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PREFACE
The Treaties and the Treaty Relationship: Teacher Guide for Grade Six 
is a resource for classroom teachers. The Treaty education theme for Grade 
Six is “The Treaty Relationship” which provides fourteen lessons on basic 
Treaty education topics that introduces the First Nations in Manitoba and 
explores their Treaty making experience with the Crown (Canada) which 
led to the establishment of the province of Manitoba and contributed to the 
development of Canada. 

The Teacher Guide is intended to:

a.  provide teachers with a Treaty education learning resource that contains 
foundation-building information on Treaties, their place in Manitoba 
history,	and	the	benefits	of	the	Treaty	relationship	to	all	Canadians;	

b. enhance and enrich the existing Manitoba curriculum Grade Six Social 
Studies: Canada A Country of Change (1867 to present) by creating new 
opportunities to acquire new knowledge, and new understandings and

c.  broaden student learning experiences by building on basic Treaty edu-
cation concepts.

The Grade Six Teacher Guide is part of the Treaty Education Initiative for  
K to Grade 12. It is a public education initiative of the Treaty Relations 
Commission of Manitoba and the collaborating partners: Assembly of 
Manitoba	Chiefs;	Government	of	Canada,	Aboriginal	Affairs	and	Northern	
Development	Canada;	Manitoba	Education	and	Advanced	Learning;	and	
the Manitoba First Nations Education Resource Centre.

This	guide	was	field	tested	in	a	select	number	of	Grade	Six	classrooms	
across	Manitoba	in	the	winter	of	2010-11;	and	implemented	in	schools	
across Manitoba in the 2011-12 school year.

The guide includes a series of background information for the teacher on 
the various Treaty related topics, and lesson plans with Black Line Masters 
to support Treaty education implementation in the classroom. The K-11 
Social Studies curriculum in Manitoba is relatively new, so there is oppor-
tunity for teachers enhance their student’s learning introducing new knowl-
edge on different Treaty related topics.

Teachers are encouraged to be creative with the lesson plans and the Treaty 
education resource materials found in the Treaty Education Kit. Teachers 
are expected to adapt their teaching styles to their students’ various learning 
abilities. It is recognized that differentiated learning styles require multiple 
approaches which involves creating additional learning opportunities and 
experiences. Teachers will know best how to adjust their pedagogical prac-
tices to facilitate their students’ learning.

Assembly of Manitoba 
Chiefs Council of Elders 
Voices on the Treaties...
“The tone needs to remain posi-
tive; it is about embracing learning; 
building First Nations and non-First 
Nations relationships.” 

— Elder Harry Bone,  
Keeseekoowenin First Nation

“This guide (curriculum) represents 
an opportunity to bring awareness  
to Manitoba children that the 
Dakota people do not have Treaties 
with the government.” 

— Elder Doris Pratt, Sioux Valley 
Dakota Nation

Indian & Northern Affairs 
Canada on Treaties...
“The important thing that Cana-
dians need to know about Indian 
Treaties is that they form an obliga-
tion of honour on the part of all of 
us to attempt to understand what 
it is that Indian people understand 
about theses Treaties. And what it 
is they expect of us and what it is 
that we should be doing to try to 
fulfill those obligations that were 
made for us many years ago.” 

— John Taylor, Historian, Cede, 
Yield and Surrender: A History of 
Indian Treaties in Canada, Aborigi-
nal Affairs and Northern Develop-
ment Canada.
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The	Guide	is	part	of	a	Treaty	Education	Kit	of	Treaty	education	specific	
learning resources that is intended to support the goal that all Manitoba  
students should be expected to demonstrate knowledge of the topics,  
concepts, and understandings of the Treaties and the Treaty relationship  
by the end of Grade 12.

The Treaty Education Kit includes a variety of learning resources to assist 
teachers in the delivery of Treaty education in the classroom, such as:

• DVDs;
• Posters;
• website	links;
• print documents, books and bibliographies on Treaties and First  
Nations	cultural	practices;

• maps;	and	
• USB	memory	flash	drive	with	copies	of	the	print	documents,	videos,	 

and maps.

The reader is advised that the following self-identifying terms respecting  
the First Nations of Manitoba have been used throughout this document:

• Anishinaabe	(Ojibway);
• Anishininiw	(Oji-Cree);
• Dakota	Oyate;	
• Denesuline;	and
• Nehow/Ininiw/Nehetho (Cree).

In addition, there are other dialect and regional self-identifying terms for the First 
Nations peoples in Manitoba, which may also appear in this Guide. It is important to 
respect the local First Nations community self-identifying terms which are critical to 
their identity as a people and as a nation.

Teachers	will	find	the	following	resources	useful:

a) The Treaties and the Treaty Relationship: Teacher’s Handbook 
  provides an overview of the Treaty Education Initiative.

b) The Treaty Essential Learning: The Treaty Experience in Manitoba 
  provides a brief overview of key concepts, understandings and topics 
  related to the Treaty experience

These resources are available in the Treaty Education Kit.
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OVERVIEW OF THE GRADE 6 TEACHER GUIDE
The Social Studies curriculum in Manitoba has its foundation in the concepts of citizenship and identity. It is intended to 
reflect	a	multitude	of	voices	–	past	and	contemporary	–	that	comprise	the	Canadian	experience	and	the	unique	role	and	
worldview of First Nations peoples. The Treaty Relations Commission of Manitoba (TRCM) is offering The Treaty and 
the Treaty Relationship: Teacher Guide for Grade 6 to educators as an instructional tool to teach students about the Trea-
ties in Canada. It is a resource that is supportive and inclusive of the First Nations’ voice and perspectives on Treaties. It is a 
valuable resource for teachers to begin providing young learners with a balanced perspective of their history in Canada and 
their future role in understanding and honouring the Treaties and the Treaty relationship.

2. Treaty Education Themes, Sub-Themes, Topics and Essential Learning Goals

The Grade 6 theme titled “The Treaty Relationship” is organized chronologically into four (4) sub-themes which examine: 
First	Nations	and	Other	Peoples;	Making	Treaty;	Implementing	Treaties;	and	the	significance	of	the	concept	“We	are	all	
Treaty people”. Each sub-theme has up to four topics that provide a more in-depth opportunity to examine different aspects 
of the First Nations and other people’s relationship over time since 1867 to the present.

Table 1. Grade 6 Treaty Education Framework

TREATY RELATIONS COMMISSION OF MANITOBA (TRCM) 
THE TREATIES AND THE TREATY RELATIONSHIP:  
TEACHER GUIDE FOR GRADE 6 

Grade 6 – Theme: The Treaty Relationship
Sub-Theme 1: First Nations 
& Other Peoples

Sub-Theme 2:  
Making Treaty 

Sub-Theme 3:  
Implementing Treaties

Sub-Theme 4:  
We Are All Treaty People

Topics:

1.1 Concepts of Identity &  
Citizenship

1.2 Concepts of Resource Shar-
ing

1.3 Worldviews

1.4 Lifestyles

Topics:

2.1 Pre-Confederation Treaties 
in Manitoba

2.2 Treaty Negotiations in 
Manitoba

2.3 The Numbered Treaties

2.4 Treaty Language of the 
First Nations and Crown 
(Canada)

Topics:

3.1 Historical Treaty Benefits

3.2 Government Policies and 
Interpretations of Treaties  
i.e. Indian Act, Natural 
Resources Act, Bill C-31

3.3 Modern Day Treaty  
Benefits

Topics:

4.1 Modern Day Treaty  
Relationship (Case Study) 

4.2 Strengthening the  
Treaty Relationship between 
Canadians and First Nations’ 
Peoples

The following six Treaty essential learning goals back to 12 have been developed in relation to the Manitoba Social Studies 
General Learning Outcomes, which provide the conceptual structure for the social studies curriculum for K to 8. Essential 
learning outcomes and understandings for Grade 9 to 12 are drawn from other core subjects, like English Language Arts. 
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Table 1. Treaty Essential Learning Goals for K to 12

Manitoba Education Six General 
Learning Outcomes1 for K to 8

Teacher Education 
Treaty Essential Learning Goals for K to 12

Identity, Culture and Community – Students  
will explore concepts of identity, culture, and 
community in relation to individuals, societies, 
and nations.

Students will explore the differences in concepts of identity,  
culture, and community between First Nations in Manitoba and other 
peoples in relation to the Treaty making process and  
historical Treaty relationship.

The Land: Places and People – Students will 
explore the dynamic relationships of people  
with the land, places, and environments.

Students will explore the dynamic relationship of First Nations in Manitoba 
to their traditional lands, sacred sites, and impacts of being relocated to  
the reserve allocations as a result of the Treaty making process.

Historical Connections – Students will explore 
how people, events, and ideas of the past shape 
the present and influence the future,

Students will explore how First Nations and other people’s  
historical interactions have contributed to shaping the present  
day Treaty relationship and influencing the future.

Global Interdependence – Students will explore 
the global interdependence of people, communi-
ties, societies, nations, and environments.

