theme

Learning Outcomes Manitoba SS 
Cluster

Learning Outcomes

Relationships Students will recognize that the 
First Nations peoples and the Crown 
(Canada) established a Treaty relation-
ship that has continued to benefit 
both partners. They will relate to the 
values that grounded the Treaty-mak-
ing process. Students will locate their 
community within the Treaty areas. 
They will self-identify their ancestral 
heritage in relation to the Treaties and 
gain a sense of appreciation of the 
slogan: “We Are All Treaty People.”

Our Local Community Students focus on various aspects of 
their communities. They locate their 
local communities on a map and 
explore the influence of their natural 
environment, important people 
and leaders, and cultural groups in 
their communities. Through stories 
of their local community, past and 
present, students become aware of 
their identity and heritage. They also 
consider their personal contributions 
to leadership and peaceful conflict 
resolution. 

Traditional Teachings Students will gain a greater under-
standing of the traditional teachings 
and ways of transferring knowledge 
through the generations. They will 
also gain an appreciation for the First 
Nations peoples’ traditions that were 
conducted at Treaty-making times. 
Students will gain an awareness of the 
traditional lifestyles of First Nations 
peoples. 

Communities  
in Canada

Students enhance their awareness of 
the cultural and geographic diversity 
of Canada through the study of one 
Aboriginal community and one other 
Canadian community. They explore 
natural and construed features of 
communities and examine concepts 
related to natural resources, work, 
goods, and services and how these 
factors shape life in communities. 
They also discover how communities 
have changed over time.

History Students will learn an integral segment 
of their nation’s history and become 
familiar with the Treaties in Canada 
and Manitoba. They will gain a positive 
perspective of the history of the Trea-
ties and will recognize how the Treaties 
have supported the development of 
Canada. 

The Canadian  
Community

Students explore different aspects if 
Canada, including national symbols, 
the origins of place names, and the 
presence and influence of diverse 
languages and cultural communities. 
They examine the diverse yet similar 
aspects of the Canadian community 
and how people on communities 
meet their needs. They also locate 
Canada on a map and consider con-
nections that link Canada to other 
countries.

Treaties Students will be introduced to the Trea-
ties of Canada and Manitoba and their 
relevance and honour in today’s terms. 
They will be introduced to key symbols 
that are part of Treaties and the Treaty 
relationship.

3 Manitoba Education. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework Outcomes.
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Table	4	identifies	the	relevant	learning	outcomes	from	the	Manitoba	Education	Grade	2	Social	Studies	Curriculum	Frame-
work which correspond with each of the Treaty education lesson plans for Grade 2. 

Table 4: Manitoba Grade Two Social Studies Curriculum Specific Learning Outcomes Links to the Grade Two Treaty Education Lesson Plans  
– Treaty Essential Learning Outcomes

Manitoba Grade Two Social Studies  
Specific Learning Outcomes

Grade Two Treaty Education  
Treaty Essential Learning Outcomes

Lesson 1.1:
2-KI-007 Give examples of factors that shape who they are. 
2-KH-025 Relate stories of significant events and people in  
  their local community’s past. 
2-KH-025A Relate stories of significant events and people in  
  their local Aboriginal community’s past.
2-KP-035 Identify possible sources of conflict in groups  
  and communities. 
2-VI-006A  Demonstrate interest in the shared experiences  
  and stories of members of Aboriginal  
  communities in Canada. 
2-VI-004 Be willing to consider diverse points of view.

Lesson 1. 1.       
1. Recognize the Treaty Relationship between First Nations  
 peoples and the Newcomers;
2. Comprehend the concepts of “trade and barter” that  
 appreciate the relationship that grounded the Treaty  
 negotiations.

Lesson 1.2:
2-KC-001 Recognize that all members of communities have  
  responsibilities and rights.
2-KC-004 Identify the defining characteristics of communities. 
2-KP-034 Give examples of ways in which they may  
  demonstrate leadership. 
2-VC-003 Value being a member of the Canadian community.

Lesson 1.2
1.  Appreciate the Treaty relationship they share as  
 Canadians.
2. Realize that they belong to the Treaty community.
3.  Recognize their role and responsibility as a Treaty citizen.

Lesson 2.1:
2-KI-008 Recognize that their elders, ancestors, and  
  communities connect them to the past, present,  
  and future. 
2-KI-008A Recognize that their elders, ancestors, and  
  communities connect them to the past, present,  
  and future. 
2-KI-010 Identify their heritage and culture.
2-KI-010A Identify their heritage and culture.
2-KH-025 Relate stories of significant events and people  
  in their local community’s past. 
2-KH-025A  Relate stories of significant events and people in  
  their local Aboriginal community’s past.
2-VH-008 Value personal connections to stories of their  
  community’s past. 
2-VH-008A Value personal connections to stories of their  
  Aboriginal community’s past. 

Lesson 2.1
1.  Appreciate the First Nations peoples’ story-telling tradition.
2. Relate to the practice of oral history.
3. Recognize that story-telling is essential way to learn about  
 the past.
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Lesson 2.2:
2-KI-006 Identify cultural groups in their local  
  communities. 
2-KI-008 Recognize that their Elders, groups, and  
  communities connect them to the past, present  
  and future. 
2-KI-008A Recognize that their elders, ancestors, and  
  communities connect them to the past, present,  
  and future. 
2-VH-008 Value personal connections to stories of their  
  community’s past.
2-KI-010 Identify their heritage and culture.
2-KI-010A Identify their heritage and culture. 
2-KH-025 Relate stories of significant events and people in  
  their local community’s past. 
2-KH-025A  Relate stories of significant events and people in  
  their local Aboriginal community’s past.
2-VH-008 Value personal connections to stories of their  
  community’s past. 
2-VH-008A Value personal connections to stories of their  
  Aboriginal community’s past. 

Lesson 2.2
1. Appreciate the First Nations peoples’ traditional pipe as  
 a scared element utilized at the time of Treaty to sanction  
 the agreement.
2. To recognize the significance the pipe ceremony has for  
 the First Nations peoples and its relation to their cultural  
 beliefs and ways of knowing.

Lesson 3.1:
2-KI-006 Identify cultural groups in their local communities. 
2-KI-007 Give examples of factors that shape who they are  
  (language)
2-KI-009 Describe groups which they identify. 
2-KI-010 Identify their heritage and culture
2-KI-010A Identify their Aboriginal heritage and culture
2-KI-013 Recognize that Aboriginal, francophone, and  
  other cultural communities are part of the  
  Canadian community. 
2-KI-015 Recognize that a variety of languages are spoken  
  in Canada.

Lesson 3.1
1. Recognize that First Nations peoples have their own  
 distinct languages in Manitoba.
2. Appreciate the complexity to interpreting a First Nations  
 language.
3. Relate to the interpretation issues that existed at time of  
 the Treaty

Lesson 3.2:
2-VC-001 Value the contributions of individuals to their  
  communities.
2-KH-026 Identify ways in which life in Canadian  
  communities has changed over time. 
2-KH-027 Recognize that First Nations and Inuit people are  
  Canada’s original people. 

Lesson 3.2
1. Recognize that due to the Treaties, the Newcomers were  
 able to settle in the western segment of the Canada.
2. Appreciate that the Newcomers brought a new way of life to  
 Canada as they settled in the country.
3. Recognize that First Nations peoples and the Newcomers  
 shared their knowledge and each learned from the other

Lesson 4.1:
2-KI-009 Describe groups with which they identify.
2-VH-008 Value personal connections to stories of their  
  community’s past. 
2-VI-006A Demonstrate interest in the shared experiences  
  and stories of members of Aboriginal  
  communities in Canada. 
2-KI-013 Recognizes that Aboriginal, francophone and  
  other cultural communities are part of the  
  Canadian community. 
2-VC-003 Value being a member of the Canadian community. 

Lesson 4.1
1. Recognize the Treaty Partners.
2. Appreciate as successors, each Canadian is a Treaty  
 Person.
3. Gain a connection and take ownership for the Treaties  
 as Canadian citizens
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Lesson 4.2:
2-KI-006 Identify cultural groups in their local communities. 
2-KL-018 Locate their local community on a map of Canada. 
2-KL-023 Locate communities studied on a map of Canada.

Lesson 4.2
1. Recognize the Treaty Partners.
2.  Appreciate as successors, each Canadian is a Treaty  
 Person.
3. Gain a connection and take ownership for the Treaties as  
 Canadian citizens

Treaty	Education	is	a	significant	aspect	of	Education	for	Sustainable	Development	(ESD)	in	Manitoba	in	creating	informed	
citizens that know the Treaty story and comprehend its relevance in society today, and understand their role and responsibil-
ity in the Treaties. The slogan “We Are All Treaty People” appropriately places each individual within Canada as a person 
responsible for honouring the historic Treaties within the contemporary setting. Sustainability can only be achieved when all 
people	progress	at	the	same	rate;	equality	is	a	measure	of	that	success.	By	teaching	Treaty	Education,	students	learn	about	
their countries’ history, and gain an appreciation for their role in maintaining the agreements and the relationship all Canadi-
ans share with the First Nations peoples.   

As	the	next	leaders,	students	throughout	Manitoba	will	take	responsibility	for	honouring	the	Treaty	Agreements;	it	is	vital	
that they understand the relevance of these agreements within the contemporary context. To ensure all Manitoba students are 
informed	citizens,	they	need	to	be	knowledgeable	of	the	significance	the	Treaties	had	in	relation	to	the	establishment	of	the	
province and the country. 

Through Treaty education, students across Manitoba will learn to uphold a balanced perspective of the Treaties in relation to 
the First Nations peoples. Through a lens of collectivism, students will learn to appreciate their ancestral role in the Treaty-
making process and recognize the continued relationship all Canadians share with the First Nations peoples. Once students 
comprehend	this	knowledge	they	will	recognize	the	importance	of	honouring	the	Treaties;	building	democratic,	healthy,	
communities	locally	and	globally;	and	gaining	ownership	of	the	slogan,	“We Are All Treaty People”.

