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PREFACE
The Treaties and the Treaty Relationship: Teacher Guide for Grade 
5 is a resource for classroom teachers. The Treaty education theme for 
Grade 5 is “The First Nations in Manitoba” which provides foundational 
knowledge about the First Nations peoples in present-day Manitoba. 

The Teacher Guide is intended to:

 a) provide teachers with a Treaty education learning resource that  
contains foundation-building information on Treaties, their place  
in Manitoba history, and the benefits of the Treaty relationship to  
all Canadians; 

 b) enhance and enrich the existing Manitoba curriculum, Grade 5 Social 
Studies: People and Stories of Canada to 1867: A Foundation for 
Implementation by creating new opportunities to acquire new knowl-
edge, and new understanding; 

 c) broaden student learning experiences by building on basic Treaty 
education concepts.

The Grade 5 Teacher Guide is part of the Treaty Education Initiative for 
K to Grade 12. It is a public education initiative of the Treaty Relations 
Commission of Manitoba and the collaborating partners: Assembly of 
Manitoba Chiefs; Government of Canada, Aboriginal Affairs and North-
ern Development Canada; Manitoba Education and Advanced Learning; 
and the Manitoba First Nations Education Resource Centre.

This guide was field tested in a select number of Grade 5 classrooms 
across Manitoba in the winter of 2010-11; and implemented in schools 
across Manitoba in the 2011-12 school year.

The guide includes a series of background information for the teacher on 
Treaty related topics, and lesson plans with Black Line Masters to support 
Treaty education implementation in the classroom. The K-11 Social Stud-
ies curriculum in Manitoba is relatively new, so there is opportunity to 
enhance the new curricula with Treaty education. This guide provides an  
opportunity for teachers to enhance their students learning by introducing 
new knowledge on different Treaty related topics.

Teachers are encouraged to be creative with the lesson plans and the 
Treaty education resource materials found in the Treaty Education Kit. 
Teachers are expected to adapt their teaching styles to their students’ vari-
ous learning abilities. It is recognized that differentiated learning styles 
require multiple approaches which involves creating additional learning 
opportunities and experiences. Teachers will know best how to adjust 
their pedagogical practices to facilitate their students’ learning.

Assembly of Manitoba 
Chiefs Council of Elders 
Voices on the Treaties...
“The tone needs to remain posi-
tive; it is about embracing learning; 
building First Nations and non-First 
Nations relationships.” 

— Elder Harry Bone,  
Keeseekoowenin First Nation

“This guide represents an oppor-
tunity to bring awareness to 
Manitoba children that the Dakota 
people do not have Treaties with 
the government.” 

— Elder Doris Pratt, Sioux Valley 
Dakota Nation

Indian & Northern Affairs 
Canada on Treaties...
“The important thing that Cana-
dians need to know about Indian 
Treaties is that they form an obliga-
tion of honour on the part of all of 
us to attempt to understand what 
it is that Indian people understand 
about theses Treaties. And what it 
is they expect of us and what it is 
that we should be doing to try to 
fulfill those obligations that were 
made for us many years ago.” 

— John Taylor, Historian, Cede, 
Yield and Surrender: A History of 
Indian Treaties in Canada, AANDC.
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The Guide is part of a Treaty Education Kit of Treaty education specific 
learning resources that is intended to support the goal that all Manitoba  
students should be expected to demonstrate knowledge of the topics,  
concepts, and understandings of the Treaties and the Treaty relationship  
by the end of Grade 12.

The Treaty Education Kit includes a variety of learning resources to assist 
teachers in the delivery of Treaty education in the classroom such as:

• DVDs;
• Posters;
• website links;
• print documents, books and bibliographies on Treaties and First  

Nations cultural practices;
• maps; and 
• USB memory flash drive with copies of the print documents, videos,  

and maps.

The reader is advised that the following self-identifying terms respecting  
the First Nations of Manitoba have been used throughout this document:

• Anishinaabe (Ojibway);
• Anishininiw (Oji-Cree);
• Dakota Oyate; 
• Denesuline; and
• Nehow/Ininiw/Nehetho (Cree).

In addition, there are other dialect and regional self-identifying terms for the First Nations peoples of Manitoba, which  
may also appear in this Guide. It is important to respect the local First Nations community self-identifying terms which  
are critical to their identity as a people and as a nation.

Teachers will find the following resources useful:

a) The Treaties and the Treaty Relationship: Teacher’s Handbook provides an overview of the Treaty Education  
Initiative.

b) The Treaty Essential Learnings: The Treaty Experience in Manitoba provides a brief overview of key concepts,  
understandings and topics related to the Treaty experience in Manitoba.

These resources are available in the Treaty Education Kit.
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1. OVERVIEW OF THE GRADE 5 TEACHER GUIDE
The Social Studies curriculum in Manitoba has its foundation in the concepts of citizenship and identity. It is intended to 
reflect a multitude of voices – past and contemporary – that comprise the Canadian experience and the unique role and 
worldview of First Nations peoples. The Treaty Commission of Manitoba (TRCM) is offering The Treaty and the Treaty 
Relationship: Teacher Guide for Grade 5 to educators as an instructional tool to teach students about the Treaties in 
Canada. It is a resourcethat is  supportive and inclusive of the First Nations’ voice and perspective on Treaties. It is a valu-
able resource for teachers to being providing young learners with a balanced perspective of their history in Canada and their 
future roles in understanding and honouring the treaties and the Treaty relationship.

1.1 Treaty Education Theme, Sub-Theme, Topis and Essential Learning Goals

The Grade 5 theme titled “First Nations in Manitoba” is organized chronologically into four (4) sub-themes which 
examine: First Nations; Trade Strategies; Concept of Treaty Making; and First Nations in Manitoba Language Groups and 
Nations. Each sub-theme has up to four (4) topics that provide a more in-depth opportunity to examine different aspects 
of the First Nations in Manitoba and their relationship with other people from early contact, to trade agreements, to more 
formal Treaty making processes, including the growing diversity of First Nations in Manitoba prior to1871 (see Table 1).

In Grade 5, students will learn about the First Nations in Manitoba, their government structures, and their Treaty making 
processes with the Newcomers and other First Nations, prior to the signing of The Numbered Treaties (see Table 3).  
This historical time line mirrors the current Grade 5 Social Studies time line that begins with Peoples and Stories of  
Canada to 1867.

Table1. Grade 5 Treaty Education Theme, Sub-Themes and Topics

TREATY RELATIONS COMMISSION OF MANITOBA (TRCM)

TREATIES AND THE TREATY RELATIONSHIP: TEACHER GUIDE FOR GRADE 5 

Grade 5 Theme: The First Nations in Manitoba

Sub-Theme 1: First 
Nations 

Sub-Theme 2: Trade 
Strategies

Sub-Theme 3: Concept 
of Treaty Making

Sub-Theme 4: First Nations  
in Manitoba Language  
Groups & Nations

Topics:

1.1 Traditional Territories

1.2 Traditional Govern-
ments & First Nations’  
Perspectives on  
Sovereignty (Autonomy) 

1.3 Oral Tradition –  
First Nations’ Traditional 
Narratives

1.4 Nation-to-Nation  
Alliances & Confederacies

Topics:

2.1 Inter-Tribal Trading

2.1.a Nehow/Ininiw/
Nehetho(Cree) Fur Trade 
Routes (A Case Study)

2.1.b Gift Giving  
(A Case Study)

2.2 Trading with the  
Newcomers

2.3 Trade Agreements

2.4 Relationships and 
Agreements – Royal  
Proclamation

Topics:

3.1 Preparing to Make  
Treaty – Protocols

3.2 Spirit & Intent

3.3 Oral Tradition – First 
Nations Peoples’ Oral  
Tradition

3.4 Traditional Records of 
Treaties

Topics:

4.1 Anishinaabe (Ojibway)

4.2 Anishininiw (Oji-Cree)

4.3 Dakota Oyate (Dakota) 

4.4 Denesuline (Dene) 

4.5 Nehow/Ininiw/Nehetho (Cree)
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The following six Treaty essential learning goals for K to 12 have been developed in relation to the Manitoba Social Studies 
General Learning Outcomes, which provide the conceptual structure for the social studies curriculum for K to 8. The essen-
tial learning outcomes and understandings for Grade 9 to 12 are drawn from other core subjects, like English Language Arts.

Table 2. Treaty Essential Learning Goals for K to 12

Manitoba Education Six General 
Learning Outcomes for K to Grade 81

Teacher Guide Treaty Essential Learning Goals for K to 12

Identity, Culture and Community – Students  
will explore concepts of identity, culture, and 
community in relation to individuals, societies, 
and nations.

Students will explore the differences in concepts of identity, culture, and 
community between First Nations in Manitoba and other peoples in relation 
to the Treaty making process and historical Treaty relationship.

The Land: Places and People –Students will 
explore the dynamic relationships of people  
with the land, places, and environments.

Students will explore the dynamic relationship of First Nations in Manitoba 
to their traditional lands, sacred sites, and impacts of being relocated to  
the reserve allocations as a result of the Treaty making process.

Historical Connections – Students will explore 
how people, events, and ideas of the past shape 
the present and influence the future.

Students will explore how First Nations and other people’s historical  
interactions have contributed to shaping the present day Treaty relationship 
and influencing the future.

Global Interdependence – Students will explore 
the global interdependence of people, communi-
ties, societies, nations, and environments.

Students will explore the global connections and interdependent relation-
ships between First Nations peoples of Canada and other global Indigenous 
peoples.

Power and Authority – Students will explore the 
processes and structures of power and authority, 
and their implications for individuals, relation-
ships, communities, and nations.

Students will explore the First Nations and the Crown’s (Canada) concept 
of original spirit and intent of the Treaty relationship and the subsequent 
impacts of differing cultures and worldviews.

Economics and Power – Students will explore 
the distribution of resources and wealth in  
relation to individuals, communities, and 
nations.

Students will explore First Nations and the Crown’s (Canada) perspectives 
on how the distribution of “shared” resources and wealth has impacted  
First Nations in Manitoba, and contributed to the legacy of the Treaty  
relationship between First Nations and other peoples.

1

1 Manitoba Education and Youth. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework of Outcomes. Crown in Right of the Government of Manitoba as presented by the Minister of 
Education and Youth. Manitoba Education and Youth, School Programs Division. Winnipeg.
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1.2 Specific Linkages to the Manitoba Education Social Studies Learning Outcomes

In Grade 5, students will be provided with basic information and foundational concepts that are critical to gaining  
a deeper awareness and understanding of First Nations peoples in Manitoba.  

The following Table 3 provides an overview of what students will be learning as they move through the Treaty education 
sub-themes and the Manitoba Education Social Studies clusters.

Table 3. Treaty Education Learning Outcomes and Manitoba Social Studies Learning Outcomes

Treaty Guide-
Sub-Theme

Learning Outcomes Manitoba Social 
Studies Cluster

Learning Outcomes

First Nations Students will learn about First Nations 
in Manitoba and how they functioned as 
sovereign (autonomous) nations, with 
their own traditional governments, laws, 
and abilities to enter into nation-to-nation 
alliances, confederacies, trade, peace, and 
friendship agreements with other Nations 
and the Newcomers prior to 1871. Specific 
topics examine the following key concepts 
to increase students awareness of First 
Nations in Manitoba:

• Traditional Territories

• Traditional First Nations’ Governments

• Oral Tradition – “First Nations’ Tradi-
tional Narratives”

• Nation-to-Nation Alliances  
& Confederacies

First Nations Students explore First Peoples’ 
ways of life before and during their 
early contact with Europeans, which 
includes a focus on the daily life, 
leadership, culture, and beliefs of 
First Peoples communities. Students 
also consider traditional territories of 
First Peoples and their connections 
with the natural environment.

Trade Strategies Students will learn that First Nations had a 
long history of implementing trade strate-
gies involving nation-to-nation agreements 
with each other and the Newcomers. 
Specific topics examine the following key 
concepts to increase student awareness 
First Nations means to develop agree-
ments and Treaties with others to support 
co-existence with each other, including the 
Newcomers:

• Inter-Tribal Trading 

• Trading with the Newcomers

• Case Studies

• Trade Agreements

• Relationships and Agreements – Royal 
Proclamation 

Early European  
Colonization

Students examine causes and con-
sequences of European exploration 
and settlement in early Canada. This 
study includes a focus on individuals 
and places of the period, as well as 
daily life of French and British colo-
nists and their relationships with First 
Peoples. Students explore the influ-
ence of the environment, resources, 
trade, and conflict during the estab-
lishment of the French and British 
colonial empires. They also study 
the Acadian deportation, settlement 
of Nouvelle-France, and the British 
conquest of Nouvelle-France.
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Concept of Treaty Making Students will acquire an aware-
ness of the protocols associ-
ated with Treaty making and 
how these protocols created 
a long and enduring relation-
ship with other First Nations 
and other Newcomers. Specific 
topics examine the following key 
concepts:

• Preparing to Make Treaty – 
Protocols

• Spirit and Intent

• Oral Tradition – “First Nations 
Peoples’ Oral Tradition”

• Traditional Records of Treaties

From British Colony to 
Confederation (1763  
to 1867)

Students examine life and citizen-
ship in British North America. This 
study includes a focus on the United 
Empire Loyalists, War of 1812, Selkirk 
Settlement, 1837 to 1838 Rebellions, 
and the people, issues, and events 
surrounding the origins of Canadian 
Confederation. Students explore cul-
tural diversity in early Canada, includ-
ing relationships between Europeans, 
First Peoples, and Métis people. They 
also consider issues related to tradi-
tional Métis lands and communities, 
immigration, culture, and identity.

First Nations Language 
Groups & Nations in 
Manitoba

Students will learn about First 
Nations’ different language 
groupings in Manitoba, their 
uniqueness, and how these 
language groupings were becom-
ing more evident as history drew 
near to the signing of The Num-
bered Treaties in 1871. Specific 
topics examine the five different 
First Nations linguistic groupings 
in Manitoba:

• Anishinaabe (Ojibway)

• Anishininiw (Oji-Cree)

• Dakota Oyate (Dakota)

• Denesuline (Dene)

• Nehow/Ininiw/Nehetho (Cree)

Fur Trade Students explore the influence of the 
fur trade on the exploration, west-
ward and northward expansion, and 
historical development of Canada. 
This study includes a focus on explor-
ers and other groups associated with 
the fur trade, social and economic 
aspects of the fur trade, rivalry 
between the Hudson’s Bay Company 
and North West Company, the rise of 
the Métis Nation, and settlement of 
the Red River colony.

1.3 General Linkages of Treaty Education to Manitoba Education Curriculum Design

General linkages to the Manitoba Education Curriculum can be referenced in the accompanying Treaty Education Initiative 
Teacher Handbook for K-12, found in the Treaty Education Kit. This document provides an overview of the Treaty Educa-
tion Initiative (TEI) and discusses how Treaty education essential learning goals are connected to the four foundational skill 
areas and nine essential elements common to all Manitoba curricula.

A glossary of terms is also included for reference in the accompanying Treaty Education Initiative Teacher Handbook for 
K-12, found in the Treaty Education Kit.  
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1.4 Teacher Information Sheets, Lesson Plans and Black Line Masters 

This Teacher Guide includes a series of lesson plans. Each lesson plan is linked to the existing Manitoba Social Studies cur-
ricula and supported by:

• Teacher Information Sheets intended to provide a focused context for the topics and facilitate the teacher’s understand-
ing of the concepts to be covered in the lesson plans. 

• Black Line Masters which are individual tools designed to facilitate lesson plan delivery and implementation of Treaty 
education. 

The Teacher Guide for Grade Five supports an active learning approach and values the wealth of resources that exist to  
support the student learning process. 

(Classroom Teacher’s Note: Classroom teachers are encouraged to reflect on their own cultural competency by exploring 
the guide content, becoming familiar with First Nations’ Treaty concepts, and delivering the lessons that will enhance and 
support the Manitoba Social Studies curriculum. By enhancing their own learning, classroom teachers can expand their 
student’s active learning experience about First Nations peoples in Manitoba, the Treaty-making process, and the Treaty 
relationship that exists today between First Nations peoples and all other peoples in Canada.) 

The Teacher Guide, information sheets, and lesson plans identify specific references and suggest additional resources  
that can be utilized to enhance the student’s active learning process. 

Teachers are encouraged to revise the suggested learning activities in relation to the learning abilities and prior knowledge 
of their students, and maximize the use of all the Treaty education learning resources in The Kit. The use of local resources 
is highly recommended to nuture meaning and build connections.
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2. GRADE 5 TREATY EDUCATION RESOURCES
2.1 Introduction: Grade 5 Lesson Plans, Teacher Information Sheets and Black Line Masters

This section of the Guide provides a Teacher Information Sheet on the overall theme “The First Nations in Manitoba”; the 
four sub-themes; and additional information for the lesson plan topics and key concepts. Each lesson plan includes a teacher 
information sheets on the topic and Black Line Masters for implementing the lesson. These topics and key concepts are dis-
cussed from the First Nations’ perspective who view themselves as sovereign nations prior to contact and to the colonization 
period that began with the signing of The Numbered Treaties in 1871. At this time in First Nations early history, each of the 
First Nations were independent tribes with their own government structures, distinct languages, unique cultures and abilities 
to make laws and engage in war.2 The Crown`s (Canada’s) perspective is also provided which at times is shared and at other 
times differs from the First Nations perspective. 

From the Crown’s (Canada’s) perspective, the West had to be added to the new Dominion of Canada by means of Treaty 
negotiation3. Treaties were a means to achieve this objective. The Royal Proclamation of 1763 provided the guidelines 
for Treaty making with the First Nations.4 The Crown (Canada) was intent on acquiring the title to the land from the First 
Nations so that the construction of the railroad to the west could be completed, and the expansion and consolidation of 
Canada through settlement could be achieved.5 By clearing “Indian title” to the land, the Crown (Canada) would also gain 
access to vast resources that included land for agricultural purposes, and to timber resources.6 

This pre-Confederation history is explored as a means for the students to become aware of the diversity of First Nations 
peoples as nations, and the relationships that they had with each other and new relationships they were forming as Newcom-
ers started settling in their traditional territories in an effort to expand the Dominion of Canada. 

An important era in this pre-Confederation history is the fur trade which was a very early catalyst that brought First Nations 
together with fur trade companies like the Hudson’s Bay Company and the North West Company, who were moving into 
First Nations traditional territories to gain access to furs. It was through this shared history that early peace and friendship 
alliances and trade agreements were made between fur trade companies and First Nations. 

The commercialization of the fur trade was the beginning of a new way of doing business7 that was eventually impacted 
when the territory of Rupertsland was incorporated into the new Dominion of Canada.8 This shift in power gave rise to 
agricultural settlement in western Canada which was made possible by Treaty making with the First Nations. It is important 
for students to connect the Treaty making process to the development of Canada as a whole. 

 The period of Treaty making with the Crown (Canada) provides a beginning place for Treaty education learning in Grade 6 
when the history of The Numbered Treaties is examined and carried forward to the contemporary Treaty Relationship. The 
pre-Confederation history that is covered in Grade 5 creates an awareness of First Nations’ peoples perspective that they 
were fully functioning nations prior to contact: a position the First Nations peoples maintain to this day. An examination 
the First Nations’ experiences with Newcomers during this time in history helps to set the stage for Treaty making with the 
Crown (Canada), beginning in 1871.

The individual lesson plans on the Treaty sub- themes and topics identify specific connections and linkages to the current 
social studies curriculum. 

2  Manitoba Indian Brotherhood. (1971). Wahbung: Our Tomorrows. Winnipeg, Manitoba; Office of the Treaty Commissioner. (2008). The First Nations Struggle to be Recognized: Teaching Treaties in the Class-
room, A Treaty Resource Guide for Grade 5. Saskatchewan. 

3  Millar, J. R. (no date). Democracy Workshop: Aboriginal Treaties. Retrieved at http://www.collectionscanada.gc.ca/democratie/023023-4001.01-e.html 
4  Retrieved at http://www.aandc-aandc.gc.ca/ai/scr/nt/edu/bzz/nls/ryp/index-eng.asp  
5  Retrieved at http://atlas.nrcan.gc.ca/site/english/maps/historical/indiantreaties/historicaltreaties/6 
6  Ray, Arthur, Jim Millar and Frank Tough. (2000). Bounty and Benevolence: A History of Saskatchewan Treaties. McGill-Queen’s University Press. Montreal & Kingston, Canada. p 64. 
7  Manitoba Indian Brotherhood. (1970). Wahbung: Our Tomorrows.
8  Hudson’s Bay Company Archives. Retrieved at http://www.gov.mb.ca/archives/hbca/hbc_history1.html?print 
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The following key provides a quick reference for teachers when interpreting the codes marked with different characters:

• Number characters: i.e. 5=Grade level;
• Alpha characters: K=knowledge, V=values, which refer to the type of learning outcome;
• The third alpha character refers to the Core Concept, or General Learning Outcome: C=Citizenship; I=Identity, Culture 

and Community; L=The Land: Places and People; H=Historical Connections; G=Global Interdependence; P=Power 
and Authority; and E=Economics and Resources.

The following listing identifies the Manitoba Social Studies Curriculum, Specific Learning Outcomes that deal directly with 
First Nations, Métis, and Inuit peoples. These Specific Learning Outcomes have been drawn upon when developing the 
Teacher Guide sample Lesson Plans for Treaty Education in Manitoba classrooms.

Grade 5: Peoples and Stories of Canada to 1867

Cluster 1: First Peoples 

5-KI-004 Describe First Peoples’ stories of their origins, as well as current theories of migration to the North American 
continent. 

5-KI-005 Describe characteristics of diverse First Peoples cultures before contact with Europeans. 

5-KI-006 Compare daily life in diverse First Peoples communities. Examples: food, clothing, shelter; roles of men, women, 
children, Elders. 

5-KL-016 Locate on a map of North America the traditional territories of First Peoples. 

5-KL-017 Describe practices and beliefs that reflected First Peoples’ connections with the land and the natural environment. 

5-KH-024 Relate First Peoples’ stories of their pre-contact and early contact with Europeans. 

5-KP-046 Compare types of leadership in diverse First Peoples communities. Examples: hereditary right, matriarchy, 
democracy.

5-KE-050 Describe various ways in which First Peoples communities interacted with each other. Examples: trade, coopera-
tion, conflicts.

5-VH-008 Value oral tradition as an important source of knowledge about First Peoples.

Cluster 2 : Early European Colonization

5-KH-026 Give examples of the impact of interactions between First Peoples and European explorers, colonists, and mis-
sionaries. Examples: shared technologies, trade, spread of disease.

 5-KH-027 Describe the impact of European wars on First Peoples and French and British colonies in early Canada. 
Include: First Peoples alliances. 

5-KH-029 Describe the major events and impact of the British conquest of Nouvelle-France. Include: Battle of the Plains of 
Abraham (1759), Treaty of Paris (1763); impact on First Peoples. 

5-KP-047 Identify reasons why Europeans expanded their territories to include North America. Examples: international 
competition, resources, religion, trade.

5-KE-051 Compare First Peoples’ and European approaches to natural resource use in early Canada. Examples: hunting and 
fishing, agriculture, trade, landholding and ownership.

5-VH-009 Appreciate the contributions of First Peoples to the development of Canada. 

Grade 5 Teachers Guide • 11



Cluster 3: Fur Trade 

5-KL-020 Locate on a map of Canada places and regions of historical significance to the fur trade and the Métis Nation. 

5-KH-035 Describe events related to the origins and rise of the Métis Nation. 

5-KH-036 Give examples of the impact of interactions between First Peoples and European traders and settlers. Examples: 
shared technologies, cultural change, spread of disease.

5-KE-052 Describe how the fur trade was dependent on the men and women of the First Nations and Métis Nation.

Cluster 4: From British Colony to Confederation 

5-KC-002 Identify differences in citizenship rights for various groups in 1867. Include: First Nations, French, British, 
women. 

5-KI-010 Describe the cultural diversity of pre-Confederation Canada. Examples: English, First Nations, French, German, 
Inuit, Irish, Métis, Scottish.

5-KI-012 Describe how European views of First Peoples changed from 1763 to 1867. Examples: First Peoples regarded as 
dependents and inferiors rather than allies and equals.

5-VI-005 Value the contributions of First Nations, Inuit, Métis, French, British, and diverse cultural communities to the 
development of Canada. 

5-VH-010 Value of history as a way of understanding contemporary Canada.

All clusters:

6-S-308 Compare diverse perspectives in a variety of information sources.

6-S-400 Listen to others to understand their perspectives.

6-S-405 Articulate their beliefs and perspectives on issues.
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2.2 Teacher Information Sheet: Introduction to Grade 5 Theme – The First Nations in Manitoba

The First Nations peoples inhabited the lands Canadians now know as the Province of Manitoba, long before the first New-
comer came to these lands. Archaeological evidence in Manitoba has shown that several centuries before the arrival of the 
Selkirk settlers, the land was already occupied by First Nations peoples in parts of Manitoba.9 The introduction to this very 
early history is reviewed in the Grade 5 Teacher Guide. The guide examines First Nations relationships within their own 
nations, with other First Nations, and then with the Newcomers to their traditional territories. These early alliances, confed-
eracies, agreements and Treaties helped to shape the future history of the Province of Manitoba, and the Treaty relationship 
that has emerged since the signing of the first Numbered Treaty in 1871. They also demonstrate that First Nations had a 
history of negotiating practices and strategies and customs that they incorporated into the Treaties prior to 1800.10

Historically, the territory now known as Manitoba was occupied by several First Nations that included the Nehow/Ininiw/
Nehetho (Cree), Dakota Oyate, Denesuline, Anishinaabe (Ojibway), and Anishininiw (Oji-Cree) prior to confederation. 
They each occupied parts of what is now known as the Province of Manitoba, as well as lands across present-day domes-
tic and international boundaries. The Nehow/Ininiw/Nehetho (Cree) occupied the lands in northern Manitoba. The Dene 
occupied the far north in Manitoba and into the present day northern Saskatchewan and Northwest Territories. The Dakota 
Nations occupied a large territory that extended from east to west, north and south across the international boundary line. 
They secured these lands through alliances and friendship Treaties with other First Nations in what is now known as West-
ern Canada and other First Nations in what is now called the United States. The Anishinaabe (Ojibway) traditional territory 
covered lands to the West of the Great Lakes into Manitoba and south across the international boundary line. The Anishin-
iniw (Oji-Cree) peoples resided primarily in the north eastern part of Manitoba called the Island Lake Area, north and into 
north western Ontario. The vast territories that these First Nations occupied were managed by each Nation – Nehow/Ininiw/
Nehetho (Cree), Dakota Oyate (Dakota), Denesuline (Dene), Anishinaabe (Ojibway) and Anishininiw (Oji-Cree). 

Given the vastness of each First Nations traditional territories, it was logical that they would negotiate co-existence alliances 
for trade, peace, and friendship purposes with each other as a means to prevent further warfare and to establish goodwill. 
These alliances, agreements, and Treaties were primarily for the purposes of peaceful coexistence, trade, and for the shar-
ing and use of the resources on each other’s traditional territories. At this time in history, it was typical for First Nations to 
migrate with the seasons, for purposes of survival and to practice sustainable management of their traditional territories so 
as not to deplete their resources. These seasonal migration patterns resulted in many new friendships, peace and trade agree-
ments over the years. It also resulted in a sophisticated communication system among First Nations that informed each other 
of the emergence of Newcomers from foreign lands with foreign languages and cultures.

When the early Newcomers came to what is now Manitoba, they arrived by the waters from the North out of Hudson’s Bay, 
and from the eastern water systems that connect to Manitoba’s waterways. Upon their arrival, they found they were not the 
first ones to visit these lands. They were met by the local First Nations and quickly learned to negotiate their safe passage 
through these territories. Trade became a huge motivating factor in the early agreements with respect to the Fur Trade era, 
and later Treaties that were negotiated between the Newcomers and the First Nations in present day Manitoba. Each of these 
gatherings of nations, and among nations, included the protocol of preparing to make Treaty. 