Students will explore the global connections and interdependent  
relationships between First Nations peoples of Canada and other global 
Indigenous peoples.

Power and Authority – Students will explore the 
processes and structures of power and authority, 
and their implications for individuals, relation-
ships, communities, and nations.

Students will explore the First Nations and the Crown’s (Canada) concept 
of original spirit and intent of the Treaty relationship and the subsequent 
impacts of differing cultures and worldviews.

Economics and Power – Students will explore  
the distribution of resources and wealth in  
relation to individuals, communities, and 
nations.

Students will explore First Nations and the Crown’s (Canada) perspectives 
on how the distribution of “shared” resources and wealth has impacted First 
Nations in Manitoba, and contributed to the legacy of the Treaty relationship 
between First Nations and other peoples.

1

1.2 Specific Linkages to Manitoba Education Social Studies Curriculum Learning Outcomes

The Grade Six theme entitled The Treaty Relationship is organized chronologically and is designed to complement the  
Grade Six Manitoba Education Social Studies curriculum theme Canada: A Country of Change (1867 to Present). 

In Grade Six students will learn about the Treaty relationship between First Nations peoples and other peoples which begins 
with an examination of the similarities and differences between two cultures and worldviews. Students will be introduced to 
the Treaty making process between the Crown (Canada) and First Nations through to the subsequent implementation of the 
Treaties, and the present day Treaty relationship that exists between First Nations peoples and Canada (Crown).

The following Table 3 provides an overview of what students will be learning as they move through the Treaty education 
sub-themes and the Manitoba Education Social Studies clusters.

Section	2	of	the	Guide	provides	more	specific	information	on	the	specific	linkages	which	identifies	the	specific	learning	 
outcomes	that	identifies	First	Nations,	Métis,	and	Inuit	peoples.	These	specific	learning	outcomes	have	been	drawn	upon	
when developing the Treaty education lesson plans for Manitoba classrooms.

1 Manitoba Education and Youth. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework of Outcomes. Crown in Right of the Government of Manitoba as presented by the Minister of 
Education and Youth. Manitoba Education and Youth, School Programs Division. Winnipeg. 
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Table 3. Treaty Education Learning Outcomes and Manitoba Social Studies Learning Outcomes

Treaty Education  
Sub-Theme

Learning Outcomes Manitoba Social 
Studies Cluster

Learning Outcomes

First Nations and 
Other Peoples

Students will learn about the differences 
between First Nations and other cultures 
and worldviews and the importance of 
reaching common ground to promote 
good relations. Specific topics examine 
the following key concepts to increase 
students awareness and understanding 
of differences between the two cultures:

1. Concepts of Identity and Citizenship

2. Concepts of Resource Sharing

3. Worldviews

4. Lifestyles

Shaping Contemporary 
Canada (1945 to Pres-
ent)

Students explore factors that have 
shaped contemporary Canadian life. 
This study includes a focus on the 
impact of global events and forces, 
Canadian involvement in international 
organizations and world conflicts, 
and the impact of technological and 
industrial advancements. Students also 
study developments regarding Aborigi-
nal rights and the evolution of Canada 
as a bilingual and multicultural nation.

Making Treaty Students will learn that First Nations had 
a history of making Treaties prior to The 
Numbered Treaties that followed confed-
eration in 1867. Students will learn that 
after 1867, Treaty making involved many 
First Nations with the Canada. Students 
will also learn that the Dakota Nations 
were not signatories to The Numbered 
Treaties in Manitoba; however, have 
their own arrangements with the Canada. 
Specific topics examine the following key 
concepts to increase student awareness 
and understanding of the complexities  
of the Treaty Making process:

1. Pre-Confederation Treaties in  
Manitoba 

2. Treaty Negotiations in Manitoba

3. The Numbered Treaties

4. Treaty Language of the First Nations 
and Crown (Canada)

Building a Nation (1867 
to 1914)

Students examine life in post-Con-
federation Canada. They explore the 
expansion of Canada through the addi-
tion of new provinces and territories, 
including the influence of individuals 
and events of this time. Students focus 
on the entry of Manitoba into Confed-
eration, establishment of treaties and 
reserves, building of railroads, role of 
the North West Mounted Police, the 
1885 Northwest Resistance and the gold 
rushes. Students consider the impact 
of immigration and hardships faced by 
new settlers. They also study cultural 
diversity, including the evolving rela-
tionships between First Nations, Inuit, 
and Métis peoples and the Canadian 
government, and relationships between 
Anglophones and Francophone’s.

Implementing  
Treaties

Students will acquire an awareness of 
the complexities of Treaty implementa-
tion. Specific topics examine the follow-
ing key concepts:

1. Historical Treaty Benefits

2. Government Policies and Interpre-
tations of Treaties i.e. Indian Act, 
Natural Resources Transfer Act,  
Bill C31

3. Modern Day Treaty Benefits

An Emerging Nation 
(1914 to 1945)

Students examine Canada as a newly 
emerging nation. This study includes a 
focus on the Winnipeg General Strike, 
the Depression, the causes and events 
of the two World Wars, and Canada’s 
involvement in these wars. Students 
explore social, political, and economic 
changes that occurred during this 
period, such as women’s suffrage, 
urbanization, and technological devel-
opments.
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We Are All Treaty 
People

Students will learn that First Nations 
and on-First Nations peoples maintain a 
Treaty relationship today. This legacy of 
a shared history since 1867 represents a 
long-standing relationship and the ben-
efits that both parties have continued 
to enjoy. Students will also acquire an 
understanding of the concept “We Are All 
Treaty People”. Specific topics include:

1. Modern Day Treaty Relationship 
(case study)

2. Strengthening the Treaty Relation-
ship between Canadians and First 
Nations’ Peoples

Canada Today: Democ-
racy, Diversity, and the 
Influence of the Past

Students explore Canadian governance, 
citizenship, and identity, and the ideals, 
responsibilities, and rights of democ-
racy. This study includes a focus on 
electoral processes, as well as federal, 
provincial, First Nations, and municipal 
governments, and the responsibilities 
of elected representatives. Students 
examine issues related to the protection 
and expression of culture and identity 
and the role of various groups and orga-
nizations in the promotion of identity 
and democratic rights. Students also 
consider the influence of the natural 
environment, as well as the contribu-
tions of past generations in shaping 
modern-day Canada.

1.3 General Linkages of Treaty Education to Manitoba Education Curriculum

General linkages to the Manitoba Education Curriculum can be referenced in the accompanying Treaty Education Initiative 
Teacher Handbook for K-12, found in the Treaty Education Kit. This document provides an overview of the Treaty Educa-
tion Initiative (TEI) and discusses how Treaty education essential learning goals are connected to the four foundational skill 
areas and nine essential elements common to all Manitoba curricula.

A glossary of terms used throughout this Guide can also be found in the accompanying Treaty Education Initiative Teacher 
Handbook for K-12, found in the Treaty Education Kit.   

1.4 Teacher Information Sheets, Lesson Plans and Blackline Masters

This Teacher Guide includes a series of lesson plans. Each lesson plan is linked to the existing Manitoba Social Studies cur-
ricula and supported by:

• Teacher Information Sheets intended to provide a focused context for the topics and facilitate the teacher’s understanding 
of the concepts to be covered in the lesson plans.

• Black Line Masters which are individual tools designed to facilitate lesson plan delivery and implementation of Treaty 
education.

The Teacher Guide for Grade Six supports an active learning approach and values the wealth of resources that exist to sup-
port the student learning process.

(Classroom Teacher’s Note:	Classroom	teachers	are	encouraged	to	reflect	on	their	own	cultural	competency	by	exploring	the	
guide content, becoming familiar with First Nations’ Treaty concepts, and delivering the lessons that will enhance and support the 
Manitoba Social Studies curriculum. By enhancing their own learning, classroom teachers can expand their student’s active learn-
ing experience about First Nations peoples in Manitoba, the Treaty-making process, and the Treaty relationship that exists today 
between First Nations peoples and all other peoples in Canada.)

The	Teacher	Guide,	information	sheets,	and	lesson	plans	identify	specific	references	and	suggest	additional	resources	that	
can be utilized to enhance the student’s active learning process.

Teachers are encouraged to revise the suggested learning activities in relation to the learning abilities and prior knowledge 
of their students, and maximize the use of all the Treaty education learning resources in The Kit. The use of local resources 
is highly recommended to nurture meaning and build connections.
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GRADE 6 TREATY EDUCATION RESOURCES
2.1 INTRODUCTION: Grade 6 Lesson Plans, Teacher Information Sheets, and Black Line Masters

This	section	of	the	Guide	provides	a	Teacher	Information	Sheet	on	the	overall	theme	“The	Treaty	Relationship”;	the	four	
sub-themes;	and	the	lesson	plan	topics.	The	information	sheet	examines	key	concepts	and	are	intended	to	provide	context	
for the Grade 6 sub-themes and lesson plans. These concepts are discussed from the First Nations peoples’ perspective  
and from the Crown’s perspective, which are shared at times and divergent at others. These perspectives illustrate the 
dynamic nature of the Treaty relationship and the challenges of strengthening the Treaty relationship today in a contempo-
rary context. 