1.3 Learning About Treaties In Grade Two – Pedagogy 

Throughout their school experience thus far, Grade Two students have explored aspects of their individuality, family, com-
munities and globally. Good citizenship is taught and learned in these early years of a child’s life, as it is very important 
that they develop a worldview that is inclusive, accepting, and tolerant of others. In these early years, students develop the 
foundation	of	good	citizenship	so	they	will	excel	into	more	mature	and	abstract	social	concepts;	therefore,	it	is	essential	that	
they be aware of the Treaty relationship First Nations peoples share with Canada. 

In traditional times, First Nations children at this age were given responsibility to increase their roles and responsibilities 
within the tribal unit. Children were offered a variety of experiences to enhance their maturity and skills and abilities. This 
was considered and ideal time to expand their duties, as children at this age enjoy taking on new duties and extra praise 
for their efforts. As the children were becoming increasing independent, many of their family duties included communal 
responsibilities (i.e. caring of Elders, gathering wood, water). Through their many interactions with the members of the 
community provided them the opportunity to learn diverse and differing perspective from which they formed their own 
opinions. The learning process for children at this age was not entirely as result of their family’s upbringing, but was also 
developed from having the opportunity to provide citizenship duties for their community and learning from others in it.  
As a result, the children were afforded an education that was not only balanced, but guided through action and reaction. 

Learning about the Treaties in Grade Two becomes very important to provide children with a balanced perspective of the 
history of Canada and the special relationship Canada has with the First Nations Peoples. At this age, Grade Two students 
are cognizant of the diversity in their student population and can distinguish the similarities and differences between groups 
in their schools, communities and the world. Students at this age like sharing their family traditions enjoy comparing these 
to others within their society. Acceptance of other’s traditions gives students a sense of citizenship within their community 
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and giving them responsibility for their perspectives of oth-
ers. Students in Grade Two also ready to begin learn about 
their communities within a geographic area and take plea-
sure in examining the world using maps and globes. Having 
an understanding of the Treaty areas that exist in Manitoba, 
not only support the student’s knowledge of their geographi-
cal province, but also becomes aware of how the Treaty 
boundaries were established. Students at this age level are 
prepared to relate their contemporary life to the history of 
their	nation;	making	it	vital	to	offer	them	lessons	that	teach	
a First Nations Peoples’ worldview.

As Grade Two students can relate to basic economic con-
cepts by distinguishing needs and wants, it is important that 
they distinguish the relationship between the Treaty Partners as they negotiated the Treaties. If we are to build a Canada that 
is knowledgeable of its history for a balanced perspective, Treaty education is a necessity for all students. Students gain a 
greater	sense	of	connection	to	the	Treaty	community	and	its	relationship	to	others	close	and	far	away;	giving	a	greater	sense	
of meaning to the slogan “We are all Treaty people.” 

1.4 Teacher Information Sheets, Lesson Plans and Black Line Masters

The Teacher Guide includes a series of lesson plans. Each lesson plan is linked to the existing Manitoba Social Studies  
curricula and supported by:

• Teacher Information Sheets intended to provide a focused context for the topics and facilitate the teacher’s understand-
ing of the concepts to be covered in the lesson plans. 

• Instructional Lessons: provides hands-on, practical learning activities to support student knowledge.
• Black Line Masters (BLMs) which are individual tools designed to facilitate lesson plan delivery and implementation 

of Treaty education. 

The Teacher Guide for Grade Two supports an active learning approach and values the wealth of resources that exist to  
support the student learning process. 

(Classroom Teacher’s Note: Classroom teachers are encouraged to reflect on their own cultural competency by exploring 
the guide content, becoming familiar with First Nations’ Treaty concepts, and delivering the lessons that will enhance and 
support the Manitoba Social Studies curriculum. By enhancing their own learning, classroom teachers can expand their 
student’s active learning experience about First Nations peoples in Manitoba, the Treaty making process,  
and the Treaty relationship that exists today between First Nations peoples and all other peoples in Canada.) 

The	Teacher	Guide,	information	sheets,	and	lesson	plans	identify	specific	references	and	suggest	additional	resources	 
that can be utilized to enhance the student’s active learning process. Teachers are encouraged to revise the suggested learn-
ing activities in relation to the learning abilities and prior knowledge of their students, and maximize the use of all the Treaty 
education learning resources in The Kit. The use of local resources is highly recommended to nuture meaning and build 
connections.

Since all humans are children of the Creator, we are all related. Respect and kindness  
nurture good relationships and people must observe and listen to one another in order to 
gain a better understanding about the other person (TRCM, TELS, p. 59).
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2. GRADE TWO TREATY EDUCATION  
 LEARNING RESOURCES – LESSON PLANS
This section includes the eight Treaty education lesson plans, with Teacher Information Sheets for background reading 
on the key concept of each lesson plan, and the lesson plan with accompanying Black Line Masters (BLM) to support the 
implementation of the lesson.
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SUB-THEME #1: RELATIONSHIPS 
TEACHER INFORMATION SHEET

TOPIC 1.1: The Treaty Relationship –  
Trade and Bartering

Historical relations between the Newcomers (Europeans) and First Nations people in present  
day Canada, began with making agreements about trade, entering into alliances for the  

purpose of maintaining peace and friendship, and eventually evolved into Treaty-making for  
the purpose of acquiring lands and resources from the First Nations peoples.4

THE CONCEPT

The Treaty Relationship between the First Nations peoples and the Newcomers was built on a foundation of friendship, 
partnership and reciprocity. First greetings may have been disastrous for the Newcomers as they could have easily been 
decimated by the First Nations peoples, but instead they were welcomed by the Indigenous First Nations peoples into their 
communities, where they learned to survive and thrive. The relationship began in friendship, and evolved into a trading part-
nership,	each	benefitting	from	the	transactions.	As	a	result,	both	partners	had	come	to	know	one	another	and	had	learned	to	
decipher	the	needs	and	wants	of	the	other;	so	when	it	came	time	for	the	Treaty-making	process,	both	Treaty	Partners	came	
prepared to barter the terms of the Treaty 

BACKGROUND TO CONCEPT

The Treaty Relationship was one that had evolved from a century plus association that was formed on the philosophies of 
reciprocity and trade. The “give and take” practice of the Treaty partners made it an amicable transaction in negotiating the 
Treaties. Nonetheless, like any other negotiation process, the relationship was at times strained, but as we witness today,  
the	Treaty	Partners	worked	through	their	positions	to	create	the	agreements;	forever	changing	the	relationship	the	First	
Nations peoples had with the Newcomers. Alexander Morris, the Governor representing the Queen at the time of making 
Treaty 4 stated,

The Queen thinks of the children yet unborn…. Therefore, the promises we have to make to you are not for today only, 
but for tomorrow, not only for your but for your children born and unborn and the promises we make will be carried 
out as long as the sun shines above and the waters flows in the ocean…. We have no object but your good at heart and 
therefore we ask you to speak out to us, to open your minds to us, and believe that we are true and best friends, who  
will never advise you badly, for your good and that of your children. I have told you the truth, the while truth, and  
now expect to hear from the two nations and any other tribe who may be represented here.5 

During the making of Treaty 4, Ka-Ku-ish-may (‘Loud Voice’ – Principal Chief of the Crees) stated, 

I am very much pleased with that, to listen to my friends, for certainty it is good to report to each other what is for the 
benefit of each other. We see the good you wish to show us. If you like what we lay before you we will like it too. Let us 
join together and make the Treaty; when we both join together it is very good.6 

4 (Treaty Relations Commission of Manitoba, September 2011, p. 36)
5 (Morris, 1971, p. 97)
6 (Morris, 1971, p. 115)
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Clearly the Treaty relationship had been created on a level of mutual respect and on a nation-to-nation basis. Friendship  
is mentioned throughout the Treaty negotiation process as a reminder of the history the two nations had forged since the 
arrivals	of	the	Newcomers;	they	both	recognized	that	to	create	a	mutual	agreement,	it	had	to	be	done	on	the	foundation	of	
friendship and peace. Today we recognize the Treaties within the Canadian Constitution, as a nation that continued to host  
a peaceful, honourable stance on the agreements made so many years before. This is the essence of Canada. 

Children at an early age understand the principles of friendship, but may need a hands-on activity to fully grasp the  
idea	of	trading	and	bartering	between	friends;	the	following	lesson	provides	that	and	gives	students	the	opportunity	to	expe-
rience a similar process at the Treaty-making times. By offering the students the chance to experience to the barter and  
trade	method,	they	will	gain	a	greater	understanding	of	the	negotiation	process;	giving	them	a	greater	appreciation	of	the	
Treaty relationship.

Given the historical relationship of contact between the First Nations peoples and  
Newcomers, it is to be expected that there would be some acceptance of each peoples’  
ways of knowing and being as both people moved into a relationship of co-existence  
(TELs, 2011, p. 70).
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LESSON PLAN:

Topic 1.1: The Treaty Relationship –  
Trade and Bartering
Grade Two

THEME:  The Treaty Relationship

SUB-THEME 1:  Relationships

TOPIC 1.1:  The Treaty Relationship – Trade and Bartering 

Lesson Overview:

Students will relate to the Treaty Relationship by engaging in an activity of trading and bartering. It teaches the students the 
concept	of	reciprocity	and	mutual	benefit.	The	students	will	use	a	bartering	system	to	retrieve	a	list	of	needs	and	then	collect	
personal wants. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1.	 Recognize	the	Treaty	Relationship	between	First	Nations	peoples	and	the	Newcomers;	

2. Comprehend the concepts of “trade and barter” that appreciate the relationship that grounded the Treaty negotiations. 

Links to Manitoba Social Studies Curriculum: 

2-KI-007 Give examples of factors that shape who they are. 

2-KH-025	 Relate	stories	of	significant	events	and	people	in	their	local	community’s	past.	

2-KH-025A	 Relate	stories	of	significant	events	and	people	in	their	local	Aboriginal	community’s	past.

2-KP-035	 Identify	possible	sources	of	conflict	in	groups	and	communities.	

2-VI-006A  Demonstrate interest in the shared experiences and stories of members of Aboriginal communities  
   in Canada. 

2-VI-004 Be willing to consider diverse points of view.

Materials Required:

• The Hand Shake book and mini-books (prepared in advance)
• 1 paper bag for each student that contains only 1 of the following “need” items below. 