For First Nations peoples, early Treaty making protocols or customs was based on the value of respect and good faith that 
such Treaties and agreements would ensure provision for co-existence and non-interference in First Nations peoples’ way of 
life. For the early Newcomers, early Treaty making protocols or customs was based on similar principles and the recogni-
tion of First Nations “possession of the territory of Rupert’s Land and the need to obtain their consent to occupy trading sites 
within it”.11 

9  Flynn, Catherine and E. Leigh Syms. (1996). Manitoba’s First Farmers in Manitoba History, Number 13, Spring 1996. Retrieved at http://www.mhs.mb.ca/docs/mb_history/31/firstfarmers.shtml 
10  Tobias, “Canada’s Subjugation of the Plains Cree”; Stonechild, “The Indian View of the 1886 Uprising”; Stonechild and Waiser, Loyal in Death, in Bounty and Benevolence: A History of Saskatchewan Treaties by 

Arthur J. Ray, Jim Millar and Frank Tough, McGill-Queen’s University Press, 2000. 
11  Ray, Arthur, Jim Millar and Frank Tough. (2000). Bounty and Benevolence: A History of Saskatchewan Treaties. McGill-Queen’s University Press. Montreal & Kingston, Canada. P 5. 
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These protocols were part of the early trade negotiations with the 
Hudson’s Bay Company and the Northwest Company. This demon-
stration of respect and good faith often took the form of some general 
protocols that became a shared practice when two parties came together 
to make Treaty or an agreement. These practices included gift-giving 
and exchanges of food, clothing, medals, and the smoking of the long-
stemmed ceremonial pipe also known as a calumet which symbolized 
goodwill and the renewal of friendship. Arranged marriages became an 
important practice as a means to strengthen kinship relations, mutual 
obligations, trade and political alliances.12 These early diplomatic proto-
cols between First Nations and the early Newcomers would also serve 
to guide the Crown (Canada) in The Numbered Treaty making process 
that began in the later nineteenth century.

These early Treaty making, trade agreements and friendship alli-
ances with First Nations were recorded in print by the Hudson`s Bay 
Company officers, which remain part of the Hudson`s Bay Company 
Archives today. 

First Nations also kept records of such events, in the memory of the  
First Nations peoples who were present and participating in the event, 
including those present to witness the event. This became part of the 
First Nations’ oral tradition – the recording of significant event(s) in 
histories. Today, the oral tradition is still practiced and remains a vital 
part of First Nations histories, cultures, and traditions.

Special prayers, songs, dances and ceremonies were also held to observe 
the sacredness of the commitments made by both parties. In addition, 
First Nations also recorded events on birchbark scrolls, through win-
ter count buffalo robes, and with special markings on the land where 
the Treaty making talks occurred. Permanent recordings of significant 
historical events in First Nations history included the petroforms, 
petroglyphs, and pictographs. Some of these early land markings of 
First Nations history can be found in parts of Manitoba and across First 
Nations traditional territories which pre-date The Numbered Treaties.

The protocol of making Treaty was also part of a long history that the First Nations in Manitoba were familiar with and had 
continued to practice in all their negotiations. The principles of Treaty making between First Nations and other peoples can 
be traced back to the Royal Proclamation of 1763, a landmark agreement in British Crown and First Nations relations. This 
is a key document in Canada’s shared history.

The Royal Proclamation of 1763 was issued by King George III of Great Britain. This historical document is significant 
as it provided guidelines for the British Crown’s relationship with First Nations peoples. The First Nations and the Crown 
(Canada) share the perspective that The Royal Proclamation of 1763 provides a framework for historical Treaty making 
and has served to define the unique relationship between First Nations and the Crown (Canada). From the First Nations’ 
perspective, the relationship between First Nations and the Crown (Canada) was more balanced, characterized by a nation-
to-nation understanding.

12  Ibid., p.5. 

Picture 2. Petroforms in the Shape of a Turtle at 
Whiteshell Provincial Park in south eastern Manitoba 
(Manitoba Archaeological Society, 1998).

Picture 3.Treaty Medal, 1930 (Library and Archives of 
Canada, PA-12341) which was eventually used in the 
later nineteenth century Treaty making between First 
Nations and the Crown (Canada).
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The Royal Proclamation of 1763 recognized that:

• First Nations peoples lived on traditional lands;
• Interest in those lands belonged to groups and nations, not individuals;
• Only the Crown (Canada) could buy or accept First Nations lands;
• The Crown (Canada) required an agreement with First Nations to acquire lands from them;
• First Nations peoples were under the Crown’s (Canada’s) protection,13

• First Nations held title to their lands unless they surrendered it.

The Royal Proclamation principles of understanding set out guidelines for all future negotiations with the First Nations  
of North America. These principles influenced the Hudson’s Bay Company and Northwest Company in their commercial 
dealings with First Nations peoples. The Royal Proclamation also provided guidance to the Treaty-making negotiations 
between the Crown (Canada) and the First Nations peoples.

13  Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100014642

Excerpt from The Royal Proclamation, 1763:
And whereas it is just and reasonable, and essential to our Interest, and the Security of our Colonies, that the several 
Nations or Tribes of Indians with whom We are connected, and who live under our Protection, should not be molested or 
disturbed in the Possession of such Parts of Our Dominions and Territories as, not having been ceded to or purchased by 
Us, are reserved to them. Or any of them, as their Hunting Grounds….

And we do further declare it to be Our Royal Will and Pleasure, for the present as aforesaid, to Protection, and Dominion, 
for the use of the said Indians, all the Lands and Territories not included within the Limits of Our said Three new Govern-
ments, or within the Limits of the Territory granted to the Hudson’s Bay Company, as also all the Lands and Territories 
lying to the Westward of the Sources of the Rivers which fall into the Sea from the West and North West as aforesaid…
”(October 7, 1763)
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2.3 Treaty Education Lesson Plans

This section of the Guide provides for the sample lesson plans and topics as outlined in the chart below.

TREATY RELATIONS COMMISSION OF MANITOBA (TRCM) 
TREATIES AND THE TREATY RELATIONSHIP: TEACHER GUIDE FOR GRADE 5

Grade 5 Theme: The First Nations in Manitoba

Sub-Theme 1: First 
Nations 

Sub-Theme 2: Trade  
Strategies

Sub-Theme 3: Concept 
of Treaty Making

Sub-Theme 4: First Nations 
in Manitoba Language 
Groups & Nations

Topics:

1.1 Traditional Territories

1.2 Traditional Govern-
ments & First Nations’ 
Perspectives on Sover-
eignty (Autonomy) 

1.3 Oral Tradition – First 
Nations’ Peoples’  
Traditional Narratives

1.4 Nation-to-Nation 
Alliances & Confedera-
cies

Topics:

2.1 Inter-Tribal Trading

2.1.a Nehow/Ininiw/Nehetho 
(Cree) Fur Trade Routes (A Case 
Study)

2.1.b Gift Giving (A Case Study)

2.3 Trading with the Newcomers

2.4 Relationships and Agree-
ments – Royal Proclamation

Topics:

3.1 Preparing to Make  
Treaty – Protocols

3.2 Spirit & Intent

3.3 Oral Tradition – First 
Nations’ Peoples’ Oral  
Tradition

3.4 Traditional Records of 
Treaties

Topics:

4.1 Anishinaabe (Ojibway)

4.2 Anishininiw (Oji-Cree)

4.3 Dakota Oyate (Dakota)

4.4 Denesuline (Dene) 

4.5 Nehow/Ininiw/Nehetho (Cree)
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SUB-THEME #1: FIRST NATIONS 
TEACHER INFORMATION SHEET

TOPIC 1.1: Traditional Territories
THE CONCEPT

Students will learn that First Nations peoples in Manitoba consider themselves independent nations with strong ties to their 
traditional territories, which spanned across present-day provincial and international boundaries. First Nations in Manitoba 
continue to nurture these ties to their traditional territories. The First Nations present-day relationship to traditional territo-
ries is part of the Treaty making process which has allowed them to retain the use of lands for their livelihoods. The Crown 
(Canada) retained all rights and title to the land.14 

BACKGROUND TO CONCEPT

First Nations peoples are closely connected to land and the natural environment surrounding particular parts of North Amer-
ica, which includes present day Manitoba. These connections are related to First Nations histories, values, beliefs, traditions, 
cultures, economies, and lifestyle practices. 

Prior to Confederation in 1867 and the signing of The Numbered Treaties beginning in 1871, the territory now known as 
the Province of Manitoba was occupied by several First Nations peoples that included the Nehow/Ininiw/Nehetho (Cree), 
Dakota Oyate (Dakota), Denesuline (Dene), Anishinaabe (Ojibway) and Anishininiw (Oji-Cree). These territories were 
considered ‘traditional’ because they were the lands that First Nations peoples had jurisdiction over in many cases from 
time immemorial, a concept that is tied to the First Nations Creation stories. Each of the First Nations peoples respected the 
other’s traditional territory and recognized the First Nations peoples’ long-time use and occupation over their respective ter-
ritories. First Nations peoples also made Treaties with each other for purposes of peaceful co-existence, trade, safe passage, 
and to prevent warfare. 

In Manitoba, the Sayisi Dene (the people from the East) or Denesuline (Dene) lived on the land west of the Hudson’s Bay 
from time immemorial15. The Nehow/Ininiw/Nehetho (Cree) occupied the boreal forest north from Quebec to Alberta16 
which included parts of Manitoba. The Dakota Oyate (the Buffalo People) occupied vast lands that stretched east from the 
Great Lakes, west along the Rocky Mountains, north to Great Slave Lake, northern Saskatchewan and Manitoba along Lake 
Winnipeg and south across the international boundary line17. The Anishinaabe (Ojibway) occupied lands from the eastern 
Great Lakes along the northern shores of Lake Huron and Lake Superior from Georgian Bay to the edge of the Prairies, 
north where the rivers flow towards Hudson Bay18and south across the international boundary line. The Anishininiw (Oji-
Cree) occupied territories in the north-eastern part of Manitoba, east along Lake Winnipeg and into north-western Ontario. 
Their territories typically were between the Nehow/Ininiw/Nehetho (Cree) territories to the north and the Anishinaabe 
(Ojibway) territories to the south. 

Newcomers to Western Canada began encountering First Nations peoples in Manitoba as they occupied much of the country 
in all four directions. This included the Dakota Nations, who were forced to move more North and West from their original 
Creation place in the United States beginning in 1862. The Dakota peoples had already established ties with First Nations 
peoples in Canada prior to this time for economic and military purposes.

14  White, Jerry P. Et al. (2010). Aboriginal Policy Research: A History of Treaties and Policies, Volume Vii. Thompson Educational Publishing Inc., Ottawa, Ontario; Ray, Arthur J et al (2000). Bounty and Benevo-
lence: A History of Saskatchewan Treaties. McGill-Queen’s University Press, Quebec.; AANDC. (2007). Historic Treaties in Canada: Solemn Words and Foundational Documents in Canadian History. Treaty 
Policy Directorate, AANDC. Ottawa.

15  Bussidor, Ila and Bilgen-Reinart, Ustun. (1997). Night Spirits: The Story of the Relocation of the Sayisi Dene. University of Manitoba Press: Winnipeg, Manitoba.
16  Split Lake Cree Nation. (1996). Analysis of Change: Split Lake Cree Post Project Environmental Review. Tataskweyak First Nation. 
17  Omani, Leo. (2009). It is true: The Dakota in Canada since Time Immemorial: Conference Paper presented at the 2nd Annual Dakota Iapi Omniciye, June 2009. Brandon, Manitoba.
18  Aboriginal Affairs and Northern Development Canada. (1997). First Nations in Canada. Minister of Indian and Northern Affairs, Minister of Public Works and Government Services Canada. Ottawa. p9.
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As the Newcomers moved into First Nations traditional territories, they both engaged in more trading and began adapting to 
the changing landscape. The changing trade economy was most evident in the historical records of the Hudson Bay Com-
pany (HBC) and with the Nor-West Company (NWC). The fur trade was a very early catalyst that brought First Nations 
peoples together with fur trade companies like the HBC and the NWC who were moving into First Nations peoples’ tradi-
tional territories to gain access to furs. It was through this shared history that early peace and friendship alliances and trade 
agreements were made with the mutual understanding that they would not interfere with First Nations peoples’ way of life. 
These alliances and agreements resulted in First Nations peoples sharing their traditional territories with Newcomers based 
on trade economies. 

The British also protected their interests in these lands by amalgamating the two fur trade companies as a way to bring 
peace to the region of Rupert’s Land and the Northwestern Territory19, maintain good relations with the First Nations and 
Métis peoples of these regions, and to expand the Dominion of Canada.20 The Hudson’s Bay Company began to expand 
their interest into the southern Rupert’s Land territories and took measures to advance holds and settlement. This interest 
extended to third party interests, as evidenced by the Hudson’s Bay Company which issued Lord Selkirk with a land grant 
in the Red River District. Lord Selkirk went on to conclude The Selkirk Treaty of 1817 with the Anishinaabe (Ojibway) and 
Nehow/Nehetho/Ininiw (Cree) of the Red River area for the purposes of peace that would allow the Newcomers to nurture 
their first agricultural colony in western Canada, the Red River Colony. This accord or deed commonly known as the Sel-
kirk Treaty was the first documented recognition of Aboriginal title in Western Canada.21 This written Treaty later became a 
concern for First Nations peoples. They argued that the Crown (Canada) had not extinguished title to the land properly.22 

As resources began to wane and more Newcomers appeared, it became obvious to the First Nations peoples that there was 
a need to protect their people’s way of life and their lands. New Treaties, new agreements would need to be considered. For 
the Newcomers, peaceful settlement of the west was an important part of achieving the result of bringing the west into the 
Dominion of Canada. These two perspectives and motivations would later give rise to Treaty negotiations leading to The 
Numbered Treaties. 

References and Resources:

Treaty Learning Resources from the Kit:

• Manitoba First Nations Education Resource Centre. (2009). Map of Treaties in Manitoba.
• Manitoba First Nations Education Resources Centre. (2005). Elders Treaty Video Series: Cross Lake Treaty 5, Sagkeeng 

Treaty 1, Split Lake Treaty 5.
• Aboriginal Affairs and Northern Development Canada. Map of First Nations in Manitoba.

On-line Resources:

• Assembly of Manitoba Chiefs. Website: http://www.manitobachiefs.com 
• Aboriginal Affairs and Northern Development Canada. Website: http://www.aadnc-aandc.gc.ca 
• The Atlas of Canada. Historical Maps of Canada. Website: http://atlas.nrcan.gc.ca/site/english/maps/historical/territoria-

levolution/1867 
• The Atlas of Canada. Historical Indian Treaties. Website: http://atlas.nrcan.gc.ca/site/english/maps/reference 
• Treaty Relations Commission of Manitoba. Website: http://www.trcm.ca

19  Ray, Arthur, Jim Miller and Frank Tough. (2000). Bounty and Benevolence: A History of Saskatchewan Treaties. McGill-Queen’s University Press. Montreal & Kingston, Canada. P13.
20  Ray, Arthur, Jim Miller and Frank Tough. p45.
21  Ray, Arthur, Jim Miller and Frank Tough. p21.
22  Provincial Archives of Manitoba, Hudson`s Bay Company Archives, D.4 85, Correspondence Outward, fol.16 in Ray et al, Bounty and Benevolence, 2000, p28.
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Print Materials:

Bussidor, Ila and Bilgen-Reinart, Ustun. (1997). Night Spirits: The Story of the Relocation of the Sayisi Dene. University of 
Manitoba Press: Winnipeg, Manitoba.

Friesen, Gerald and Potyondi, Barry (1981). A Guide to the Study of Manitoba Local History. University of Manitoba Press, 
Manitoba Historical Society; 

Hudson Bay Company Archives.

Library and Archives of Canada.

Omani, Leo. (2009). It is true: The Dakota in Canada since Time Immemorial: Conference Paper presented at the 2nd 
Annual Dakota Iapi Omniciye, June 2009. Brandon, Manitoba.

Ray, Arthur, Jim Miller and Frank Tough. (2000). Bounty and Benevolence: A History of Saskatchewan Treaties. McGill-
Queen’s University Press. Montreal & Kingston, Canada. Chapter 1: Aboriginal-Hudson`s Bay Company Relations before 
1800; and Chapter 2: The Selkirk Treaty, pp3-31.

Split Lake Cree Nation. (1996). Analysis of Change: Split Lake Cree Post Project Environmental Review. Tataskweyak First 
Nation, Chapter 1: Split Lake Cree Early History, pp19-26.
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LESSON PLAN:

TOPIC 1.1: Traditional Territories
GRADE 5

THEME:  The First Nations in Manitoba

SUB-THEME 1:  First Nations

TOPIC 1.1:  Traditional Territories

Lesson Overview

In this lesson students will examine the geographic scope of traditional territories occupied by First Nations peoples in 
Manitoba prior to Confederation in 1867, and the signing of Treaty #1 in 1871. Students will also examine the existing  
relationships between the varying First Nations peoples and discuss the relationship between land and identity.

Treaty Essential Learnings:

By the end of the lesson, students will: 

1. Gain an awareness of the First Nations peoples in Manitoba traditional territories.

2. Understand that First Nations peoples in Manitoba had and have retained deep rooted connections to their traditional 
territories.

3. Identify ways in which the First Nations peoples in Manitoba had long standing peace and friendship treaties with  
each other that provided access to and the sharing of resources in traditional territories.

Links to Manitoba Curriculum: 

Cluster 1: First Peoples

5-KL-016 Locate on a map of North America the traditional territories of First Peoples. 

5-KL-017 Describe practices and beliefs that reflected First Peoples’ connections with the land and the natural environment. 

5-KH-024 Relate First Peoples’ stories of their pre-contact and early contact with Europeans. 

5-KE-050 Describe various ways in which First Peoples communities interacted with each other. Examples: trade, coopera-
tion, conflicts.
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Materials and Equipment:

• Whiteboard, blackboard, SMART board, or flip chart to record discussions;
• Vocabulary Chart (BLM 1.1.1)
• Map 1: Location of Historical Treaty Boundaries in Canada (BLM 1.1.2; Kit; online at TRCM website www.trcm.ca )
• Map 2: Aboriginal Groups (Circa 1906). Website: http://atlas.nrcan.gc.ca/site/english/maps/archives/1stedition/ 

peopleandsociety/aboriginalpeople/page29/#download 
• Know, Want-to-Know and Learned Chart (BLM 1.1.3) – copy one for each student or copy the number required for  

the small groups 
• Map First Nations of Manitoba. Assembly of Manitoba Chiefs Map (Kit);
• Access to Internet
• Early Canadiana Online: Canada in the Making. Website: http://www.canadians.org/ 
• The Atlas of Canada. Historical Maps of Canada. Website: http://atlas.nrcan.gc.ca/site/english/maps  

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning

Introduce concept using the Information Sheet for this Topic and Lesson: Grade 5: THEME: 
The First Nations in Manitoba: SUB-THEME: First Nations

Introduce vocabulary that may be new to students using the Vocabulary Chart (BLM 1.1.1).

Acquire

What strategies facilitate learning 
for groups and individuals

Organize students in small groups and have them brainstorm the following questions  
using a Know, Want-to-Know Learned Chart (BLM 1.1.3):

a.  What do you know about First Nations peoples’ traditional territories in  
Manitoba?

b.  What would you like to know about First Nations peoples’ traditional territories in  
Manitoba?

Use selected learning resources to assist students to confirm their knowledge base, or  
correct their misconceptions. 

Then move to discussing their inquiry questions by prioritizing the most common “Want to 
Know” questions; followed by the other questions.

Apply

How will students demonstrate 
their understanding

Students will then fill in the “Learned” section and discuss what they learned about First 
Nations peoples’ traditional territories prior to Confederation 1867 and The Numbered  
Treaties beginning in 1871.

Further Learning:

Have students use their research findings to consider what kind of adjustments First Nations peoples must have had to make 
once they were displaced from their traditional territories and relocated to their present-day reserves.

Assessment of Key Concepts:

When asked students are able to provide the name of First Nations peoples’ lands prior to Confederation. (Answer: Tradi-
tional Territories)

Students are able to provide a rationale as to why First Nations peoples have a deep connection to land. (Answer: First 
Nations peoples’ connections to land are related to their histories, values, beliefs, traditions, cultures, economies, and life-
style practices that are part of their identity.)
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Assessment of Student Learning:

The student:

• organized and recorded information in a provided format (chart);
• drew conclusions based on research and evidence;
• evaluated personal assumptions based on new information and ideas;
• supported their ideas and opinions with information and observations;
• learned to work cooperatively in small groups;
• learned key concepts related to First Nations peoples’ traditional territories.

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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VOCABULARY CHART (BLM 1.1.1)
Teacher: Refer to the Glossary found within the accompanying Teacher Handbook: Treaties and the Treaty Relationship.
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MAP 1:  
Location of Historical Treaty Boundaries in Canada (BLM 1.1.2)
Map is available in Kit.
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KNOW, WANT-TO-KNOW AND LEARNED CHART (BLM 1.1.3)

LESSON PLAN – TOPIC 1.1: Traditional Territories

What we know about First Nations peoples in 
Manitoba traditional territories

What we want-to-know about First Nations  
peoples in Manitoba traditional territories

What we learned:
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TEACHER INFORMATION SHEET

TOPIC 1.2: Traditional Governments & First  
Nations Perspectives on Sovereignty (Autonomy)
THE CONCEPT

Historically, the First Nations in Manitoba possessed their own distinct traditional forms of government with their own  
decision making processes. First Nations traditional government structures included hereditary systems, clan systems, 
federations and confederacies. These structures included their own laws, nation-to-nation alliances for economic, political, 
cultural and military purposes. 

BACKGROUND TO CONCEPT

The concept of First Nations’ traditional governments and First Nations’ perspectives on sovereignty supports the Grade 5 
Cluster 1 on First Peoples and First Peoples governance. Many First Nations peoples view their sovereignty as an inherent 
right given to them by the Creator. First Nations peoples believe that sovereignty is a natural right of all human beings to  
be autonomous, self-determining peoples. In this respect, First Nations peoples believe that natural law is part of teachings 
the Creator gave to them to live by in harmony with all Creation. 

Although there are five different First Nations people’s linguistic groups in Manitoba, there are some commonalities among 
the First Nations’ beliefs and values that are recognized as basic features of traditional governments that existed prior to 
contact with the Newcomers. They include:

• a connection to land, commonly referred to as traditional territories of a particular First Nations’ peoples;
• a spiritual connection to the Creator through the natural laws given to First Nations’ peoples as a way to live in harmony 

and balance with all Creation; 
• a common believe that sovereignty is an inherent right to self-government derived from the Creator;
• a consensus model for decision making;
• leadership was traditionally selected on the basis of the individual’s special skills, knowledge, and gifts that could 

address the unique circumstances and needs of the community at different times;
• entire families, women and Elders had a role in the governance of the community; 
• the natural laws provided to the First Nations peoples by the Creator provided the framework for people to be self- 

governing individuals, and to create self-governing nations; and
• the distinguishing feature of a first language of the First Nations peoples.

Many of these beliefs, values and features remain part of the new governance structures that have emerged among First 
Nations peoples’ communities in Manitoba. The long history from First Nations traditional governments to present-day First 
Nations governments has been impacted by Canada’s interpretation of the Treaty making process and its implementation 
through such legislation as The Indian Act. As a result, many First Nations governance structures now include a Chief  
and Council members in most cases. First Nations peoples are working toward rebuilding their traditional government 
structures.

Today, First Nations local governments are at different stages of development. First Nations local governments are recog-
nized by Canada. They are sometimes under the custom electoral system or an Indian Act electoral system, or a self govern-
ment agreement with Canada. The custom electoral system recognizes one hereditary leader and a council of members. The 
Indian Act electoral system recognizes an elected Chief and Council members. 
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The Government of Canada “recognizes and affirms” the “existing” aboriginal rights and Treaty rights in Canada within 
Section 35 of the Canada Constitution Act, 1982. In 2002, the federal government proposed the First Nations Governance 
Act to replace the Indian Act. This process did not include First Nations, so the new Act was rejected. The matter of First 
Nations peoples’ self-government remains an outstanding issue to this day.

These aboriginal rights protect the activities, practice, or traditions that are integral to the distinctive culture of First Nations 
peoples. The Treaty rights protect and enforce agreements in between the Crown (Canada) and First Nations peoples.

Resources:

Treaty Learning Resources from the Kit:

• The Indian Act, found on the USB memory flash drive.
• TRCM CTV Treaty Videos on USB memory flash drive.
• MFNERC. (2009). First Nations Teachings and Practices. Chapter 3: Clans and Kinship, page 7.

References:

Assembly of First Nations. Nation Building and Rebuilding: Supporting First Nations Governments. Retrieved at http://
www.afn.ca/index.php/en/policy-areas/nation-building-and-re-building-supporting-first-nation-governments 

Aboriginal Affairs and Northern Development Canada. Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100032275

AANDC. Self Government. Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100032275

Report of the Royal Commission on Aboriginal Peoples, Volume 2: Restructuring the Relationship, Part One, page 108-116.

Simeone, Tonina. (2007). The Harvard Project on American Indian Economic Development Findings and Considerations. 
Political and Social Affairs Division, Parliament of Canada. PRB 07-37E. Ottawa, Ontario. (13 pages). Retrieved at http://
www.parl.gc.ca/Content/LOP/ResearchPublications/prb0737-e.htm 

Treaty Relations Commission of Manitoba. (2011). Treaty Essential Learnings: The Treaty Experience in Manitoba. Part 
Four: Treaty Essential Learnings #4: Worldviews, page 46-66.
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LESSON PLAN:

TOPIC 1.2: Traditional Governments & First  
Nations Perspectives on Sovereignty (Autonomy)
GRADE 5

THEME:                    The First Nations in Manitoba

SUB-THEME 1:        First Nations

TOPIC 1.2:  Traditional Governments & First Nations’ Perspectives on Sovereignty (Autonomy)

Lesson Overview

In this lesson students will examine some common features of First Nations traditional governments; and will be introduced 
to First Nations` perspectives on sovereignty. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Identify at least three common features of First Nations traditional governments prior to contact with the Newcomers.

2. Gain an awareness of First Nations` perspectives of sovereignty.

Links to Manitoba Curriculum: 

Cluster 1: First Peoples

5.K1-005 Describe characteristics of diverse First Peoples cultures before contact with Europeans

5-KL-017 Describe practices and beliefs that reflected First Peoples’ connections with the land and the natural environment. 

5-KP-046 Compare types of leadership in diverse First Peoples communities (Examples: hereditary right, matriarchy,  
democracy ...)

5-VH-008 Value oral tradition as an important source of knowledge about First Peoples

5-KE-050 Describe various ways in which First Peoples communities interacted with each other. (Examples: trade,  
cooperation, conflicts.)

Materials and Equipment:

• Student Worksheet #1 (BLM 1.2.1)
• Information Sheet: Key Features of First Nations Traditional Governments (BLM 1.2.2)
• Information Sheet: Key Concepts of First Nations Clans and Kinship (BLM 1.2.3)
• Student Worksheet #2 (BLM 1.2.4)
• Resource people: Elder or traditional knowledge keeper of the clans and kinship teachings and stories 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning

Teacher to prepare for lesson by reading the Information Sheet for this Topic and Lesson: 
Grade 5: THEME: The First Nations in Manitoba; SUB-THEME: First Nations; TOPIC: Traditional 
Governments. Include new terms: traditional governments, sovereignty (BLM 1.2.1)

Bridge the student’s learning from previous lessons from the Manitoba Social Studies Cluster 
1: First Peoples as identified in the linkages to this lesson.

Introduce the concept that First Nations did have their own forms of government prior to 
contact with the Newcomers.

Engage students in brainstorming session to identify their preliminary thoughts on what First 
Nations governments might have looked like (BLM 1.2.2)

Acquire

What strategies facilitate learn-
ing for groups and individuals

Introduce 3 sources of information:

1.  Information Sheet (BLM 1.2.3) to introduce the listing of key beliefs, values and features  
of First Nations traditional governments.

2.  The TRCM CTV Videos and listen for key messages around First Nations traditional  
governments. 

3.  Read page 7 of First Nations Teachings & Practices on Clans and Kinship (BLM 1.2.3).

Have students complete BLM 1.2.1 to highlight key features of First Nations traditional gov-
ernments. Discuss how these teachings and practices influenced First Nations government 
structures. 

Apply

How will students demonstrate 
their understanding

Students will complete BLM 1.2.4 worksheet to identify at least three key features of First 
Nations traditional governments; and be able to write a paragraph on First Nations people’s 
beliefs on their sovereignty. 

Further Learning:

• Teachers may wish to invite an elected First Nations leader to the classroom to share their experience as an elected 
official. Students should prepare for the visit by writing down their inquiry questions. 

• Invite an Elder or traditional knowledge keeper to share teachings on the clan system and First Nations traditional  
governments. The various animal representations of the clan system can be very engaging for students. To prepare stu-
dents, have them write down questions they would like to ask the Elders. Ensure protocols are followed

Assessment of Key Concepts:

When asked students are able to identify three distinguishing features of First Nations traditional governments.

Students are able to write a paragraph that characterizes First Nations beliefs on their sovereignty. 