The	individual	lesson	plans	on	the	Grade	6	Treaty	sub-themes	and	topics	identify	specific	connections	and	linkages	to	the	
current social studies curriculum, and are prefaced with an information sheet, followed by the lesson plan and the Black 
Line Masters required to implement the lesson.

The following key provides a quick reference for teachers when interpreting the Manitoba Education Social Studies  
curriculum codes marked with different characters:

• Number	characters:	i.e.	6=Grade	level;
• Alpha	characters:	K=knowledge,	V=values,	which	refer	to	the	type	of	learning	outcome;
• The	third	alpha	character	refers	to	the	Core	Concept,	or	General	Learning	Outcome:	C=Citizenship;	I=Identity,	Culture	
and	Community;	L=The	Land:	Places	and	People;	H=Historical	Connections;	G=Global	Interdependence;	P=Power	
and	Authority;	and	E=Economics	and	Resources.

The	following	listing	identifies	the	Manitoba	Social	Studies	Curriculum,	Specific	Learning	Outcomes	that	deal	directly	 
with	First	Nations,	Métis,	and	Inuit	peoples.	These	Specific	Learning	Outcomes	have	been	drawn	upon	when	developing	 
the Teacher Guide sample Lesson Plans for Treaty education in Manitoba classrooms.

Grade 6: Canada: A Country of Change (1867 to Present)

Cluster 1: Building a Nation (1867 to 1914) 

6-KX-002 Compare responsibilities and rights of citizens of Canada at the time of Confederation to those of today. Include: 
Aboriginal peoples, francophones, women

6-KI-007 Give reasons for the establishment of Treaties and reserves and describe their impact on individuals, families, and 
communities. Examples: Indigenous rights, no right to vote, permission needed to leave a reserve... 

6-KH-032 Identify contributions of Aboriginal leaders from 1867 to 1914. Examples: Gabriel Dumont, Mistahimaskwa 
(Big Bear), Pitikwahanapiwiyin (Poundmaker), Isapomuxika (Crowfoot) . . .

Cluster 2: An Emerging Nation (1914- 1945) 

6-KI-012	Identify	contributions	of	First	Nations,	Inuit,	and	Métis	peoples	to	Canada’s	war	efforts.	

Cluster 3: Shaping Contemporary Canada (1945 to present)

6-KI-014 Identify changes and developments regarding Aboriginal rights in Canada from 1867 to the present. Examples: 
suffrage, changes to Status and entitlement, self-governance, land claims, new Treaties... 

6-VI-007A	Value	their	First	Nation,	Inuit,	or	Métis	language,	heritage,	and	culture.	

Cluster 4: Canada Today: Democracy, Diversity, and the Influence of the Past 

6-KI-016 Describe factors that shape personal and national identities and explain how they may coexist. Examples: social, 
cultural, linguistic... 
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6-KI-020A Identify the roles of Aboriginal organizations and give examples of ways in which they promote Aboriginal 
rights. Examples: Assembly of Manitoba Chiefs, Manitoba Métis Federation, Assembly of First Nations, Métis National 
Council... 

6-KL-026A	Describe	the	influence	of	the	land	on	their	First	Nation,	Inuit,	or	Métis	identity.	Examples: values, beliefs,  
traditions, customs, art, clothing...  

6-KP-048	Identify	First	Nations,	Inuit,	and	Métis	perspectives	regarding	self-determination.	Examples: resource use, land 
claims, Treaties, government... 

6-KP-052 Identify the main responsibilities of municipal, provincial, First Nations, and federal governments in Canada. 

6-KP-053A Identify and describe the main responsibilities of elected representatives from their Aboriginal community.

6-VC-002A	Be	willing	to	participate	in	democratic	processes	to	protect	and	affirm	their	Aboriginal	identities.

All Clusters:

6-S-308 Compare diverse perspectives in a variety of information sources.

6-S-400 Listen to others to understand their perspectives.

6-S-405 Articulate their beliefs and perspectives on issues.
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2.2 TEACHER INFORMATION SHEET:  
Introduction to Grade 6 Theme – The Treaty Relationship

The relationships between First Nations peoples and other peoples have devel-
oped over time, since the arrival of the early Newcomers prior to the signing 
of	the	first	numbered	Treaty	in	1871.	The	introduction	to	this	early	history	is	
reviewed in the Grade 5 Teacher Guide. It is linked to and further explored in 
the Grade 6 Sub-Theme 1 titled First Nations and Other Peoples. This sub-
theme explores two differing worldviews. These concepts are important to 
explore when discussing the Treaty relationship.

In Grade 6 students will examine aspects of the Treaty relationship that 
include: First Nations peoples and other peoples, Treaty making, the imple-
mentation of Treaties, and the concept “We Are All Treaty People”.

The	first	sub-theme:	First Nations and Other Peoples will explore the 
concepts	of	identity	and	citizenship;	resource	sharing;	worldviews;	and	
lifestyles. From the First Nations perspective, their identity is based on who 
they are as a collective, as Anishinaabe (Ojibway), or Anishininiw (Oji-Cree), 
Oyak(Dakota), Dene/Suline(Dene), Nehow/Ininiw/Nehetho (Cree). This 
identity	is	part	of	their	first	languages,	their	ancestral	ceremonies,	songs,	and	
oral histories. This concept of identity includes the ties to their traditional ter-
ritories, and their citizenship within a nation of peoples known as the Anishi-
naabe, Anishininiw, Dakota/Oyak, Dene/Suline, and Nehow/Ininiw/Nehetho. 
First Nations worldviews are representative of the interconnection between 
people and all living things. First Nations peoples embrace the belief that the 
Creator put them on their traditional territories, thus giving them an inherent 
right to their lands. 

First Nations peoples who possess traditional knowledge of their origins, also 
identify themselves as members of the original clans within their nations. 
Clans are similar to families of people. For the Anishinaabe peoples, the Cre-
ator gave them the clan system. Each clan was given a leadership responsibil-
ity as part of the Creator’s plan for good governance.2

The concept of “Indian” as a term for the First Nations’ peoples of the 
America’s predates the Royal Proclamation of 1763 by over 200 years. 
The subsequent Treaty making process referred to First Nations’ peoples as 
Treaty Indians, or Status Indians who belong to a First Nation that signed a 
Treaty with the Crown.3 Today, many Canadians are most familiar with the 
term Aboriginal peoples, who are described as the original descendants of 
the original inhabitants of North America. The Canadian Constitution (1982) 
recognizes	three	groups	of	Aboriginal	peoples	–	Indians,	Métis,	and	Inuit.	In	
this context, Aboriginal peoples are recognized as three separate peoples with 
unique heritages, cultural practices and spiritual beliefs.4 The contemporary 
term “Aboriginal peoples” is inclusive of First Nations’ peoples as a whole 
without distinguishing between Treaty Indians, Status Indians, or otherwise.

2 Benton-Benai, Edward. (1988). The Mishomis Book: The Voice of the Ojibway. Indian Country Communications Inc: Hayward, 
Wisconsin. USA.

3 Indian and Northern Affairs Canada. Terminology. Retrieved at http://www.aadnc-aandc.gc.ca/ap/tln-eng.asp
4 INAC. Terminology.

“... Whereas all the Indians inhabit-
ing the said country have... been 
convened at a meeting at the Stone 
Fort... to deliberate upon certain 
matters of interest to Her Most Gra-
cious Majesty, of the one part, and 
to the said Indians of the other,... 
to obtain the consent thereto of 
her Indian subjects inhabiting the 
said tract, and to make a Treaty and 
arrangements with them so that 
there may be peace and good will 
between them and Her Majesty, 
and that they may know and be 
assured of what allowance they are 
to count upon and receive year by 
year from Her Majesty’s bounty and 
benevolence...”  

— (Excerpt from Treaty No.1, 1871) 

Grade 6 Teachers Guide • 11



The second sub-theme: Making Treaty will examine the Treaty relationship before Confederation and after The Numbered 
Treaties were signed. The language used by First Nations and the Crown (Canada) will be examined to illustrate some con-
ceptual worldview differences. This examination will also include understandings from the perspective of the Province. 

Treaties 1, 2, 3, 4, 5, 6 and 10 and their adhesions are the formal agreements that were signed between the First Nations’ 
peoples in Manitoba and the Crown (Canada), with the exception of the Dakota peoples. This Treaty making process 
began August 1871 with the signing of Treaty #1 and Treaty #2 which established a Treaty relationship between the Crown 
(Canada) and various Nehow/Ininiw/Nehetho (Cree) and Anishinaabe (Ojibway) nations.5 

In	Manitoba,	Treaty	making	continued	through	to	the	final	signing	of	the	adhesion	to	Treaty	#5	in	1909	in	Manitoba.	