Teacher to mark the item on the bag, so the Teacher knows which “need” item was  
originally in the bag. 

• Varying amounts of the following supplies to be used for trade and bartering:

• balloons      •   pennies      •   gum      •   marbles 
 
 

“NEED” ITEMS:

• 1 Eraser

• 1 Pencil

• 1 Lollipop

• 1 Sticker

• Any 1 Coupon
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• Post a list of needs in classroom: Needs sticker, eraser, pencil, lollipop, any one coupon (BLM 1.1.1 List of Needs  
for Bartering and Trading)

• Posted rules for game (BLM 1.1.2 Rules of Barter Game)

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) Gather students in large group.

b) Read, The Handshake Book and have students read along with you with their  
 mini-books. 

c) Emphasis on the bartering process between the Newcomers and the First Nations  
 peoples i.e. fur trade, Treaty negotiation.

d) Lead student discussion: 

 • Why did they trade furs? What did each partner get by trading? (what they needed,  
  what they wanted – First Nations Peoples: tools ,weapons, horses; Newcomers:  
  furs, money [when they returned back to Europe]).

 • When they were negotiating the Treaty, were they trading? (Yes, Newcomers were  
  trading the privileges to First Nations peoples and First Nations peoples were  
  sharing the land).

e) Ask students: What happens when a person has to barter and trade? (they have to give  
 something away to get something they want)

Acquire

What strategies facilitate learning 
for groups and individuals? 

a) Inform the students that they will play a game called “Barter Bag.” Give each student  
 a bag with various materials with the direction that he/she cannot open the bag until  
 told to do so. Each bag contains varying materials (example – 2 pencils, 5 pieces of  
 gum, 4 pennies, 1 lollipop, and a sticker, while another could contain 2 coupons, one  
 eraser, four pennies, and five balloons). Direct the attention of the students to a posted  
 list of needs hung in the classroom – BLM 1.1.1.

b) Explain rules of the game to the students – BLM 1.1.2.

c) Explain that the students have 15 minutes to trade and barter and afterward, the class  
 will share how successful each student was. Have the students read the directions  
 aloud to check for understanding. 

Apply

How will students demonstrate 
their understanding?

a) Following the game, have students share their trading and bartering success and  
 discuss the process of bartering. 

b) Revert the discussion to the Treaty-making process ask students: Was it the same  
 process? (yes) Did the Treaty Partners give and take to make the agreements? (yes) Was  
 it mutually beneficial for both? (Yes)

c) If time permits: Ask students to list strengths and weaknesses of the Trade and barter  
 process. 

Further Learning:

• Re-act	the	Treaty	negotiations	through	role-modeling;	each	team	identifies	their	needs	and	barters	with	the	other	team	 
to	come	to	a	final	agreement.	

Assessment:

Reference Available

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca
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BLM 1.1.1: List of Needs for Bartering and Trading

• Eraser

• Pencil

• Lollipop

• Sticker

• Any 1 Coupon
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BLM 1.1.2: Objectives & Rules of Barter Game

Objectives:

• to practice the art of bartering and trading;

• to keep at least one of the ‘need’ items;

• to barter and trade additional items;

Rules:

1. In order to keep all the items in their bag, students must have at least one of the 
“need” items in their bag: sticker, eraser, pencil, lollipop, any one coupon. 

2. If a student has one of the “need’ items in their bags, they must trade it for different 
one. Bags will be pre-identified with the original “need” item. 

3. To retrieve a needed item, students should trade with others by swapping something 
from their bag, (e.g., one pencil may be exchanged for 3 pieces of gum).

4. There are enough needs for each student to have only one, so the students must 
work cooperatively and fairly to help everyone retrieve one “need” in their bag. 

5. After students have secured the one “need” item, they can continue trading for any 
other items they may want.
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SUB-THEME #1: RELATIONSHIPS 
TEACHER INFORMATION SHEET

TOPIC 1.2: The Treaty Community –  
Building our Treaty Community

With education, students will have a better understanding of the history of  
First Nations Peoples and their struggles throughout history.7

THE CONCEPT

The Treaty Community is a concept all Canadians need to embrace as we move forward in building a nation that is knowl-
edgeable of the Treaties and have accepted them as their own. Treaties were created as a result of two nations establishing 
an	agreement	in	the	benefit	of	both	partners.	As	more	Canadians	gain	a	sense	of	awareness	that	as	members	of	the	Treaty	
Community, they share the responsibility to respect and honour the Treaties within their lifetime and this is a gift their chil-
dren and grandchildren will also inherit as their successors. 

BACKGROUND TO CONCEPT

Prior to the public campaign to educate Canadians about the Treaties in Canada, for the most part, the thought has been that Trea-
ties primarily favoured the First Nations peoples. As a result of the misconception, the concept of a Treaty Community has yet 
to evolve into a thriving train of thought in Canada. Treaty education provides an opportunity to learn in classrooms. As children 
begin to understand their place in the Treaty story at an early age, the community spirit will continue to blossom and grow. 

Children in Grade Two are very aware of community within its physical sense, but may need more guidance to recognize 
that communities do exist beyond mere geographical location. They need to comprehend and ‘feel’ those principles that 
build	a	community;	whether	it	is	a	physical	or	social	community.	To	begin	to	understand	this,	they	will	need	to	appreciate,	
that in order for a community to exist harmoniously, there must be a degree of mutual respect by its members. Students need 
to	become	aware	that	people	can	form	a	community	by	having	common	beliefs,	a	shared	identity	or	defining	themselves	in	
terms of each other. Students also need to be cognizant that the concept of ‘community’ is a state of mind between people 
who	share	similar	values	and	beliefs;	a	sense	of	belonging.	The	development	of	a	community	evolves	from	feeling	other	
people accept each other as equal and treat each other as such. When people decide to enter, join or form a community, they 
do	it	for	personal	reasons;	for	a	sense	of	connection	and	togetherness.	

7 (Treaty Relations Commission of Manitoba, September 2011, p. 78)
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The Treaty Community concept acts to build upon the existing good relationship that has been experienced as a result of 
the Treaty-making process and take it the next level by having all Canadians claim they too are Treaty, as the successors of 
their ancestors who forged the agreements. Students should also realize that the Treaty-making process does not just remain 
in	history;	it	is	occurring	in	Canada	and	many	First	Nations	peoples	in	the	province	of	British	Columbia,	Quebec,	the	
Northwest	Territories	and	the	Maritimes;	so	the	Treaty	process	remains	active	in	their	life-time.	By	virtue	of	the	existence	
of Treaties that happened over a hundred years ago or that are currently underway, all Canadians are members of the Treaty 
community. Offering this knowledge to young students through relevant connections can make the future Treaty relation-
ship much more amicable for those yet unborn. Through the following lesson, students will gain a sense of belonging and 
connection to the ancient Treaties and come to realize that they too are members of the Treaty Community.
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LESSON PLAN:

Topic 1.2: The Treaty Community –  
Building our Treaty Community
Grade Two

THEME:  The Treaty Relationship

SUB-THEME 1:  Relationships

TOPIC 1.2:  The Treaty Community – Building Our Treaty Community 

Lesson Overview:

Students	will	learn	concepts	of	community	cooperation	to	reflect	on	the	principles	of	good	citizenship	and	community	
building. They will relate to the concept of a ‘Treaty Community” as a group of people and will identify their individual 
responsibility and role as a citizen of the Treaty community. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Appreciate the Treaty relationship they share as Canadians.

2. Realize that they belong to the Treaty community.

3. Recognize their role and responsibility as a Treaty citizen. 

Links to Manitoba Social Studies Curriculum: 

2-KC-001 Recognize that all members of communities have responsibilities and rights.

2-KC-004	 Identify	the	defining	characteristics	of	communities.		

2-KP-034 Give examples of ways in which they may demonstrate leadership. 

2-VC-003 Value being a member of the Canadian community. 

Materials Required:

• Blown	up	balloons	(depending	on	size	of	class:	1	per	2	students;	with	extra)
• Strips of paper (white or construction)
• Glue, scissors
• Access to a larger space other than the classroom, if the student body is at its maximum.
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) Determine if the classroom space is adequate for this lesson. Note in the “acquire”  
 section (d) they will be doing a ‘linking’ exercise that requires space.

b) Gather students in large group. (Optional: Summarize The Handshake story). Lead  
 student discussion: 
 • Are all Canadians Treaty people? (Yes) Why? (Both Newcomers and the First  
  Nations made the Treaties). 
 • Does this mean that all communities are Treaty communities? (Yes, communities  
  were established as a result the Treaties. Newcomers were able to settle and  
  build communities on lands that First Nations agreed to share through the  
  Treaty-making process). 
 • Is a community just a town or a village, or can it be a group of people? (It can be a  
  group of people too).

c) Inform students that they are going to be Treaty partners. Pair off students into groups  
 of two and provide each with a blown-up balloon. Instruct them that it’s their  
 responsibility to pass the balloon to the next person without using their hands. 

d) After all groups have completed the task, the teacher will ask, “What did you need to  
 do to get the job done?” (Cooperate, communicate, give suggestions, both have to  
 agree). Teacher will list on the board/chart paper, etc. 

Acquire

What strategies facilitate learning 
for groups and individuals? 

a) Inform the students that they are going to make a Treaty community chain. Explain that  
 Treaties were created as a result of two nations establishing an agreement in the  
 benefit of both partners: First Nations peoples and all Canadians. Inform students that  
 they too belong to the Treaty community as Canadian citizens. 

b) Inform students that chains are made of links. A chain is strong and hard to break. A  
 community is much like a chain; it is formed by responsible citizens that are linked  
 together to live peacefully and create a good community. 

c) Give two strips of construction paper to each student. Ask them to write down one  
 responsibility per strip of paper they have as a citizen in their Treaty community  
 (e.g., I pick up litter; I help the Elders; I tell my parents about vandalism; etc). 

d) When the students finish writing on their strips, instruct them to work together to link/ 
 connect all the strips together (staple, tape, glue) and each child stands by their links.  
 Ensure that there is adequate room for this exercise.