Assessment of Student Learning:

The student:
• organized and recorded information in an organized format (chart);
• drew conclusions based on research and evidence;
• evaluated personal assumptions based on new information and ideas;
• supported their ideas and opinions with information and observations;
• learned the key concepts related to First Nations traditional governments and First Nations beliefs on their sovereignty.

Grade 5 Teachers Guide • 29



Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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INFORMATION SHEET: 
KEY WORDS & FEATURES OF FIRST NATIONS TRADITIONAL  
GOVERNMENTS (BLM 1.2.1)

KEY WORDS:

TRADITIONAL GOVERNMENTS: a term used by First Nations peoples to describe their forms of governments that they 
have practices for thousands of years.

SOVEREIGNTY: the absolute and independent authority of a community, nation, etc.; the right to autonomy of self- 
government; supremacy with respect to power and rank; supreme authority; a territory or community existing as a self-
governing or independent state; 

KEY FEATURES OF FIRST NATIONS TRADITIONAL GOVERNMENTS

• a connection to land, commonly referred to as traditional territories of a particular First Nations’ peoples;
• a spiritual connection to the Creator through the natural laws given to First Nations’ peoples provided the framework 

for people to be self-governing individuals and nations;
• a common believe that sovereignty is an inherent right to self-government derived from the Creator;
• a consensus model for decision making;
• leadership traditionally selected on the basis of the individual’s special skills, knowledge, and gifts that could address 

the unique circumstances and needs of the community at different times;
• entire families, women and Elders had a role in the governance of the community; 
• the distinguishing feature of a first language of the First Nations peoples.
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STUDENT WORKSHEET #1 
(BLM 1.2.2)
BRAINSTORMING – WHAT I KNOW ABOUT FIRST 
NATIONS TRADITIONAL GOVERNMENTS 

WHAT I LEARNED ABOUT FIRST NATIONS  
TRADITIONAL GOVERNMENTS

Sources of Information: Sources of Information:
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STUDENT INFORMATION SHEET: 
KEY CONCEPTS OF FIRST NATIONS PEOPLES CLANS AND KINSHIP 
(BLM 1.2.3)

EXCERPT
In First Nations communities, there is a system that exists to recognize and embrace family relations. Each family has special 
kinship terms to identify relatives from the mother’s and father’s side. One of the formalized systems is the Clan System of the 
Ojibwe people.

This system to recognize lineage and family relations is an old concept and was a way to ensure that family ties were  
recognized and followed.

The Clan System provided leadership and provided for the basic needs of food, shelter, transportation, protection medicines 
and traditional teachings and practices. 

Each clan is known by the name of its lead animal. This leader represented the strength, duties, responsibilities, and weakness 
of the clan. Traditionally, the clans worked together to achieve their goals in meeting the needs of all the Anishinaabegg.

The clan system was build upon the values of equality, justice, law and order, and giving all people a voice in governing the 
nation ... the clan system reinforces the teachings and traditional laws of Anishinaabeg pimatisiwin which is a sacred way  
of life.

Source: MFNERC. (2009). First Nations Teachings and Practices. Chapter 3: Clans and Kinship, page 7 

(Teacher note: the spelling of Ojibwe and Anishinaabegg is not standardized with the spelling that is used in this Teacher’s 
Guide i.e. Ojibway, Anishinaabeg. This remains an ongoing dialogue among Indigenous linguists and First Nations first 
language speakers.
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STUDENT WORKSHEET #2  
(BLM 1.2.4)
What are three key features of First Nations peoples’ traditional governments?

Write a paragraph on First Nations beliefs about their sovereignty.
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TEACHER INFORMATION SHEET

TOPIC 1.3: Oral Tradition – First Nations  
Traditional Narratives
THE CONCEPT 

First Nations in Manitoba functioned as autonomous nations before European contact – they had their own governments, 
laws, nation-to-nation alliances, and explanations of their origins based on oral tradition. In an oral tradition, words are  
significant. This means that government business, traditional values, ceremonial traditions, and history were all spoken 
and had to be remembered. Because of this, First Nations peoples believed that words did not disappear when spoken, but 
instead remained forever, to be retrieved by memory whenever required. First Nations peoples’ traditional narratives in the 
oral tradition remain as relevant today as they were since time immemoral.

BACKGROUND TO CONCEPT

All human societies tell stories of how their world began. Though these stories differ, they tend to include some  
basic themes:

• many begin with the creation of earth, often one that is reclaimed from water; 
• there is generally a God, Creator, or supreme being who is responsible for the creation of mankind; and
• frequently humans and animals live together peacefully.

Peoples’ beliefs about the earth’s beginnings are usually called creation myths or creation stories. Some cultures have pre-
served their narratives about the creation or origin of the world or universe in written texts; some have existed for years in 
spoken form and were not written down until recently. Even though these stories are not tangible in a linear, literal, scientific 
sense they express a people’s understanding of the world and their place in it; therefore a more respectful way to describe 
these ‘stories’ or ‘myths’ is to call them ‘traditional narratives’. 

First Nations peoples’ spirituality is based on a holistic worldview that embraces the belief that all living things are inter-
connected. All living things have a spirit. It is a way of life that is often referred to as “ways of knowing” and or “ways of 
being”. This orientation to life is a fundamental element of First Nations peoples’ spirituality that is common to all First 
Nations peoples. It is the expression of this spirituality that differs among different First Nations peoples. Oral tradition is a 
vital tool for imparting Indigenous knowledge or traditional knowledge to others. First Nations peoples’ epistemologies are 
grounded in their holistic worldview that includes the belief that all living things have a spirit. Other commonalities may 
include ceremonies, songs, dances, traditions and connections to sacred lands. Elders and storytellers play a key role in First 
Nations peoples’ oral tradition, as they are the ones who have been given the responsibility of imparting this knowledge  
of history, traditions, and practices to others. This included the responsibility of oral histories, which includes the Treaty 
making experience with the Crown. This lesson will explore First Nations peoples’ oral histories as traditional narratives.

Traditional narratives reflect these interconnected relationships with animals, plants, trees, and non-living objects are 
interpreted in human terms; and there is an explanation of their relation to the earth, sky, and water. First Nations peoples 
often use the term “All My Relations” which refers to inter-relationships with all living things. A greater order exists, within 
which humans live, that values balance and harmony with all of these forces. In this way, traditional narratives provide 
instructions to all beings so that they may learn to live in harmonious co-existence with each other.

In Canada, the traditional origin narratives of differing First Nations peoples offer an insight into their values, world view, 
culture, and geographic surroundings. 
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The Art of Storytelling

Narratives have been shared in every culture and in every land as a means of entertainment, education, preservation of 
culture and in order to instil moral values and a continuation of traditions. It is likely that oral storytelling has been around 
as long as language. A good storyteller possessed a range of skills: variance in dialogue through intonation, use of facial 
expressions and gestures to add visualization to the story, pacing, repetition, and exaggeration. Storytellers and their narra-
tives offered the security of explanation; how life and its many forms began and why things happen, as well as entertain-
ment and enchantment. Communities were strengthened and maintained through stories that connected the present, the  
past and the future. 

First Nations peoples’ storytelling and teachings told in oral tradition often use the Trickster(s) in legends to impart teach-
ings, life lessons, and teach about what is good behaviour, and leading a good life. The oral tradition is also a tool used to 
strengthen First Nations peoples’ identities, sense of being, sense of self, sense of connection to families, communities, 
nations and other peoples. It also provides a meaningful connection for First Nations peoples to sacred land sites, sacred 
songs, ceremonies, dances, and medicines; all representative of the inter-connectedness of all living things.

First Nations peoples’ traditional narratives were passed orally. They offer a link to each cultures’ common psyche; their 
connection to nature, to the Creator and to each other. First Nations peoples’ traditional narratives vary from First Nation to 
First Nation and even from storyteller to storyteller. Reading and hearing them offers the receiver an insight into their past, 
present, and unique world view.

Nehow/Ininiw/Nehetho (Cree):

With over 135 registered bands in Canada, the Cree are the largest group of First Nations peoples. Historically their terri-
tory encompassed large parts of Canada and the United States; today they are located mainly in Canada. Their homeland in 
Canada includes large parts of Quebec, Ontario, Manitoba, Saskatchewan, and Alberta. As a result of being spread out over 
such a large area, the traditions and cultural differences between the Cree First Nations evolved into three distinct regional 
groups: the Plains Cree (southern Saskatchewan, Alberta), Woodland Cree (Great Lakes Region), and Swampy Cree 
(southern boreal forest, including Manitoba). Indeed these three groups can be further divided into eight linguistic groups. 
Depending on the community, the Cree may call themselves as the Nehiyaw, Nehithaw, Nehilaw, Nehinaw, Nehowak,  
Ililiw, Iynu or Iyyu. The term Nehow, Ininiw and Nehetho including Nehininawak/Nehethowak are commonly used by the 
Cree First Nations peoples in Manitoba. 

The Trickster: Weesakeechak

Possessing such a varied and rich culture and geography, the traditional narratives of the Cree are not uniform. However, 
one common figure in Cree narrative is that of Weesakeechak the trickster character. He is generally portrayed as being 
responsible for a great flood which destroyed the world.

In a common narrative, Weesakeechak is directed by the Creator to take care of the people and teach them how to live 
off the land: show them the good and bad roots; make sure that they coexist in harmony with the animals. Weesakeechak 
disobeys the Creator and lets the people run roughshod over the earth and the animals. The earth is mired in disharmony. In 
despair, the Creator floods the earth to start anew; everything is drowned except one Otter, one Beaver, and one Muskrat. 
Weesakeechak, with the aid of the three rebuilds the earth. After, the Creator takes Weesakeechak’s power over the people 
and animals away, but leaves him the power to flatter and to deceive. After that, Weesakeechak continues to play tricks upon 
the animals and lead them into much mischief.
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LESSON PLAN:

TOPIC 1.3: Oral Tradition – First Nations  
Traditional Narratives
GRADE 5

THEME:  The First Nations in Manitoba 

SUB-THEME 1:  First Nations 

TOPIC 1.3:  Oral Tradition – First Nations Traditional Narratives

Lesson Overview 

In this lesson students will examine the role of oral tradition in First Nations peoples’ culture, and value the characteristics 
of a good storyteller by listening to the traditional narratives of the Nehow/Ininiw/Nehetho (Cree) Trickster character, Wee-
sakeechak. This lesson is pre-cursor to Sub-Theme 3: Concept of Treaty Making, Topic 3.3 Oral Tradition – First Nations 
Peoples’ Oral History which is explored in the context of Treaty making with the Crown (Canada).

Time Required

One lesson; plus additional lessons may be available following each activity under “Further Learning”

Treaty Learning Essentials:

By the end of the lesson the students will: 

1. Gain an awareness of the role of oral tradition and traditional narratives in First Nations peoples’ societies.

2. Understand that First Nations peoples’ cultures are intricately linked to all living things on the land.

3. Appreciate the attributes of a good storyteller and a good listener.

4. Recognize the role of the Trickster character in First Nations peoples’ oral tradition.

5. Identify Weesakeechak as a Trickster character in the Nehow/Ininiw/Nehetho (Cree) culture.

Links to Manitoba Curriculum: 

Cluster 1: First Peoples 

5-KI-004 Describe First Peoples’ stories of their origins, as well as current theories of migration to the North American 
continent.

5-KL-017 Describe practices and beliefs that reflected First Peoples’ connections with the land and the natural environment.

5-KH-024 Relate First Peoples’ stories of their pre-contact and early contact with Europeans.

Cluster 4: From British Colony to Confederation (1763 to 1867)

5-VI-004 Appreciate Canadian history and geography as important contributors to personal identity.
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Materials and Equipment:

• Whiteboard or flip chart to record discussions
• Student Activity Sheet “Weesakeechak: The Trickster” (BLM 1.3.1)– one for each student 
• ‘Weesakeechak and the Great Flood’ (BLM 1.3.2) – one for teacher to read aloud.

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate: 

How will students be prepared 
for learning?

Introduce concept using the Information Sheet for Grade 5: THEME: First Nations in  
Manitoba; SUB-THEME 1: First Nations; TOPIC 1.3: Oral Tradition – First Nations Traditional 
Narratives.

Introduce vocabulary that may be new to students: oral tradition/creation stories, “All My 
Relations”, Trickster.

Activity #1:

Ask the students to brainstorm the characteristics of a good storyteller; make note of these 
attributes on the chalkboard.

Activity #2:

Ask the students to brainstorm the characteristics of a good listener; make note of these 
attributes on the chalkboard.

Acquire:

What strategies facilitate learn-
ing for groups and individuals?

Arrange the class in a circle. Read the story ‘Weesakeechak and the Great Flood’ (BLM 1.3.1) 
aloud.

Based on the lists generated earlier, have the class decide whether the characteristics they 
noted for a good storyteller and good listener were evident. 

Hand out Student Activity Sheet “Weesakeechak: The Trickster” (BLM 1.3.2). Have the  
students complete.

Apply: 

How will students demonstrate 
their understanding?

Students complete Activity Sheet.

Encourage one or more of the students to retell the story and model the good storytelling 
characteristics that recorded earlier.

Further Learning:

• Have student engage in a Word Search activity.
• Have students research other Weesakeechak legends.
• Have students research Trickster characters found in other cultures and draw comparisons between them and  

Weesakeechak.
• Have students research Creation Stories from other spiritual/religious traditions. Have them draw a comparative chart 

focussing on similarities/differences in: role of Creator/God; genesis of human beings; role and power of women; role 
of nature and geography (notably water/floods). 

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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WEESAKEECHAK AND THE GREAT FLOOD (BLM 1.3.1)
After the Creator had created all the animals and people, he said to Weesakeechak to take care of the people and show them 
how to live. He was to show them, which are the good roots and which are the bad roots and especially the roots which 
would kill them. The Creator also warned Weesakeechak to not let the people and animals quarrel with each other. 

Weesakeechak did not obey and he allowed the animals and people to fight with one another and shed much blood upon  
the earth. The Creator was not pleased by this and warned Weesakeechak to keep the ground clean and not to let the people 
and animals fight with one another. 

Again Weesakeechak did not obey. He began to trick the animals and the people into becoming angry with each other.  
Both groups quarreled and the ground became red with blood. This made the Creator extremely angry, as he told Weesa-
keechak, he was going to take everything away from him and clean the ground. 

Soon rains fell from the sky and the water began to rise. After a time it rose over the banks and flooded the land. Weesa-
keechak tried to stop the water from flooding the land, but it was no use as he sat on top of the water and cried. Everything 
drowned except one otter, one beaver, one muskrat and all three sat beside him and rested their heads on his thigh. Wee-
sakeechak did not have the power to create, but only to expand on what already existed. He didn’t know what to do, as he 
couldn’t dive and didn’t know how far underwater the old earth was. The Creator took pity on him and told him he could 
re-create everything if he used the materials, which were underwater. 

Weesakeechak turned to his three animal companions and exclaimed they would all starve if only one of them could bring 
up a piece of the earth from under the water so he could create an island for them to live on. 

He first turned to otter. “You are brave, strong and active,” if you can dive down and bring back a piece of the earth,  
Weesakeechak promised the otter plenty of fish to eat. Three times otter dove under water and three times he was unable  
to bring up a piece of the earth. The last time he was so exhausted he was unable to dive again. Weesakeechak called the 
otter a coward and turned to the beaver, “You are brave, strong and wise. If you were to dive down and obtain a piece of the 
earth for me to make an island for us to live on, I will make you a home, which will keep you warm in the winter months. 
Twice the beaver dove but he was unable to get a piece of soil for Weesakeechak. This time Weesakeechak begged beaver to 
dive once more and he will provide him with a wife. The beaver obliged, diving down once more. He was underwater quite 
a long time, and when he came up he was almost lifeless. He had not obtained a piece of the earth. 

Weesakeechak was disheartened by this, as he felt if otter and beaver couldn’t succeed, certainly muskrat wouldn’t either, 
but Weesakeechak knew muskrat must try, as he was the last hope. He explained to muskrat, “You are brave, strong and 
quick, even if you are strong.” He promised to make the muskrat many roots for which to eat and rushes so the muskrat 
could make his home with them. 

He told otter and beaver that they were foolish, as they had gotten lost in the water. He urged muskrat to dive straight down 
in order to find the flooded ground. Muskrat dove down the first time only to come up empty handed. He made a second 
attempt. He stayed under water for a long time. When he returned Weesakeechak sniffed the front paws of the muskrat.  
He could smell the scent of the dirt. 

Muskrat was urged to dive again, as Weesakeechak promised to give him a wife even if he was able to only bring back a 
small piece of earth. The muskrat dove straight down again, trying to go as far down as he could go. Muskrat was under-
water so long, the others at the surface began to believe he had drowned. Then bubbles rose from the water. Weesakeechak 
reached down and pulled muskrat from the water. The poor creature was almost dead, but he was clutching a piece of the 
earth close to him. 

Weesakeechak happily seized this small piece of ground and made an island from it where he and the three animals  
celebrating surviving the flood. Weesakeechak then took a bit of wood and made the trees and a piece of bone where he  
created the second race of animals. 
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The Creator then commanded the rivers to take all the salt water back to the sea. He created the rest of mankind and  
animals. He also took Weesakeechak’s powers over people and animals away and left him only with the ability to flatter  
and deceive. 

Weesakeechak turned to playing much mischief on the animals and this is why the First Nations people tell many  
stories about him in the winter months to amuse themselves. 

Source: http://www.scribd.com/doc/7975497/Social-Studies-Lesson-Plan-Alberta-Beginnings-grade-34
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STUDENT ACTIVITY SHEET 
“WEESAKEECHAK: THE TRICKSTER” (BLM 1.3.2)
After listening to the story ‘Weesakeechak and the Great Flood’, complete the following questions.

What was the role of oral tradition in First Nations peoples’ societies? Is it the same today? 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

What are the characteristics of a good storyteller?

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

What is the role of Weesakeechak in the story? 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

Being a good storyteller is a skill, but so is being a good listener. A good listener often needs a good imagination so that  
the story may ‘come to life’ in his/her head. With this in mind, what do you think Weesakeechak looks like? Use your 
imagination and draw and sketch of him below. Compare it with a classmate: is it different or are there similarities?
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TEACHER INFORMATION SHEET

TOPIC 1.4: Nation-to-Nation Alliances  
and Confederacies
THE CONCEPT

Historically, the First Nations peoples who occupied their traditional territories had established nation-to-nation alliances 
and confederacies with multiple nations of First Peoples for the purposes of peaceful co-existence and military, political, 
cultural and economic – trading interests. 

BACKGROUND TO CONCEPT

The concept of nation-to-nation alliances and confederacies are actions of an independent self-governing nations of peoples. 
Historically First Nations people’s livelihoods and survival was influenced by the seasons and was dependent on the avail-
ability of wild game, buffalo, plant life, and other food sources. This type of lifestyle required First Nations peoples to travel 
across vast tracts of lands in all four directions. This nomadic way of life and livelihood sustenance required safe passage 
across the traditional territories of different First Nations peoples. The need for the various First Nations peoples to negoti-
ate safe passage was critical to maintaining the balance and harmony in the lives of the people and avoiding warfare. These 
early understandings were referred to nation-to-nation alliances. Such alliances were negotiated for different purposes.

The First Nations peoples oral history tradition in Manitoba, recounts how the Anishinaabe and the Dakota negotiated a 
nation-to-nation alliance for multiple purposes related to peace and friendship, safe passage, and trade. These types of First 
Nations alliances became even more necessary as the Newcomers began to move further inland into the traditional territo-
ries of the different First Nations peoples across present day Canada and the United States. 

Confederacies were a common diplomatic tool that First Nations peoples used when they wanted to strengthen alliances 
among more than two nations. 

Some examples of First Nations peoples’ traditional alliances and confederacies include:

1. Haudenosaunee or the Iroquois Confederacy (people of the Six Nations) has been a long-standing confederacy of  
political governance and international alliances of First Nations peoples.23 

2. The Dakota had their Seven Council Fires which united all Dakota peoples under one Council.24

3. The Three Fires Confederacy or Council of Three Fires composed of the three nations: the Ojibway, the Odawa 
(Ottawa), and the Pottawatomi.25

Some traditional political governance structures such as confederacies, composed of multiple First Nations peoples, have 
survived the test of time and continue to exist into the present, such as The Three Fires Confederacy to which some of the 
Anishinaabe (Ojibway) peoples in Manitoba still practice.

Today, First Nations peoples’ alliances and confederacies have been formed more for political and cultural purposes. The 
individual First Nations peoples’ decisions to participate in these formal organizations are respected and remain an indi-
vidual decision as part of their self-government process. 

23  Barreiro, Jose, Ed, and Cornelius, Carol, Ed. (1991). Knowledge of the Elders: The Iroquois Condolence Cane Tradition. Akewe:kan Press: Cornell University, Ithaca, NY.
24  Laviolette, Gontran. (1991). The Dakota Sioux in Canada. DLM Publications. Winnipeg, Manitoba. 
25  Chute, Jane. (1998). The Legacy of Shingwaukonse: A Century of Native Leadership. University of Toronto Press, Toronto, Ontario.
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Some examples of contemporary alliances and confederacies include:

1. The Grand Council of the Crees which was formed in 1974 by the Nehow/Ininiwak (Cree) peoples living in the James 
Bay and Nunavik regions of Quebec. The Council was a response to the hydro-electric development in their traditional 
territories and regions.

2. In the Manitoba region, there are three political organizations: the Assembly of Manitoba Chiefs which serves as the 
provincial territorial organization; the Manitoba Keewatinowi Okimakanak in northern Manitoba, and the Southern 
Chiefs Organization in the southern part of the province both serve as regional organizations. 

First Nations peoples have continued to demonstrate their resilience by adapting to the changing times. This has included 
how they organize themselves as regional and collective First Nations peoples and as nations of peoples.

Resources:

Treaty Learning Resources from the Kit:

Historical Indian Treaties Map.

TRCM CTV Videos on USB memory flash drive.

Map of Manitoba First Nations and Leaders.

References:

Barreiro, Jose, Ed, and Cornelius, Carol, Ed. (1991). Knowledge of the Elders: The Iroquois Condolence Cane Tradition. 
Akewe:kan Press: Cornell University, Ithaca, NY.

Chute, Jane. (1998). The Legacy of Shingwaukonse: A Century of Native Leadership. University of Toronto Press,  
Toronto, Ontario.

Aboriginal Affairs and Northern Development Canada. Retrieved at http://www.aandc-aandc.gc.ca/ap/gov/index-eng.asp 

Laviolette, Gontran. (1991). The Dakota Sioux in Canada. DLM Publications. Winnipeg, Manitoba. 

Report of the Royal Commission on Aboriginal Peoples, Volume 2: Restructuring the Relationship, Part One, page 108-116.

Simeone, Tonina. (2007). The Harvard Project on American Indian Economic Development Findings and Considerations. 
Political and Social Affairs Division, Parliament of Canada. PRB 07-37E. Ottawa, Ontario. (13 pages). Retrieved at  
http://www.parl.gc.ca/Content/LOP/ResearchPublications/prb0737-e.htm 

Treaty Relations Commission of Manitoba. (2011). Treaty Essential Learnings: The Treaty Experience in Manitoba. Part 
Four: Treaty Essential Learnings #4: Worldviews, page 46-66.
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LESSON PLAN:

TOPIC 1.4: Nation-to-Nation Alliances  
and Confederacies
GRADE 5

THEME:                    The First Nations in Manitoba

SUB-THEME 1:        First Nations

TOPIC 1.4:  Nation-to-Nation Alliances and Confederacies

Lesson Overview

In this lesson students will be introduced to two First Nations self government structures: nation-to-nation alliances and 
confederacies.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Be able to identify at least four reasons First Nations negotiated nation-to-nation alliances and confederacies;

2. Be able to identify at least one traditional government structure (confederacy) that some First Nations in Manitoba  
still belong to.

Links to Manitoba Curriculum: 

Cluster 1: First Peoples

5.K1-005 Describe characteristics of diverse First Peoples cultures before contact with Europeans

5-VH-008 Value oral tradition as an important source of knowledge about First Peoples

5-KE-050 Describe various ways in which First Peoples communities interacted with each other. Examples: trade,  
cooperation, conflicts.

Materials and Equipment:

• Background information to Lesson 1.4
• Map of Manitoba First Nation Names and Locations in Ojibwa, Cree, Dakota, Dene and Oji-Cree (Kit)
• Map of Manitoba First Nations Communities and Leaders (Kit)
• Student Inquiry Questions (BLM 1.4.1)
• Student Worksheet: Strategy for Negotiating Nation-to-Nation Alliance (BLM 1.4.2)
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate: 

How will students be prepared  
for learning?

The teacher will read the background information for Lesson 1.4 Nation-to-Nation and Con-
federacies and share two concepts with students.

Students will be asked the inquiry question: “Why do you think First Nations needed to 
seek alliances with other First Nations?” (BLM 1.4.1)

Acquire:

What strategies facilitate learning 
for groups and individuals?

Introduce the five linguistic groups of First Nations peoples in Manitoba (Anishinaabe, 
Anishininiw, Dakota Oyate, Denesuline, Nehow/Ininiw/Nehetho) using the Map above.

Activity #1: Have students divided into five groups to represent the five linguistic groups 
of First Nations peoples in Manitoba. Ask them to decide on a strategy for negotiating a 
nation-to-nation alliance and for what purpose (BLM 1.4.2)

Activity #2:Have students choose another group to negotiate their strategy with. Then have 
students share the outcome in the large group and discuss what it might have been like 
negotiating in two or more different languages.

Apply:

How will students demonstrate 
their understanding?

Students will demonstrate their understanding when sharing the outcome of their negotiat-
ing strategy in a large group.

Further Learning:

• Have students research and identify present-day First Nations peoples’ nation-to-nation alliances and confederacies  
i.e. Tribal Councils, regional organizations like Assembly of Manitoba Chiefs, Southern Chiefs Organization,  
Manitoba Keewatinowi Okimakanak.

• Have students select one of the First Nations confederacies such as the Three Fires Confederacy also known as  
The Council of Three Fires to which the Anishinaabe (Ojibway) belonged and research the historical connections  
and relationships.

Assessment of Key Concepts:

When asked students are able to identify four reasons First Nations sought to negotiate nation-to-nation alliances and  
confederacies. (Answer: peaceful coexistence, political, economic-trading purposes)

Students will be able to identify one traditional government confederacy that some First Nations in Manitoba still belong to. 
(Answer: the Anishinaabe or Ojibway are part of the Three Fires Confederacy or Council of Three Fires).

Assessment of Student Learning:

The student:

• demonstrated team work;
• organized and recorded information in an organized format;
• learned about First Nations peoples’ reasons for negotiating and securing nation-to-nation alliances and confederacies.

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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STUDENT INQUIRY QUESTION (BLM 1.4.1)
“Why do you think First Nations peoples needed to seek alliances with other First Nations peoples?”
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STRATEGY FOR NEGOTIATING A NATION-TO-NATION ALLIANCE 
(BLM 1.4.2)
Group: Group to negotiate with:

Purpose for nation-to-nation alliance:

Negotiation strategy:

Group Spokesperson(s)/Leader(s) to negotiate strategy:

Outcome of negotiation – what worked? what didn’t? why? (share in large group):
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SUB-THEME 2: TRADE STRATEGIES 
TEACHER INFORMATION SHEET

TOPIC 2.1: Inter-Tribal Trading
THE CONCEPT

Students will learn that historically, First Nations peoples practiced inter-tribal trade26 and barter with each other. Commodi-
ties of trade included goods and resources from parts of the northern continent of North America, such as corn, tobacco, 
furs, shells and copper. Other resources for trade included wild rice, maple sugar and medicines. 

BACKGROUND TO CONCEPT

The early inter-tribal trade agreements between First Nations peoples covered vast areas and spanned the continent of North 
America. These early trade networks and barter systems existed prior to the Newcomers arrival to the continent. 

First Nations peoples based their inter-tribal trade agreements on peace and friendship. These peace and friendship agree-
ments were required for the relationship between different First Nations peoples before inter-trade agreements were made. 

First Nations peoples used kinship relations through family and marriage to formalize their inter-tribal trade agreements. 
These kinship relations were a form of security that the inter-tribal trade agreements would be respected and renewed each 
time the parties came together. Ceremony, gift exchanges, and feasting were common to the renewal of these economic 
trade agreements when the different First Nations peoples came together for the purposes of trade.27

Early inter-tribal trading took place mostly on the river and lake waterways. In present-day Manitoba, the main water sys-
tems were the Assiniboine River which ran east and west, the Red River which ran north and south, the northern Churchill, 
Nelson and Saskatchewan Rivers, and Lake Winnipeg and Lake Manitoba. These water systems were the roads and high-
ways of the inter-tribal trading routes that First Nations peoples used for economic reasons. 