Although the Dakota Nations were not signatories to any Treaties in Manitoba, they have continued to maintain their own 
unique arrangements with the Crown (Canada). Historically, there were Dakota peoples residing in Manitoba at the time of 
Treaty making in 1871. Traditionally, the Dakota peoples, like other First Nations’ peoples, travelled across broad areas in 
present day Canada and the United States of America (USA/US). The Dakota peoples followed the buffalo as a mainstay 
of their survival and continued to trade across a broad territory. They sometimes were at war and at other times created 
alliances for safe passage. For example, in the US, the Dakota peoples were signatory to the Fort Laramie agreement or 
Treaty	which	identified	the	Black	Hills	as	lands	reserved	for	the	Dakota	peoples.	Historic	alliances	were	also	made	with	
other nations, such as the British Crown during the time when France, Britain and Spain were looking west and north for 
claims to territories. It was this alliance and loyalty to the British Crown, during a time of unrest and warfare that brought 
more of the Dakota peoples to territories in Manitoba in the late 1800’s. Although Dakota peoples were present at the time 
of Treaty making in Manitoba, they were not signatory to such Treaties. In Manitoba, the Crown (Canada) eventually made 
land provisions for the Dakota peoples in the southwest part of present day Manitoba. The Dakota peoples’ unique situation 
in Canada has been an ongoing subject of discussions between the Dakota peoples and the Crown (Canada) for many years. 

The following provides a chronology of the Treaty signing in Manitoba:

1871 Treaty 1 The Stone Fort Garry Signed August 3

1871 Treaty 2 Manitoba Post Treaty Signed August 21

1873 Treaty 3 North-West Angle Treaty Signed September 15

1874 Treaty 4 Qu-Appelle Treaty Signed September 15

1875 Treaty 5 Lake Winnipeg Treaty Signed September 20

1876 Treaty 6 Fort Carlton and Fort Pitt Treaties Signed August 23

1906 Treaty 10 Ile la Crosse and Canoe Lake Signed August 28

1907 Treaty 10 Lac du Brochet Signed August 196

The Treaty making process enabled the Crown (Canada) to continue their plans for connecting the lands from the Eastern to 
the Western shores by clearing what it understood to be “Indian title” to the land. It was also an opportunity for the Crown 
(Canada) to gain access to agricultural land and commercial wealth such as timber resources. For First Nations’ peoples, 
Treaty	making	was	a	response	to	the	influx	of	settlers	and	represented	an	opportunity	to	secure	assurances	from	the	Crown	
(Canada) that their way of life would be protected, which was quickly being eroded. Treaty making was an opportunity for 
First Nations’ peoples to share their traditional territories with the Newcomers by reaching a peaceful agreement of coexis-
tence in exchange for certain promises “from Her Majesty’s bounty and benevolence”. 

When First Nations’ peoples and the Crown (Canada) negotiated and signed the numbered Treaties and their adhesions, 
it	was	their	understanding	that	these	agreements	defined	the	rights	and	responsibilities	of	both	parties.	The	agreements	
achieved	through	the	Treaty	making	process,	were	recorded	in	written	text	by	the	Crown	(Canada),	and	solidified	in	First	

5 Ray, Arthur J. et al. (2000). Bounty and Benevolence: A History of Saskatchewan Treaties. McGill-Queen’s University Press, Kingston, Ontario.
6 Ray, Millar et al. (2000). Bounty and Benevolence: A History of Saskatchewan Treaties. McGill-Queen’s University Press.
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Nations peoples’ memories through the oral tradition. The fundamental dif-
ference	in	recording	these	significant	events	in	Canada’s	shared	history	would	
become part of the different understandings of the parties that would contrib-
ute to the future Treaty relationship between First Nations’ peoples and the 
Crown (Canada). 

Through the Treaty making process consistent with The Royal Proclama-
tion 1763, a respectful honourable understanding had been secured between 
the Crown’s representatives and the First Nations’ peoples. The exchange of 
promises and the demonstrations of good faith through First Nation’s cer-
emony, songs, gifts, feasts, and the Crown’s (Canada’s) gifting of annuities, 
clothing, farming implements, livestock, and symbols like the Treaty medals 
were acknowledgements of the ties that bound the Treaty relationship between 
First Nations’ peoples and the Crown (Canada). This enduring Treaty rela-
tionship continues to span across generations of First Nations’ peoples and 
Canadians.	First	Nations’	peoples	and	the	Crown	(Canada)	benefitted	from	
the	early	Treaties.	These	Treaty	benefits	continue	to	be	enjoyed	by	both	First	
Nations’ peoples and Canadians today.

The third sub-theme: Implementing Treaties explores the development of the 
Treaty relationship between the Crown (Canada) and First Nations’ peoples 
following the signing of the Treaties, including the Crown’s (Canada) del-
egation of certain authorities respecting “Indians” to the provinces. This part 
of the shared history between First Nations’ peoples and other Canadians 
is explored from the perspective of First Nations’ peoples and the Crown 
(Canada)	working	to	fulfill	the	promises	of	the	Treaties	and	harmonize	the	
Treaty relationship. It also examines the Crown’s (Canada) strategy to imple-
ment Treaties through successive pieces of legislation. Some key legislation is 
examined such as The Indian Act (1876), The Natural Resources Transfer Act 
(1930), The Constitution (1982), and Bill C-31 (1985). 

The First Nations’ leadership perspective is examined as they began to see the 
impacts of the colonization experience and became increasingly concerned 
about the Treaty relationship between First Nations’ peoples and the Crown 
(Canada) and their relationship with other Canadians. First Nations’ peoples in 
Manitoba began to organize themselves as a collective through the Manitoba 
Indian Brotherhood (MIB), to address matters of concern impacting all First 
Nations’ peoples in Manitoba. 

A watershed document entitled “Wahbung: Our Tomorrows”(MIB, 1971), 
found	on	the	USB	in	the	Kit,	was	the	first	key	document	that	outlined	the	First	
Nations in Manitoba positions and recommendations on a series of political, 
economic, and social issues facing First Nations’ peoples. It was part of the 
reawakening of First Nations peoples and a larger movement to the reclaiming 
and rebuilding of First Nations as Nations.

The fourth sub-theme We Are All Treaty People examines the concept “we are 
all Treaty people” which includes First Nations’ peoples and all other Canadi-
ans	who	have	continued	to	enjoy	the	benefits	of	the	original	Treaties	that	were	
signed with the Crown (Canada). This sub-theme examines the Treaty rela-
tionship in a modern day context and acknowledges some of the challenges 

“... And whereas it is just and 
reasonable, and essential to Our 
Interest and the Security of Our 
Colonies, that the several Nations 
or Tribes of Indians, with whom 
We are connected, and who live 
under Our Protection, should not 
be molested or disturbed in the 
Possession of such Parts of Our 
Dominions and Territories, as not 
having been ceded to, or pur-
chased by Us, are reserved to them, 
or any of them, as their Hunting 
Grounds...” 

— Royal Proclamation 1763

From the First Nations peoples of 
Manitoba’s perspective, the major 
conclusions of Wahbung were:

• First Nations must assume 
control and ownership over all 
aspects of their lives;

• First Nations dependency on 
the Canadian state must not 
continue.
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that First Nations’ peoples, the Crown (Canada) and the Province of Manitoba are dealing 
with concerning outstanding Treaty matters.

This	chronology	of	significant	events	in	the	shared	history	of	First	Nations’	peoples	and	 
other Canadians serves to illustrate the dynamic relationship between First Nations’ peoples 
and the Crown (Canada) over time because of different values and interpretations of the  
original Treaties. 

Today, the Treaties serve as basic building blocks of the Treaty relationship and as a  
beginning place for addressing all matters of concern to First Nations’ peoples, the  
Government of Canada, and the Province of Manitoba. It is also a place to begin harmonizing 
the Treaty relationship with all Canadians.

Treaty Education Lesson Plans

In	this	section,	teachers	will	find	a	sampling	of	Treaty	education	lesson	plans,	as	outlined	in	the	following	chart.

Teachers	are	reminded	that	they	should	be	flexible	in	their	introduction	of	Treaty	education	topics	based	on	their	students	
level of awareness of Treaties and the Treaty relationship and their interest. 

The lessons are designed for teachers to introduce any one of the lessons at any time during their teaching from September 
to June. Teachers are expected to determine when is the best time to introduce a lesson plan that will enhance their students’ 
learning, keeping in mind that the lesson plan may complement concepts and topics in other subject areas beyond Social 
Studies.