Apply

How will students demonstrate 
their understanding?

a) Once the chain is complete, instruct students to make huge circle and link the final  
 two ends together. Have students take turns reading one of the strips, closest to them,  
 to the rest of the class.

b) Reinforce the concept that this is how the Treaty community was made, by people  
 working together in cooperation. 

c) Display the Treaty community chain in a public location by beginning the link at one  
 random place and meandering the chain of links in the space, ensuring the last link is  
 joined to the original link at the starting point.

Further Learning:

• Teachers are encouraged to take the key concepts in this lesson plan and integrate them into a new lesson plan in 
another subject area.

Assessment: 
Reference Available

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at  
http://www.trcm.ca
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SUB-THEME #2: TRADITIONAL TEACHINGS 
TEACHER INFORMATION SHEET

TOPIC 2.1: Stories and Oral History –  
The Tradition of Storytelling

First Nations Peoples’ history and knowledge is orally transmitted by ‘keepers’  
who recollected the events which they saw, heard or took part in.8

THE CONCEPT

Many First Nations peoples share the traditional practice of story-telling as a means of retaining their oral history, passing 
down through the generations the record of their people. The narrative approach has also been an effective means of instruc-
tion and educational attainment. First Nations peoples believe that the act of story-telling goes far deeper than just being a 
form of entertainment, but more importantly, it is a means of communicating the fundamental philosophies of their people. 

BACKGROUND TO CONCEPT

One	significant	approach	First	Nations	Peoples	have	traditionally	utilized	to	transfer	their	knowledge	to	the	following	gen-
erations was to recount their history through storytelling through narration, they passed on valuable information about their 
philosophies, values, beliefs, and ways of life. First Nations peoples credit the oral history practice as a fundamental means 
in keeping the cultural teach-
ings relevant in today’s society 
and that through the practice, 
many people have learned the 
stories of their ancestors that 
are still honoured and prac-
ticed today. 

The oral tradition has sup-
ported the preservation of the 
cultural knowledge of the First 
Nations peoples. Stories were 
told to explain the creation 
of the universe, and the life 
that exists on Mother Earth. 
Trickster tales were told to 
teach lessons and to entertain. 
Stories were told to teach 
about the way of life the First 
Nations Peoples practiced and 
skills that were necessary to 

8 (Treaty Relations Commission of Manitoba, September 2011, p. 52)

The First Nations people have always 
maintained that oral history is a credible 
form of knowledge transmission and 
must be recognized as a valid method as 
any other. The Gitxsan and Wet’suwet’en 
First Nation people of British Columbia 
took the issue of recognizing oral history 
as evidence in land claim settlements all 
the way to the Supreme Court and won! 
Canadian Supreme Court Chief Justice 
Antonio Lamer wrote, “The laws of evi-
dence must be adapted in order that this 
type of evidence can be accommodated 
and placed on an equal footing with the 
types of historical evidence that courts 
are familiar with, which largely consists 
of historical documents” (Delgamuukw v. 
British Columbia [1997; Delgamuukw III], 
para. 87). 

Picture source: Monet, D; Wilson, S. 
(1992)
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support that way of life. Stories varied from tribe to tribe, and the First Nations peoples primarily told stories relative to their 
local environment, situation, events, etc. Although the different First Nations Peoples had varied versions of their stories, 
they also shared themes in the overall key messages related to such cultural teachings and practices as traditional values, 
protocols, and principles of communal life.

Oral history learning activities provide a way for students to learn history by bringing relevance to a story from long past  
to their experience. Oral history projects can begin with storytelling activities and can lead into more in-depth process  
(i.e. interviews with family or Elders). With appropriate supervision and direction, students can also utilize the Internet to 
search oral history accounts. 

Children love stories! Stories tell children so much about the world they live in and the people and animals they share it 
with. Story-time is an exciting time for children as they truly enjoy having their imaginations stimulated with stories of the 
past, and their relevance to their current lives. 

In this lesson, students will gain an appreciation for the First Nations Peoples’ traditional practice of storytelling and oral 
history. Through the exercise, they will gain knowledge of key concepts regarding the Treaties and gain a greater connec-
tion to the historic relationship First Nations peoples have with Canada. Students will construct their own stories based on 
the illustrations presented in the Treaty ABCs and present these to their peers. Through the exercise, students will connect 
to the traditional practice of story-telling and oral history preservation. It gives them the opportunity to tell and hear stories 
about the Treaty picture and the fundamental concepts it illustrates. Students develop their own story based on the imagery 
presented in the Treaty ABCs and by doing so are creating memories not only of the story they develop, but also essential 
Treaty teachings. Not to mention they will love creating their own stories! 
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LESSON PLAN:

Topic 2.1: Stories and Oral History –  
The Tradition of Storytelling 
Grade Two

THEME:  The Treaty Relationship

SUB-THEME 2:  Traditional Teachings

TOPIC 2.1:  Stories and Oral History – The Tradition of Storytelling 

Lesson Overview:

Students will relate to the traditional practice of storytelling through a hands-on activity that requires they plan the story, 
write it and present it to the whole class. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Appreciate the First Nations peoples’ storytelling tradition.

2. Relate to the practice of oral history. 

3. Recognize that storytelling is essential way to learn about the past. 

Links to Manitoba Social Studies Curriculum: 

2-KI-008 Recognize that their elders, ancestors, and communities connect them to the past, present, and future. 

2-KI-008A Recognize that their elders, ancestors, and communities connect them to the past, present, and future. 

2-KI-010 Identify their heritage and culture.

2-KI-010A Identify their heritage and culture.

2-KH-025	 Relate	stories	of	significant	events	and	people	in	their	local	community’s	past.	

2-KH-025A		 Relate	stories	of	significant	events	and	people	in	their	local	Aboriginal	community’s	past.

2-VH-008 Value personal connections to stories of their community’s past. 

2-VH-008A Value personal connections to stories of their Aboriginal community’s past. 

Materials Required:

• Treaty ABCs in the Kit, and 1 photo-copy of each letter

• Puppet from the Kit

• Treaty ABCs writing sheet (BLM 2.1.1)
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) Gather students in a larger group and provide a brief description of the Treaty  
 relationship the Newcomers and First Nations peoples had throughout their  
 collective history.

b) Inform the students that story-telling was a fundamental approach for First Nations  
 peoples to retain their history called “oral history” and it is still practiced today by  
 skilled story-tellers, Elders, historians, etc. 

c) Inform students that pictures also tell stories and that every picture has a story;  
 sometimes if the story is not known, a story can be created from the person looking at  
 the picture. 

Acquire

What strategies facilitate learning 
for groups and individuals? 

a) Consider introducing one of the puppets as the narrator of The Treaty ABCs. Present  
 the Treaty ABCs to students and give a brief description of each picture. Invite students  
 to provide input as to what the story might be for each letter picture.

b) Teacher will tack up (sticky tack) all the Treaty ABCs on a wall or chalk/whiteboard.

c) Inform students that they are to choose one letter, and take the photo-copy version  
 of the letter, along with a Treaty ABC writing sheet – BLM 2.1.1. 

Apply

How will students demonstrate 
their understanding?

a) Instruct students to write a story describing the picture of the Treaty ABCs that they  
 chose.

b) Students can attach the Treaty ABC picture to the Treaty ABC writing sheet (staple,  
 tape, glue etc).

c) Students will read their story to the rest of the class. 

Further Learning:

• Have students conduct interviews to explore family oral history. Consider the use of the following websites:

(a) http://www.le.ac.uk/emoha/training/no9.pdf 

(b) http://www.youthstorytelling.com/toolbox/KindredKeepsakes.pdf 

• Teacher resource: Canadian Oral History Association retrieved at: http://www.canoha.ca/ 

Assessment: 
Reference Aviable

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca
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BLM 2.1.1: Treaty ABC Story

________________________________________

Story Title

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

Author: _____________________________
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SUB-THEME #2: TRADITIONAL TEACHINGS 
TEACHER INFORMATION SHEET

TOPIC 2.2: Teachings, Stories about Values:  
Respect & Sharing – The Pipe Teachings

The smoking of the pipe is more than a handshake of friendship; it contains  
a spiritual connection with the Creator as a witness of solemn oath.9

THE CONCEPT

First	Nations	peoples	consider	the	pipe	a	sacred	tool	that	is	used	to	send	messages	to	the	Creator.	The	pipe	is	filled	with	the	
ancient traditional medicine of tobacco along with prayers that are forwarded by the pipe carrier on behalf of himself or  
others;	it	is	recognized	as	a	key	instrument	in	First	Nations	peoples’	traditional	spiritual	practices.	At	the	Treaty-making	
times, First Nations peoples offered to smoke the scared pipe to sanction the Treaty agreements by invoking the Creator as a 
witness. 

BACKGROUND TO CONCEPT

The pipe ceremony continues to be a central ceremonial tradition and spiritual activity for First Nations peoples. The pipe 
is	very	sacred	to	the	First	Nations	peoples	and	is	considered	a	highly	significant	ways	to	connect	with	the	Creator.	The	pipe	
represents a sacred tool or instrument to send prayers to the Creator. 

Various	tobaccos	are	Indigenous	to	North	America	and	it	was	the	First	Nations	peoples	who	first	used	it	to	smoke	in	their	
pipes.	First	Nations	peoples	also	used	a	mixture	of	various	herbs	like	Kinikinik,	which	was	sometimes	mixed	with	tobacco;	
Kinikinik comes from the bark of the red willow tree. There were trade routes where various pipes, tobaccos, herbs, beads 
and shell were traded among First Nations peoples long before the Newcomers arrived. 

From	the	first	meetings	with	the	Newcomers	and	in	the	Treaty-making	time,	to	events	today,	First	Nations	peoples	utilize	
the pipe to sanction major events. The pipe ceremony is regarded as a means to speak the truth to the Creator and that any 
agreements made with the pipe were to be honoured as they were made in the witness of the Great Spirit. It is unimaginable 
to the First Nations peoples to break his/her word after smoking the pipe.10 

During the signing of Treaties a pipe ceremony was always conducted because the First Nations peoples believed that smok-
ing the pipe would secure the agreement in the eyes of the Creator. The First Nations peoples believed that no-one would be 
foolish enough to lie or go back on their word once the pipe was smoked because the pipe was the vehicle for carrying their 
word	up	to	the	Creator;	in	return,	a	blessing	would	descend	from	the	Creator	to	the	individuals	smoking	it.	Smoking	of	the	
pipe is a highly spiritual activity that demonstrates honesty, truth and honour by those who touched and smoke the pipe. 