First Nations peoples from different geographic locations and climates had different resources and goods which were 
desired by other First Nations peoples. These were motivating forces for economic trade. 

These early inter-tribal trading networks and ties among First Nations peoples across North America influenced the trading 
practices that were later established with the early Newcomers. 

References and Resources:

Natural Resources Canada. (2003). Historical Indian Treaties Map. The Atlas of Canada. Retrieved at http://atlas.nrcan.
gc.ca/english/maps 

26  J.R. Millar. (2009). Compact, Contract, Covenant: Aboriginal Treaty-Making in Canada. University of Toronto Press. Toronto, Ontario, p5. 
27  Friesen, Gerald. (1987). The Canadian Prairies: A History. University of Toronto Press. Toronto, Ontario, p 17.
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LESSON PLAN:

TOPIC 2.1 Inter-Tribal Trading
GRADE 5

THEME:                   The First Nations in Manitoba

SUB-THEME 2:       Trade Strategies

TOPIC 2.1:  Inter-Tribal Trading

Lesson Overview

In this lesson students will be introduced to early inter-tribal trade agreements among First Nations peoples across  
North America. 

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Be able to articulate the main water systems that First Nations peoples used for inter-tribal trading. 

2. Be able to identify at least three key protocols that were tied to inter-tribal trade among First Nations peoples.

Links to Manitoba Curriculum: 

Cluster 1: First Peoples

5.KL.417 Describe practices and beliefs that reflected First Peoples with land and the natural environment

5-KE-050 Describe various ways in which First Peoples communities interacted with each other. Examples: trade,  
cooperation, conflicts.

Materials and Equipment:

• Historical Indian Treaties Map (Kit)
• Map of Manitoba First Nation Names and Locations in Ojibwa, Cree, Dakota, Dene and Oji-Cree (Kit)
• BLM 2.1.1 Student Inquiry Questions
• BLM 2.1.2 Map of Manitoba with Water Systems
• Crayons, colouring pencils, markers
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare  
for learning

Teachers should prepare by reading the background to the concept of inter-tribal trading.  
This may be shared with the students.

The teacher will pose the following inquiry questions to students (BLM 2.1.1)

• Who do you think First Nations peoples traded with before the Newcomers came?

• What do you think were some of the early commodities?

• What mode of transportation did they use?

• What were some of the protocols they used when they came together to trade?

Acquire

What strategies facilitate  
learning for groups  
and individuals

Introduce the First Nations peoples in Manitoba (Anishinaabe, Anishininiw, Dakota, Dene, 
Nehow/Ininiw/Nehetho) using the Map of Manitoba First Nation Names and Locations.

Activity #1: Ask students to identify the key watersheds that were used for early inter-tribal 
trading among First Nations peoples. 

Activity #2: Copy a map of Manitoba with the water systems (BLM 2.1.2). Have students 
colour the different water systems to see where they converge. Discuss which First Nations 
peoples might have natural trade agreements and why. Identify some of the early protocols 
that were important to the trade relationship.

Apply

How will students demonstrate 
their understanding

Students will demonstrate their understanding by making statements that First Nations 
peoples did have trade agreements with each other prior to the arrival of the Newcomers.

Further Learnings

• Students may explore the early points of convergence for inter-tribal trade and discuss how some of these sites have 
remained key points of interactions among all peoples.

Assessment of Key Concepts:

Students will demonstrate their learning by identifying key waterways First Nations peoples used for inter-tribal trading.

Assessment of Student Learning:

The student:

• organized and recorded information in a prepared format;
• learned about First Nations peoples inter-tribal trading agreements;
• identified common trade protocols;
• identified some commodities for trade.

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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STUDENT INQUIRY QUESTIONS (BLM 2.1.1)
Who do you think First Nations peoples  
traded with before the Newcomers came?

What do you think were some of the  
early commodities?

What mode of transportation did they use? What were some of the protocols they  
used when they came together to trade?
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MAP OF MANITOBA WITH WATER SYSTEMS (BLM 2.1.2)
MAP OF TREATIES OF MANITOBA (from the Treaty Education Kit)
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TEACHER INFORMATION SHEET

TOPIC 2.2a: Nehow/Ininiw/Nehetho (Cree)  
Trade Routes (A Case Study)
THE CONCEPT

Teachers will use this lesson as a case study on the Nehow/Ininiw/Nehetho (Cree) trade routes. Students will learn about the 
historical trade routes of the Nehow/Ininiw/Nehetho (Cree) people and vast territory that they covered. Student will learn 
how the Nehow/Ininiw/Nehetho (Cree) people were able to adapt and expand their trade routes to the changing landscape of 
the country.

BACKGROUND TO CONCEPT

As far back as 7,000 years ago, the Nehow/Ininiw/Nehetho (Cree) people made their traditional home in the lands surround-
ing James Bay and the western shores of Hudson Bay. They remained in the boreal forest and the tundra to the north, hunt-
ing moose, caribou, smaller game, geese, ducks and fish, which they preserved by drying over fire. They travelled by canoe 
in summer and by snowshoes and toboggan in winter. They dwelled in teepees or dome-shaped lodges, made their clothes 
from animal skins and used wood, bone, hide, and stone to fashion their tools. They were skilled in weaving blankets of 
skins and fur, and expert manufacturers of snares and traps for catching rabbits, ducks, geese, grouse and ptarmigan. For an 
unknown time they engaged in sporadic trade with more southerly First Nations.

In the late 1600’s, following contact with the traders of the Hudson’s Bay Company, some Swampy Cree moved westward 
to trap in the new territories, moving into areas already populated by ancestors of the historic Woods and Plains Cree.  
Later, during the European fur trade period, they traded meat, furs and other goods in exchange for metal tools, twine and 
European goods.

As the fur trade expanded, the Nehow/Ininiw/Nehetho (Cree) moved west to the northern basin of Lake Winnipeg and 
south to Lake Nipigon and Lake Superior. On the prairies, the Woodlands Cree evolved into the bison-hunting Plains Cree, 
extending as far west as the Peace River district of Alberta. By the early 1800’s, the Cree spoke 9 regional dialects and occu-
pied the largest geographic territory of any Canadian First Nations group, from Labrador in the east to the Rocky Mountains 
in the west.

The Nehow/Ininiw/Nehetho (Cree) of the Lake Winnipeg region were early participants in the westward-bound fur trading 
industry. Along with the Assiniboine (Nakoda Oyadebi) people, their First Nations allies to the south, the northern Nehowak 
(Crees) maintained the middle link in the cross-country trading chain, passing pelts and provisions to Anishinaabeg  
(Ojibways) traders further east, who in turn sent goods on to French fur trading headquarters in Montreal. The Nehow/
Ininiw/Nehetho (Cree) also made long journeys to the northeast, paddling the Hayes River route to the Hudson’s Bay  
Company’s centre at York Factory, and later, navigating the entire Lake Winnipeg basin as canoe freighters between Norway 
House and the Red River. 

Early on, the Hudson’s Bay Company entered into formal land use ‘”agreements” with the Nehow/Ininiw/Nehetho  
(Cree), despite the fact they discouraged their employees from fraternizing with them. Before long, it became clear that the 
Europeans could not undertake expeditions, or even survive supply shortages, without the help of the Cree, and the policy 
was relaxed.

The northern landscape inhabited by the Nehow or Ininiw/Nehetho (Cree) was generally less productive than the forests of 
their Anishnaabe (Ojibway) neighbours to the south. Constant movement was necessary to secure game, and starvation was 
not unknown. The Nehow/Ininiw/Nehetho (Cree), perhaps more than any other First Nations peoples, had good reason to 
embrace the economic promise of the fur trade.
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LESSON PLAN:

TOPIC 2.2a: Nehow/Ininiw/Nehetho (Cree)  
Trade Routes (Case Study)
GRADE 5

THEME:  The First Nations of Manitoba

SUB-THEME 1:   First Nations

TOPIC 2.1a:  Nehow/Ininiw/Nehetho (Cree) Trade Routes (Case Study)

Lesson Overview:

In this lesson students will examine the trading relationships and patterns established between the Nehow/Ininiw/Nehetho 
(Cree) and other First Nations peoples prior to European contact. They will investigate the trading relationship between the 
Nehow/Ininiw/Nehetho (Cree) and Hudson Bay Company and the resultant change in migration, trade routes, and role in 
the fur trade. 

Learning Outcomes:

By the end of the lesson the students will:

1. Gain an awareness of trading relationships established between the Nehow/Ininiw/Nehetho (Cree) and other First 
Nations peoples before Europeans contact.

2. Understand that First Nations peoples’ cultures are intricately linked to all living things on the land.

3. Locate on a map of Western Canada major geographical waterways integral to trade in Western Canada.

4. Locate on a map of Western Canada the traditional territories of several First Nations peoples.

5. Appreciate the role of the Nehow/Ininiw/Nehetho (Cree) and other First Nations peoples in the development of the 
European fur trade.

6. Recognize the role of trade, history, and geography in the evolution of Nehow/Ininiw/Nehetho (Cree) dialects.

Links to Manitoba Curriculum: 

Cluster 1: First Peoples 

5-KL-016 Locate on a map of North America the traditional territories of First Peoples.

5-KL-017 Describe practices and beliefs that reflected First Peoples’ connections with the land and the natural environment. 

5-KI-005 Describe characteristics of diverse First Peoples cultures before contact with Europeans.

5-KE-050 Describe various ways in which First Peoples communities interacted with each other. Examples: trade,  
cooperation, conflicts...
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Cluster 2: Early European Colonization (1600 to 1763) 

5-KH-026 Give examples of the impact of interactions between First Peoples and European explorers, colonists, and  
missionaries.

Cluster 3: Fur Trade 

5-KL-021 Give examples of ways in which the fur trade operations were influenced by the land.

5-VI-003 Appreciate the contributions of various groups involved in the fur trade to the historical development of Canada.

Materials and Equipment:

• Large drainage map of Western Canada that can be written on (either on Smart Board, traced on an overhead sheet  
and projected on board, or printed) 

• Geography – Activity Cards (BLM 2.1a.1)
• First Nations – Activity Cards (BLM 2.1a.2)
• Tape, large markers
• Student Activity Sheet: Cree Migrations and Movements (BLM 2.1a.3.) – one for each student 

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate: 

How will students be prepared 
for learning?

Introduce concept using the Information Sheet for this Lesson. 

Divide the class into pairs/triads – there should be 12 groups. 

Distribute the 6 ‘Geography’ cards (BLM 2.1a.1), one per group. Have them use an atlas on 
globe and instruct them to locate their geographic feature. 

Distribute the 6 ‘First Nations’ cards (BLM 2.1a.2), one per group. Have them discuss where 
the First Nation group on the card lived/lives today. [Note: there are two ‘Cree’ cards].

Guide and assist as necessary. 

Draw the classes’ attention to the large drainage map of Western Canada posted at the front 
of the class. 

Invite the groups that have ‘Geography’ cards to come up, one at a time, to the map and write 
their geographic feature on the map. Encourage discussion. Correct if necessary. 

Invite the groups that have ‘First Nations’ cards to come up, one at a time, to the map and 
tape their First Nations group on the area of the map that the group lived. Encourage ques-
tions. Make corrections if necessary. 
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Acquire:

What strategies facilitate learn-
ing for groups and individuals?

Ask the students:

• Why are there two ‘Cree’ cards? Where are they on the map?

• Who did the Nehow/Ininiw/Nehetho (Cree) trade with before the arrival of Europeans in 
the late 1600’s?

• What do you think the Nehow/Ininiw/Nehetho (Cree) traded with their southern First 
Nation neighbours? 

• What caused the Swampy Cree to move westward to trap in new territories after  
Europeans arrived?

• What did the Nehow/Ininiw/Nehetho (Cree) trade with the Europeans?

• What was the role of the river systems in the trade?

• How did the Nehow/Ininiw/Nehetho (Cree) travel: on land, on the rivers? Along Lake 
Winnipeg? 

• Describe the Nehow/Ininiw/Nehetho (Cree) connections with the land and their natural 
environment.

• What benefits would there be for the Nehow/Ininiw/Nehetho (Cree) in establishing  
trading relations with the Europeans? 

Hand out Student Activity Sheet: Nehow/Ininiw/Nehetho (Cree) Migrations and Movements 
(BLM 2.1a.3). Have the students complete.

Apply: 

How will students demonstrate 
their understanding?

Students complete Activity Sheet.

Teacher may want to encourage class discussion for Questions #5 and #6. 

Further Learning:

• Have students research the role of the Nehow/Ininiw/Nehetho (Cree) in the inland trek taken by Hudson Bay Company 
(HBC) employee Henry Kelsey in 1690-1692.

• Plot HBC trading forts on a map and compare it to the map of Nehow/Ininiw/Nehetho (Cree) Migrations and  
Movements. 

• Explore the role of First Nations women in trading alliances before European contact and after. 
• Investigate the movements and migrations of the Assiniboine, Anishinaabe (Ojibway), Denesuline, and/or Dakota 

Oyate [See: http://www.mhs.mb.ca/docs/transactions/3/indianmigrations.shtml] 

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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Geography Cards (BLM 2.1a.1)
YORK FACTORY LAKE WINNIPEG

HAYES RIVER NELSON RIVER

SASKATCHEWAN RIVER ASSINIBOINE RIVER
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First Nations Cards (BLM 2.2a.2)

NEHOW/ININIW/NEHETHO (CREE) DENSULINE

ANISHINAABE (OJIBWAY) ASSINIBOINE

DAKOTA OYATE ANISHININIW (OJI-CREE)
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STUDENT ACTIVITY SHEET 
Nehow/Ininiw/Nehetho (Cree) Migrations and Movements  
(BLM 2.2a.3)
This is “an historical map” which reflects the language of the day. Teachers are encouraged to complement this map  
with other resources, including more recent contemporary versions.

Source: http://www.mhs.mb.ca/docs/transactions/3/indianmigrations.shtml 
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Study the map and answer the questions that follow. You will want to use an atlas, or refer to the map you completed as a 
class as well. 

1. Using coloured pencils, colour on the map where the Nehow/Ininiw/Nehetho (Cree) were living before (prior to) 1680.  
Near what river were the Nehow or Ininiw/Nehetho (Cree) established by 1690?

2. Near what river were the Nehow/Ininiw/Nehetho (Cree) established in 1690?

3. If a Nehow/Ininiw/Nehetho (Cree) trading party left York Factory, what rivers/bodies of water would they travel 
through in order to reach present-day Winnipeg? What methods of transportation would they use?

4. Where had the Nehow/Ininiw/Nehetho (Cree) established trading routes to in: 1725-1760? 1820? 1732? What groups 
of First Nations peoples did they interact and trade with?

5. The Nehow/Ininiw/Nehetho (Cree) maintained the middle link in a cross-country trading chain. They funnelled furs 
back to forts along Hudson Bay for the Hudson Bay Company and to Montreal for the French. Some have called the 
Nehow or Ininiw/Nehetho (Cree) the perfect provisioners of trade.

a. Use a dictionary (or ask your teacher for help!), and define provisioner.

b. How were the Nehow/Ininiw/Nehetho (Cree) well-suited for this task? 

6. By the early 1800’s, the Nehow/Ininiw/Nehetho (Cree) spoke 9 regional dialects and occupied the largest geographic 
territory of any Canadian First Nations peoples group, from Labrador in the east to the Rocky Mountains in the west. 
What factors resulted in this? 
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TEACHER INFORMATION SHEET

TOPIC 2.2b: Gift Giving (A Case Study)
THE CONCEPT

Students will learn about the significance of First Nations peoples’ concept of gift giving and how this protocol of giving 
was practiced in families, among First Nations peoples, and extended to trade strategies with other peoples. It was a strategy 
and protocol used to honour individuals and to formalize kinships and agreements.

BACKGROUND TO CONCEPT

First Nations peoples lived in traditional territories. For this reason they tended to have a long history of interactions with 
their neighbours. Most were nation-to-nation relationships (although sometimes warfare erupted), and many transitioned 
into various kinds of trade and political alliances. Sometimes alliances were informal agreements; others were more formal 
such as confederacies. The Numbered Treaties, which are formal agreements, helped to keep peace and protect First Nations 
peoples’ territory from outside groups. Gift-giving was an essential part of all of these agreements. 

At the same time, First Nations peoples lived within a web of mutual support. In mutual support, people are interdependent, 
and this interdependence led to a reciprocal relationship of giving and taking. Identity in traditional First Nations peoples’ 
cultures stressed the community more than the individual. Many celebrations and ceremonies involved sharing and strength-
ening these bonds and kinships. A way of honouring an individual or group included gift-giving. 

Gift-giving was a practice that was embedded as a way of life. Whether the gift-giving was in the form of words, prayers, 
energy, or love it was the matter of interconnectedness among the people of the communities. If a material gift was given, 
the value of the physical object wasn’t the importance behind the giving, but rather the spirit of the gift. As well, there 
wasn’t an obligation or responsibility behind the giving but purely the importance of bringing people together to give  
gifts to one another. The recipient would then give a gift to someone else – it was reciprocal. 

First Nations peoples didn’t focus their giving to only a certain grouping of people; instead they gave to all in their society: 
Elders, the young, the weak, the healthy, even Newcomers. This was important to the community because no one  
was segregated or given a title; everyone was equal and felt connected to the community. It was an honour to give as  
well as to receive. 
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LESSON PLAN:

TOPIC 2.2b: Gift-giving (A Case Study)
GRADE 5

THEME:  The First Nations of Manitoba

SUB-THEME 2:  Trade Strategies

TOPIC 2.1b:  Gift-giving (A Case Study)

Lesson Overview 

In this lesson students will learn about the concept of First Nations gift-giving and examine its integral role within First 
Nations peoples’ culture and their trade strategies. They will participate in a teacher-facilitated ‘Chalk Talk’ activity, draw 
similarities and differences between contemporary and traditional gift-giving and map the concepts associated with First 
Nations peoples’ gift-giving.

Learning Outcomes:

By the end of the lesson the students will:

• Understand the role of gift-giving in First Nations peoples’ culture.
• Differentiate between the role and purpose of gift-giving at different times in history. 
• Differentiate between the role and purpose of gift-giving between cultures.
• Recognize the role of gift-giving in First Nations peoples’ societies within and between cultural groups. 
• Value the role of traditional gift-giving in contemporary society. 

Links to Manitoba Curriculum: 

Cluster 1: First Peoples 

5-KL-017 Describe practices and beliefs that reflected First Peoples’ connections with the land and the natural environment. 

5-KI-005 Describe characteristics of diverse First Peoples cultures before contact with Europeans.

5-KE-050 Describe various ways in which First Peoples communities interacted with each other.

Cluster 4: From British Colony to Confederation (1763 to 1867) 

5-VC-001 Respect the rights, opinions, and perspectives of others.

Materials and Equipment:

Chalkboard/whiteboard, chalk/markers to record class discussions 

Teacher Instruction Sheet: Chalk Talk (BLM 2.1b.1) – one for teacher 

Student Activity Sheet: Gift-Giving Concept Map (BLM 2.1b.2) – one for each student 
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ENGAGEMENT PROCESS LEARNING AND TEACHING ACTIVITIES

Activate: 

How will students be prepared  
for learning?

* Note to teacher: familiarize yourself with the strategy of ‘Chalk Talk’ before the lesson. Refer 
to BLM 2.1b.1 for an overview. 

Introduce the Chalk Talk activity to the students; go over the rules and reinforce the ‘silent’ 
aspect of the activity. 

Write the word ‘Gift-giving’ on the chalkboard. Hand out several pieces of chalk. Invite stu-
dents to come up to the board and contribute. Give all students an opportunity to write.

Draw circles around similar themes [Christmas, birthday, presents, etc.]. 

Ask them:

• Why do we give gifts?

• How does it feel to give? To receive?

• Do all people/cultures give gifts for the same purpose? 

• What can we give other than material objects?

Acquire:

What strategies facilitate learning 
for groups and individuals?

Introduce concept using the Information Sheet for this Lesson. 

Go over in detail the role of gift-giving in First Nations peoples societies. 

Revisit the Chalk Talk on the board: did anyone allude to or write about traditional gift-giv-
ing? Encourage class discussion.

Tell the class that they will be doing the Chalk Talk activity again. 

Write the words ‘First Nations Peoples Gift-giving’. Hand out several pieces of chalk. Invite 
students to come up to the board and contribute. Give all students an opportunity to write.

As they write, you may want to add questions for direction:

• What could you give?

• Who received gifts?

• What was the purpose of gift-giving?

After the Chalk Talk is completed, have student compare the two boards: what is similar? 
What is different? 

Guide and assist as necessary. 

Hand out Student Activity Sheet: Gift-Giving Concept Map 

(BLM 2.1b.2)– Have the students complete.

Apply: 

How will students demonstrate 
their understanding?

Students will have completed Activity Sheet. 
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Further Learning:

• Explore the role of the potlatch in the culture of the First Nations peoples of the Northwest Coast, including the  
Nuu-chah-nulth, Coast Salish, Kwakiutl, Bella Coola, Haida, Nootka, Tsimshian, and Tlingit. (Resource: Silvey,  
Diane. (2005). From Time Immemorial: The First People of the Pacific Northwest Coast. Pacific Edge Publishing  
Ltd.: Gabriola, B.C. Chapter 6: Living with the Spirits-Ceremonies and Beliefs, The Potlach, p43.)

• Investigate and report on modern-day gift-giving ceremonies amongst First Nations peoples in Manitoba i.e. Treaty 
Day at the Manitoba Legislature. (Resource: CBC News. (12 May 2010). Treaty Day proclaimed in Manitoba. 
Retrieved at: http://www.cbc.ca/news/canada/manitoba/story/2010/05/12/mb-treaty-day-manitoba.html )

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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TEACHER INSTRUCTION SHEET 
Chalk Talk (BLM 2.2b.1)
A chalk talk is a strategy that helps students explore what they know about a subject or topic. In the activity, students are 
asked to stand near a chalkboard. Then they are invited to write opinions, ideas, facts, etc. on the chalkboard (or on chart 
paper if it would be beneficial to keep the document). They come to the chalkboard in random order, one, two or three at a 
time depending on the amount of space available. They are also permitted to respond to these same opinions, facts, or ideas! 
Writing is the only form of communication permitted. Talking is not allowed. 

Chalk talk is a silent way to generate ideas, develop projects, check on learning, solve problems, or reflect. Because it is 
done completely in silence, Chalk talk allows students to interact visibly and directly with ideas and silently with each  
other. It encourages thoughtful contemplation, generates questions and ideas, and gives students a change of pace. It has 
been known to solve vexing problems and even surprise everyone with how much is collectively known about something. 

Steps:

1. The teacher explains very briefly that Chalk Talk is a silent activity. No one may talk at all and anyone may add  
to the Chalk Talk as they please. Participants can comment on each other’s ideas by drawing a connecting line to  
the comment.

2. The teacher writes a relevant question, term, or topic in a circle on the board.

3. The teacher places several pieces of chalk at the board and then hands some out to a few members of the group.  
With large groups, it can be helpful to limit the number of people who are writing on the board at the same time.  
Those who aren’t at the board should stand or sit in a position that allows them to see what’s being written.

4. Students write, as they feel moved to write. Allow plenty of wait time before deciding the Chalk Talk is over.

5. How the teacher chooses to interact with the Chalk Talk influences its outcome. The teacher can stand back and let  
it unfold or expand participants’ thinking by:

• Circling interesting ideas to invite comments or note a theme emerging.
• Writing questions about a participant’s comment.
• Adding his/her own reflections or ideas.
• Connecting two interesting ideas/comments together with a line and adding a question mark.

6. Time frame for a Chalk Talk is dependent upon the question, attention span of the students, and group size. Generally, 
if no one adds anything to the Chalk Talk in a period of one to two minutes, then the activity should draw to a close, 
though the teacher should say, “Are there any more additions?” before closing. Chalk Talks typically last no more than 
10-15 minutes.
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STUDENT ACTIVITY SHEET: 
Gift-Giving Concept Map (BLM 2.1b.2)
Complete the following concept map writing characteristics of First Nations peoples’ gift-giving in the blank ‘bubbles’. 

First 
Nations 
Peoples’ 

Gift-Giving
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TEACHER INFORMATION SHEET

TOPIC 2.3: Trading with the Newcomers
THE CONCEPT

Students will examine how First Nations peoples were able to adapt their inter-tribal trade practices and customs to trading 
with the early Newcomers. These practices were further adapted to the Fur Trade and European fur trade enterprises, like 
the Hudson’s Bay Company and the North West Company. 

BACKGROUND TO CONCEPT

Early relations between First Nations peoples and early Newcomers from Europe were built on the trade and barter system. 
First Nations peoples had commodities that the Newcomers wanted, such as furs. The fur resources were being depleted in 
northeastern Europe. The Newcomers had a range of trade goods that included weapons, broadcloth, blankets, household 
metals such as flints, knives, and other items like tobacco, beads, and brandy.28 These later goods became exploitive items; 
especially liquor which eventually became destructive to trade. 

Long-term commercial trade among First Nations peoples and the Newcomers flourished and new alliances were forged  
utilizing the same long-established trade customs and practices. When the Fur Trade era began in the early seventeenth  
century it was obvious to the fur traders that trading with First Nations peoples was already well established. 

York Factory, in present-day northern Manitoba, was one of the first points of contact between First Nations peoples and  
the Newcomers. It became one of the most important Hudson’s Bay Company posts throughout the eighteenth century.29 
This post was established in 1684 at the Hayes River on the western shore of Hudson Bay. It became the most important 
source of European trade goods for First Nations peoples in the central and southern areas of the region30.

28  Friesen, Gerald. (1987). The Canadian Prairies: A History. University of Toronto Press. Toronto, Ontario, p32.
29  Ray, Arthur et al. (2000). Bounty and Benevolence: A History of Saskatchewan Treaties. McGill-Queen’s University Press. Kingston, Ontario.
30  Split Lake Cree Nation. (1996). Analysis of Change: Split Lake Cree Post Project Environmental Review. Tataskweyak First Nation, Chapter 1: Split Lake Cree Early History, p21.
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LESSON PLAN:

TOPIC 2.3: Trading with the Newcomers
GRADE 5

THEME:  The First Nations of Manitoba

SUB-THEME 2:  Trade Strategies

TOPIC 2.3:  Trading with the Newcomers

Lesson Overview 

Student will learn how First Nations peoples in Manitoba traded with the Newcomers. They will gain awareness as to  
how these trade practices influenced later formalized trade agreements and the Treaty-making process.

Learning Outcomes:

By the end of the lesson the students will:

1. Understand that First Nations peoples were able to adapt their trade practices with the Newcomers.

2. Gain awareness that these early trade strategies influenced the Fur Trade Era and the Treaty-making process.

Links to Manitoba Curriculum: 

Cluster 1: First Peoples 

5-KL-017 Describe practices and beliefs that reflected First Peoples’ connections with the land and the natural environment. 

Cluster 2: Early European Colonization (1600 to 1763) 

5-KL-018 Locate on a map of Canada places of historical significance during early European colonization.

5-KH-026 Give examples of the impact of interactions between First Peoples and European explorers, colonists, and  
missionaries.

Cluster 4: From British Colony to Confederation (1763 to 1867) 

5-VC-001 Respect the rights, opinions, and perspectives of others.

Materials and Equipment:

• Student Activity Sheet #1: Inquiry Questions (BLM 2.3.1) copy for small group work.
• Map of Manitoba with Waterway Systems (BLM 2.3.2) copy for all students.
• Developing a Trade Strategy (BLM 2.3.3) copy for small groups
• Access to Internet for on-line research.
• Projector.
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate: 

How will students be prepared 
for learning?

Introduce the topic as part of the linkages to 5-KH-026; and provide this lesson as an 
example that is contextualized in the historical experience in Manitoba.

Have students work in small groups. Use the BLM 2.3.1 Student Activity Sheet: Inquiry  
Questions as a handout to brainstorm what the student already know.

Acquire:

What strategies facilitate  
learning for groups and  
individuals?

Have the students continue working in small groups and have them research the questions, 
using the Internet. Then revisit their brainstorming notes to correct misinformation or affirm 
what they knew.

Have students use a map of Manitoba Basins and Water Shed Boundaries (BLM 2.3.2) to 
identify key points of entry that Newcomers accessed when the first arrived in Manitoba.  
For full colour of map, use a projector.

Then discuss how the significance of these entry points i.e. Churchill Port, Red River and 
Assiniboine Forks in present-day Winnipeg.