TREATY RELATIONS COMMISSION OF MANITOBA (TRCM) 
THE TREATIES AND THE TREATY RELATIONSHIP:  
TEACHER GUIDE FOR GRADE 6 FRAMEWORK

Grade 6 – Theme: The Treaty Relationship
Sub-Theme 1: First 
Nations & Other Peoples

Sub-Theme 2:  
Making Treaty 

Sub-Theme 3:  
Implementing Treaties

Sub-Theme 4: We Are  
All Treaty People

Topics:

1.1 Concepts of Identity & 
Citizenship

1.2 Concepts of Resource 
Sharing

1.3 Worldviews

1.4 Lifestyles

Topics:

2.1 Pre-Confederation  
Treaties in Manitoba

2.2 Treaty Negotiations in 
Manitoba

2.3 The Numbered Treaties

2.4 Treaty Language of the 
First Nations and Crown 
(Canada)

Topics:

3.1 Historical Treaty Benefits

3.2 Government Policies  
and Interpretations of  
Treaties i.e. Indian Act,  
Natural Resources Act,  
Bill C-31

3.3 Modern Day Treaty 
Benefits

Topics:

4.1 Modern Day Treaty  
Relationship

4.2 Strengthening the Treaty  
Relationship between Canadians 
and First Nations’ Peoples

Treaty Medal used by the Crown
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TEACHER INFORMATION SHEET

TOPIC 1.1: Concepts of Identity and Citizenship
THE CONCEPT

The concepts of identity and citizenship are explored from the First Nations peoples’ perspective. First Nations’ peoples 
base their identity and citizenship on who they are as a collective, as Anishinaabe (Ojibway), or Anishininiw (Oji-Cree), 
Dakota, Dene, Nehow/Ininiw (Cree). This identity is part of First Nations peoples’ languages, ancestral ceremonies, songs, 
and oral histories. This concept of identity includes ties to their traditional territories, and their citizenship within a nation of 
peoples known as the Anishinaabe (Ojibway), or Anishininiw (Oji-Cree), Dakota, Dene, Nehow/Ininiw/Nehetho (Cree). 

These concepts of identity and citizenship were expanded on through the Treaty relationship between First Nations’ peoples 
and the Crown (Canada). It was not until 1960 when First Nations were enfranchised to participate in the vote in Canadian 
elections,	that	their	citizenry	was	enhanced	to	that	of	full	Canadians.	Today,	First	Nations’	peoples	are	identified	as	Aborigi-
nal peoples in the Canadian Constitution (1982).

BACKGROUND TO CONCEPT

In Manitoba, the First Nations included: Anishinaabe (Ojibway), or Anishininiw (Oji-Cree), Dakota, Dene, and Nehow/
Ininiw/Nehetho	(Cree)	peoples.	These	five	key	tribal	groupings	also	have	their	own	traditional	names	in	their	first	lan-
guages.	For	example	the	Ojibway	are	known	as	the	Anishnaabe	or	“man	lowered	from	the	sky”;	the	Cree	(Nehow/Ininiw/
Nehetho), the Dakota, the Dene, and the Oji-Cree (Anishininiw).

First	Nations	peoples	also	identify	themselves	through	their	tribal	affiliation	or	nation	such	as	Anishinaabeg	(Ojibways),	
Anishininiwak (Oji-Crees), Dakota Oyate (Dakota), Denesuline (Dene) and Nehowak/Ininiwak/Nehetho (Crees) peoples. 
First Nations people’s identity is connected to the traditional territories of their nations. This identity is tied to a collective of 
a distinct group of peoples. It is representative of First Nations peoples’ worldview of the interconnection between people 
and all Creation. The First Nations peoples’ worldview maintains the belief that the Creator put them on this land, giving 
First Nations’ peoples an inherent right to the land they were placed on. This worldview embraces the belief that all things 
are interconnected and interdependent.

Historically,	First	Nations’	peoples	identified	themselves	as	members	of	the	original	clans	within	nations.	Clans	are	similar	
to families of people. For the Anishinaabeg peoples, the Creator gave them the clan system. Each clan was given a leader-
ship responsibility as part of the Creator’s plan for good governance.7 Today, some Anishinaabe people have retained this 
traditional knowledge of who they are as a clan. 

The concept of “Indian” as a term for the First Nations’ peoples of the America’s predates the Royal Proclamation of 1763 
by over 200 years. Upon signing Treaties with the Crown representatives, First Nations’ peoples were referred to as Her 
Majesty’s ‘Indian subjects’8. The Treaties afforded First Nations certain rights and responsibilities as found in the Treaty 
texts. Following the Treaty making process, new terminology developed for First Nations peoples such Treaty Indians, or 
Status Indians who belong to a First Nation that signed a Treaty with the Crown.9 Government legislation acts respecting 
First Nations peoples, such as The Indian Act, also came into effect to give guidance to the government’s administration of 
Canada’s relationship with First Nations’ peoples.

It was not until 1960 that First Nations’ peoples were granted the right to vote in federal and provincial elections that they 
became full Canadian citizens. An “Act to Amend the Canada Elections Act,” repealing the discriminatory parts of Section 
14 that prevented First Nations’ peoples from voting previously, was given royal assent on March 31, 1960. This evolution  
 

7 Benton-Banai, Edward. (1988). The Mishomis Book: The Voice of the Ojibway. Indian Country Communications Inc: Hayward, Wisconsin, USA.
8  Treaty No. 1. (1871). 
9  Indian and Northern Affairs Canada. Terminology. Retrieved at http://www.aadnc-aandc.gc.ca/ap/tln-eng.asp
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of First Nations peoples’ rights and responsibilities as Canadian citizens is  
another area that can be explored in this lesson plan.

The contemporary term found in the Canadian Constitution Act (1982),  
Section 35 (2) uses the term “Aboriginal peoples” which is inclusive of First 
Nations’ peoples as a whole without distinguishing between Treaty Indians, 
Status Indians or otherwise. Today, many Canadians are most familiar with 
the term Aboriginal peoples, described as the original descendants of the 
original inhabitants of North America. The Canadian constitution recognizes 
three	groups	of	Aboriginal	peoples	–	Indians,	Métis,	and	Inuit.	In	this	context,	
Aboriginal peoples are recognized as three separate peoples with unique heri-
tages, cultural practices and spiritual beliefs.10 

With respect to the Treaties and the Treaty relationship, First Nations’ peoples 
retain a unique Treaty relationship with the Canada. First Nations’ peoples 
prefer to be called First Nations or First Nations’ peoples, and by their original 
names	in	their	respective	first	languages.

Other mainstream terms have evolved for First Nations’ peoples. These terms 
have for the most part been created by the federal government in the admin-
istration of the historical Treaty relationship with First Nations’ peoples over 
time. The terms include Registered Indian, Status Indian, Non-Status Indian, 
Treaty Indian, and First Nation. From the First Nations peoples’ perspective, 
the matter of identifying First Nations’ peoples by names other than their origi-
nal names and determining who is a member of each First Nations peoples’ 
community has continued to be part of the dynamic relationship discussions 
with the Crown (Canada).

In	Manitoba,	collectively	in	communities,	First	Nations’	peoples	are	identified	
by their individual First Nation community name, such as Brokenhead First 
Nation.	They	are	also	identified	through	their	respective	language	groupings:	
Anishinaabe (Ojibway), Anishininiw (Oji-Cree), Dakot Oyate, Denesuline,  
and Nehow/Ininiw/Nehetho (Cree). Opaskwayak Cree Nation is an example 
of a community who has reclaimed the original place name of their commu-
nity in the Nehow/Ininiw/Nehetho (Cree) language.

To summarize, this lesson focuses on identity and concepts of citizenship 
among First Nations’ peoples and examines how this evolving terminology 
on identity and citizenship has impacted the Treaty relationship between First 
Nations’ peoples and other peoples. 

The Treaty relationship is the historical relationship between First Nations’ 
peoples and the Crown (Canada), built on trust and respect through the Treaty 
making process. It is the legacy of the Treaty making process, which has 
bound the ties between First Nations’ peoples and Canadians, who share in the 
responsibility of honouring the Treaties and the promises made to each other. 
As with all living things, the Treaties are dynamic, vital living instruments, 
representative of a powerful relationship that exists to this day.11 Mutually 
respectful language remains part of the Treaty relationship.

10 INAC Terminology
11  Canada. (1996), Report of the Royal Commission on Aboriginal Peoples, Volume 1: Looking Forward, Looking Back. Royal Commis-

sion on Aboriginal Peoples. Canada Communication Group Publishing. Ottawa, Ontario, p128. 

Part II

Rights of the Aboriginal 
Peoples of Canada
35. (1) The existing aboriginal 
and treaty rights of the aboriginal 
peoples of Canada are hereby 
recognized and affirmed.

(2) In this Act, “aboriginal peoples 
of Canada” includes the Indian, 
Inuit, and Métis peoples Canada.

(3) For greater certainty, in subsec-
tion (1) “treaty rights” includes 
rights that now exist by way of land 
claims agreements or may be so 
acquired.

(4) Notwithstanding any other 
provision of this Act, the aboriginal 
and treaty rights referred to in sub-
section (1) are guaranteed equally 
to male and female persons.

(Excerpt from Canada Constitu-
tion Act, 1982, Part II, Rights of the 
Aboriginal Peoples of Canada.)
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LESSON PLAN

TOPIC 1.1: Concepts of Identity & Citizenship
GRADE 6: 

THEME:   The Treaty Relationship

SUB-THEME 1:   First Nations & Other Peoples

Topic 1.1:   Concepts of Identity & Citizenship

Lesson Overview:

First Nations and non-First Nations’ peoples are Canadians. However, both have different cultural backgrounds, with  
different worldviews. These differences sometimes present challenges to understanding concepts of identity and citizenship.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Gain awareness that First Nations ‘peoples have a different view of their identity and citizenship than other Canadians.