In our field research, we have found that much significance is attached to the pipe ceremony conducted prior to the 
meeting with the treaty commission. In fact, we have found that, according to Indian tradition, religious formalities are 
as important and as significant as the subject of the matter at hand, whatever that subject may be. It is an Indian cus-
tom to conduct those formalities before undertaking any matters of importance. The purpose of this tradition is that the 
Indians have utmost and absolute belief in the sacredness of the pipe. In the presence of the pipe, only the truth must be 
used and any commitment made in its presence must be kept. In that sense, then, the only means used by the Indians to 
finalize an agreement or to ensure a final commitment was by use of the pipe. The pipe, of course, being an absolutely 
vital element of the Indian’s spiritual beliefs, has many other purposes (Taylor, 1985).

9 (Treaty Relations Commission of Manitoba, September 2011, p. 72)
10 Taylor, John L., 1985. Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100028706 
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In this lesson through Elder teaching(s), students will be introduced to 
the pipe and relate these to the use of the pipe during Treaty-making. 
They will recognize that the pipe represents the relationship they have 
in relation to Treaties and their personal connection to them. 

John Tod, a Fur Trader with the Hudson Bay Company, noted the ritual 
of the pipe ceremony that was conducted before any talks of trade 
could begin:

“Having landed, the Indian captains responsible for trading made 
their way to the chief factor for a ceremony of greeting based on 
traditional ritual of the tribal council. The pipe ceremony began 
with the burning of sage or sweet grass to symbolize purification 
and cleansing. The ceremony itself was the passing of the peace 
pipe; smoking it symbolized divine friendship and trust among the 
First Nations. The chief factor would point the pipe in the four 
directions (North, West, South, and East), smoke the pipe, and 
then pass it to the chief Indian trading captain. The chief trading 
captain repeated the actions of the factor, then passed the pipe around the whole party, clockwise (the direction of the 
sun), with each man smoking in turn. During this time, no talking was initiated. Once the pipe was completely smoked, 
it was returned to the chief factor who then twirled the pipe four times above his head before placing it on the table. The 
Indians concluded the ceremony with a resounding “Ho”, meaning “it is so.” Then talking and trading could begin”. 

Source: bcheritage.ca/tod/adventure/f_nation/furtrade.htm  
Picture of Treaty of Fort Greenville: Source: www.uppercanadahistory.ca/fn/fn2.html
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LESSON PLAN:

Topic 2.2: Teachings, Stories About Values:  
Respect and Sharing – The Pipe 
Grade Two

THEME:  The Treaty Relationships

SUB-THEME 2:  Traditional Teachings

TOPIC 2.2:  Teachings, Stories about Values: Respect & Sharing – The Pipe 

Lesson Overview:

Students will be introduced to concepts associated with a First Nations peoples’ pipe, which were utilized by the First 
Nations peoples at the time of the Treaties and continue to be practiced today. A large part of this lesson will be about  
listening, showing respect, and sharing knowledge in the oral tradition as demonstrated by the Elder and later by the  
students	in	their	debriefing	session.	

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Appreciate the First Nations peoples’ traditional pipe as a scared element utilized at the time of Treaty to sanction  
the agreement.

2.	 To	recognize	the	significance	the	pipe	ceremony	has	for	the	First	Nations	peoples	and	its	relation	to	their	cultural	 
beliefs and ways of knowing. 

Links to Manitoba Social Studies Curriculum: 

2-KI-006 Identify cultural groups in their local communities. 

2-KI-008 Recognize that their Elders, groups, and communities connect them to the past, present and future. 

2-KI-008A Recognize that their elders, ancestors, and communities connect them to the past, present, and future. 

2-VH-008 Value personal connections to stories of their community’s past.

2-KI-010 Identify their heritage and culture.

2-KI-010A Identify their heritage and culture.

2-KH-025	 Relate	stories	of	significant	events	and	people	in	their	local	community’s	past.	

2-KH-025A		 Relate	stories	of	significant	events	and	people	in	their	local	Aboriginal	community’s	past.

2-VH-008 Value personal connections to stories of their community’s past. 

2-VH-008A Value personal connections to stories of their Aboriginal community’s past.
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Materials Required:

• Treaty Essential Learnings: The Treaty Experience in Manitoba – References to pipe and pipe ceremony at the time  
of Treaty-making 

• Teacher Information Sheet: Lesson 2.2, p. 29

• Information Sheet for Teachers: General Protocols for Classroom Teachers to Observe in the Kit.

• Invited	Elder	to	give	a	teaching	about	the	pipe	and	its	significance	to	the	Treaty-making	process.

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) Introduce the importance of the pipe to First Nations peoples in their ceremonies  
 that are conducted to honour special events and occasions, such as Treaty-making.

b) Engage students in a discussion to explore:

• What they know about First Nations peoples’ practices that include the “pipe”.  
 List responses.

• What they would like to ask the Elder about the pipe? 

Examples of possible key questions:

• What is the pipe made of? (all natural products – wood, stone, etc)

• What is used to smoke the pipe? (tobacco and/or a mixture of medicines)

• Who can smoke the pipe? (Pipe Holders, those invited to smoke)

• Why was the pipe important to Treaty-making? (through ceremony it helped to  
 create a bond between the Treaty Partners with the Creator as witness to the  
 promises they made to each other)

c) Prepare students to observe the protocols associated with an Elder’s visit to the  
 classroom. See suggestions in the Kit. Emphasize the importance of listening and  
 asking questions to facilitate understanding. 

Acquire

What strategies facilitate learning 
for groups and individuals? 

a) Invite a community Elder to come and provide an explanation of a First Nations pipe  
 and why it was used at the time of Treaty-making. Ceremony may be shared at the  
 discretion of the Elder.

b) Encourage students to ask questions.

c) Allow students to gift the Elder to demonstrate respect, sharing, and reciprocity of  
 giving and receiving. 

Apply

How will students demonstrate 
their understanding?

Review the Elder’s visit and some of the key messages that the students retained.  
Reinforce the importance of listening and clarifying communications for mutual  
understanding. Address any misconceptions.

Further Learning:

• Write	a	poem/story	about	the	pipe	its	significance	to	Treaty-making	and	the	Treaty	partners	(First	Nations	peoples	 
and the Crown (Canada).

Assessment: 
Reference Available

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca
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SUB-THEME #3: HISTORY 
TEACHER INFORMATION SHEET

TOPIC 3.1: The Ancient World View is in  
the Language – Seeing the Language
THE CONCEPT

First Nations peoples’ languages varied across the country as the Crown’s (Canada) representatives travelled to forge  
Treaties;	each	group	they	met	with	had	a	distinct	ancestral	language.	To	negotiate	the	terms	of	the	Treaty,	Interpreters	
accompanied the Treaty-making delegation to facilitate the dialogue with the First Nations peoples. Although highly diverse 
in dialect, a commonality that the First Nations languages share is that they are very visual and through translation a non-
speaker can really “see” what it is the language speaker is describing. If the description fell short of the meaning or was 
slightly inaccurate, the translation would also be skewed. 

BACKGROUND TO CONCEPT

Language	is	at	the	root	of	every	First	Nations	peoples’	culture.	Linguists	have	classified	the	First	Nations	languages	into	
twelve	separate	groups	of	approximately	fifty	languages.	There	are	five	distinct	First	Nations	languages	in	Manitoba:	 
Ojibway, Cree, Dene, Oji-Cree and Dakota. The First Nations peoples identify themselves belonging to one or more lan-
guage groups and often interpret their environment through their use of their language. The identity of a people is in part 
created	by	their	ancestral	language,	influencing	their	lifestyles	and	cultural	practices.	

At the time of the Treaties, the Crown’s (Canada’s) representative was accompanied by interpreters to support the cross-
communication between them and the First Nations peoples. Usually the interpreter was a paid servant of the Crown  
(Canada). It was the interpreter’s role to ensure both sides could understand the concepts and meanings associated with each 
of	their	specific	languages.	First	Nations	peoples	to	this	day	assert	that	there	were	issues	with	the	process	of	interpretation,	
not to mention biased as the interpreters were loyal to their employer. First Nations peoples have always claimed that there 
were	specific	meanings	envisioned	by	the	First	Nations	peoples	and	oral	promises	made	by	the	Commissioner	that	were	
not included in the written text. The opportunity to fully understand each other primarily relied on the interpretation. If the 
interpretation was faulty, so was the understanding. The “outside promises” associated with Treaty 1 (1871) has remained an 
outstanding issue related to the Treaty negotiations and promises that were made at that time. This is one example as to how 
interpretation may have impacted what terms became part of the Treaty agreement, or not. Two very different worldviews, 
combined with the nuances of different languages created additional challenges for communication and interpretation. 
Translation and interpretation has been a highly contentious issue for First Nations peoples. It remains an area requiring 
harmonization.
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LESSON PLAN:

Topic 3.1: The Ancient World View is in  
the Language – Seeing the Language
Grade Two

THEME:  The Treaty Relationship

SUB-THEME 3:  History

TOPIC 3.1:  The Ancient World View is in the Language – Seeing the Language 

Lesson Overview:

Students will gain an appreciation for the visual nature of the First Nations peoples’ languages. Through a listening  
activity, students will illustrate a description of a First Nations peoples’ word. Students will relate to the issues that existed  
in the translation process at the Treaties. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Recognize that First Nations peoples have their own distinct languages in Manitoba.

2. Appreciate the complexity to interpreting a First Nations language. 

3. Relate to the interpretation issues that existed at time of the Treaty. 

Links to Manitoba Social Studies Curriculum: 

2-KI-006 Identify cultural groups in their local communities. 

2-KI-007 Give examples of factors that shape who they are (language)

2-KI-009 Describe groups which they identify. 

2-KI-010 Identify their heritage and culture

2-KI-010A Identify their Aboriginal heritage and culture

2-KI-013 Recognize that Aboriginal, francophone, and other cultural communities are part of the  
   Canadian community. 