Based on their learning have students work in small groups to develop a trade strategy  
(BLM 2.3.3).

Apply: 

How will students demonstrate 
their understanding?

Students will complete the activities and be able to articulate their findings. 

Student will demonstrate their understanding of the key concepts in the development of their 
small group trade strategies.

Further Learning:

• Have students explore trade strategies and interactions between First Nations peoples and the early Newcomers  
influenced the:
a. Fur Trade with the Hudson’s Bay Company and the North West Company; and

b. Treaty-making.

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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STUDENT ACTIVITY SHEET:  
INQUIRY QUESTIONS (BLM 2.3.1)
Who were the early Newcomers in Manitoba? What key points of entry did the Newcomers  

use when they arrived in Manitoba?

What type of commodities did the  
First Nations have to trade?

What type of commodities did the  
Newcomers have to trade?
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MAP OF MANITOBA BASINS AND WATER SHED BOUNDARIES 
(BLM 2.3.2)
A watershed is defined as an area of land from which all water drains to a common point. Depending on what point along  
a waterway you choose, the area of the watershed will vary. Watersheds can range in size from the largest being the  
continental watershed or basin such as the Hudson Bay watershed to small watersheds that might collect water from only  
a hundred square kilometres. 

This map shows how Manitoba’s smaller watersheds “nest” within larger ones. These small and large watersheds are 
defined by choosing those major drains, creeks, streams and rivers that divide Manitoba into its watersheds.31 

31  Government of Manitoba. The Watersheds of Manitoba. Retrieved at http://www.gov.mb.ca/waterstewardship/floodinfo/maps/mb_basins_map.html 
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DEVELOPING A TRADE STRATEGY (BLM 2.3.3)
Who are you? First Nation? Or Newcomer? What are you prepared to trade?

Who are you going to trade with? Which trade route are you going to use?
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TEACHER INFORMATION SHEET

TOPIC 2.3a: Trade Agreements 
THE CONCEPT

Students will learn that First Nations peoples entered into formal trade agreements with the fur trade enterprises, like the 
Hudson Bay Company and the North West Company.

BACKGROUND TO CONCEPT

Historically, First Nations peoples’ early inter-tribal trading networks and ties among First Nations peoples across North 
America influenced the trading practices later established with the early Newcomers. The focus of this lesson will be on 
early fur trade relations with the French and British traders.

The traders of the Hudson’s Bay Company arrived in northern Manitoba via the Hudson Bay in the mid to late1600. In  
May 1670, King Charles II granted the lands of the Hudson Bay watershed to “the Governor and Company of Adventurers 
of England trading into Hudson Bay”.32 The arrival of the Hudson’s Bay Company marked the beginning of the fur trade in 
these territories and the beginning of First Nations and Newcomer relations. 

The traders quickly learned that the First Nations peoples they encountered had valuable knowledge about survival in the 
harsh climate, and knowledge of the waterways, the land and resources in the region, such as furs. 33 They also learned to 
accommodate First Nations peoples’ customs and sought their consent to build posts and conduct trade in their territories. 
This emerged as common practice when trading with First Nations, even though the British Crown had given Rupert’s  
Land to the HBC.34 35 As the traders and the First Nations peoples came to learn about each other through trade, a respectful 
co-existence emerged in these early trade relations. 

First Nations peoples had established diplomatic, political and trade customs which included the smoking of the pipe, gift 
exchanges, feasts, and kinship relations through adoptions and marriages. These practices were introduced to the new  
traders and became part of the mutual respect that was developed in diplomatic trade relations and commercial compacts. 

First Nations’ commodities for trade included primarily prized furs, knowledge of the trade water routes and fur bearing ani-
mals. Newcomer commodities for trade with First Nations peoples included knives, kettles, beads, needles and blankets.36 
Eventually, other commodities were expanded to include firearms, ammunition, tea, tobacco, and specialized services as 
musket repair and alcohol.37 

One of the most recognizable items associated with the fur trade became the Hudson’s Bay Company point blanket, which 
was introduced to the fur trade in 1780. Many First Nations peoples and Métis peoples used these blankets for coats.

As the trade relations expanded, so did the Hudson’s Bay Company’s reach into the interior. This resulted in a number of 
established trading posts along the major waterway systems.

32  Hudson’s Bay Company Archives. Retrieved at http://www2.hbc.com/hbc/history/ 
33  Millar, J.R. (2009). Compact, Contract, Covenant: Aboriginal Treaty-Making in Canada. University of Toronto Press. Toronto, Ontario.
34  Millar (2009).
35  Ray, Arthur, Jim Miller and Frank Tough. (2000). Bounty and Benevolence: A History of Saskatchewan Treaties. McGill-Queen’s University Press. Montreal & Kingston, Canada.
36  Hudson’s Bay Company Archives. Retrieved at http://www2.hbc.com/hbc/history/
37  J.R. Millar. (2009). Compact, Contract, Covenant: Aboriginal Treaty-Making in Canada. University of Toronto Press. Toronto, Ontario, p137. 
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As the fur trade era became more established, the competition between the Hudson Bay Company and the North West 
Company became more evident. This competition affected trade relations. There was also competition to settle the western 
part of present-day Canada. By then the traders had become more familiar with the land, the waterways, the First Nations 
peoples way of life and survival methods. They had become more independent. These developments shifted the fur trade 
to be less dominated by First Nations peoples and the Métis peoples, who were instrumental in the fur trade as middlemen 
between the European traders and the First Nations peoples.

Resources and References:

Hudson’s Bay Company Archives. Retrieved from http://www2.hbc.com/hbcheritage/history/blanket/history/ 

Millar, J.R. (2009). Compact, Contract, Covenant: Aboriginal Treaty-Making in Canada. University of Toronto Press. 
Toronto, Ontario.

Ray, Arthur, Jim Miller and Frank Tough. (2000). Bounty and Benevolence: A History of Saskatchewan Treaties.  
McGill-Queen’s University Press. Montreal & Kingston, Canada.
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LESSON PLAN:

TOPIC 2.3a: Trade Agreements
GRADE 5

THEME:                   The First Nations in Manitoba

 SUB-THEME 2:       Trade Strategies 

TOPIC 2.3a:   Trade Agreements

Lesson Overview: 

In this lesson students will develop an understanding of First Nations peoples’ diplomatic and trade customs and practices 
that were part of the early fur trade agreements. Students will learn about the types of commodities that were valued by  
First Nations peoples and the fur traders.

Treaty Essential Learnings:

By the end of the lesson the students will:

1. Understand the key role that First Nations peoples played in the early fur trade era.

2. Be able to identify the types of commodities that were valued by the First Nations peoples and the fur traders.

Links to Manitoba Curriculum:

Cluster 2: Early European Colonization (1600 to 1763)

KH-027 Describe the impact of European wars on First Peoples and French and British colonies in early Canada.

Cluster 3: Fur Trade

KH-036 Give examples of the impact of interactions between First Peoples and European traders and settlers.

Materials and Equipment:

• Map of Manitoba First Nations Names and Locations in Ojibwa, Cree, Dakota, Dene and Oji-Cree, MFNERC –  
Kit (BLM 2.3a.1)

• White Board or chalk board
• Student Worksheet #1 (BLM 2.3a.2) – copy for small group work
• Map of Manitoba showing water systems (BLM 2.3a.3)38

• Fur Trade Commodities & Student Worksheet #2 (BLM 2.3a.4)39 and Teacher Key
• Colouring pencils

• Student Worksheet #3 (BLM 2.3a.5)

38  Government of Manitoba. The Watersheds of Manitoba. Retrieved at http://www.gov.mb.ca/waterstewardship/floodinfo/maps/mb_basins_map.html 
39  Images Retrieved from http://ca.images.search.yahoo.com/search/images;_ylt=A0WTf2yOldpNkzIA5KHtFAx.?p=beads+and+the+hudson+bay+company&fr=mcafee&ei=utf-8&x=wrt 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate: 

How will students be prepared 
for learning?

Using the Information Sheet to this lesson, introduce the Concept and Background to  
the lesson.

Using the map of Manitoba First Nations Names and Locations, have student identify entry 
points (waterways – rivers) for trade among the Newcomers and First Nations (BLM 2.3a.1)

Using a White Board or chalk board, brainstorm how the trading may have progressed over 
time beginning at the mouth of the Churchill River at the Hudson’s Bay.

Acquire:

What strategies facilitate  
learning for groups and  
individuals?

Using the Student Worksheet (BLM 2.3a.2) have students work in small groups to research 
the progression of the Fur Trade inland from the Hudson’s Bay for the purposes of identifying:

a. The main rivers used to expand trading inland;

b. Identifying the main fur posts that were established along the water systems;

Make black and white copies of the map (BLM 2.3a.3) have student colour in the waterways 
and fur trade posts.

Using BLM 2.3a.4, have students identify the trade items and discuss their value to the  
traders and the First Nations peoples. 

Apply: 

How will students demonstrate 
their understanding?

Students will demonstrate their understanding by completing the Student Worksheet,  
colouring the map, and discussing the value of trading and the growing relationship  
between traders and First Nations peoples.

Further Learning:

• Have students study the Hudson’s Bay Company’s point blanket and the beaver fur pelts as two main trade items that 
have become synonymous with the fur trade in Manitoba. Online resource links to:
a. Hudson’s Bay Company Point Blanket retrieved at http://www2.hbc.com/hbcheritage/history/blanket/. 

b. Fur trade retrieved at http://www.furtradestories.ca/.

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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MAP OF MANITOBA FIRST NATIONS NAMES AND LOCATIONS  
IN OJIBWA, CREE, DENE, DAKOTA AND OJI-CREE (BLM 2.3a.1)
Retrieve map from Treaty Education Kit
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STUDENT WORKSHEET #1 (BLM 2.3a.2)
MAIN RIVER SYSTEMS USED FOR TRADING MAIN FUR TRADE POSTS ALONG  

WATER SYSTEMS
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MAP OF MANITOBA WATER SYSTEMS (BLM 2.3a.3)
INSTRUCTIONS: Student are to colour in the main water systems used in the fur trade in Manitoba.

Grade 5 Teachers Guide • 79



FUR TRADE ERA COMMODITIES & STUDENT WORKSHEET #2 
(BLM 2.3a.4)

Item: _________________________ Item: _________________________

Item: _________________________ Item: _________________________

Item: _________________________ Item: _________________________

80 • The First Nations in Manitoba



FUR TRADE COMMODITIES – TEACHER KEY (BLM 2.3a.4)

Beaver Fur Pelts
Hudson’s Bay Company Point Blanket

Hudson’s Bay Kettles and Pots Hudson’s Bay Company Glass Beads

Hudson’s Bay Company Tin of Tobacco Hudson’s Bay Company Knife
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FUR TRADE COMMODITIES – STUDENT WORKSHEET #3 
(BLM 2.3a.5)

iNSTRUCTiONS: Students are to identify a trade commodity. Students are to make a statement on the value of the  
trade commodity.

Fur Trade Commodity  
& Value:

Fur Trade Commodity  
& Value:

Fur Trade Commodity  
& Value:

Fur Trade Commodity  
& Value:

Fur Trade Commodity  
& Value:

Fur Trade Commodity  
& Value:
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TEACHER INFORMATION SHEET

TOPIC 2.4: Relationships and Agreements –  
Royal Proclamation of 1763 
THE CONCEPT 

Historically, First Nations peoples had established Treaties, relationships and agreements with each other with distinct  
protocols and practices. These diplomatic and trade practices were also extended to the relationships and agreements 
between First Nations peoples and Newcomers. The Royal Proclamation of 1763, issued by King George III, was a  
significant historical document that guided Newcomer relations with First Nations peoples. It was significant because it 
provided the legal principles for Treaty-making between the Crown Canada and First Nations peoples. 

BACKGROUND TO CONCEPT

In the 18th century, the French and British formed strategic alliances with First Nations to help them advance their respec-
tive colonial interests on the continent. For example, in what are now New Brunswick and Nova Scotia, the British made  
a series of “Peace and Friendship” Treaties with the Mi’kmaq and Maliseet tribes between 1725 and 1779.

The Royal Proclamation of 1763 is a historical document. It was issued on October 7, 1763 by King George III following 
Britain’s acquisition of French-led territory in North American following the Seven Years War (1757-1763). The overall 
purpose of The Royal Proclamation was to organize Britain’s newly acquired North American empire and to stabilize 
relations with First Nations peoples through the regulation and legislation of trade, settlement, and land purchases in the 
colonies.

The Royal Proclamation of 1763 specified how the colonies were to be administered. This wide-ranging document estab-
lished a firm western boundary for the colonies. All the lands to the west of this boundary became “Indian Territories”  
where there could be no settlement or trade without the permission of the Indian Department. 

The Proclamation established very strict protocols for all dealings with First Nations. From 1763 onward, the Indian  
Department became the primary point of contact between First Nations and the colonies. In addition, only the Crown 
(Canada) could purchase land from a First Nation, which was done by officially sanctioned Crown (Canada) representatives 
negotiating with an interested First Nation in a public meeting. All other land purchases were to be considered invalid and 
were dismissed. 

The original intent of the Royal Proclamation was to slow the uncontrolled western expansion of the colonies and tightly 
control the relationship between First Nations and colonists. But crucially, the Proclamation also became the first public 
recognition of First Nations rights to lands and title.40

This document is significant because it set out the principles for Treaty relations, and established principles for the  
relationship between the Crown (Canada) and First Nations peoples.

The Royal Proclamation of 1763 recognized that:

• First Nations peoples lived on traditional lands;
• Interest in those lands belonged to groups and nations, not individuals;
• The Crown (Canada) required an agreement with First Nations peoples to acquire lands from them through a public 

meeting of their peoples;
• First Nations peoples held title to their land unless they surrendered it;
• First Nations peoples were under the Crown’s (Canada’s) protection.

40  Aboriginal Affairs and Northern Development Canada. (2011). First Nations Peoples. Retrieved at http://www.aandc-aandc.gc.ca/ap/fnc-eng.asp 
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These directives, for the colonies and later Canada, formed the founding principles of all future Treaties for lands. The 
Royal Proclamation of 1763 protocols and the First Nations peoples established Treaty making process came together in 
all future Treaty making processes. Several Treaties were signed after the Royal Proclamation and before Confederation in 
1867. These include the Upper Canada Treaties (1764 to 1862) and the Vancouver Island Treaties (1850-1854). The same 
principles applied to the Numbered Treaties that were signed after Confederation, between 1871 and 1921. The Numbered 
Treaties cover present-day Northern Ontario, Manitoba, Saskatchewan, Alberta, and parts of the Yukon, the Northwest  
Territories and British Columbia.

The First Nations and the Crown (Canada) share the perspective that The Royal Proclamation of 1763 provides a frame-
work for historical Treaty making and has served to define the unique relationship between First Nations and the Crown 
(Canada). The Royal Proclamation remains today of legal importance to First Nations in Canada.

The Royal Proclamation of 1763 laid down entirely new and equitable methods of negotiating nation to nation agreements 
with First Nations. It established protocols for the negotiation of The Numbered Treaties and has therefore been labelled an 
“Indian Magna Carta” or an “Indian Bill of Rights.”

Resources and References:

Canada‘s First Peoples: Treaties and Change. Retrieved at http://firstpeoplesofcanada.com/fp_treaties/fp_treaties_ 
brconquest_proc1763.html 

Canada in the Making. Aboriginals: Treaties and Relations. Retrieved at http://www1.canadiana.org/citm/themes/ 
aboriginals/aboriginals3_e.html#royal 

Aboriginal Affairs and Northern Development Canada. Retrieved at http://www.aandc-aandc.gc.ca/ai/scr/nt/edu/bzz/nls/ryp/
index-eng.asp 

AANDC. Retrieved at http://www.aandc-aandc.gc.ca/ai/scr/mb/fnmb/tim/index-eng.asp 

AANDC. Retrieved at http://www.aandc.aandc.gc.ca/al/hts/cys/cys-eng.asp 

Manitoba Education Social Studies Curriculum Grade 5. Retrieved at http://www.edu.gov.mb.ca/k12/cur/socstud/ 
foundation_gr5/blms/5-2-4k.doc 

Treaty Relations Commission of Manitoba. Retrieved at http://www.trcm.ca 
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LESSON PLAN:

TOPIC 2.4: Relationships and Agreements –  
The Royal Proclamation 1763
GRADE 5

THEME:                  The First Nations in Manitoba

SUB-THEME 2:      Trade Strategies 

TOPIC 2.4:   Relationships and Agreements – The Royal Proclamation 1763

Lesson Overview: 

In this lesson students will examine the Royal Proclamation of 1763 as a precedent setting document in the history of  
making Treaty between First Nations and the Crown (Canada).

Treaty Essential Learnings:

By the end of the lesson the students will:

1. Identify The Royal Proclamation of 1763 as a significant historical document to Treaty making between First  
Nations peoples and the Crown (Canada).

2. Identify some of the principles of The Royal Proclamation of 1763 that established a unique relationship between  
First Nations peoples and the Crown (Canada).

Links to Manitoba Curriculum:

Cluster 2: Early European Colonization (1600 to 1763)

KH-027 Describe the impact of European wars on First Peoples and French and British colonies in early Canada.

Cluster 3: Fur Trade

KH-036 Give examples of the impact of interactions between First Peoples and European traders and settlers.

Cluster 4: From British Colony to Confederation (1763 to 1867)

VH-010 Value history as a way of understanding contemporary Canada.

Materials and Equipment:

• Canada and First Nations Historical Timeline from the Kit (BLM 2.4.1)
• Treaty Making in Manitoba Timeline (BLM 2.4.2)
• Student Information Sheet #1: Significance of Royal Proclamation of 1763 to Treaty-Making (BLM 2.4.3) – copy for 

small groups
• Student Information Sheet #2: Excerpt from Royal Proclamation of 1763 (BLM 2.4.4) copy for small groups
• Student Worksheet #1: Brainstorming Chart (BLM 2.4.5)
• Student Worksheet #2: Searching for Meaning and Teacher Key (BLM 2.4.6)
• Student Reflection Sheet (BLM 2.4.7)
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate: 

How will students be  
prepared for learning?

Read the teacher Information Sheet in preparation for this lesson to introduce the concept  
of the Royal Proclamation of 1763.

Post the Canada and First Nations Historical Timeline from the Kit (BLM 2.4.1) and draw  
student’s attention to the Royal Proclamation of 1763. 

Using the BLM 2.4.2 draw student’s attention to the period of Treaty making in Manitoba. 

Use the Student Information Sheet : Significant of the Royal Proclamation to Treaty Making 
(BLM 2.4.3) to introduce the main concepts of the Royal Proclamation of 1763 and its rel-
evance to Treaty making between the Crown (Canada) and the First Nations peoples. 

Use the Student Information: Brainstorming Chart (BLM 2.4.5) to explore the challenges  
of the English language used in the Royal Proclamation of 1763. 

• Draw student’s attention to the challenges of interpretation i.e. style of English  
writing in 1763.

• Students may also discuss the differences in languages and worldview among the  
Crown (Canada) and the First Nations peoples.

Acquire:

What strategies facilitate  
learning for groups  
and individuals?

 Using the Student Worksheet (BLM 2.4.5) have students:

a. review the excerpt from the Royal Proclamation;

b. discuss their interpretation of this excerpt in small groups; and 

c.  write in their group answers.

Bring students together to share the outcomes of their discussions and their answers.  
A teacher answer sheet found in BLM 2.4.6) can assist with the discussion.

Teachers may want to further reflect on the learning using BLM 2.4.7.

Apply: 

How will students demonstrate 
their understanding?

Students are able to articulate why the Royal Proclamation of 1763 is important to First 
Nations. They may also be able to identify specific parts of the original text of the Royal Proc-
lamation of 1763 that applies to the principles of Treaty making with First Nations peoples.

Further Learning:

• Have the students write a paragraph from the perspective of a First Nations person in 1763 responding to the following 
three questions: 
1. In what ways will this Proclamation help you or hurt you. 

2. Is it a fair policy? 

3. What potential problems might The Royal Proclamation create?

• Have the students explore the Magna Carta (English charter of rights, 1215) and create a Venn diagram to compare and 
contrast the characteristics of the Royal Proclamation and the Magna Carta. 

Assessment of Student Learning:

References available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative. Retrieved at http://www.trcm.ca  
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CANADA AND FIRST NATIONS HISTORICAL TIMELINE (BLM 2.4.1)

Access the timeline from the Treaty Education Kit.

Grade 5 Teachers Guide • 87



TREATY MAKING IN MANITOBA TIMELIME (BLM 2.4.2)

The Selkirk Treaty of 1817 – In 1817, Lord Thomas Douglas Selkirk, the Fifth Earl of Selkirk, who western history 
describes as a British aristocrat and colonizer, signed a Treaty with the First Nations peoples as a means of extinguishing 
their claim to a tract of land stretching along the Red River that he had earlier purchased from the Hudson’s Bay Company. 
This Treaty was one of the first Treaty making experiences that First Nations peoples had with Newcomers to their tradi-
tional territories in what is now present day Manitoba. It was the Treaty that made the Red River Settlement possible.41

Treaties 1, 2, 3, 4, 5, 6, and 10 were all signed between the Crown (Canada) and First Nations peoples following  
Confederation between 1871 and 1908, which included the Adhesion to Treaty #5.42

 

41  Sutherland, Donna. (2003). Peguis A Noble Friend. Chief Peguis Heritage Park, St. Andrews, Manitoba. 
42  Aboriginal Affairs and Northern Development Canada. (2007). Historic Treaties in Canada: Solemn Words and Foundational Documents in Canadian History. Minister of Public Works and Government, Govern-

ment Services: Ottawa.
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STUDENT INFORMATION SHEET #1:  
SIGNIFICANCE OF THE ROYAL PROCLAMATION OF 1763  
TO TREATY MAKING (BLM 2.4.3)

The Royal Proclamation of 1763 recognized that:

• First Nations peoples lived on traditional lands;
• Interest in those lands belonged to groups and nations, not individuals;
• The Crown (Canada) required an agreement with First Nations peoples to acquire lands from them through a  

public meeting of their peoples;
• First Nations peoples held title to their land unless they surrendered it;
• First Nations peoples were under the Crown’s (Canada’s) protection.

These directives, for the colonies and later Canada, formed the founding principles of all future Treaties for lands. The 
Royal Proclamation of 1763 protocols and the First Nations peoples established Treaty making process came together  
in all future Treaty making processes. 

The First Nations and the Crown (Canada) share the perspective that The Royal Proclamation of 1763 provides a frame-
work for historical Treaty making and has served to define the unique relationship between First Nations and the Crown 
(Canada). The Royal Proclamation remains today of legal importance to First Nations in Canada.
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STUDENT INFORMATION SHEET #2:  
EXCERPT FROM THE ROYAL PROCLAMATION OF 1763 (BLM 2.4.4)

iNSTRUCTiONS: Students are to read the excerpt below and, using the Student Worksheet (BLM2.4.5) discuss the  
complexities of the English language in 1763, probable challenges it posed for people who were not fully literate in the 
English language and challenges it posed to First Nations peoples who may have spoken little to no English.

THE ROYAL PROCLAMATION – OCTOBER 7, 1763

BY THE KING, A PROCLAMATION

GEORGE R.

EXCERPT

… And whereas great Frauds and Abuses have been committed in purchasing Lands of the Indians…. We do, with 
the Advice of our Privy Council strictly enjoin and require, that no private Person do presume to make any purchase 
from the said Indians of any Lands reserved to the said Indians, within those parts of our Colonies where We have 
thought proper to allow Settlement: but that, if at any Time any of the Said Indians should be inclined to dispose of 
the said Lands, the same shall be Purchased only for Us, in our Name, at some public Meeting or Assembly of the 
said Indians, to be held for that Purpose by the Governor or Commander in Chief of our Colony respectively within 
which they shall lie: … 

Source: http://avalon.law.yale.edu/18th_century/proc1763.asp 
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STUDENT WORKSHEET #1:  
BRAINSTORMING CHART – APPRECIATING CHALLENGES POSED BY 
THE ROYAL PROCLAMATION OF 1763 TO COMMUNICATION AND  
UNDERSTANDING (BLM 2.4.5)
What challenges do you think the Royal  
Proclamation posed to those who may not  
have been fully literate in English in 1763?

What challenges do you think the Royal  
Proclamation posed to First Nations peoples  
who may have spoken little to no English?
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STUDENT WORKSHEET #2:  
SEARCHING FOR MEANING WITHIN THE ROYAL PROCLAMATION  
OF 1763 & TEACHER ANSWER KEY (BLM 2.4.6)

iNSTRUCTiONS: Students are to review the Student Information Sheet: Royal Proclamation of 1763 (BLM 2.4.3)  
and use this worksheet to help them with the interpretation of the smaller excerpts from The Royal Proclamation of 1763 
found below.

EXCERPT FROM ROYAL  
PROCLAMATION OF 1763

INTERPRETATION – WHAT DO  
THESE SECTIONS MEAN?

And whereas great Frauds and Abuses have been committed in 
purchasing Lands of the Indians

We do, with the Advice of our Privy Council strictly enjoin 
and require, that no private Person do presume to make any 
purchase from the said Indians of any Lands reserved to the 
said Indians, within those parts of our Colonies where We have 
thought proper to allow Settlement:

but that, if at any Time any of the Said Indians should be 
inclined to dispose of the said Lands, the same shall be 
Purchased only for Us, in our Name, at some public Meeting 
or Assembly of the said Indians, to be held for that Purpose by 
the Governor or Commander in Chief of our Colony respectively 
within which they shall lie:
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TEACHER ANSWER SHEET (BLM 2.4.6)

EXCERPT FROM ROYAL  
PROCLAMATION OF 1763

INTERPRETATION – WHAT DO  
THESE SECTIONS MEAN?

And whereas great Frauds and Abuses have been committed in 
purchasing Lands of the Indians

Acknowledges that without protocols, some former purchase 
land agreements with First Nations peoples may have been 
fraudulent and obtained using less honourable means;

We do, with the Advice of our Privy Council strictly enjoin 
and require, that no private Person do presume to make any 
purchase from the said Indians of any Lands reserved to the 
said Indians, within those parts of our Colonies where We have 
thought proper to allow Settlement:

First Nations peoples were under the Crown’s (Canada’s) 
protection;

but that, if at any Time any of the Said Indians should be 
inclined to dispose of the said Lands, the same shall be 
Purchased only for Us, in our Name, at some public Meeting 
or Assembly of the said Indians, to be held for that Purpose by 
the Governor or Commander in Chief of our Colony respectively 
within which they shall lie:

First Nations peoples held title to their land unless they sur-
rendered it;

The Crown (Canada) required an agreement with First Nations 
peoples to acquire lands from them through a public meeting 
of their peoples;
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STUDENT REFLECTION SHEET:  
REFLECTING ON LEARNING (BLM 2.4.7)
iNSTRUCTiONS: In a large group, students may reflect on their learning and consider the following:

DISCUSS THE SIGNIFICANCE OF THESE EXCERPTS TO TREATY MAKING BETWEEN THE CROWN  
(CANADA) AND FIRST NATIONS PEOPLES? (Why are they important?)
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TEACHER INFORMATION SHEET

SUB-THEME 3: Concept of Treaty Making
THE CONCEPT

The concept of Treaty making between First Nations and other peoples is explored in this Sub-Theme in the context of the 
following topics: preparing to make Treaty – protocols; spirit and intent; oral tradition – First Nations Stories Traditional 
Narratives; and traditional record of a Treaty covenant. 

First Nations had a long history of negotiating practices, strategies and Treaty-making, prior to the arrival of other peoples 
to Manitoba which began with each other and then carried over to fur trade relations prior to the mid-nineteenth century. 
These practices were eventually integrated into Treaty-making with the Crown (Canada).43 The Royal Proclamation, 1763 is 
an important document that outlines protocols for Treaty-making which was used as a guide in the Treaty-making processes 
between the Crown (Canada) and First Nations. 

BACKGROUND TO CONCEPT

The concept of Treaty making refers to the way in which First Nations and other peoples went about making an agreement 
or Treaty with each other. In the early years before other peoples came to their traditional territories, First Nations peoples 
made agreements or Treaties amongst themselves. These agreements and Treaties were made to restore peace, to create 
friendships, to share land and resources, and to trade. 

The protocol of making Treaty was also part of a long history that the First Nations peoples in Manitoba were familiar  
with and had continued to practice in all their negotiations. 

The Royal Proclamation of 1763 was a landmark agreement in British Crown and First Nations relations. This is a key 
document in Canada’s shared history.