2. Gain awareness as to how government policies with respect to terminology can impact the identity of First Nations’ 
peoples, communities, and nations.

3. Provide examples of how language related to First Nations peoples’ identity has evolved over time.

Links to Manitoba Social Studies Curriculum:

Cluster 1: Building a Nation (1867 to 1914)

6-KC-002 Compare responsibilities and rights of citizens of Canada at the time of Confederation to those of today

6-VH-012 Value the diverse stories and perspectives that comprise the history of Canada.

6-KI-007 Give reasons for the establishment of Treaties and reserves and describe their impact on individuals, families,  
and communities

Cluster 2: An Emerging Nation

6-KP-046 Describe the struggle for and identify individuals involved in women’s suffrage in Manitoba and Canada

Cluster 3: Shaping Contemporary Canada (1945 to Present)

6-KI-014 Identify changes and developments regarding Aboriginal rights in Canada from 1867 to the present

Cluster 4: Canada Today: Democracy, Diversity, and the Influence of the Past

6-KL-026A	Describe	the	influence	of	the	land	on	their	First	Nation,	Inuit,	or	Métis	identity

Grade 6 Teachers Guide • 17



Materials and Equipment:

• Information Sheet on terms related to the identity of First Nations peoples (BLM 1.1.1)
• Map of Manitoba with First Nations names in their First Languages (Kit)
• Treaty text (Kit)
• Indian Act (on USB in Kit)
• Classroom visit by an Elder or First Nations Cultural Teacher to share perspectives on identity and citizenship
• Internet access to view:

a. Phil Fontaine Speech – Modern Racism in Canada. Available on-line: www.queensu.ca/sps/conferences_events/
lectures/donald_gow/98lecture.pdf 

b. Indian and Northern Affairs Canada, Words First – An Evolving Terminology Relating to Aboriginal Peoples in 
Canada, 2004. Available at http://www.aadnc-aandc.gc.ca/pr/pub/wf/index_e.html

• Student Brainstorming Worksheet #1 (BLM 1.1.2) 
• Student Inquiry Question Worksheet #2 (BLM 1.1.3)
• Student Worksheet: Applying Research Findings (BLM 1.1.4) 

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

Introduce the concept using the Information Sheet for this Topic and Lesson.

Introduce vocabulary by using Information Sheet on terms related to First Nations’ identity 
(BLM 1.1.1) noting that historically these terms have developed over time.

Acquire

What strategies facilitate  
learning for groups and  
individuals?

Activity #1:

Using the Worksheet on Brainstorming (BLM 1.1.2) have students brainstorm and record  
how the identity of an individual is shaped i.e. through language, culture, traditions, family, 
and connections to land and places.

In a second round of brainstorming, have students consider the early history of First Nations’ 
peoples in Manitoba prior to Treaty making and how their identities were shaped i.e. nation  
of people, family clan affiliations, connections to traditional territories, first languages,  
knowledge of Creation Stories, etc.

Have students engage in discussion to share their thoughts and focus on the Inquiry  
Questions.

Activity #2:

Provide a review of Inquiry Questions (BLM 1.1.2) discussion to introduce Activity #2.

Working in small groups, students can develop one or two inquiry questions about First 
Nations’ identity and begin conducting their research. Teachers can use BLM 1.1.3 Inquiry 
Question as a beginning place.

1. how identity and citizenship can be impacted by policies i.e. Indian Act impacted  
citizenship and identity, Bill C-31 impacted identity and First Nations’ right to determine 
their citizenship;

2. how media portrays First Nations citizens;

Teachers with Internet access may want to view the online resources identified for this les-
son i.e. Phil Fontaine Speech, INAC Terminology as a means of engaging students in further 
discussion.
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Apply

How will students demonstrate 
their understanding?

Students may discuss their research findings and discuss what they learned about legislation 
and policies that can impact First Nation individuals, families and communities.

Further Learning:

• Have	students	use	their	research	findings	to	compare	First	Nations	Canadian	citizenship	as	voting	Canadians	with	 
other Canadian groups such as the women’s suffrage movement.

• Have students view Phil Fontaine’s Speech and discuss the impact this has had on the Treaty relationship between  
First Nations and all Canadians.

Additional Resources for Further Learning:

Library and Archives Canada – Decoding Photographs by Laura McCoy  
http://www.collectionscanada.ca/education/008-3080-e.html

Media Awareness Network – Common Portrayals of Aboriginal People  
http://www.media-awareness.ca/english/issues/stereotyping/aboriginal_people/aboriginal_portrayals.cfm

Cardinal, H. and W. Hildebrandt. (2000). Treaty Elders of Saskatchewan: Our Dream is That Our Peoples Will One Day  
Be Clearly Recognized as Nations. Calgary, Alberta: University of Calgary. Treaty Relations Commission of Manitoba 
Library Call No: 970 

Assessment of Key Concepts:

When asked students are able to identify the First Nations perspective on their identity and citizenship. 

Students are able to provide examples of how Treaties and successive legislation impacted First Nations identity and  
citizenship and the present-day Treaty relationship.

Assessment:

Students demonstrate:

• awareness	that	First	Nations	have	their	own	identities	tied	to	their	first	languages,	their	clans	and	tribal	affiliations;	
• awareness that First Nations’ identity, citizenship and the Treaty relationship has been impacted by some  
government	policies;

• research	skills	at	organizing	and	recording	information;	and	providing	an	analysis	of	findings;
• sharing	opinions	and	findings	with	information;
• learned	key	concepts	identified	above.

Reference Available:

• Manitoba Education and Advanced Learning. Retrieved at 
http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI) 
Retrieved at http://www.trcm.ca.

Grade 6 Teachers Guide • 19



INFORMATION SHEET ON TERMS (BLM 1.1.1)

LESSON PLAN-TOPIC 1.1: Identity and Citizenship 

INFORMATION SHEET: TERMS APPLIED TO FIRST NATIONS PEOPLES  
GENERALLY AND TO FIRST NATIONS PEOPLES IN MANITOBA

Teachers can retrieve the glossary from within the Teacher Handbook for K–12.

General Terms:

Aboriginal

Band

Indigenous People(s)

Nation

Treaty Indian

Specific Terms:

Anishinaabe (Ojibway)

Anishininiw (Oji-Cree)

Dakota Oyate (Dakota)

Densuline (Dene)

Nehow/Ininiw/Nehetho (Cree)
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STUDENT BRAINSTORMING WORKSHEET (BLM 1.1.2)

LESSON PLAN-TOPIC 1.1: Identity and Citizenship

ACTIVATING QUESTION: What shapes the identity of an individual?
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STUDENT INQUIRY QUESTIONS-RESEARCH WORKSHEET  
(BLM 1.1.3)

LESSON PLAN-TOPIC 1.1: Identity and Citizenship

What kind of federal government policies 
impacted First Nations’ identity and citizenship?

How has media portrayed  
First Nations’ citizens?
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STUDENT WORKSHEET – APPLYING RESEARCH FINDINGS 
(BLM1.1.4)

LESSON PLAN-TOPIC 1.1: Identity and Citizenship

IMPACT OF POLICY AND LEGISLATION ON FIRST NATIONS IDENTITY AND CITIZENSHIP

INDIVIDUAL

FAMILY

COMMUNITY
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TEACHER INFORMATON SHEET

TOPIC 1.2: Concepts of Resource Sharing
THE CONCEPT

First Nations peoples’ concept of resource sharing was traditionally practiced among their respective nations, and with other 
First Nations’ peoples from different territories through inter-tribal agreements and a barter system that covered large areas 
across the continent. This was also the experience of the First Nations’ peoples in present day Manitoba. 

In the context of Canada’s early history of relations between Newcomers and First Nations’ peoples, the early Newcomers 
came together with the First Nations’ peoples out of necessity to gain awareness of the landscape, survival means in a  
sometimes harsh climate and land, and to eventually gain access to the resources the First Nations’ peoples had access to. 
First Nations’ peoples also wished to access some of the tools and goods that the Newcomers brought with them. 

BACKGROUND TO CONCEPT

The fur trade is one example of the early diplomatic relations and customs that emerged between Newcomers and First 
Nations’ peoples. These early relations resulted in mutual resource sharing and resource acquisition which were achieved 
through such means as strategic alliances, peace and friendship agreements, trade agreements and eventually, Treaties with 
the First Nations’ peoples.

Resource sharing and resource trading between Newcomers and First Nations’ peoples took different forms. Resource  
trading came to include the following resources and commodities:

• First Nations’ peoples shared access to their lands and resources that included such items fur bearing animals, the  
buffalo, waterways, and raw natural resources in the form of minerals, timber, and fresh water. They would eventually 
become part of future Treaties that First Nations would sign with the Crown (Canada).