2-KI-015 Recognize that a variety of languages are spoken in Canada.

Materials Required:

• Use and post Map of Manitoba Treaty areas and First Nations communities found in the Kit.

• Invite	a	reputable	guest	speaker	who	is	fluent	in	a	First	Nations	language	(literacy	in	the	language	would	be	an	asset).

• BLM 3.1.1 Ojibway Language Words and Descriptions of the Animals in the book The Seven Teachings 

• BLM 3.1.2 Student Worksheet: What’s on my scroll?
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) Introduce concept of First Nations languages and the diversity that exists in Manitoba.  
 Use the maps to illustrate diversity. Engage students in discussion about challenges of  
 communication; and importance of language to a peoples’ identity.

b) Invite a person from the community or school who can speak the language (Ojibway,  
 Cree, Dene, Oji-Cree, Dakota) to come and speak to the students in the language (best  
 if no English is provided at the time of presentation – it may be used later to facilitate  
 student’s understanding of the complexities in language, interpretation,  
 understanding, and developing a relationship).

c) Invite group discussion: Ask the students how they feel about not being able to  
 understand that person. Tell the students that is also how some First Nations peoples 
 speak their language, feel when they go away from their community to a place where 
 no-one else speaks it. 

Acquire

What strategies facilitate learning 
for groups and individuals? 

a) Ask students to think about how it might be for the two parties: Crown (Canada) and  
 First Nations peoples who were making the Treaties. 

Optional: have students look at the pictures in their little The Hand Shake book to 
relate to the scene at that time. Invite discussion: 

• Would it have been difficult to communicate?

• Why? (didn’t know the language, may have different meanings, cause  
 misunderstandings).

b) Inform the students that they are going to experience what it is like to see out an  
 Ojibway’s persons’ language (use language relative to your location) and what it might  
 have felt like to have two or more different languages at the time of the Treaties.

c) Give each student a blank piece of paper (one for each animal to be described) with a  
 set of crayons or other coloring tools. 

d) Instruct students to draw what they hear as the Teacher dictates the descriptions for the  
 animals (BLM 3.1.1).

e) Once they are done, show them the picture of the animal they were drawing.

Apply

How will students demonstrate 
their understanding?

a) Give each student the worksheet (BLM 3.1.2), which they will describe something  
 (i.e. pet, family, friend, object, etc) and reveal the identity on the opposite page. 

Further Learning:

• Introduce and read the Book: The Seven Teachings (Courchene, 2006) found in the Kit as a contemporary tool for 
teaching which uses the English language to communicate First Nations peoples’ teachings and worldview. Discuss  
the teachings that are provided. 

Assessment: 
Reference Available

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca
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BLM 3.1.1: Ojibway Language Words and Descriptions of the  
Animals in the Book the Seven Teachings (Courchene, 2006)

Eagle: Kinew 
This animal is known to the First Nations peoples as the messenger to the Creator, who takes prayers 
and messages to Creator. It has many feathers and can fly high in the sky and he moves his head from 
side to side, watching everything below him. His beak is sharp to lead his way in clouds. He sits very 
majestic (proud) and can see very far into the distance. 

Buffalo: Iskote pishike 
This animal is known to the First Nations peoples for sharing its meat for the First Nations people to 
survive. When this animal comes roaring through the prairies, clouds of dust surround it and the earth 
shakes. They are covered in thick fur and have a hump on its shoulders; it has huge hooves and large 
horns. 

Bear: Mukwa 
This animal is known to the First Nations peoples as healer and protector of the people. It is large and 
walks on four legs forging in the forest. It loves eating berries, bugs and meat. It can smell for long  
distances and uses its nose to detect food sources. 

Sasquatch: Sabe 
Some people don’t think this animal is real, but it is real for the First Nations peoples and consider it 
very sacred in their culture. It is a huge animal that stands on its legs like a human and is very hairy all 
over its body. Some people think it looks like a huge up right ape. There are stories about this animal 
all across the world, but no-one has ever captured it. 

Beaver: Amik  
First Nations peoples recognize this animal as being a hard worker. It can swim fast because he has 
strong legs and arms and has an oily fur to help it glide through the water. It also has very strong teeth 
and mouth and can hold a branch in its mouth and carry it to its home which it made by putting a lot of 
branches together. Its house is in the middle of pond or river and it swims under the water to enter into 
its home. 

Wolf: Min-a-gun 
First Nations peoples recognize the power and cunning of this animal. It lives in packs who hunt 
together to have a successful hunt; it loves to eat meat and lives in the forest. We have pets who look 
similar. 

Turtle: Makinak  
First Nations peoples consider the turtle to be very close to being a messenger of the Creator and a 
teacher of patience that carries much knowledge. It walks very slowly and has hard shell to protect it 
from predators. 
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BLM 3.1.2: Student Worksheet: What’s on my scroll?
Instructions: Students will write a description of an animal and write the animal’s identity on the back 
of the sheet. 
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SUB-THEME #3: HISTORY 
TEACHER INFORMATION SHEET

TOPIC 3.2: Newcomers and First Nations Peoples’ 
Worldviews & Lifestyles 

Worldview: A comprehensive view or philosophy of life, the world, and the universe. It is the view  
of life that shapes how people interact and respond to the world around them; it influences, shapes  

and interprets what people experience and provides them with a sense of vision for the future.11

THE CONCEPT

The Newcomers brought a new way of life with them when they settled in Canada. They shared their lifestyles with the 
First Nations peoples, and First Nations peoples shared some of their lifestyle practices, some of which were adopted by 
both.

BACKGROUND TO CONCEPT

Imagine	you	are	a	settler	reaching	the	land	of	a	new	country	for	the	first	time,	what	a	wondrous	sight	that	must	have	been!	
Fortunately for the Newcomers, the First Nations peoples welcomed them into their territories and communities. They 
showed	them	ways	to	survive	the	harsh	climate.	Through	the	first	years,	a	spirit	of	friendship	and	camaraderie	was	initiated;	
a new relationship had been born. 

When the Newcomers arrived they came with different languages, a different worldview, and different lifestyles. These 
differences made it challenging to develop new friendships with the First Nations peoples who also had a very different 
way	of	life;	but	both	peoples	were	interested	in	developing	a	relationship	so	they	made	efforts	to	understand	each	other.	
The	Newcomers’	lifestyle	practices	included	finding	a	suitable	piece	of	land	to	settle	on	and	build	a	permanent	home.	This	
was	different	from	First	Nations	peoples	traditional	lifestyles	which	were	influenced	by	their	food	and	life	sources	(animals,	
berries,	plants,	fish,	medicines,	etc.),	making	them	more	flexible	and	able	to	move	to	different	territories	with	the	seasons.	
Over time, as they lived together and interacted, they also learned from each other and adopted and adapted some lifestyle 
practices as their own. Today, both peoples live side by side in the cities and in adjacent communities. The arrival of New-
comers continues to this day, with the arrival of peoples from distant lands. The Newcomers today are referred to as ‘New 
Canadians’. It is equally important for them to learn about our shared history.

The	Canada	we	know	now	was	developed	through	the	efforts	of	both	the	First	Nations	peoples	and	the	Newcomers;	each	
contributing to its growth and character. In this lesson, students will examine what it may have been like for the Newcomers 
to begin their life in the new country with the First Nations peoples.

11 (Treaty Relations Commission of Manitoba, September 2011, p. 50)
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LESSON PLAN:

Topic 3.2: Newcomers and First Nations Peoples’ 
Worldviews and Lifestyles 
Grade Two

THEME:  The Treaty Relationship

SUB-THEME 3:  History

TOPIC 3.2:  Newcomers and First Nations Peoples’ Worldviews and Lifestyles 

Lesson Overview:

Students will compare and contrast the traditional and contemporary characteristics of a First Nations community. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Recognize that due to the Treaties, the Newcomers were able to settle in the western segment of the Canada.

2. Appreciate that the Newcomers brought a new way of life to Canada as they settled in the country.

3. Recognize that First Nations peoples and the Newcomers shared their knowledge and each learned from the other.

Links to Manitoba Social Studies Curriculum: 

2-VC-001 Value the contributions of individuals to their communities.

2-KH-026 Identify ways in which life in Canadian communities has changed over time. 

2-KH-027 Recognize that First Nations and Inuit people are Canada’s original people.

2-KH-028 Recognize that many people came to Canada form their other parts of the world to establish communities.

Materials Required:

• The Hand Shake book in the Kit

• BLM 3.2.1 Comparing Communities

• Pictures of First Nations peoples and communities from local newspapers, both mainstream and First Nations i.e. 
Thompson Citizen, Brandon Sun, Winnipeg Free Press, The Winnipeg Sun, First Nations Perspective, The Drum, etc.
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) To develop a sense of change that came to First Nations peoples, show students the  
 maps of the Treaty territories and then point out the smaller communities where First  
 Nations peoples now live vs. traditional territories. Use a contemporary map of  
 Manitoba to illustrate the growth of Newcomer settlement in villages, towns and cities.

b) Refer students to the pages in their mini The Hand Shake book and ask them:

• Distinguish where each of the Treaty Partners lived at the time of the Treaties?  
 (Newcomers: homesteads, in small settlements, forts; First Nations Peoples:  
 traditional territories, with their respective Nation)

• After the Treaties were signed, why did the First Nations peoples relocate their  
 community? (Newcomers needed access to their lands and resources; First  
 Nations peoples relocated to lands where the Crown (Canada) assured them they  
 would not be bothered by the Newcomers so they could carry on their way of life) 

• Where did First Nations peoples relocate? (to lands that the Crown (Canada)  
 allocated for them, which were called reserves because they were reserved  
 for Indians)

c) Ask students: Do First Nations’ reserves still exist? Do First Nations peoples still live a  
 traditional lifestyle?

Acquire

What strategies facilitate learning 
for groups and individuals? 

a) Ask students to name the characteristics of their home community. Teacher will list on  
 the board (i.e. stores and services, family homes, school, church, park, roads, signs,  
 street lights, town office, etc). 

b) Ask students: What are the natural resources in your community? (river, forest, soil,  
 lake, etc). Teacher will list on the board.

c) Show clips of First Nations peoples in Canada today. 

d) Ask students if First Nations communities are similar to their community? 