The Royal Proclamation of 1763 was signed by King George III of Great Britain. This historical document is significant 
as it provided guidelines for the British Crown’s relationship with First Nations peoples. The First Nations peoples and the 
Crown (Canada) share the perspective that The Royal Proclamation of 1763 provided a framework for historical Treaty 
making and has served to define the unique relationship between First Nations peoples and the Crown (Canada). 

From the First Nations’ perspective, the relationship between First Nations peoples and the Crown (Canada) was more  
balanced, characterized by a nation-to-nation understanding. From the Crown’s (Canada) perspective, the relationship 
between First Nations peoples and the Crown (Canada) was a formality to legitimize the Crown’s acquisition of title to  
First Nations lands. 

The Royal Proclamation of 1763 recognized that:

• First Nations peoples lived on traditional lands;
• Interest in those lands belonged to groups and nations, not individuals;
• Only the Crown (Canada) could buy or accept First Nations peoples’ lands;
• The Crown (Canada) required an agreement with First Nations peoples to acquire lands from them;
• First Nations peoples were under the Crown’s (Canada’s) protection,44

• First Nations peoples held title to their lands unless they surrendered it.

43  Ray, Arthur, Jim Miller and Frank Tough. (2000). Bounty and Benevolence: A History of Saskatchewan Treaties. McGill-Queen’s University Press. Montreal & Kingston, Canada. p3.
44  Aboriginal Affairs and Northern Development Canada. Retrieved at http://www.aandc-aandc.gc.ca/ai/scr/nt/edu/bzz/nls/ryp/index-eng.asp  
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The Royal Proclamation principles of understanding set out guidelines for 
all future negotiations with the First Nations peoples of North America. 
In Manitoba, the Crown (Canada) was a significant party to future agree-
ments and Treaties with First Nations peoples who lived on traditional lands 
throughout present-day Manitoba. 

The Dakota was the only exception to these agreements and Treaties with 
the Crown (Canada). The Dakota were not signatories to any Treaties with 
the Crown (Canada), but they were part of the First Nations peoples who 
historically resided in Manitoba and were active participants in inter-tribal 
agreements and Treaties with other First Nations peoples.

It is important to examine the protocols of agreements and Treaty-making 
that was practiced by First Nations peoples during the fur-trade era which 
was eventually integrated into Treaty-making with the Crown (Canada).

During the fur trade era, First Nations peoples and fur trade companies like 
the Hudson’s Bay Company (HBC) and North West Company (NWC) came 
together to negotiate terms and conditions of early peace and friendship 
Treaty-making, and trade agreements resulting in alliances. At this time in 
Manitobans shared history, First Nations and HBC diplomatic traditions of 
reaching agreements and accords included some common protocols:

• The smoking of the calumet, a long-stemmed pipe which was symbolic 
of the ceremonial aspect of the agreement between the parties; a  
practice that was common each time the parties came together to  
renew their bond;

• Exchanges of gifts such as suits of clothing, food, tobacco, and  
medicines which symbolized goodwill;

• Arranged marriages which served to strengthen kinship bonds and 
strengthen relations; and

• Speeches and talks of good intentions and the purpose of the parties 
coming together for mutual reasons.

The HBC issued medals with their crest on one side and the likeness of King 
George III on the other side to some First Nations peoples’ leaders as part 
of their trade agreements with them. These were different from the medals 
the Crown used to gift First Nations following Treaty making. Although 
this was not part of the common protocols it was symbolic of the special 
relationships that had been forged with First Nations peoples.

These general protocols were practiced annually as the parties came 
together. They became part of the foundation upon which the bond and 
alliance between HBC officials and First Nations peoples was strengthened 
over time. They also influenced Treaty-making protocols between the Crown 
(Canada) and First Nations peoples.

Between 1871 and 1921, the Crown (Canada) entered into The Numbered 
Treaties with various First Nations peoples that enabled the Government 
of Canada to actively pursue agriculture, settlement, transportation links, 
and acquire access to resources of the Canadian West and North. This plan 

Excerpt from The Royal 
Proclamation, 1763:
And whereas it is just and reason-
able, and essential to our Interest, 
and the Security of our Colonies, 
that the several Nations or Tribes 
of Indians with whom We are con-
nected, and who live under our 
Protection, should not be molested 
or disturbed in the Possession of 
such Parts of Our Dominions and 
Territories as, not having been 
ceded to or purchased by Us, are 
reserved to them. Or any of them, 
as their Hunting Grounds....

And we do further declare it to be 
Our Royal Will and Pleasure, for 
the present as aforesaid, to reserve 
under our Sovereignty, Protec-
tion, and Dominion, for the use 
of the said Indians, all the Lands 
and Territories not included within 
the Limits of Our said Three new 
Governments, or within the Limits 
of the Territory granted to the 
Hudson’s Bay Company, as also 
all the Lands and Territories lying 
to the Westward of the Sources of 
the Rivers which fall into the Sea 
from the West and North West as 
aforesaid...” (October 7, 1763)
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impacted First Nations peoples in Manitoba, beginning in 1871 when Treaty 1 was signed at Lower Fort Garry. This was  
the beginning of The Numbered Treaties 1 to 11 that covered a large area east from Ontario west to British Colombia and  
as far north as the Northwest Territories. 

The First Nations peoples who signed The Numbered Treaties viewed the Treaty making process as a formalization of 
a long standing relationship with the Crown (Canada) formed over the years through trade with the Newcomers. It was 
viewed as the beginning of a dynamic relationship that would become the legacy of subsequent generations of First Nations 
peoples and the peoples of Canada. It was about sharing the land and resources.

The Crown (Canada) representatives viewed the Treaty making process as means to acquire Indian title to land for the  
purposes of settlement. 

Treaty-making protocols between the Crown (Canada) and First Nations peoples were somewhat similar to those followed 
during the fur trade era. These protocols were also based on good intentions of reaching mutually beneficial agreements. 

Some general Treaty-making protocols between the Crown (Canada) and First Nations peoples included:

• Formal introductions of the respective leaders in their role as First Nations peoples’ Chiefs and headmen, and as 
Crown’s (Canada’s) Commissioners and representatives;

• Gift-giving and exchanges of food, clothing, medals;
• Spending time getting to know each other;
• Talking business or negotiating what each party would like to include in the terms and conditions of the agreement  

or Treaty;
• Formalizing the Treaty through ceremony that usually involved smoking of a pipe accompanied with prayer;
• Acknowledgements of the deity, referred to as the Creator or Great Spirit by First Nations peoples, and as God by  

the Crown (Canada)45;
• Feasting;
• Recording the terms and conditions of the Treaty by both parties.

The ceremony was significant to First Nations peoples because it symbolized the depth of the solemn commitments the par-
ties made to each other using their own words in the oral tradition. First Nations refer to this as the spirit and intent of the 
Treaties, when two parties come together with good intentions and demonstrate this through their spoken words in the oral 
tradition and in the written text outlining the agreement, followed by a sacred pipe ceremony where the Creator is present.

• The oral tradition represents the commitment that each party made to each other with their own words, which was as 
important as the written text of the Treaty.

• The prayer represents the invitation to have the Creator witness the agreement between the two parties. 
• The pipe ceremony represents the sacredness of the agreement. It includes three parties: the First Nations, the Crown 

(Canada), and the Creator or God, as witness to the commitment that was made. First Nations peoples have come to 
refer to this type of Treaty, as a tri-party agreement. 

First Nations peoples believe that the sacredness of having the Creator or God witness the Treaty represented a permanent 
relationship between the two parties that could not be broken. All these parts formed the spirit and intent of the Treaty 
through the spoken word or solemn promises and ceremony. The Crown (Canada) viewed the Treaty as a formal agree-
ment that resulted in the Crown (Canada) gaining ownership of land. These formal agreements were viewed as honourable 
solemn agreements or covenants between to consenting parties who came together in the spirit of reaching an agreement of 
mutual benefit. 

The Crown (Canada) who participated in the Treaty making process with First Nations peoples concluded the Treaty mak-
ing process with their own protocol. This protocol involved having someone write down the terms of the agreement that 

45  White, Jerry P., Erik Anderson, Jean-Pierre Morin, Dan Beavon. (2010). Aboriginal Policy Research: A History of Treaties and Policies, Volume VII. Thompson Educational Publishing Inc., Ottawa, Canada. p6.
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both parties signed as an indication of agreement and acceptance of the terms outlined in the 
written document. The signing of the Treaty symbolized the solemn words of agreement by the 
two parties – the Crown (Canada) and the First Nations peoples. The Treaty documents were 
always written in the English language, with the help of Interpreters and Translators. Their 
role was to facilitate mutual understanding between the First Nations peoples and the Crown 
(Canada) representatives. 

First Nations peoples relied on the oral tradition to provide a record and recounting of the 
events that led to the Treaty making, and the events that transpired at the negotiations and sign-
ing of the Treaty. Individuals were charged with the responsibility to record and commit the 
events to memory for retelling at significant times in First Nations history. 

These two very different methods of recounting historical events would later become a concern in the interpretations of the 
Treaty making process and the outside promises that took place in between public meetings which were not recorded.46

Despite the challenges of recounting these historical events, the Crown (Canada) representatives and First Nations  
peoples continued to view the protocols of Treaty making as an important practice to follow when building relationships  
and forging new agreements. These protocols were used to complete the Treaty making process in Manitoba with other  
First Nations peoples. 

Historical records of the Treaty making process in Manitoba include;

• First Nations peoples oral tradition of stories and recounts about the Treaty making experience; 
• Treaty medals that the Crown (Canada) had prepared for First Nations’ leaders to mark the historical occasion;
• The Numbered Treaties; 
• First Nations peoples Treaty maps;
• Landmarks and historical sites where Treaties were signed; 
• Government archival records, which include the Treaty Commissioners’ Journals; and 
• Various mainstream media news reports at that time.

The concept of oral traditions is defined as distinct ways of knowing and the means, by which knowledge is reproduced, 
preserved and conveyed from generation to generation.47 In First Nations peoples’ cultures, the oral tradition is the essence 
of their historical records, which has been critical to the recounting of historical events that transpired during Treaty negotia-
tions and the signing of the sacred covenants.

Today, Canada understands Treaties between the Crown (Canada) and First Nations peoples to be solemn agreements that 
set out specific rights and obligations of the parties. The First Nations peoples understand the Treaties to be a series of 
negotiations through which they safeguarded their languages, traditions and cultures, while also agreeing to share the land 
with Canadians. These understandings continue to be part of the renewing of the Treaty relationship between the Crown 
(Canada) and First Nations peoples. These solemn documents bind the parties together and remain in perpetuity “so long as 
the sun shines, the grass grows and the rivers flow”.48

The Treaty medals that were issued to First Nations’ Chiefs and Headman who signed the Treaties were representative of the 
agreement concluded between the parties and the relationship between them. ‘The medal depicts a Chief shaking hands with 
the Treaty Commissioner as a hatchet is buried in the ground between them. The sun, the grasslands and the water flowing 
at their feet also represent that the Treaties will last “as long as the sun shines, the grass grows and the waters flow”.’49

46  Ray, Arthur, Jim Miller and Frank Tough. (2000). Bounty and Benevolence: A History of Saskatchewan Treaties. McGill-Queen’s University Press. Montreal & Kingston, Canada. P81. 
47  Hulan, Renee and Engienbrod, Renate Ed.. (2008). Aboriginal Oral Traditions: Theory, Practice, Ethics. Fernwood Publishing: Black Point, Nova Scotia. 
48  Aboriginal Affairs and Northern Development Canada. (2007). Historic Treaties in Canada: Solemn Words and Foundation Documents in Canadian History. Minister of Public Works and Government Services 

Canada. Ottawa, Ontario.
49  AANDC (2001). 

Treaty Medal
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McGill-Queen’s University Press. Montreal & Kingston, Canada.

Sutherland, Allan: White Spotted Horse. (2009). Canada and the First Nations Historical Time Line.

Treaty Relations Commission of Manitoba (TRCM), Winnipeg, Website @ http://www.trcm.ca 

White, Jerry P., Erik Anderson, Jean-Pierre Morin, Dan Beavon. (2010). Aboriginal Policy Research: A History of Treaties 
and Policies, Volume VII. Thompson Educational Publishing Inc., Ottawa, Canada.
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LESSON PLAN: 

TOPIC 3.1: Preparing to Make Treaty – Protocols
GRADE 5: 

THEME:   The First Nations in Manitoba

SUB-THEME 3:   Concept of Treaty-Making

TOPIC 3.1:  Preparing to Make Treaty – Protocols

Lesson Overview:

Students will learn about the general protocols of First Nations peoples which were adapted to the Treaty making process 
between First Nations peoples and the Crown (Canada). 

Essential Treaty Learnings:

By the end of this lesson, students will:

1. Learn about the general protocols that First Nations peoples and the Crown (Canada) practiced at the time of  
Treaty making.

2. Be able to identify the distinguishing features of the protocols practiced at the time of Treaty making.

Links to Manitoba Social Studies Curriculum:

Cluster 1: First Peoples

5VH-008 Value oral tradition as an important source of knowledge about First Peoples

Cluster 2: Early European Colonization (1600-1763)

5 VH-009 Appreciate the contributions of First Peoples to the development of Canada.

Cluster 3: Fur Trade

5-VI-003 Appreciate the contribution of various groups involved in the fur trade to the historical development of Canada.

Cluster 4: From British Colony to Confederation (1763-1867)

5-KH-036 Give examples of the impact of interactions between First Peoples and European traders and settlers.

5-VH-010 Value of history as a way of understanding contemporary Canada.
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Materials/Equipment/Resources Required:

• Definition of “protocol” (BLM 3.1.1)
• Student Information Sheet: General Protocols (BLM 3.1.2) copy for small group work
• White board or chalk board for recording large group discussion points
• Student Worksheet: Comparing Protocols (BLM 3.1.3) copy for small group work
• Role Play (BLM 3.1.4) copy for all students
• Select one of the Individual Treaty booklets in the Kit (BLM 3.1.5)

INQUIRY PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare 
for learning?

Teacher prepares for the lesson by reading the Information Sheet that introduces the 
topics related to this sub-theme.

Activity #1: Protocols

Introduce the word “protocol” using the definition from the glossary (BLM 3.1.1)

Provide students with the Information Sheet (BLM 3.1.2) and use this sheet to introduce 
the two sets of protocols used between First Nations peoples and the fur traders and at 
the time of Treaty making with the Crown (Canada).

Have a large group discussion on the protocols using the following guiding questions 
(record highlights of discussion):

a. Are there any similar protocols among the two?

b. What are they?

c.  Why do you think they are different?

Acquire

What strategies facilitate 
learning for groups and 
individuals?

Have students work in small groups. Instruct students to discuss their findings from 
the large group discussion and complete the Student Worksheet: Comparing Protocols 
(BLM 3.1.3). 

Revisit the 3 guiding questions to confirm student’s deeper understanding of protocols.

Activity #2: Role Play

Have students design a role play using the protocols they have learned. Use BLM 3.1.4 
as a guide.

Activity #3: Individual Treaty – Case Study

Select one of the Numbered Treaty booklets from the Treaty Education Kit for students to 
use as a Case Study. Copy “x” number of the selected booklet for small group work. 

Have students:

a. review the selected Numbered Treaty to identify protocols;

b. discuss the Case Study Question (BLM 3.1.5); and

c.  share findings. 

Apply

How will students demon-
strate their understanding?

Student will be able to identify protocols used at the time of Treaty making between the 
First Nations and the Crown (Canada) and discuss them in a group setting.
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Further Learning:

• Using the individual written Treaty texts or the book entitled Historic Treaties in Canada from the Kit, have students 
may select two or three of the Numbered Treaties to determine if they can find any similarities and differences in the 
protocols that were used at the time of Treaty making.

• A group project could include dividing students into 7 small groups, assigning them one of the Numbered Treaties to 
identify the protocols used, and then coming together to compare their findings with the other groups.

• Have students compare the historical medals used by the Hudson’s Bay Company as a means to honour trade agree-
ments with First Nations peoples, and those used by the Crown (Canada) to honour the Treaty making process.

Assessment of Key Concepts:

When asked students are able to identify at least three protocols commonly used at the time of Treaty making; and identify 
whether each originated from the Crown (Canada) or the First Nations peoples.

Assessment of Student Learning:

The student:

• Organized and recorded information into a structured format;
• Drew conclusions based on research and evidence;
• Supported their ideas and opinions with information;
• Learned to work cooperatively in small groups;
• Learned key concepts related to protocols used in Treaty making;
• Demonstrated understanding of protocols used in Treaty making through a hands-on activity.

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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DEFINITION OF “PROTOCOLS” (BLM 3.1.1)

EXCERPT FROM GLOSSARY IN TEACHER HANDBOOK:

PROTOCOL: a set of principles that guide conduct and behaviours as a means to demonstrate peace, harmony,  
mutual respect, understanding and good relations. They are a way to have a meaningful conversation. There are also 
protocols that are unique to different First Nations peoples50; the ceremonial forms accepted as correct in official  
dealings, as between heads of state or diplomatic officials51; the etiquette of diplomacy and affairs of state; a set  
of rules, procedures, conventions and ceremonies which relate to relations between states52.

50

51

52

50 Kakwirakeron and Dave Good. (2000). First Nations Protocol: Working with First Nations. Reprinted in Frontlines, published by the First Nations Environmental Network, Mi’kmaq Territory, Eskasoni, Cape 
Breton, Nova Scotia. Retrieved at http://NCSEonline.org/nae. 

51 Webster New World Dictionary. (1975). The World Publishing Company: New York, NY.
52 Wikipedia the Online Dictionary. Retrieved at http://en.wikipedia.org/wiki/Protocol_(diplomacy) 
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STUDENT INFORMATION SHEET: GENERAL PROTOCOLS  (BLM 3.1.2)
Excerpt from Teachers’ Information Sheet to the Sub-Theme: Concept of Treaty Making 

It is important to examine the protocols of agreements and Treaty-making that was practiced by First Nations peoples during  
the fur-trade era which was eventually integrated into Treaty-making with the Crown (Canada).

During the fur trade era, First Nations peoples and fur trade companies like the Hudson Bay Company (HBC) and North West 
Company (NWC) came together to negotiate terms and conditions of early peace and friendship Treaty-making, and trade  
agreements resulting in alliances. At this time in Manitobans shared history, First Nations and HBC diplomatic traditions of 
reaching agreements and accords included some common protocols:

• The smoking of the calumet, a long-stemmed pipe which was symbolic of the ceremonial aspect of the agreement between 
the parties; a practice that was common each time the parties came together to renew their bond;

• Exchanges of gifts such as suits of clothing, food, tobacco, and medicines which symbolized goodwill;

• Arranged marriages which served to strengthen kinship bonds and strengthen relations; and

• Speeches and talks of good intentions and the purpose of the parties coming together for mutual reasons.

The HBC issued medals with their crest on one side and the likeness of King George III on the other side to some First Nations 
peoples’ leaders as part of their trade agreements with them. These were different from the medals the Crown used to gift  
First Nations following Treaty making. Although this was not part of the general protocols it was symbolic of the special relation-
ships that had been forged with First Nations peoples.

These general protocols were practiced annually as the parties came together. They became part of the foundation upon  
which the bond and alliance between HBC officials and First Nations peoples was strengthened over time. They also influenced 
Treaty-making protocols between the Crown (Canada) and First Nations peoples.

Treaty-making protocols between the Crown (Canada) and First Nations peoples were somewhat similar to those followed  
during the fur trade era. These protocols were also based on good intentions of reaching mutually beneficial agreements. 

Some general Treaty-making protocols between the Crown (Canada) and First Nations peoples included:

• Formal introductions of the respective leaders in their role as First Nations peoples’ chiefs and headmen, and as Crown’s 
(Canada’s) commissioners and representatives;

• Gift-giving and exchanges of food, clothing, medals;

• Spending time getting to know each other;

• Talking business or negotiating what each party would like to include in the terms and conditions of the agreement or 
Treaty;

• Formalizing the Treaty through ceremony that usually involved smoking of a pipe accompanied with prayer;

• Acknowledgements of the deity, referred to as the Creator or Great Spirit by First Nations peoples, and as God by the  
Crown (Canada)53;

• Feasting;

• Recording the terms and conditions of the Treaty by both parties.

The ceremony was significant to First Nations peoples because it symbolized the depth of the solemn commitments the  
parties made to each other using their own words in the oral tradition. In the case of Treaty making between the First Nations 
peoples and the Crown (Canada), this required the parties to trust the honour of each other. This meant that the words they  
were speaking in their mother tongues were their truths as witnessed by the Creator and God.

53

53 White, Jerry P., Erik Anderson, Jean-Pierre Morin, Dan Beavon. (2010). Aboriginal Policy Research: A History of Treaties and Policies, Volume VII. Thompson Educational Publishing Inc., Ottawa, Canada. p6. 
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STUDENT WORKSHEET:  
COMPARING PROTOCOLS (BLM 3.1.3)

iNSTRUCTiONS: Students are to use the basic Venn diagram to identify protocols that were common to the Fur Trade  
Era and to the time of Treaty making; and then identify the areas of overlap.

FUR TRADE  
ERA-PROTOCOLS

TREATY MAKING  
ERA-PROTOCOLS

Grade 5 Teachers Guide • 105



ROLE PLAY – SNAPSHOT IN TIME (BLM 3.1.4) 

iNSTRUCTiONS: 

• Divide students into two groups, have each group of students select: 
a. a spokesperson who will be either a First Nations peoples representative – Headman or a Crown (Canada) repre-

sentative – Treaty Commissioner;

b. an Interpreter; and  

c. a Writer of the text of the Treaty

• Spokespersons are to prepare for their roles with the help of their group members. Preparations includes being familiar 
with Treaty making protocols; and the text of one of the Numbered Treaties that identifies the spokespersons or signato-
ries, the interpreter, and writer of the text of the Treaty.

• Groups have 15 minutes to prepare themselves for a 5-10 minute role play.

• The groups then come together to act out the role play.

• Students then debrief as a group on the experience.

• It should be noted that the advantage all the students have is most likely that they all speak and understand the same 
language – be it English or French. This was not the case at the time of Treaty making between the two parties.
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INDIVIDUAL NUMBERED TREATY BOOKLET  
& CASE STUDY QUESTIONS (BLM 3.1.5)
iNSTRUCTiONS: Select one of the Numbered Treaty booklets from the Treaty Education Kit for students to use  
as a Case Study. Copy “x” number of the selected booklet for small group work.

Case Study Question:

What evidence of protocols do you see that were followed during the signing of this Treaty?
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TEACHER INFORMATION SHEET

TOPIC: Spirit and Intent
THE CONCEPT

The concept of the spirit and intent of Treaties between First Nations peoples and the Crown (Canada) is a critical element 
to understanding the Treaties and the relationship between both nations. 

BACKGROUND

Critical elements to understanding the ‘spirit and intent’ of the Treaty making process and Treaties include:

• Treaties embody the spirit and intent of the two nations at the time of Treaty making ‘which includes the substance of 
the negotiations between the Crown and the Aboriginal peoples leading up to the conclusion of the Treaties’ 54

• Spirit and intent of the two nations at the time of Treaty making included their voices in their own languages, their 
respective worldviews that shaped their values and beliefs, and their respective understandings of the vision they could 
create together by making an agreement;

• The spirit and intent of the Treaties was negotiated and concluded with a pipe ceremony which engaged the Creator as 
witness to the Treaty making process. The invoking of the Creator/God was believed to ensure that both parties would 
honour the solemn agreements they reached that held mutual benefits.

For First Nations peoples, the spirit and intent of the Treaties they negotiated and signed embodied the words that they 
spoke, the actions that went with their words through their welcoming speeches, deliberations, gift exchanges, feasting, the 
smoking of the pipe, and use of the calumet which bound all parties to honest words and honourable acts.55 All these com-
bined words and actions was believed to demonstrate good faith, reciprocity of sharing, respect for the solemn agreement 
that was reached, and respect for the different ways of life of the parties, as witnessed by the Creator.

The Crown (Canada) viewed the Treaty as a formal agreement that resulted in the Crown (Canada) gaining ownership of 
land. The Crown’s (Canada’s) participation in the protocols of welcoming speeches, gift exchanges, feasting, smoking the 
pipe, and use of the calumet was viewed as formalizing the honourable solemn agreement or covenants made between con-
senting parties who came together in the spirit of reaching an agreement of mutual benefit.

The enduring and evergreen nature of the spirit and intent of the Treaties is captured in the phrase that is most quoted by 
First Nations leaders and Treaty Commissioners at the tie of Treaty making; and the subsequent Treaty medal that the 
Crown (Canada) commissioned which embodies the symbols of this enduring Treaty relationship that was to benefit  
successive generations.

…for as long as the sun shines, the grass grows and the rivers/waters flow…

The words and the medal – have continued to remain two most common  
words and images associated with Treaty making in Canada. 

 

54  Rotman, Taking Aim, supra note 25 at 36 in Craft, Aimee. (2011). Treaty Interpretation: A tale of two stories.
55  Treaty Relations Commission of Manitoba. (2012). Treaty Essential Learnings: The Treaty Experience in Manitoba p30.
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LESSON PLAN: 

TOPIC 3.2: Spirit and Intent
GRADE 5: 

THEME:   The First Nations in Manitoba

SUB-THEME 3:   Concept of Treaty-Making

TOPIC 3.2:   Spirit and Intent

Lesson Overview:

First Nations peoples and other peoples view the concept of spirit and intent very differently. This lesson examines First 
Nations peoples understanding and the Crown’s (Canada’s) understanding of the “spirit and intent” of Treaty making.

Essential Treaty Learnings:

At the end of this lesson, students will be:

1. Aware of the term “spirit and intent” of the Treaty making process;

2. Aware of the Treaty-making protocols that contributed to the “spirit and intent” of Treaty making;

3. Aware of the First Nations peoples and the Crown’s (Canada) different perspectives on the term “spirit and intent”.

Links to Manitoba Social Studies Curriculum:

Cluster 1: First Peoples

5VH-008 Value oral tradition as an important source of knowledge about First Peoples

Cluster 2: Early European Colonization (1600-1763)

5VH-012 Demonstrate capacity for the struggles of the peoples of early Canada

Cluster 4: From British Colony to Confederation (1763-1867)

5-VH-010 Value of history as a way of understanding contemporary Canada.

Materials/Equipment/Resources Required:

• Whiteboard or flip chart to record first impressions; second impressions;
• Research Inquiry Question Worksheet (BLM 3.2.1);
• Radio or Television Script Worksheet (BLM 3.2.2);
• Video camera & tape (optional); or recorder;
• Treaty Relations Commission of Manitoba videos on USB flash drive (Kit) – We Are All Treaty People: A Brief Activate 

to the Numbered Treaties and the Treaty Relations Commission of Manitoba. (Media: 14:44 minutes). Oral History. 
(Video Clip: 30 seconds). Treaty Relations Commission of Manitoba: A Brief History of the Numbered Treaties.  
Brochure (Kit).

• Treaty Relations Commission of Manitoba. (2010). Treaty Medal (Kit).
• Video or Resource Elder to visit the classroom and share the oral tradition of spirit and intent;
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INQUIRY PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students  
prepare for learning?

Use the Information Sheet to introduce the concept of Spirit and Intent.

Have students come together facing each other in a circle to discuss “what does the phrase “spirit 
and intent” mean to them?” (5 minutes). Record their first impressions on whiteboard/flipchart.

Using BLM 3.2.1 Spirit and Intent Vocabulary, have students consider the meaning of the individual 
words “spirit” and “intent”; and what they mean when they are together in the context of  
Treaty-making.

Introduce the Elder’s talk; and/or use one of the on-line videos from the Treaty Relations Commis-
sion of Manitoba (Kit).

Using BLM 3.2.2 Student Impressions of Spirit and Intent, have students resume their discussions 
and record their impressions of what they now think “spirit and intent” means after listening to the 
Elder and considering all other sources of information.

Acquire

What strategies facilitate 
learning for groups and 
individuals?

Activity #1: Copy BLM 3.2.3 Research Inquiry Question Worksheet for small groups of 4-5 students.

Research Inquiry questions: 

a. What did First Nations peoples and the Crown (Canada) mean by the phrase spirit and intent?

b. What reasons did the Crown (Canada) have for signing Treaties with First Nations?

c.  What reasons did First Nations have for signing Treaties with the Crown (Canada)?

Divide students into small groups to consider the questions in relation to the information that has 
been shared; and determine what additional research they need to do to answer the questions. 
Have students report back to the large group on their answers.

Teacher facilitates a large group discussion to identify common ground among the groups.

Activity #2: Copy BLM 3.2.4 Radio or Television Script Worksheet for small groups.