• Newcomers shared access to trade commodities such as weapons like knives, broadcloth, blankets, household medals 
like	flints	and	knives	and	other	items	like	tobacco,	beads,	and	brandy.	

Both parties shared knowledge and practices of differing lifestyles, customs and beliefs. These early relations eventually 
became part of the shared history of the Treaty relationship between First Nations’ peoples and Canadians.
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LESSON PLAN

TOPIC 1.2: Concepts of Resource Sharing
GRADE 6: 

THEME:   The Treaty Relationship

SUB-THEME 1:   First Nations & Other Peoples

Topic 1.2:   Concepts of Resource Sharing

Lesson Overview:

In this lesson, students will be introduced to the First Nations’ peoples and Newcomers early resource sharing concepts  
and resource acquisition practices.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Gain awareness that resource sharing was part of the historical relationship between First Nations’ peoples and  
the Newcomers which eventually became part of the contemporary Treaty relationship between First Nations  
and Canadians.

Links to Manitoba Social Studies Curriculum:

Cluster 1: Building a Nation (1867 to 1914)

6-VC-001 Appreciate the rights afforded by Canadian citizenship

6-VH-012 Value the diverse stories and perspectives that comprise the history of Canada

6-KI-007 Give reasons for the establishment of Treaties and reserves and describe their impact on individuals, families  
and communities. Examples: Indigenous rights, no right to vote, permission needed to leave reserve

6-VL-010 Appreciate the efforts of people in early Canada to overcome the environmental hardships

Cluster 2: An Emerging Nation (1914 to 1945)

6-VH-013 Appreciate the struggles of past generations in achieving the rights that people in Canada enjoy today

Cluster 3: Shaping Contemporary Canada (1945 to Present)

6-KI014 Identify changes and developments regarding Aboriginal rights in Canada from 1867 to the present

6-VI-007A	Value	their	First	Nation,	Inuit,	or	Métis	language,	heritage,	and	culture

Cluster 4: Canada Today: Democracy, Diversity, and the Influence of the Past

6-KL-026A	Describe	the	influence	of	the	land	on	their	First	Nation,	Inuit,	or	Métis	identity
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Materials and Equipment:

• Teacher Information Sheet 
• Classroom visit by an Elder or First Nations Cultural Teacher to discuss their perspectives on resource sharing and 

resource acquisition
• BLM 1.2.1 Vocabulary – Aboriginal title
• BLM 1.2.2 Excerpt from The Treaties of Canada with The Indians of Manitoba and the North-West Territories  

including The Negotiations on which they were based by Alexander Morris (1880) published in 1991.

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

Introduce the concept of resource sharing using the Teacher Information Sheet for this Topic 
and Lesson

Acquire

What strategies facilitate  
learning for groups and  
individuals?

Have students consider the inquiry question: what is the difference between resource  
sharing and resource acquisition?

Facilitate discussion on their findings and how these early relations led to the Treaty  
relationship that exists today between First Nations’ peoples and Canadians.

Have students read BLM 1.2.1 and discuss term. 

Have students read BLM 1.2.2 and discuss how the perspective of securing the extinction 
of Indian title to lands and timber grounds in Manitoba could impact relations between First 
Nations’ peoples and representatives of the Crown (Canada). This provides some insight  
into the complexities of the Treaty relationship.

Apply

How will students demonstrate 
their understanding?

Students will articulate an understanding how early relations of resource sharing eventually 
led to the Treaty relationship that afforded Canadians with access to lands and resources.

Further Learning:

• Have students conduct research on resource development in Manitoba (i.e. forestry, mining, hydroelectricity) and  
identify how First Nations peoples and Manitobans, in general, may have been impacted (either positively and/or  
negatively).

Assessment:

Students demonstrate:

• research	skills	at	organizing	and	recording	information;	and	providing	an	analysis	of	findings;
• sharing	opinions	and	findings	with	information;
• learned	key	concepts	identified	above.

Reference Available:

• Manitoba Education and Advanced Learning. Retrieved at 
http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI) 
Retrieved at http://www.trcm.ca.
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VOCABULARY (BLM 1.2.1)
The term “Indian title” has been interpreted as “Aboriginal title”.

Aboriginal title: A legal term that recognizes an Aboriginal interest in the land. It is based on the long-standing use and 
occupancy of the land by today’s Aboriginal peoples as the descendants of the original inhabitants of Canada.

Source: Indian and Northern Affairs Canada. Terminology. Retrieved at http://www.aandc-aandc.gc.ca/ap/tln-eng.asp 

EXCERPT FROM THE TREATIES OF CANADA WITH THE INDIANS  
OF MANITOBA AND THE NORTH-WEST TERRITORIES (1880)  
(BLM 1.2.2)

Excerpt from page 26 from Alexander Morris’s entry relating to the motivations for wanting to sign a Treaty with First 
Nations’ peoples in southern Manitoba which led to the signing of Treaties # 1 and 2.

“... that is was desirable to secure the extinction of the Indian title not only to the lands within Manitoba, but also to so 
much of the timber grounds east and north of the Province as were required for immediate entry and use, and also of a 
large tract of cultivable ground west of the Portage, where there were very few Indian inhabitants....”

Source: Morris, The Honourable Alexander. (1991). The Treaties of Canada with The Indians of Manitoba and the  
North-West Territories including The Negotiations on which they were based. Fifth House Publishers: Saskatoon, SK.
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TEACHER INFORMATION SHEET

TOPIC 1.3: Worldviews
THE CONCEPT

Worldviews are part of the ways that different peoples interpret the world around them. Understanding the different world-
views of the First Nations’ peoples and Newcomers is important to understanding the Treaty relationship.

BACKGROUND TO CONCEPT

There	are	many	different	First	Nations	peoples	in	Canada.	In	Manitoba,	there	are	five	distinct	First	Nations	peoples:	the	
Anishinaabe (Ojibway), Anishininiw (Oji-Cree), Dakota/Oyate, Denesuline, and Nehow/Ininiw/Nehetho (Cree). 

Despite the diversity that exists among First Nations peoples there are commonalities that form their worldview. Some 
common elements of First Nations peoples’ traditional worldview include a holistic and cyclical view of the world. This 
worldview embraces the inter-relationship and inter-dependence among all forms of Creation, combined with the spiritual 
relationship that all of Creation has with the Creator.

The connection of Creation to land is also an integral part of the First Nations peoples’ traditional worldview that maintains 
that the Creator gave them their lands along with teachings on how to live with all Creation and to care for the land pro-
vided to them since time immemorial. With these teachings are responsibilities to sustain the balance and harmony with all 
Creation and to give thanks for the renewal of life as it occurs in the natural world. The inter-related components of First 
Nations peoples’ worldview include concepts of spirituality, language in the oral tradition, knowledge embodied in the 
teachings, values embodied in the Natural Laws provided by the Creator as part of the original teachings, governance that 
acknowledges how particular gifts and strengths of individuals can address particular needs of the people, and the inter-
relationship with all Creation.

The worldview of the Newcomers, commonly referred to as ‘the Western worldview’ because of its origin in Europe, has 
been partially described as linear, static, singular, and objective 12	with	an	emphasis	on	scientific	fact	and	written	language.	It	
maintains a hierarchical social structure of relationships through a class system. Inter-related components of the class system 
that guide relationships include: religion, language, knowledge, values, governance, and various social structures. The con-
cept of land ownership and individual property contrasts with First Nations’ traditional values of collective land tenure and 
property. 

These	two	very	different	worldviews	provided	the	basis	for	the	first	interactions	between	the	Newcomers	and	the	First	
Nations peoples, and the subsequent historical Treaty relationship that developed and still exists today. 

12  Little Bear, Leroy. (2009) Jagged Worldviews Colliding in Reclaiming Indigenous Voice and Vision, edited by Marie Battiste (p. 77-85).
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LESSON PLAN

TOPIC 1.3: Worldviews
GRADE 6: 

THEME:   The Treaty Relationship

SUB-THEME 1:   First Nations & Other Peoples

Topic 1.2:   Worldviews

Lesson Overview:

In this lesson, students will be introduced to the First Nations’ worldview and asked how this differs from the Newcomers’ 
worldview.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Gain awareness of the differences between First Nations peoples’ worldview and the Newcomers’ worldview.

2. Gain awareness how differing worldviews can challenge communications and relationships.

Links to Manitoba Social Studies Curriculum:

Cluster 1: Building a Nation (1867 to 1914)

6-VH-012 Value the diverse stories and perspectives that comprise the history of Canada.

Cluster 3: Shaping Contemporary Canada (1945 to Present)

6-KI014 Identify changes and developments regarding Aboriginal rights in Canada from 1867 to the present

Cluster 4: Canada Today: Democracy, Diversity, and the Influence of the Past

6-KL-026A	Describe	the	influence	of	the	land	on	their	First	Nation,	Inuit,	or	Métis	identity

Materials and Equipment:

• Teacher Information Sheet
• Any one of the original Treaty texts which are on the USB Flash Memory Drive in the Kit
• BLM	1.3.1	Links	to	Contemporary	Issues	Concerning	First	Nations’	Peoples;
• BLM 1.3.2 Student Worksheet
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

Introduce the concept using the Teacher Information Sheet for this Topic and Lesson.