Apply

How will students demonstrate 
their understanding?

a) Divide students into groups of two and ask students to complete BLM 3.2.1 (each  
 student will have their own sheet, but will collaborate to complete).

b)  If time permits: groups will present their findings to the rest of the class. 

Further Learning:

• Have students compare the non-Aboriginal worldview (also known and referred to as the’ Western Worldview’) and the 
First Nations peoples’ worldview. Use the Treaty Essential Learnings: The Treaty Experience in Manitoba as a resource

Assessment: 
Reference Available

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca
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BLM 3.2.1: Comparing Communities  
Traditional First Nations Peoples’ Community

List the characteristics of the traditional First Nations peoples’ community:

Homes:

Transportation:

Economy:

Education:

Businesses/services: 

Natural resources:
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List the characteristics of the contemporary First Nation community

Homes:

Transportation:

Economy:

Education:

Businesses/services: 

Natural resources:

42 • The Treaties and the Treaty Relations



SUB-THEME #4: TREATIES 
TEACHER INFORMATION SHEET

TOPIC 4.1: The Treaty Partners –  
We are Treaty Partners

There are two Treaty Partners: The First Nations peoples and  
Canada (Crown) with the Creator (God) as witness.12

THE CONCEPT

“We	are	all	Treaty	People”	couldn’t	be	truer	when	we	think	about	the	Canadian	Treaties.	The	Treaties	benefitted	the	First	
Nations peoples, and the Newcomers as well. Both nations that negotiated the Treaties did so with reverence and determina-
tion	for	the	benefit	of	both	Treaty	Partners.	

BACKGROUND TO CONCEPT

The	Treaties	benefitted	both	Treaty	Partners:	the	First	Nations	peoples	and	the	Newcomers.	These	benefits	were	as	follows:	

Crown (Canada):

• Peaceful access to lands for settlement, farming, railways and development;
• Peaceful settlement in the west;
• Minimal costs of westward expansion and prevention of costly wars with the First Nations peoples; and
• Protection for western lands by creating a barrier to American expansion.

First Nations Peoples:

• Physical survival of their nations;
• Peaceful relations with the Newcomers through on-going equitable relations;
• Respect for cultural and spiritual survival as distinct nations i.e. traditions and institutions; and
• A transition to a new lifestyle by learning different technologies within education, economics, health and other benefits 

(TRCM, 2011, p.14). 

As successors to the Treaties, all Canadians are required to honour and respect the Treaties. Students will engage in an  
activity that reinforce their acceptance of being a Treaty Partner and develop a greater degree of pride to being a member  
of the Canadian family.

12 (Treaty Relations Commission of Manitoba, September 2011, p. 14)
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LESSON PLAN:

Topic 4.1: The Treaty Partners –  
We are Treaty Partners
Grade Two

THEME:  The Treaty Relationship

SUB-THEME 4:  Treaties

TOPIC 4.1:  The Treaty Partners – We are Treaty Partners! 

Lesson Overview:

Students will recognize that the Treaties were signed by two partnering nations, the First Nations peoples and the Newcom-
ers. Students will learn that as successors of the Treaties, they are Treaty People. Students will celebrate the partnership by 
learning a jingle that they can teach others and possible use in jumping, hand games, etc. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Recognize the Treaty Partners. 

2. Appreciate as successors, each Canadian is a Treaty Person.

3. Gain a connection and take ownership for the Treaties as Canadian citizens. 

Links to Manitoba Social Studies Curriculum: 

2-KI-009 Describe groups with which they identify.

2-VH-008 Value personal connections to stories of their community’s past. 

2-VI-006A Demonstrate interest in the shared experiences and stories of members of Aboriginal communities  
   in Canada. 

2-KI-013 Recognize that Aboriginal, francophone and other cultural communities are part of the Canadian  
   community. 

2-VC-003 Value being a member of the Canadian community. 

Materials Required:

• BLM 4.1.1 Treaty Chant Hand Game
• BLM 4.1.2 Student Worksheet – Treaty Chant

• various pictures/images of different people i.e. National Geographic, local newspapers, magazines.
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) Teacher will have prewritten the Treaty Chant on a chart paper – BLM 4.1.1. 

b) Recite the Treaty chant, pointing to each word.

c) Repeat 2–3 times and have students recite alongside with the Teacher. All together  
 have the students shout out “We are all Treaty people… Hooray”: repeat “Hooray” three  
 times in the last verse. Students will raise their hands up (still holding hands) every  
 time they say “Hooray” and repeat 3 times).

Acquire

What strategies facilitate learning 
for groups and individuals? 

a) Ask students to stand in a large circle, hold hands and repeat the chant the same way  
 as they did alone. 

b) Tell the students that they are going to follow the circle clockwise and shake the hands  
 of all their classmates and say a greeting (e.g. hello).

 Optional: Greetings can be said in a First Nation peoples’ language (i.e. Anin [Ojibway  
 for ‘hello’], Tansi [Cree for ‘hello’]).

c) The teacher will begin the process and turn to the student to her/his left and shake his/ 
 her hand and say: “Hello my friend” and the student replies a “Hello” greeting in  
 return. The teacher moves to the next students and repeats.

d) The first person the Teacher shakes hands with immediately follows the teacher and  
 does the same to the next student; the next student follows the same; all students 
 follow the same pattern until everyone has met each other and return back to their  
 same spot in the circle. 

e) Once everyone is back in their original spot, instruct students to hold hands again;  
 shout-out the Treaty Chant again.

Apply

How will students demonstrate 
their understanding?

a) Ask students to choose a partner and to face each other with enough room to clap the  
 other student’s hands.

b) Ask students to repeat the Treaty Chant, but this time they will clap the other students  
 hand crosswise (right hand claps the left hand of the other student) for every word in  
 the poem (e.g., We – clap hands [right], Are – clap hands [left], All – clap hands [right],  
 Treaty – clap hands [left], People – clap hands [right], Hooray – clap hands 3 times  
 [left, right, left]). Teacher can demonstrate the actions with another student as an  
 example (BLM 4.1.1).

c) Reassemble students into a large group and show them various pictures; at every  
 picture ask the students if the person in the picture is a ‘Treaty person’ (BLM 4).

d) Students can complete the worksheet (BLM 4.1.2).

Further Learning:

• Have students create their own Treaty Chant.

Assessment: 
Reference Available

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca
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BLM 4.1.1: Treaty Chant and Hand Game

Treaty Chant:

We are all Treaty people…Hooray  hand go up in the air for ‘hooray’

We are all Treaty people…Hooray  hand go up in the air for ‘hooray’

We are all Treaty people…Hooray, Hooray, Hooray hand go up in the air for each ‘hooray’ (3 times) 

Hand Game: (clap hands crisscross to partner)

We: clap hands  right 

Are: clap hands left 

All: clap hands right

Treaty : clap hands  left 

People: clap hands  right

Hooray: clap hands  left, right, left
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BLM 4.1.2: Student Worksheet – Treaty Chant

Students: Fill in the missing words: 

Words to use:

People                Treaty                are                all                We                Hooray

__________________ are all Treaty people…Hooray 

We __________________ all Treaty people…Hooray  

We are __________________ Treaty people…Hooray  

We are all ___________________ people…Hooray, Hooray, Hooray  

 

We are all Treaty ___________________ …Hooray, Hooray, Hooray  

We are all Treaty __________________ … __________________ Hooray, __________________ 

Who is a  
Treaty person?

We are all…  
hooray!
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SUB-THEME #4: TREATIES 
TEACHER INFORMATION SHEET

TOPIC 4.2: The Numbered Treaties in Manitoba  
The Numbered Treaties are held in high esteem by the decedents of the original signatories  
and serve to define the historical Treaty relationship between First Nations peoples and the  

Crown (Canada). Treaties 1, 2, 3, 4, 5, 6 and 10 cover areas in what is now Manitoba.13

THE CONCEPT

Although there were Treaties agreed upon as the Newcomers settled in eastern Canada, the Numbered Treaties are the most 
well-known. There are eleven of the Numbered Treaties in Canada, which range from North-western Ontario to Alberta, to 
the northeast British Columbia and the North-West Territories. The Treaty areas were surveyed prior to the division of the 
Provinces as we know them today which is the reason, the Treaty boundaries stretch across the provincial boundaries. 

BACKGROUND TO CONCEPT

As	the	influx	of	Newcomers	continued	to	increase,	it	was	obvious	to	the	First	Nations	peoples	and	Crown	(Canada)	that	to	
open the territory, a Treaty was necessary. Crown (Canada) wanted to gain sovereignty, or control, over the ‘unclaimed’ ter-
ritory, so it could populate the Prairies with settlers. Some First Nations peoples thought they were creating an alliance that 
would be renewed each year, demonstrating a serious issue in the interpretation of the Treaties. The main meat staple of buf-
falo was in serious decline due to the growing demand for robes and meat by the Hudson Bay Company. Traders were quick 
to respond to the demand causing an even greater decline in the buffalo population on the prairies. As the First Nations 
peoples hugely depended on the buffalo herds for their food, clothing and shelter, they also recognized that their main food 
source was becoming extinct. As a result, the First Nations leaders knew to survive the changes, they would have to change 
their	way	of	life	to	some	degree	and	find	new	ways	to	sustain	themselves;	as	a	result,	they	insisted	that	the	Treaties	include	
farm education, tools, and animals. 