Divide students into small groups. Have each group prepare a script for a short two to three minute 
radio or TV commercial explaining the concept of spirit and intent of the Treaty making process and 
how it has shaped the Treaty relationship today between First Nations and the Crown and/or First 
Nations and all other Canadians.

Have each group rehearse and present their commercial followed by an open discussion.

Presentations may be recorded if the required equipment is available.

Consideration for airing selected pieces on the community local radio or TV station or printed in 
school newsletter may be explored as a local school/community initiative.

Apply

How will students  
demonstrate their  
understanding?

Students use of source of information is varied, across media, and from different perspectives  
i.e. First Nations, Crown (Canada), and other sources, including oral tradition sources.

Key messages in student commercials capture the protocols of Treaty making which highlight the 
significance of ceremony, prayer, the Creator, the oral tradition and written text of the Treaties.

Individual student reflections during the open discussion period demonstrate a continuum of 
respectful awareness and understanding of the concept of spirit and intent.
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Further Learning:

• Have students use their research findings to conduct and record interviews with Elders or community people, in general, 
in the community to gather different perspectives on the meaning of “spirit and intent” of Treaty-making. Then have 
students compare findings against their own research findings from their classroom activity and discuss how perspec-
tives are similar or different. A natural discussion could engage students in comparing sources of information acquired 
through oral tradition and through written text.

 Assessment of Key Concepts:

When asked students are able to describe what is meant by the term “spirit and intent” of Treaty making. (Answer: when 
two parties come together with good intentions; in the context of Treaty making between the Crown and First Nations it 
includes respect for the words spoken in the oral tradition, the written text, and the ceremonial protocols that accompany 
Treaty i.e. pipe ceremony, Creator/God presence.)

Students are able to articulate the different views of “spirit and intent” from the Crown’s perspective and from the First 
Nations perspective. (Answer: The Crown (Canada) viewed the Treaty as a formal written agreement between to consent-
ing parties who came together in the spirit of reaching an agreement of mutual benefit that included the Crown (Canada) 
acquiring title to Indian lands and First Nations acquiring gifts and annuities in exchange. First Nations viewed the Treaty 
as solemn promises demonstrated by both parties through spoken words and the pipe ceremony which guaranteed them a 
continuation of their way of life.)

Students are able to identity some key Treaty-making protocols that were followed by First Nations and the Crown  
(Canada) when they came together to make Treaty. (Answer: formal Activates of respective leaders, gift exchanges, pipe 
ceremony involving reference to Creator or God, feasting, and recording of the terms and conditions of the Treaty that  
had been reached).

Assessment of Student Learning:

The student:

• organized and recorded information in a provided format (chart);
• drew conclusions based on research and evidence;
• supported their ideas and opinions with information and observations;
• worked cooperatively in small groups;
• learned to express their point of view and share ideas and opinions with others;
• learned to respect other people’s opinions;
• learned key concepts related to “spirit and intent” and how the protocols of Treaty-making contributed to the spirit  

and intent of Treaty-making.

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 

Additional Resources:

The Motivations Behind the Numbered Treaties. Specific Events and Topics, Canadiana in The Making.  
http://www.canadiana.org/citm/specifique/numTreatymotive_e.html
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SPIRIT AND INTENT VOCABULARY (BLM 3.2.1)
SPiRiT: the vital principle or animating force within living things56 

iNTENT: purpose: anticipated outcome that is intended or that guides planned actions; the intended meaning of  
communication57

SPiRiT AND iNTENT: spirit and intent is a term referred to in the context of Treaty-making and Treaties made between 
the First Nations and the British Crown; spirit and intent refers to the spoken words shared in the oral tradition and in the 
written text outlining the agreement, followed by the protocol of a pipe ceremony that accompanied Treaty-making which 
embraced the spirit of the Creator or God as a means of sealing an accord that would last “as long as the sun shines, the 
grass grows and the rivers flow”58

Excerpt from Information Sheet

The ceremony was significant to First Nations peoples because it symbolized the depth of the solemn commitments the parties 
made to each other using their own words in the oral tradition. First Nations peoples refer to this as the spirit and intent of the 
Treaties, when two parties come together with good intentions and demonstrate this through their spoken words in the oral 
tradition and in the written text outlining the agreement, followed by a sacred pipe ceremony where the Creator is present.

• The oral tradition represents the commitment that each party made to each other with their own words, which was as 
important as the written text of the Treaty.

• The prayer represents the invitation to have the Creator witness the agreement between the two parties. 

• The pipe ceremony represents the sacredness of the agreement. It includes three parties: the First Nations peoples, the 
Crown (Canada), and the Creator or God, as witness to the commitment that was made. First Nations people refer to this 
type of Treaty, as a tri-party agreement. 

First Nations people believe that the sacredness of having the Creator or God witness the Treaty represented a permanent 
relationship between the two parties that could not be broken. All these parts formed the spirit and intent of the Treaty through 
the spoken word or solemn promises and ceremony. The Crown (Canada) viewed the Treaty as a formal agreement that resulted 
in the Crown (Canada) gaining ownership of land. These formal agreements were viewed as honourable solemn agreements 
between to consenting parties who came together in the spirit of reaching an agreement of mutual benefit. 

56  Web definition. Retrieved at http://www.wordnet.princeton.edu/per/webwn 
57  Ibid.
58  Hildebrant, Walter, Sarah Carter, and Dorothy First Rider. (1996). The True Spirit and Original Intent of Treaty 7. McGill-Queen’s University Press. Kingston, Ontario.p15.
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STUDENT IMPRESSIONS OF SPIRIT AND INTENT (BLM 3.2.2)
 After discussing the phrase “spirit and intent” in the context of Treaty making,  
what does it mean to you?
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RESEARCH INQUIRY QUESTION WORKSHEET (BLM 3.2.3)

LESSON PLAN – TOPIC 3.2: Spirit and Intent

What did First Nations peoples mean by the 
phrase spirit and intent?

What reasons did the Crown (Canada) have for 
wanting to make Treaty with First Nations?

What reasons did First Nations have for signing 
Treaties?

Sources of information:
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RADIO OR TELEVISION SCRIPT WORKSHEET (BLM 3.2.4)

LESSON PLAN – TOPIC 3.2: Spirit and Intent

TITLE:

MEDIUM:    q  TELEVISION       q  RADIO

LENGTH OF TIME:

TV: Video Footage or 
Images  
or 
Radio: Sound Bites

Time  
(Seconds)

Audio Script Speaker(s)  
Name & Notes
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TEACHER INFORMATION SHEET

TOPIC: Oral Tradition – First Nations Peoples’ 
Oral Tradition
THE CONCEPT

The concept of First Nations peoples’ oral tradition is a fundamental concept to gain a full understanding and insight into  
the Treaty making process, the historical Treaty documents, and the Treaty relationship between First Nations and the 
Crown (Canada).

BACKGROUND TO CONCEPT

First Nations peoples’ oral tradition is the method by which First Nations peoples preserve their ways of knowing, their 
history, language, culture, traditions, and practices. The oral tradition is part of the essence of First Nations peoples which is 
part of First Nations peoples’ languages that is used to transmit knowledge across generations to link the past to the present 
and the future.

ORAL TRADITION(S): are distinct ways of knowing and the means by which knowledge is reproduced, preserved, and conveyed 
from generation to generation (Hulan and Eigenbrod, 2008).

At the time of Treaty making, the oral tradition was a critical element that was entrusted to the leaders and knowledge  
keepers who witnessed the events of the day and the Treaty making process that led to formalizing sacred agreements with 
the Crown (Canada). 

While the Crown (Canada) acknowledges the importance of the oral tradition and the written word when it comes to fully 
understanding Treaties, there are still complexities of interpretation that in recent times are left to the Canadian court system. 
In Delgamuuk v Canada [1997] 3 S.C.R. 1010, the Supreme Court of Canada ruled that judges must consider oral history 
evidence recounted in the oral tradition and that it be placed on equal footing with other types of historical evidence (Drew 
Mildon in Hulan and Eigenbrod, 2008: 79). This is an important ruling for First Nations peoples as it supports their oral  
history as evidence. Subsequent rulings such as Mitchell v M.N.R., [2001] S.C.R. 911 has limited the application of oral  
evidence and the weight given to it (Treaty 3, 2008; Hulan and Eigenbrod, 2008). Despite these challenges, the Treaty  
partners continue to dialogue and find ways to work toward common understandings.

A critical element to consider when teaching about the oral tradition is the importance of First Nations languages as a  
means of transmitting knowledge across generations. Today, the retention of First Nations peoples’ languages retention 
continues to be a major concern to the preservation of First Nations peoples’ oral histories.

The Treaty Essential Learnings: The Treaty Experience in Manitoba (TRCM, 2012) provides a further discussion on the  
oral tradition and its relevance to the Treaties and the Treaty relationship.
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LESSON PLAN: 

TOPIC 3.3: Oral Tradition –  
First Nations Peoples’ Oral Tradition
GRADE 5: 

THEME:   The First Nations in Manitoba

SUB-THEME 3:   Concept of Treaty-Making

TOPIC 3.3:  Oral Tradition – First Nations Peoples’ Oral Tradition

Lesson Overview:

In this lesson, students will learn the importance of the oral tradition to First Nations peoples’ cultures; and how it was  
used by First Nations peoples as a tool for recording at the time of Treaty making with the Crown (Canada).

Essential Treaty Learnings:

By the end of this lesson, students will:

1. Be able to articulate what is meant by the term “oral tradition”.

2. Learn how the First Nations peoples preserve their oral tradition from generation to generation.

Links to Manitoba Social Studies Curriculum:

Cluster 1: First Peoples

5 VH-008 Value oral tradition as an important source of knowledge about First Peoples

Cluster 3: Fur Trade

5 -KH-036 Give examples of the impact of interaction between First Peoples and European traders and settlers.

Cluster 4: From British Colony to Confederation (1763-1867)

5-VH-010 Value of history as a way of understanding contemporary Canada.

5-VI-005 Value the contributions of First Nations, Inuit, Métis, French, British, and diverse cultural communities  
to the development of Canada

5-VC-401 Respect the rights, opinions, and perspectives of others

Materials/Equipment/Resources Required:

• Know, Want-to-know and Learned Chart (BLM 3.3.1)
• Definition of the oral tradition from the glossary (BLM 3.3.2)
• Student Information Sheet: Oral Tradition and Treaty Making (BLM 3.3.3)
• Student Inquiry Questions for the Elder (BLM 3.3.4)
• First Nations Elder or local historian to share their knowledge about Treaty making in the oral tradition
• Review of General Protocols for Classroom Teachers
• Type of Skills Required to Preserve the Oral Tradition (BLM 3.3.5)
• The Oral Tradition: Uses and Cultural Differences (BLM 3.3.6)
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INQUIRY PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare  
for learning?

Teachers can prepare themselves by reading the Information Sheet for the Sub-Topic:  
Concept of Treaty Making; and review the General Protocols for Classroom Teachers found  
in the Teacher Guide.

Activity #1:

Introduce the concept of First Nations peoples’ oral tradition and prepare for the Elder’s visit  
to the classroom or the students’ visit to the Elder. 

Have students explore what they want to know about First Nations peoples’ oral tradition.  
Using the BLM 3.3.1, have students record what they know and what they want to know.

Acquire

What strategies facilitate 
learning for groups and 
individuals?

Use the Definition of the Oral Tradition (BLM 3.3.2) and the Student Information Sheet  
(BLM 3.3.3) as sources of information for students to confirm what they know or don’t know. 

Allow students to consult other references by conducting additional research. Ensure that  
students identify other references.

In preparation for the visit with the Elder, have students identify the questions they would like  
to ask the Elder. Use BLM 3.3.4.

Once students have completed all their research, have the group review and complete their 
Know, Want-to-know and Learned Chart (BLM 3.3.1). 

Have students debrief their findings and what they learned. 

Discuss what type of skills is required to preserve the oral tradition. Use BLM 3.3.5 to identify 
skills.

Activity #2:

Have students consider a significant event in their family history that has been passed down  
to them across generations.

In a group setting, debrief the student’s own family’s oral tradition. 

Activity #3:

Using BLM 3.3.6, discuss and identify any cultural differences and the use of the oral tradition. 
Use this information to discuss the oral tradition and Treaty making.

Apply

How will students demon-
strate their understanding?

Students will demonstrate their learning by articulating what is meant by First Nations peoples’ 
oral tradition.

Further Learning:

Have students consider the importance of the oral tradition to First Nations peoples Treaty making experience, and  
discuss implications of the oral tradition and the written word.

Conduct a field trip visit to one of the original Treaty making sites and have an Elder from that Treaty area provide a  
guided tour in the oral tradition. Compare the oral tradition version to written historical versions of the Treaty making  
and Treaty signing event. Discuss differences and insights offered by both versions.
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Assessment of Student Learning:

The student:

• organized and recorded information in a provided format (chart);
• drew conclusions based on research and evidence;
• supported their ideas and opinions with information and observations;
• learned key concepts related to the oral tradition.

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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KNOW, WANT-TO-KNOW AND LEARNED CHART (BLM 3.3.1)
What we know about First Nations peoples 
oral tradition:

What we want to know about First Nations 
oral tradition:

What we learned:
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DEFINITION OF ORAL TRADITION (BLM 3.3.2)

Definition accessed from Glossary in Teacher Handbook.

ORAL TRADITION(S): is a term used to describe knowledge that goes back many generations. It may take the form  
of laws, myths, songs, stories, or fables. It may be found in place names or phrases in a traditional Aboriginal lan-
guage. Weaving, masks, totem poles, carvings and other symbolic creations may be used by some First Nations to 
record information57. Oral traditions are distinct ways of knowing and the means by which knowledge is reproduced, 
preserved and conveyed from generation to generation.58

59

60

59 OTC Saskatchewan (2008). 
60 Hulan, Renee and Engienbrod, Renate Ed.. (2008). Aboriginal Oral Traditions: Theory, Practice, Ethics. Fernwood Publishing: Black Point, Nova Scotia.
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STUDENT INFORMATION SHEET:  
ORAL TRADITION AND TREATY MAKING (BLM 3.3.3)

EXCERPT FROM TEACHER INFORMATION SHEET: SUB-THEME 3 

...The Crown (Canada) who participated in the Treaty making process with First Nations peoples 
concluded the Treaty making process with their own protocol. This protocol involved having 
someone write down the terms of the agreement that both parties agreed to. The Treaty documents 
were always written in the English language, with the help of Interpreters and Translators. Their role 
was to facilitate mutual understanding between the First Nations peoples and the Crown (Canada) representatives. 

First Nations peoples relied on the oral tradition to provide a record and recounting of the events that led to the Treaty  
making, and the events that transpired at the negotiations and signing of the Treaty. Individuals were charged with the  
responsibility to record and commit the events to memory for retelling at significant times in First Nations history. 

These two very different methods of recounting historical events would later become a concern in the interpretations of the 
Treaty making process and the outside promises that took place in between public meetings which were not recorded.61

Despite the challenges of recounting these historical events, the Crown (Canada) representatives and First Nations peoples 
continued to view the protocols of Treaty making as an important practice to follow when building relationships and  
forging new agreements. These protocols were used to complete the Treaty making process in Manitoba with other First 
Nations peoples. 

Historical records of the Treaty making process in Manitoba include;

• First Nations peoples oral tradition of stories and recounts about the Treaty making experience; 
• Treaty medals that the Crown (Canada) had prepared for First Nations’ leaders to mark the historical occasion;
• The Numbered Treaties; 
• First Nations peoples Treaty maps;
• Landmarks and historical sites where Treaties were signed;
• Government archival records, which include the Treaty Commissioners’ Journals; and 
• Various mainstream media news reports at that time.

The concept of oral traditions is defined as distinct ways of knowing and the means, by which knowledge is reproduced, 
preserved and conveyed from generation to generation.62 In First Nations peoples’ cultures, the oral tradition is the essence of 
their historical records, which has been critical to the recounting of historical events that transpired during Treaty negotiations 
and the signing of the sacred covenants.

Today, Canada understands Treaties between the Crown (Canada) and First Nations peoples to be solemn agreements that set 
out specific rights and obligations of the parties. The First Nations peoples understand the Treaties to be a series of negotia-
tions through which they safeguarded their languages, traditions and cultures, while also agreeing to share the land with  
Canadians. These understandings continue to be part of the renewing of the Treaty relationship between the Crown (Canada) 
and First Nations peoples. These solemn documents bind the parties together and remain in perpetuity “so long as the sun 
shines, the grass grows and the rivers flow”.63

The Treaty medals that were issued to First Nations’ Chiefs and Headman who signed the Treaties were representative of the 
agreement concluded between the parties and the relationship between them. ‘The medal depicts a Chief shaking hands with 
the Treaty Commissioner as a hatchet is buried in the ground between them. The sun, the grasslands and the water flowing at 
their feet also represent that the Treaties will last “as long as the sun shines, the grass grows and the waters flow”.’64 

61  Ray, Arthur, Jim Miller and Frank Tough. (2000). Bounty and Benevolence: A History of Saskatchewan Treaties. McGill-Queen’s University Press. Montreal & Kingston, Canada. p81. 
62  Hulan, Renee and Engienbrod, Renate Ed.. (2008). Aboriginal Oral Traditions: Theory, Practice, Ethics. Fernwood Publishing: Black Point, Nova Scotia. 
63  Aboriginal Affairs and Northern Development Canada. (2007). Historic Treaties in Canada: Solemn Words and Foundation Documents in Canadian History. Minister of Public Works and Government Services 

Canada. Ottawa, Ontario.
64  Ibid. 

Treaty Medal
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STUDENT INQUIRY QUESTIONS FOR ELDER (BLM 3.3.4)
What I want to ask the Elder about the First Nations peoples’  

oral tradition and its importance to Treaty making ...
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SKILLS REQUIRED TO PERSERVE THE ORAL TRADITION (BLM 3.3.5)
TYPE OF SKILLS REQUIRED TO PERSERVE THE ORAL TRADITION
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ORAL TRADITION: USES AND CULTURAL DIFFERENCES (BLM 3.3.6)
How has the oral tradition been used 
in other cultures?

What cultural differences exist between First 
Nations peoples and the Crown (Canada)? How 
have these differences affected the use of the 
oral tradition?

How important is the oral tradition to Treaty making?
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LESSON PLAN: 

TOPIC 3.4: Traditional Records of Treaties
GRADE 5: 

THEME:   The First Nations in Manitoba

SUB-THEME 3:   Concept of Treaty-Making

TOPIC 3.4:  Traditional Records of Treaties

Lesson Overview:

Essential Treaty Learnings:

By the end of this lesson, students will:

1. Understand that the First Nations peoples used different methods of recording Treaties other than the written word.

2. Understand that the Crown (Canada) used different methods of recording the Treaties, among which included using  
the written word.

Links to Manitoba Social Studies Curriculum:

Cluster 1: First Peoples

5VH-008 Value oral tradition as an important source of knowledge about First Peoples

Cluster 4: From British Colony to Confederation (1763-1867)

5-VH-010 Value of history as a way of understanding contemporary Canada.

Materials/Equipment/Resources Required:

• White board, or Smart Board
• Student Information Sheet: Oral Tradition and Treaty Making (BLM 3.4.1)
• Student Work Sheet: Methods of Recording Treaties – Pros and Cons (BLM 3.4.2)
• Individual Treaty Booklets and/or the book entitled Historical Treaties in Canada (Kit)
• Treaty Medal replica (Kit)

INQUIRY PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

Teachers can prepare by reading the Information Sheet which introduced the Sub-Theme: 
Concept of Treaty Making.

Introduce the concept of documenting Treaties to the students, using the Treaty medal 
replica from the Kit as an example.

Have students discuss the different methods used to record Treaties. Record their discus-
sion on the white board/ Smart Board.
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Acquire

What strategies facilitate learning 
for groups and individuals?

Have students read the Information Sheet (BLM 3.4.1). Teachers should note that this BLM 
contains the same content at BLM 3.3.3.

Move students into small groups and have them make a list of the different methods of 
recording the Treaties (BLM 3.4.2).

Working in their same groups, have students discuss the pros and cons of these different 
methods (BLM 3.4.2); then present their findings to the large group.

A large group discussion can then be facilitated to explore potential implications of the 
pros and cons to the Treaties and the Treaty relationship.

Apply

How will students demonstrate 
their understanding?

Students will demonstrate their learning by completing their research and participating  
in a large group discussion on the pros and cons of each method of record the Treaties.

Further Learning:

• Explore the significance of the Treaty medals and research who issued them, when, where, to whom, and for  
what purpose.

• Explore the various Treaty Commissioner’s Journals as primary evidence of Treaty records.
• Teachers may have the students explore the historical role of the Treaty Commissioner in Treaty negotiations as  

the Crown’s (Canada’s) representative. This activity can be compared and contrasted to the present role of Treaty  
Commissioners in Manitoba and Saskatchewan. Resources for this research can include the following online websites:
1. Treaty Relations Commission of Manitoba website: http://www.trcm.ca

2. Office of the Treaty Commissioner of Saskatchewan website: http://www.otc.ca 

3. Aboriginal Affairs and Northern Development Canada website: http://aadnc-aandc.gc.ca 

Assessment of Student Learning:

The student:

• organized and recorded information in a provided format (chart);
• drew conclusions based on research and evidence;
• supported their ideas and opinions with information and observations;
• learned key concepts related to how First Nations recorded Treaties using the oral tradition and other methods  

in contrast to the Crown (Canada).

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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STUDENT INFORMATION SHEET:  
ORAL TRADITION AND TREATY MAKING(BLM 3.4.1)

Refer to BLM 3.3.3 from Lesson 3.3 on the Oral Tradition: First Nations Peoples’ Oral Tradition

Historical records of the Treaty making process in Manitoba include;

• First Nations peoples oral tradition of stories and recounts about the Treaty making experience; 

• Treaty medals that the Crown (Canada) had prepared for First Nations’ leaders to mark the historical occasion;

• The Numbered Treaties; 

• First Nations peoples Treaty maps;

• Landmarks and historical sites where Treaties were signed;

• Government archival records, which include the Treaty Commissioners’ Journals; and 

• Various mainstream media news reports at that time.

The concept of oral traditions is defined as distinct ways of knowing and the means, by which knowledge is reproduced, preserved 
and conveyed from generation to generation.65 In First Nations peoples’ cultures, the oral tradition is the essence of their historical 
records, which has been critical to the recounting of historical events that transpired during Treaty negotiations and the signing of 
the sacred covenants.

65  Hulan, Renee and Engienbrod, Renate Ed.. (2008). Aboriginal Oral Traditions: Theory, Practice, Ethics. Fernwood Publishing: Black Point, Nova Scotia. 
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STUDENT WORK SHEET (BLM 3.4.2)

iNSTRUCTiONS: Students are to list the different methods of recording Treaties. Then discuss the pros and cons of each 
method and enter their findings in the appropriate columns.

Methods of Recording  
Treaties

Pros Cons
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TEACHER INFORMATION

SUB-THEME 4: First Nations in Manitoba –  
Language Groups and Nations
THE CONCEPT

Historically, First Nations peoples in Manitoba included the Anishinaabe (Ojibway), Anishininiw (Oji-Cree), Dakota  
Oyate (Dakota), Denesuline (Dene), and the Nehow/Ininiw/Nehetho (Cree), each with their own distinct language, history, 
and culture.

BACKGROUND TO CONCEPT

Teachers who have read the Information Sheets to each Sub-Topic and Topics for the Grade 5 Treaty education lesson plans 
will have acquired some basic knowledge of the history of First Nations in Canada and in Manitoba. In this Sub-Topic on 
the First Nations in Manitoba, teachers and students will learn more about the similarities and the differences among the  
five linguistic First Nations peoples groups in Manitoba, which is intended to provide insight into the process of Treaty 
making and Treaty relations. 

As a review, historically, First Nations peoples occupied and used vast traditional territories that spanned great distances 
across present day Manitoba into other territories. Each of the First Nations peoples had jurisdiction over their lands and 
waterways within their respective traditional territories. Each of the First Nations had their own laws, traditions, and cus-
toms, including their own structures for governing their respective territories and peoples. They also had their own distinct 
languages and protocols for diplomacy with other nations and peoples. 

The history of First Nations peoples is tied to the concept of time immemorial. A concept that is part of the respective First 
Nations peoples Creation stories. It through the practice of the First Nations peoples oral tradition that has preserved the 
traditional knowledge of their historical journeys over time. The Elders and knowledge keepers have continued to recount 
the oral evidence of their journey, a practice which remains to this day. 

First Nations peoples maintain the view that the Creator placed them on this continent, commonly referred to as Turtle 
Island by some First Nations peoples, and were given their own natural laws and distinct language by the Creator. This 
worldview is very spiritual, with a deep connection to land and all beings, animate and non-animate. 

First Nations peoples in present-day Manitoba share this long history since time immemorial and worldview with each 
other, despite the distinct differences among them as evidenced in their first languages and connections to their respective 
traditional territories. 

In Manitoba, there are five distinct linguistic groups of First Nations peoples: 

• Anishinaabe (Ojibway);
• Anishininiw (Oji-Cree);
• Dakota Oyate (Dakota);
• Denesuline (Dene); and the 
• Nehow/Ininiw/Nehetho (Cree).

Each of these groups of First Nations peoples has their own distinct language, history, and culture. Presently, there are  
64 First Nations peoples’ communities in Manitoba, spread over the entire province within Treaty 1, 2, 3, 4, 5, 6 and 10  
territories. Some of the First Nations peoples have undergone relocations back to their traditional territories after the time  
of Treaty signing. 

Language is “not only a means of 
communication but a link which 
connects people with their past and 
grounds their social, emotional, and 
spiritual vitality”. (Norris, 1998:8)
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The history of the individual First Nations communities provides a learning opportunity for those teachers and students  
who may wish to undertake case studies of specific First Nations peoples’ communities. 

The following provides a beginning place for learning about the five distinct linguistic groups of First Nations peoples 
residing in Manitoba today. Although many of the First Nations peoples’ languages are in danger of becoming extinct, First 
Nations peoples in Manitoba are fortunate their first languages are still being described as viable languages.66 

The historical ties of these First Nations peoples to their traditional territories and the Treaties to which they are signatory,  
is important to bridging the past as a means to understanding the present. 

Anishinaabe (Ojibway)

Historically, the Anishnaabe (Ojibway) occupied lands from the eastern Great Lakes along the northern shores of Lake 
Huron and Lake Superior from Georgian Bay to the edge of the Prairies, north where the rivers flow towards Hudson Bay67 
and south across the international boundary line. The Anishinaabe (Ojibway) are a division of the Anishinaabe Nation that 
began moving west during the 1800’s and became known to westerns as the Plains Ojibway (Saulteaux).68 The Anishinaa-
beg, Odawa, and Potawatomi are part of the Three Fires Confederacy, also referred to as The Three Council Fires.

The Anishinaabeg language belongs to the Algonquian family. 

Anishininiw (Oji-Cree)

Historically, the Anishininiw (Oji-Cree) occupied territories in the north-eastern part of Manitoba, east along Lake Winnipeg 
and into north-western Ontario. The Anishininiw (Oji-Cree) traditional territories typically were between the Nehow/Ininiw 
(Cree) territories to the north and the Anishinaabe (Ojibway) traditional territories to the south. The oral tradition of the 
Anishininiw (Oji-Cree) Elders recounts that the Anishinaabe (Ojibway) and Anishininiw (Oji-Cree) peoples met in peace 
and the friendships that developed over time led to the disappearance of the boundary between the two peoples until they 
became a unique nation of peoples descended from both the Anishinaabe (Ojibway) and the Anishininiw (Cree).69

The Anishininiw (Oji-Cree) have been known to traditionally reside in north-eastern Manitoba near the Ontario border.  
This area in Manitoba is called the Island Lake area where four distinct Anishininiw First Nations peoples reside. The 
Anishininiw (Oji-Cree) are the Garden Hill First Nation, the St. Theresa Point First Nation, the Red Sucker Lake First 
Nation and the Wasagamack First Nation.

The Anishininiw language belongs to the Algonquian family. 

Dakota Oyate (Dakota)

The Dakota or the Buffalo People as they became known as, occupied vast lands that stretched east from the Great Lakes, 
west along the Rocky Mountains, north to Great Slave Lake, northern Saskatchewan and Manitoba along Lake Winnipeg 
and south across the international boundary line70 into Minnesota, Wisconsin, Iowa, North and South Dakota. Due to vast 
traditional territories that the Dakota occupied, they often came into contact with other First Nations peoples and other 
North American Indigenous peoples, primarily in the present day United States of America. The Dakota also made Trea-
ties with the French, British and Americans, such as their Treaty with the United States Government in 1805. The Dakota 
peoples sought sanctuary under the British Crown at the Red River Colony after the 1862 Minnesota Uprising. 

66  Statistics Canada, Population Census, 1996.
67  Aboriginal Affairs and Northern Development Canada. (1997). First Nations in Canada. Minister of Indian and Northern Affairs, Minister of Public Works and Government Services Canada. Ottawa. p9.
68  Sinclaire, Moneca and Storm, Kali. (2006). Pamphlet #3: First Nations Peoples in Canada. Aboriginal Information Series, Office of University Accessibility, August 2006, Pamphlet #1. University of Manitoba, 

Aboriginal Student Centre., Winnipeg, Manitoba.
69  Ibid. (2006). Pamphlet #3: First Nations Peoples in Canada. Aboriginal Information Series, Office of University Accessibility, August 2006, Pamphlet #1. University of Manitoba, Aboriginal Student Centre.,  

Winnipeg, Manitoba.
70  Omani, Leo. (2009). It is true: The Dakota in Canada since Time Immemorial: Conference Paper presented at the 2nd Annual Dakota Iapi Omniciye, June 2009. Brandon, Manitoba.
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Although the Dakota were not signatories to the Treaties in Canada, the Crown (Canada) recognizes them for their loyalties 
to the British Crown as Status Indians and they were granted reserves. Today, the Dakota’s land base is primarily in south-
western Manitoba. They occupy five reserves: Birdtail Sioux, Canupawakpa, Dakota Tipi, Dakota Plains, and Sioux Valley 
and three in Saskatchewan: Standing Buffalo, Moose Woods, and Wahpeton. The Dakota peoples in Manitoba use the self-
identifying terms Dakota and/or Dakota Oyate.

The Dakota language belongs to the Dakota Siouan family which Statistics Canada 1996 describes as a small but viable 
language. There are three distinct groups of the Dakota nation peoples, each with a distinct dialect: the Santees (Eastern 
Dakota) who speak Dakota; the Middle Yankton and the Yanktonais who speak Nakota; and the Tetons or Western Dakotas 
or Tetons who speak Lakota.71 

Denesuline (Dene) 

Historically, the Dene lived on the land west of the Hudson’s Bay from time immemorial72. The Dene people belong to the 
Chipweyan Nation. Dene is an Athapaskan word meaning ‘people’. The Dene now reside as far away as the Gwi-chin  
community of Old Crow in the far northwest corner of Canada, as far west as the T’su T’ina Nation in southwestern Alberta, 
and in the southwestern United States where their relatives the Hopi and Navaho Nations reside.

Two communities in the far northwestern portion of Manitoba, Lac Brochet and Tadoule Lake, are the homelands for the 
local Dene and they include two distinct groups, the T’suline Dene and the Sayasi Dene.73 Traditionally, the Dene traveled 
and lived in small family groups that travelled with the caribou and relied on them for their basic needs. The Dene were 
intrinsic to the early Fur Trade. The Dene , specifically the Sayisi Dene, were impacted in the early twentieth century when 
the Government of Canada forcibly relocated them to the community of Churchill on the Hudson’s Bay. The Sayisi Dene 
has since returned to their traditional territories in north-eastern Manitoba, which has become known as Tadoule Lake.

The Dene language is part of the Athapaskan family. 

Nehow/Ininiw/Nehetho (Cree)

The Nehow/Ininiw/Nehetho (Cree) occupied the boreal forest north from Quebec to Alberta74. Traditionally in present day 
Manitoba, the Nehow/Ininiw /Nehetho occupied the northern boreal forest region. They were mainly a hunter-gather society 
who lived along the shores of lakes and rivers. The Nehow/Ininiw/Nehetho (Cree) were known as highly skilled traders, 
astute diplomats and military strategists75 who were able to adapt to the changing landscape around them in order to meet 
their needs for survival. As a result, the Nehow/Ininiw/Nehetho (Cree) were able to negotiate several different alliances with 
other First Nations peoples which permitted them access to resources, establish trade routes on land and water, and establish 
military alliances.

The early contact with the Newcomers was with the French around the1650’s and then with the Hudson Bay Company 
in 1684 when they opened a permanent post at York Factory in northern Manitoba. These early years of contact provided 
the Nehow/Ininiw/Nehetho (Cree) time to develop reputations as ‘middlemen’ – traders who traded between the French, 
the British, and other First Nations peoples. As the fur trade expanded, so did the Nehow/Ininiw/Nehetho (Cree) migration 
patterns which led them to the prairies during the early 1760’s. As a result, the Nehow/Ininiw/Nehetho (Cree) territory grew 
and expanded.

The Nehow/Ininiw/Nehetho (Cree) belong to the largest First Nations language group in Canada; the Algonquian language 
family which is one of eleven Aboriginal language groups in mainly Quebec, Manitoba, Saskatchewan, and Alberta.

The Nehow/Ininiw/Nehetho (Cree) language is part of the Algonquian family, like the Anishinaabe (Ojibway) and the 
Anishininiw (Oji-Cree) in Manitoba. The Nehow/Ininiw/Nehetho (Cree) language is still used across north central Mani-
toba, Saskatchewan, Alberta, and Quebec. 

71  Ibid, p3.
72  Bussidor, Ila and Bilgen-Reinart, Ustun. (1997). Night Spirits: The Story of the Relocation of the Sayisi Dene. University of Manitoba Press: Winnipeg, Manitoba.
73  Sinclaire, Moneca and Storm, Kali. (2006). Pamphlet #3: First Nations Peoples in Canada. Aboriginal Information Series, Office of University Accessibility, August 2006, Pamphlet #1. University of Manitoba, 

Aboriginal Student Centre., Winnipeg, Manitoba.
74  Split Lake Cree Nation. (1996). Analysis of Change: Split Lake Cree Post Project Environmental Review. Tataskweyak First Nation. 
75  Milloy, John. (1988). The Plains Cree: Trade, Diplomacy and War. University of Manitoba Press: Winnipeg, Manitoba.
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There are four major dialects of the Cree language spoken across Canada and the United States, with an “R” dialect spoken 
in selected areas in northern Canada.76

Dialect Other Name Area Spoken
N Swampy Central MB and James Bay

TH Woodland/Rocky Northern MB, SASK, AB

Y Plains Central SASK, AB, West Central BC

L James Bay James Bay, Northern ON and PQ

R Moose Cree Selected Areas of James Bay

FIRST NATIONS PEOPLES’ LANGUAGES AND PLACE NAMES IN MANITOBA

First Nations peoples’ languages are inter-connected to their relationship with their traditional territories on land and on the 
waters. By giving names to these places First Nations peoples were able to honour the sites of these historical events, sacred 
lands and sites as a means of ensuring in the oral tradition that the recollection of these significant sites would be passed on 
from one generation to the next. 

In Manitoba, some of the First Nations peoples’ place names have been adopted. Some examples are:

1. Manitoba – there are two possible sources that have been cited. One source comes from the Nehow/Ininiw/Nehetho 
(Cree) who used the term ‘maniot-wapow’ (the strait on Manitoba Island in Lake Manitoba) which refers to the roaring 
noise made by pebbles on a beach likened to the sound of a manito (a spirit) beating a drum. A more common reference 
has been to the Anishinaabe (Ojibway) name Manitoo Ahbee (where the Creator sits).

2. Winnipeg – from the Nehow/Ininiw/Nehetho (Cree) word ‘win-nipi’ (dirty water or murky water) which is a word used 
to describe a lake or river.77

There are many other examples of place names that reflect the original names given to different sites by First Nations 
peoples in Manitoba. This is another learning opportunity for teachers and students to explore. For current purposes, only  
a few examples have been provided.
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LESSON PLAN: 

TOPIC 4.1: Anishinaabe (Ojibway)
GRADE 5: 

THEME:                    The First Nations in Manitoba

SUB-THEME 4:  The First Nations in Manitoba – Language Groups and Nations

TOPIC 4.1:                Anishinaabe (Ojibway)

Lesson Overview:

In this lesson, students will learn that the Anishinaabe are one of five First Nations peoples and linguistic groups in  
Manitoba.

Essential Treaty Learnings:

By the end of this lesson, students will:

1. Identify the Anishinaabe (Ojibway) as one of the five First Nations peoples and linguistic groups in Manitoba. 

2. Have an awareness of the Anishinaabe (Ojibway) First Nations in Manitoba and the Treaties that they were  
signatory to.

Links to Manitoba Social Studies Curriculum:

Cluster 1: First Peoples

5-KL-016 Locate on the map of North America the traditional lands of First Peoples.

Cluster 2: Early European Colonization (16001763)

5-VH-009 Appreciate the contribution of the First Peoples to the development of Canada.

Cluster 3: Fur Trade

5-KH-034 Describe the historical significance of Canadian place names.

Cluster 4: From British Colony to Confederation (1763-1867)

5-KL-023 Locate on a map of western Canada traditional lands and communities.

5-VI-005 Value the contributions of First Nations, Inuit, Métis, French, British, and diverse cultural communities  
to the development of Canada.

5-VH-010 Value of history as a way of understanding contemporary Canada.

Materials/Equipment/Resources Required:

• Map of First Nations Chiefs of Manitoba (Kit) BLM 4.1.1
• Map of Manitoba First Nations Names and Locations in Ojibway, Cree, Dakota, Dene and Oji-Cree (Kit) BLM 4.1.2
• Map of Treaties in Manitoba (Kit) BLM 4.1.3
• Historical Indian Treaties Map (Kit) BLM 4.1.4
• Student Worksheet (BLM 4.1.5)
• TRCM DVDs (Kit)
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INQUIRY PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare 
for learning?

Teachers should prepare by reading the Information Sheet for Sub-Topic #4: First Nations in  
Manitoba Language Groups and Nations and study the maps from the Kit which are suggested  
as resources for these series of lessons related to the Sub-Theme.

Post and use BLM 4.1.3 and 4.1.4 for display and reference throughout the lesson. Also consider 
using the TRCM DVDs in the Kit for Elder perspectives.

Use the following two maps (BLM 4.1.1 and 4.1.2) as the primary resources to introduce the 
concept that First Nations peoples in Manitoba have self-identifying names as peoples and as 
communities in their languages. Cover the listing of Ojibway communities in the key.

Acquire

What strategies facilitate 
learning for groups and 
individuals?

Have students work in small groups to review and compare the two maps (BLM 4.1.1 and 4.1.2) 
and locate the Ojibway communities. 

Have students use the Student Worksheet (BLM 4.1.5) to document the names of as many of the 
Anishinaabe (Ojibway) First Nations communities as possible. There are 30 in total. 

Discuss the significance of place names in First languages to First Nations peoples. 

Have students reflect on their own cultures and first languages to share what is important to them 
about their languages.

Apply

How will students demon-
strate their understanding?

Student will be aware of place names in Anishinaabe (Ojibway) in both English and the  
Anishinaabeg (Ojibway) language.

Further Learning:

• Have students review other First Nations peoples’ community, select one community, and conduct research to develop  
a community profile. Resources include: www.aandc-aandc.gc.ca and www.manitobachiefs.com.

• Have students explore other place names in Manitoba that are derived from the Anishinaabe (Ojibway) peoples and 
their first language.

Assessment of Student Learning:

The student:

• organized and recorded information in a provided format (chart);
• drew conclusions based on research and evidence;
• learned that Anishinaabe peoples, like other First Nations peoples, have their own names for their communities  

in their first languages. 

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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STUDENT WORKSHEET:  
LOCATING ANISHINAABE (OJIBWAY) COMMUNTIES (BLM 4.1.5)
ANISHINAABE COMMUNITY NAME ANISHINAABE COMMUNITY NAME IN ENGLISH
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LESSON PLAN: 

TOPIC 4.2: Anishininiw (Oji-Cree)
GRADE 5: 

THEME:                    The First Nations in Manitoba

SUB-THEME 4:  The First Nations in Manitoba – Language Groups and Nations

TOPIC 4.1:                Anishininiw (Oji-Cree)

Lesson Overview:

In this lesson, students will learn that the Anishininiw are one of five First Nations peoples and linguistic groups  
in Manitoba.

Essential Treaty Learnings:

By the end of this lesson, students will:

1. Identify the Anishininiw (Oji-Cree) as one of the five First Nations peoples and linguistic groups in Manitoba. 

2. Be aware of that the word “Anishininiw” is the self-identifying term for Oji-Cree peoples in Manitoba.

Links to Manitoba Social Studies Curriculum:

Cluster 1: First Peoples

5-KL-016 Locate on the map of North America the traditional lands of First Peoples.

Cluster 2: Early European Colonization (1600-1763)

5-VH-009 Appreciate the contribution of the First Peoples to the development of Canada.

Cluster 3: Fur Trade

5-KH-034 Describe the historical significance of Canadian place names.

Cluster 4: From British Colony to Confederation (1763-1867)

5-KL-023 Locate on a map of western Canada traditional lands and communities.

5-VI-005 Value the contributions of First Nations, Inuit, Métis, French, British, and diverse cultural communities  
to the development of Canada.

5-VH-010 Value of history as a way of understanding contemporary Canada.

Materials/Equipment/Resources Required:

• Map of First Nations Chiefs of Manitoba (Kit) BLM 4.1.1
• Map of Manitoba First Nations Names and Locations in Ojibway, Cree, Dakota, Dene and Oji-Cree (Kit) BLM 4.1.2
• Map of Treaties in Manitoba (Kit) BLM 4.1.3
• Historical Indian Treaties Map (Kit) BLM 4.1.4
• Student Worksheet (BLM 4.2.1)
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INQUIRY PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare 
for learning?

Teachers should prepare by reading the Information Sheet for Sub-Topic #4: First Nations in  
Manitoba Language Groups and Nations and study the maps from the Kit which are suggested  
as resources for these series of lessons related to the Sub-Theme.

Use BLM 4.1.3 and 4.1.4 for display and reference throughout the lesson.

Use the following two maps (BLM 4.1.1 and 4.1.2) as the primary resources to introduce the 
concept that First Nations peoples in Manitoba have self-identifying names as peoples and as 
communities in their languages. Cover the listing of Oji-Cree communities in the key.

Acquire

What strategies facilitate 
learning for groups and 
individuals?

Have students work in small groups to review and compare the two maps (BLM 4.1.1 and 4.1.2) 
and locate the Oji-Cree communities. 

Have students use the Student Worksheet (BLM 4.2.1) to document the names of as many of the 
Anishininiw (Oji-Cree) First Nations communities as possible. There are 4 in total. 

Discuss the significance of place names in First languages to First Nations peoples. 

Have students reflect on their own cultures and first languages to share what is important to them 
about their languages.

Apply

How will students demon-
strate their understanding?

Student will be aware of place names in Anishininiw (Oji-Cree) in both English and the Anishininiw 
(Oji-Cree) language.

Further Learning:

• Have students select one Anishininiw (Oji-Cree) community, and conduct research to develop a community profile. 
Resources include: www.aandc-aandc.gc.ca and www.manitobachiefs.com .

• Have students explore other place names in Manitoba that maybe derived from the Anishininiw (Oji-Cree) peoples  
and their first language.

Assessment of Student Learning:

The student:

• organized and recorded information in a provided format (chart);
• drew conclusions based on research and evidence;
• learned that Anishininiw (Oji-Cree) peoples, like other First Nations peoples, have their own names for their  

communities in their first languages. 

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 

Grade 5 Teachers Guide • 139



STUDENT WORKSHEET:  
LOCATING ANISHININIW (OJI-CREE) COMMUNTIES (BLM 4.2.1)
ANISHININIW COMMUNITY NAME ANISHININIW COMMUNITY NAME IN ENGLISH
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LESSON PLAN: 

TOPIC 4.3: Dakota Oyate
GRADE 5: 

THEME:                    The First Nations in Manitoba

SUB-THEME 4:  The First Nations in Manitoba – Language Groups and Nations

TOPIC 4.3:                Dakota Oyate (Dakota)

Lesson Overview:

In this lesson, students will learn that the Dakota Oyate (Dakota) are one of five First Nations peoples and linguistic groups 
in Manitoba.

Essential Treaty Learnings:

By the end of this lesson, students will:

1. Identify the Dakota Oyate (Dakota) as one of the five First Nations peoples and linguistic groups in Manitoba. 

2. Be familiar with the terms “Dakota” and “Dakota Oyate” as the self-identifying terms for Dakota peoples in Manitoba.

Links to Manitoba Social Studies Curriculum:

Cluster 1: First Peoples

5-KL-016 Locate on the map of North America the traditional lands of First Peoples.

Cluster 2: Early European Colonization (1600-1763)

5-VH-009 Appreciate the contribution of the First Peoples to the development of Canada.

Cluster 3: Fur Trade

5-KH-034 Describe the historical significance of Canadian place names.

Cluster 4: From British Colony to Confederation (1763-1867)

5-KL-023 Locate on a map of western Canada traditional lands and communities.

5-VI-005 Value the contributions of First Nations, Inuit, Métis, French, British, and diverse cultural communities to the 
development of Canada.

5-VH-010 Value of history as a way of understanding contemporary Canada.

Materials/Equipment/Resources Required:

• Map of First Nations Chiefs of Manitoba (Kit) BLM 4.1.1
• Map of Manitoba First Nations Names and Locations in Ojibway, Cree, Dakota, Dene and Oji-Cree (Kit) BLM 4.1.2
• Map of Treaties in Manitoba (Kit) BLM 4.1.3
• Historical Indian Treaties Map (Kit) BLM 4.1.4
• Student Worksheet (BLM 4.3.1)
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INQUIRY PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare 
for learning?

Teachers should prepare by reading the Information Sheet for Sub-Topic #4: First Nations in  
Manitoba Language Groups and Nations and study the maps from the Kit which are suggested  
as resources for these series of lessons related to the Sub-Theme.

Post and use BLM 4.1.3 and 4.1.4 for display and reference throughout the lesson.

Use the following two maps (BLM 4.1.1 and 4.1.2) as the primary resources to introduce the 
concept that First Nations peoples in Manitoba have self-identifying names as peoples and as 
communities in their languages. Cover the listing of Dakota communities in the key.

Acquire

What strategies facilitate 
learning for groups and 
individuals?

Have students work in small groups to review and compare the two maps (BLM 4.1.1 and 4.1.2) 
and locate the Dakota communities. 

Have students use the Student Worksheet (BLM 4.3.1) to document the names of as many of the 
Dakota First Nations communities as possible. There are 5 in total. 

Discuss the significance of place names in First languages to First Nations peoples. 

Have students reflect on their own cultures and first languages to share what is important to 
them about their languages.

Apply

How will students demon-
strate their understanding?

Student will be aware of place names in Dakota in both English and the Dakota language.

Further Learning:

• Have students select one Dakota community, and conduct research to develop a community profile. Resources include: 
www.aandc-aandc.gc.ca and www.manitobachiefs.com .

• Have students explore other place names in Manitoba that are derived from the Dakota peoples and their first language.

Assessment of Student Learning:

The student:

• organized and recorded information in a provided format (chart);
• drew conclusions based on research and evidence;
• learned that Dakota peoples, like other First Nations peoples, have their own names for their communities in their  

first languages. 

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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STUDENT WORKSHEET:  
LOCATING DAKOTA COMMUNTIES (BLM 4.3.1)
DAKOTA COMMUNITY NAME DAKOTA COMMUNITY NAME IN ENGLISH
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LESSON PLAN: 

TOPIC 4.4: Denesuline (Dene)
GRADE 5: 

THEME:                    The First Nations in Manitoba

SUB-THEME 4:  The First Nations in Manitoba – Language Groups and Nations

TOPIC 4.4:                Denesuline (Dene) 

Lesson Overview:

In this lesson, students will learn that the Densuline (Dene) are one of five First Nations peoples and linguistic groups  
in Manitoba.

Essential Treaty Learnings:

By the end of this lesson, students will:

1. Identify the Denesuline (Dene) as one of the five First Nations peoples and linguistic groups in Manitoba. 

2. Be familiar with the term “Dene” as the self-identifying term for the Denesuline peoples in Manitoba.

Links to Manitoba Social Studies Curriculum:

Cluster 1: First Peoples

5-KL-016 Locate on the map of North America the traditional lands of First Peoples.

Cluster 2: Early European Colonization (16001763)

5-VH-009 Appreciate the contribution of the First Peoples to the development of Canada.

Cluster 3: Fur Trade

5-KH-034 Describe the historical significance of Canadian place names.

Cluster 4: From British Colony to Confederation (1763-1867)

5-KL-023 Locate on a map of western Canada traditional lands and communities.

5-VI-005 Value the contributions of First Nations, Inuit, Métis, French, British, and diverse cultural communities to the 
development of Canada.

5-VH-010 Value of history as a way of understanding contemporary Canada.

Materials/Equipment/Resources Required:

• Map of First Nations Chiefs of Manitoba (Kit) BLM 4.1.1
• Map of Manitoba First Nations Names and Locations in Ojibway, Cree, Dakota, Dene and Oji-Cree (Kit) BLM 4.1.2
• Map of Treaties in Manitoba (Kit) BLM 4.1.3
• Historical Indian Treaties Map (Kit) BLM 4.1.4
• Student Worksheet (BLM 4.4.1)
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INQUIRY PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

Teachers should prepare by reading the Information Sheet for Sub-Topic #4: First 
Nations in Manitoba Language Groups and Nations and study the maps from the Kit 
which are suggested as resources for these series of lessons related to the Sub-
Theme.

Post and use BLM 4.1.3 and 4.1.4 for display and reference throughout the lesson.

Use the following two maps (BLM 4.1.1 and 4.1.2) as the primary resources to intro-
duce the concept that First Nations peoples in Manitoba have self-identifying names 
as peoples and as communities in their languages. Cover the listing of Dene commu-
nities in the key.

Acquire

What strategies facilitate learn-
ing for groups and individuals?

Have students work in small groups to review and compare the two maps (BLM 4.1.1 
and 4.1.2) and locate the Dene communities. 

Have students use the Student Worksheet (BLM 4.4.1) to document the names of as 
many of the Dene First Nations communities as possible. There are 2 in total. 

Discuss the significance of place names in First languages to First Nations peoples. 

Have students reflect on their own cultures and first languages to share what is 
important to them about their languages.

Apply

How will students demonstrate 
their understanding?

Student will be aware of place names in Dene in both English and the Dene lan-
guage.

Further Learning:

• Have students study the two Dene communities in Manitoba, and develop a community profile. Have students share the 
profiles and identify similarities and differences. Resources include: http://www.ainc-inac.gc.ca/eng/1100100032275 
and www.manitobachiefs.com .

• Have students explore other place names in Manitoba that maybe derived from the Dene peoples and their first  
language.

Assessment of Student Learning:

The student:

• organized and recorded information in a provided format (chart);
• drew conclusions based on research and evidence;
• learned that Dene peoples, like other First Nations peoples, have their own names for their communities in their  

first languages. 

Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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STUDENT WORKSHEET:  
LOCATING DENE COMMUNTIES (BLM 4.4.1)
DENE COMMUNITY NAME DENE COMMUNITY NAME IN ENGLISH
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LESSON PLAN: 

TOPIC 4.5: Nehow/Ininiw/Nehetho (Cree)
GRADE 5: 

THEME:                    The First Nations in Manitoba

SUB-THEME 4:  The First Nations in Manitoba – Language Groups and Nations

TOPIC 4.5:                Nehow/Ininiw/Nehetho (Cree)

Lesson Overview:

In this lesson, students will learn that the Nehow/Ininiw/Nehetho (Cree) are one of five First Nations peoples and linguistic 
groups in Manitoba.

Essential Treaty Learnings:

By the end of this lesson, students will:

1. Identify the Nehow/Ininiw/Nehetho (Cree) as one of the five First Nations peoples and linguistic groups in Manitoba.

2. Be familiar with the terms “Nehow”, “Ininiw”, and “Nehetho” as the self-identifying terms for Cree peoples in  
Manitoba.

Links to Manitoba Social Studies Curriculum:

Cluster 1: First Peoples

5-KL-016 Locate on the map of North America the traditional lands of First Peoples.

Cluster 2: Early European Colonization (16001763)

5-VH-009 Appreciate the contribution of the First Peoples to the development of Canada.

Cluster 3: Fur Trade

5-KH-034 Describe the historical significance of Canadian place names.

Cluster 4: From British Colony to Confederation (1763-1867)

5-KL-023 Locate on a map of western Canada traditional lands and communities.

5-VI-005 Value the contributions of First Nations, Inuit, Métis, French, British, and diverse cultural communities to  
the development of Canada.

5-VH-010 Value of history as a way of understanding contemporary Canada.

Grade 5 Teachers Guide • 147



Materials/Equipment/Resources Required:

• MFNERC Map of Manitoba First Nations Names and Locations in Ojibway, Cree, Dakota, Dene and Oji-Cree (Kit) 
BLM 4.1.2

• MFNERC Map of Treaties in Manitoba (Kit) BLM 4.1.3
• Historical Indian Treaties Map (Kit) BLM 4.1.4
• Student Worksheet (BLM 4.5.1)

INQUIRY PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare 
for learning?

Teachers should prepare by reading the Information Sheet for Sub-Topic #4: First Nations in 
Manitoba Language Groups and Nations and study the maps from the Kit which are suggested as 
resources for these series of lessons related to the Sub-Theme.

Post and use BLM 4.1.3 and 4.1.4 for display and reference throughout the lesson.

Use the following two maps (BLM 4.1.1 and 4.1.2) as the primary resources to introduce the concept 
that First Nations peoples in Manitoba have self-identifying names as peoples and as communities 
in their languages. Cover the listing of Nehow/Ininiw/Nehetho (Cree) communities in the key.

Acquire

What strategies facilitate 
learning for groups and 
individuals?

Have students work in small groups to review and compare the two maps (BLM 4.1.1 and 4.1.2) and 
locate the Nehow/Ininiw/Nehetho (Cree) communities. 

Have students use the Student Worksheet (BLM 4.5.1) to document the names of as many of the 
Nehow/Ininiw/Nehetho (Cree) First Nations communities as possible. There are 23 in total. 

Discuss the significance of place names in First languages to First Nations peoples. 

Have students reflect on their own cultures and first languages to share what is important to them 
about their languages.

Apply

How will students  
demonstrate their  
understanding?

Student will be aware of place names in Nehow/Ininiw/Nehetho (Cree) in both English and the 
Nehow/Ininiw(Cree) language.

Further Learning:

• Have students select one Nehow/Ininiw/Nehetho (Cree) community, and conduct research to develop a community 
profile. Resources include: www.aadnc-aandc.gc.ca and www.manitobachiefs.com .

• Have students explore other place names in Manitoba that maybe derived from the Nehow/Ininiw/Nehetho (Cree) 
peoples and their first language.

Assessment of Student Learning:

The student:

• organized and recorded information in a provided format (chart);
• drew conclusions based on research and evidence;
• learned that Nehow/Ininiw/Nehetho (Cree) peoples, like other First Nations peoples, have their own names for their 

communities in their first languages. 
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Assessment: 

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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STUDENT WORKSHEET: LOCATING NEHOW/ININIW/NEHETHO 
(CREE) COMMUNTIES (BLM 4.5.1)
NEHOW/ININIW/NEHETHO  
COMMUNITY NAME

NEHOW/ININIW/NEHETHO COMMUNITY  
NAME IN ENGLISH
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EVALUATION
Evaluation of The Treaties and the Treaty Relationship: Teacher Guide for Grade 5 is critical to the Treaty Relations 
Commission of Manitoba’s continuous improvement cycle and to the future development of Treaty education resources at 
the other grade levels. As a means to continue informing this process, an evaluation form has been provided (Appendix 1).

Teachers are encouraged to take time to complete the evaluation form and return it to the Treaty Relations Commission of 
Manitoba office.

ATTENTiON:  
The Treaties and the Treaty Relationship: Teacher Guide for Grade 5

The Treaty Relations Commission of Manitoba 
400 – 175 Hargrave Street 
Winnipeg, Manitoba  R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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APPENDIX 1: Evaluation Form – Grade 5
1. Overall, on a scale of 1 (poor) to 5 (excellent), how would you rate the Treaties and the Treaty Relationship:  

Teacher Guide for Grade 5?

____________________________________________________________________________________________

 1 2 3 4 5

 Poor                              Excellent

2. Please comment on the strengths of the Teacher Guide (includes teacher information sheets, lesson plans and Black 
Line Masters).

3. Please comment on the areas requiring improvement:

4. Please provide additional comments or recommendations:

Thank you for completing the evaluation form. Please return via fax, post, or email to:

ATTENTiON:  
The Treaties and the Treaty Relationship: Teacher Guide for Grade 5

The Treaty Relations Commission of Manitoba 
400-175 Hargrave Street 
Winnipeg, Manitoba  R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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