The Aboriginal Affairs and Northern Development Canada (AANDC) website provides a brief introduction to a series  
of Treaty Research Reports on each of The Numbered Treaties along with the links to the full reports:

Treaty No. 1 & Treaty No. 2. The first post-Confederation Treaty, Treaty One, is concluded in August 1871 and covers 
Manitoba as it existed then. Treaty Two is concluded a few weeks later and covers areas needed for expansion  
and settlement in the west and north of the Province. British Columbia enters Confederation on the understanding  
that construction of the east-west railway will begin in two years and will be completed in ten.14 

Treaty No. 3. After three years of negotiations, the Dominion of Canada and the Saulteaux tribe of Ojibway Indians 
entered into treaty at the North-West Angle of the Lake of the Woods.15 

Treaty No. 4. Initiated by Indians and Métis concerned about the declining numbers of animals which provided them 
with a living. Treaty 4 covers present-day southern Saskatchewan.16 

Treaty No. 5. This Treaty originated in two historical processes. The southern part, negotiated in 1875, was one of the 
southern Prairie treaties, and was in large part a result of the insistence of the Native people of that region that their 
aboriginal rights be recognized by the Canadian government, which had recently acquired title to their lands. The 
northern part of Treaty 5 was negotiated in 1908.17 

13 (Treaty Relations Commission of Manitoba, September 2011, p. 17)
14 Aboriginal Affairs and Northern Development Canada. (2010). Treaty Guide to Treaty No. 1 & Treaty No. 2 (1871). Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100028656/1100100028658.
15 Ibid. (2010). Treaty Guide to Treaty No. 3 (1873). Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100028667/1100100028669.
16 Ibid. (2010). Treaty Guide to Treaty No.4 (1874). Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100028681/1100100028683.
17 Ibid. (2010). Treaty Guide to Treaty No. 5 (1875). Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100028692/1100100028693.
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Treaty No. 6 The negotiation of this Treaty took place during a difficult period for the Plains Cree, who were suffering 
from the rapid decline of the buffalo. The documents indicate that their concerns included medical care and relief in 
case of need.18 

Treaty No. 7. The last of the numbered Treaties negotiated and signed during the 1870s. The treaty covers the southern 
part of present-day Alberta.19 

Treaty No. 8. The first of the northern Treaties covered an area of 324,900 sq miles and represents the most geographi-
cally extensive treaty activity undertaken. It comprises what is now the northern half of Alberta, the northeast quarter  
of British Columbia, the northwest corner of Saskatchewan, and the area south of Hay River and Great Slave Lake in 
the Northwest Territories.20 

Treaty No. 9. In response to continuous petitions from the Cree and Ojibwa people of northern Ontario, and in keep-
ing with its policy of paving the way for settlement and development, the federal government in 1905-1906 negotiated 
Treaty 9, also known as the James Bay Treaty. For the first and only time, a provincial government took an active role 
in negotiations. Together with the area acquired by adhesions in 1929-1930, Treaty 9 covers almost two-thirds of the 
are that became northern Ontario. In 1905, the provinces of Alberta and Saskatchewan are created.21 

Treaty No. 10. Covers 220,000 square kilometres of northern Saskatchewan and Alberta. Unlike the land in southern 
Saskatchewan, the Treaty 10 lands were deemed unsuitable for agriculture and so the federal government did not 
respond to demands from the region’s Native people for a treaty until the early 20th century, when the mixed-blood 
people of northern Saskatchewan began to demand compensation for loss of aboriginal rights and the Provinces of 
Saskatchewan and Alberta had been created.22 

Treaty No. 11. The last of the numbered Treaties covers most of the Mackenzie District . The land in the area was 
deemed unsuitable for agriculture, so the federal government was reluctant to conclude treaties. Immediately following 
the discovery of oil at Fort Norman in 1920, however, the government moved to begin treaty negotiations.23 

The Treaty Essential Learnings: The Treaty Experience in Manitoba (TRCM, 2011) is a resource that provides a quick  
overview of the provisions that both parties gained through the signing of Treaties 1, 2, 3, 4, 5, 6 and 10. This resource can 
be found in the Treaty Education Kit. A more in-depth study of the provisions of The Numbered Treaties can be accom-
plished by referring to the full text of the individual numbered Treaties in the Historic Treaties in Canada: Solemn Words 
and Foundational Documents in Canadian History (Indian Affairs and Northern Development Canada, 2012). This 
resource is also found in the Treaty Education Kit.

Some of the terms of the historic Treaties are still undergoing interpretation today, by both the First Nations peoples and  
the Crown (Canada). The Spirit and Intent of the Treaties continues to be inferred as various situations arise in meeting the 
written obligations and the mutual understandings the First Nations leaders and the Crown (Canada) had when the Treaties 
were signed. From the First Nations perspective, the provisions of the Treaties are considered evergreen meaning Treaties 
are not frozen in time and are understood to be evolving to suit the conditions of the day and they are also unchangeable.24 

Students will recognize the large territorial land base of the Treaty areas across the Canadian boundaries. Through a map-
ping activity, students will identify the different Numbered Treaty areas in their geographical location. Students will further 
relate to the size of the territories as they map the Treaties across four provinces and the North West Territories.

18 Ibid. (2010). Treaty Guide to Treaty No. 6 (1876). Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100028702/1100100028704. 
19 Ibid. (2010). Treaty Guide to Treaty No. 7 (1877). Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100028785/1100100028787
20 Ibid. (2010). Treaty Guide to Treaty No. 8 (1899). Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100028805/1100100028807
21 Ibid. (2010). Treaty Guide to Treaty No. 9 (1905-1906). Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100028855/1100100028857.
22 Ibid. (2010). Treaty Guide to Treaty No. 10 (1906). Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100028866/1100100028868.
23 Ibid. (2010). Treaty Guide to Treaty No. 11 (1921). Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100028908/1100100028910.
24 (Treaty Relations Commission of Manitoba, September 2011, p. 21)
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LESSON PLAN:

Topic 4.2: The Numbered Treaties in Manitoba 
Grade Two

THEME:  The Treaty Relationship 

SUB-THEME 4:  Treaties

TOPIC 4.2:  The Numbered Treaties in Manitoba

Lesson Overview:

Students will recognize The Numbered Treaties and their geographical location. Through a mapping activity, students will 
identify the various Numbered Treaties on a map of Canada and recognize that the Treaties extend far beyond the provincial 
boundaries. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Recognize the geographical territory of The Numbered Treaties.

2. Recognize that the Province of Manitoba includes seven different Treaty areas. 

3. Gain an appreciation of the huge tract of land that was traded for the promises made in the Treaty agreements. 

Links to Manitoba Social Studies Curriculum: 

2-KI-006 Identify cultural groups in their local communities. 

2-KL-018 Locate their local community on a map of Canada. 

2-KL-023 Locate communities studied on a map of Canada

Materials Required:

• Treaty Map of Canada titled Location of Historical Treaty Boundaries in Canada found in the Kit.

• Map of Manitoba First Nation Communities and Treaty Areas found in the Kit.

• Locate a large contemporary map of Canada

• BLM 4.2.1 – Map of Canada

• BLM 4.2.2 – Location of Historical Treaty Boundaries in Canada
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

a) Display maps for easy reference. Make copies of the Location of Historical Treaty  
 Boundaries in Canada map for students.

b) Ask students:

• What is a map? (guide for roads, land, places, topography, etc.)

• Have you ever used a map? 

• What did they use for? (To locate a place, address, road links, etc.)

c) Give each student a map of Manitoba (BLM 4.2.1) and ask them to locate different  
 places (i.e. Winnipeg, Thompson, Hudson Bay).

Acquire

What strategies facilitate learning 
for groups and individuals? 

a) Present BLM 4.2.1 and BLM 4.2.2 maps to the students and ask them “Where is this?”  
 (Canada).

b) Point to all the provinces in Canada. 

c) Point to the Treaty areas and ask them, “What are these numbered areas?” Inform  
 the students that they are the Treaty territory areas. Count out the numbered Treaties  
 in Canada and identify the provinces they cover. Pay particular attention to Manitoba.  
 Identify on the map, the location of the community the students live. 

Apply

How will students demonstrate 
their understanding?

a) Give each student the work sheet with the Treaty territories (BLM 4.2.2).

b) Instruct students to color all the Treaty areas to match the same in the legend. 

c) Instruct students to make a star on the location of their home community. 

d) Instruct students to answer the questions on the bottom of the work sheet. 

Further Learning:

• Teachers are encouraged to visit the following website to determine what resources may be useful for explore  
the key concepts from this lesson in other subject areas: http://www.aadnc-aandc.gc.ca/eng/1100100032297 

Assessment: 
Reference Available

• Manitoba Education and Advanced Learning retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Education Initiative (TEI) retrieved at http://www.trcm.ca
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BLM 4.2.1: Map of Canada

Retrieved from http://www.escapeartist.com/Live_In_Canada/Map_Of_Canada/.
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BLM 4.2.2: Location of Historical Treaty  
Boundaries in Canada

Locate map in the Treaty Education Kit and retrieve map on the TRCM Flash Drive found in the Kit. 

Make black and white copies of the map for the students to complete the following questions.

Student Mapping Exercise

1) How many Treaties are “Numbered Treaties” (ex: Treaty 1) ___________________

2) Put a star on the location of your home community. 

3) What Treaty area is your home community located within? ____________________

4) Color all the “numbered” Treaty areas different colours. 
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EVALUATION
Evaluation of The Treaties and the Treaty Relationship: Teacher Guide for Grade Two is critical to the Treaty Relations 
Commission of Manitoba’s continuous improvement cycle and to the future development of Treaty education resources at 
the other grade levels. As a means to continue informing this process, an evaluation form has been provided (Appendix 1).

Teachers are encouraged to take time to complete the evaluation form and return it to the Treaty Relations Commission of 
Manitoba	office.

ATTENTiON: 
The Treaties and the Treaty Relationship: Teacher Guide for Grade Two

The Treaty Relations Commission of Manitoba 
400 – 175 Hargrave Street 
Winnipeg, Manitoba R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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APPENDIX 1: Evaluation Form
1.	 Overall,	on	a	scale	of	1	(poor)	to	five	(excellent),	how	would	you	rate	the	Treaties	and	the	Treaty	Relationship:	Teacher	

Guide for Grade 2

____________________________________________________________________________________________

 1 2 3 4 5

 Poor     Excellent

2. Please comment on the strengths of the Teacher Guide (includes teacher information sheets, lesson plans and Black 
Line Masters).

3. Please comment on the areas requiring improvement:

4. Please provide additional comments or recommendations:

Thank you for completing the evaluation form. Please return via fax, post, or email to:

ATTENTiON:  
The Treaties and the Treaty Relationship: Teacher Guide for Grade 2

The Treaty Relations Commission of Manitoba 
400 – 175 Hargrave Street 
Winnipeg, Manitoba R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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