Ask students how differing worldviews can impact relationships. Discuss their responses in 
the context of respect for diversity and how differing worldviews can either enhance relation-
ships or challenge them.

Acquire

What strategies facilitate learn-
ing for groups and individuals?

Ask students to consider the Treaty making process between First Nations and the Crown 
(Canada) as an example of how differing worldviews came together.

Have students conduct research to identify a current affairs issue that involves First Nations 
peoples and the government of Canada. Ask them to:

a. identify the issue (i.e. Treaty land entitlement, First Nations peoples Treaty right to  
education);

b. state the position(s) of the First Nations peoples and the government of Canada, either 
shared or divergent;

c. discuss how differing worldviews might be a contribution factor to the issue.

Have students research the text from one of the Treaties that includes reference to education 
i.e. school, teacher. 

Discuss the interpretation of the Treaty right to education.

Apply

How will students demonstrate 
their understanding?

Students will demonstrate awareness as to how differing worldviews can contribute to 
shared or divergent understandings, and confrontational or harmonious relations.

Further Learning:

• Invite an Elder or cultural teacher to the classroom to speak to the students about the First Nations peoples’ worldview. 
Have	students	prepare	inquiry	questions	prior	to	the	visit;	and	have	them	ask	their	questions	after	the	Elder’s	talk	or	
reframe it in light of the Elder’s sharing.

• Have student discuss the two quotes which provide a glimpse into the two differing worldviews – that of First Nations 
peoples’ worldview and the Western (British) worldview: 

“Laws in First Nations lands were passed down from the Elders to the younger generations through their stories and sacred 
teachings. The laws were understood as the Creator’s Laws and were passed down from grand-parents to young children.  
The Creator’s Laws were given to the people to ensure that they live a balanced life. These laws were presented to the people 
through ceremony, sacred scrolls, rock paintings, rock carvings, dreams, visions, ancestral memory, intuition, legends and 
sacred stories.” 

Untuwe-Pi Kin He – Who We Are: Treaty Elders’ Teachings, Volume 1, by Doris Pratt, Harry Bone, et al, 2011, p 27.

First Nations Peoples’ Worldview 

“Almost everything that distinguishes the modern world from earlier centuries is attributable to science, which achieved its most 
spectacular triumphs in the seventeenth century.”

John Locke, 1632-1704

British Philosopher (Example of Western Worldview)
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Assessment:

Students demonstrate:

• awareness of the First Nations’ peoples worldview and that differing worldviews may or may not lead to a shared 
understanding	and/or	harmonious	relations;

• research	skills	at	organizing	and	recording	information;	and	providing	an	analysis	of	findings;	
• sharing	opinions	and	findings	with	information.

Reference Available:

• Manitoba Education and Advanced Learning. Retrieved at 
http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI) 
Retrieved at http://www.trcm.ca.
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LINKS TO CONTEMPORARY ISSUES CONCERNING FIRST NATIONS 
PEOPLES (BLM 1.3.1)

LESSON 1.3: WORLDVIEWS

Teachers and students are encouraged to ensure that when researching First Nations peoples’ issues that there is  
a balance of perspectives – First Nations peoples’ perspectives and other peoples’ perspectives.

The following provides two links to two First Nations peoples’ perspectives and one Canada (Crown) perspective:

1. Issue: Treaty Land Entitlement 

Indian and Northern Affairs Canada. Facts on File: Treaty Land Entitlement (TLE) in Manitoba. Retrieved at www.aadnc-
aandc.gc.ca/ai/mr/nr/m-a2005/02693bk-eng.asp 

2. Issue: First Nations Education

Assembly of Manitoba Chiefs. (2010). AMC Policy Area Education. Retrieved at http://www.manitobachiefs.com/policy/
education/education.html  

3. Issue: Treaties 

Indian and Northern Affairs Canada. (2011). A History of Treaty Making in Canada. Retrieved at http://www.aadnc-aandc.
gc.ca/ap/htmc/treatliv-eng.asp 
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STUDENT WORKSHEET (BLM 1.3.2)

1. What is the issue?

2. What is the position(s) of the First Nations’ peoples and the other party i.e. government of Canada, government  
of Manitoba?

3. How might differing worldviews be a contributing factor to the issue?
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TEACHER INFORMATION SHEET

TOPIC 1.4: Lifestyles
CONCEPT 

First Nations’ peoples lived traditional lifestyles many years ago that were very different from today. This lesson plan will 
introduce students to the transitions that First Nations’ peoples have had to make to changes in their environments over time.

BACKGROUND TO CONCEPT

Historically, First Nations’ peoples lived on this land in North America that is sometimes referred to as “Turtle Island”.  
First Nations’ peoples believe that the Creator placed them here and gave them natural laws to live by in harmony with  
all Creation. 

Traditionally, First Nations peoples lived subsistence lifestyles, living off food provided by their natural environment on 
land and water, and by moving with the seasons and their food sources. This hunter-gathering lifestyle provided all the 
materials needed for food, clothing, and shelter. Over time this lifestyle was impacted by the changes brought about by 
the Fur Trade, increasing trade and commerce competition, growing inter-relations with the Newcomers, and the Crown’s 
(Canada’s) interest in supporting settlement of the whole country from sea to sea. 

 First Nations’ peoples learned to adapt to their changing environment which included a history of trade and commerce with 
traders and settlers. Lifestyles began to change to a more sedentary lifestyle and a less and less nomadic seasonal lifestyle. 
This resulted in a growing dependence on European goods combined with encouragement by traders to have First Nations’ 
people reside near the trading posts for the convenience of securing alliances and trade. 

At the time of Treaty making in the 1870’s, First Nations’ peoples were aware of the changing landscape and the gradual 
increase in numbers of Newcomers to their lands. By the conclusion of the Treaty making era in the early 1900’s, First 
Nations were moved to designated reserve lands with increasing restrictions being placed on them, such as the ban on cer-
emony, gatherings of any type, and requirements to send their children to residential schools, including the requirement to 
seek permission from the Indian Agent before leaving the reserves. This environment supported an increasing dependency 
on government support, which was a transition from an earlier independent nomadic hunter-gather lifestyle. 
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LESSON PLAN

TOPIC 1.4: Lifestyles
GRADE 6: 

THEME:   The Treaty Relationship

SUB-THEME 1:   First Nations & Other Peoples

Topic 1.4:   Lifestyles

Lesson Overview:

In this lesson, students will be introduced to the First Nations’ traditional and how they evolved over time.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Gain awareness of First Nations’ traditional lifestyles.

2. Gain awareness of how First Nations’ lifestyles have changed and evolved.

Links to Manitoba Social Studies Curriculum:

Cluster 1: Building a Nation (1867 to 1914)

6-VH-012 Value the diverse stories and perspectives that comprise the history of Canada.

Cluster 3: Shaping Contemporary Canada (1945 to Present)

6-KI014 Identify changes and developments regarding Aboriginal rights in Canada from 1867 to the present

Cluster 4: Canada Today: Democracy, Diversity, and the Influence of the Past

6-KL-026A	Describe	the	influence	of	the	land	on	their	First	Nation,	Inuit,	or	Métis	identity

Materials and Equipment:

• Map of Canada with no provincial/territorial boundary lines
• Map of First Nations in Manitoba from the Kit
• First Nations-Canada Historical Timeline from the Kit

• BLM 1.4.1 Key Findings - Urban Aboriginal People Study (VAPS) 2010.
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

Introduce the concept using the Teacher Information Sheet for this Topic and Lesson.

Have students talk about transitions and changes they may have had to make in their lives 
(i.e. moving to a new community, a new school, a new grade) and how those changes made 
them feel.

Transition this discussion to the First Nations peoples’ historical experience in Canada and 
the changes in their traditional lifestyles. 

Use the Map of Canada and the Map of First Nations in Manitoba to illustrate the confining 
nature of the changes that First Nations’ peoples have had to adapt to over time.

Introduce the First Nations-Canada Historical Timeline to illustrate the evolution of changes 
that would have impacts on First Nations traditional lifestyles.

Acquire

What strategies facilitate  
learning for groups and  
individuals?

Have students work in small groups to research and discuss the following:

1. Why were First Nations placed on reserves?

2. How did this impact them?

Apply

How will students demonstrate 
their understanding?

Have students share their findings in a large group and engage in a general debrief on the 
findings. 

Expand students’ discussion by asking them “how do you think the Newcomers would have 
felt if they were placed on reserves?” Move discussion to focus on historical outcomes of 
Treaty and the realities.

Further Learning:

• Have students research how First Nations peoples living in urban centers have transitioned to different lifestyles by 
using the Urban Aboriginal Peoples Study by Environics Research (2010) Retrieved at http://www.uaps.ca/category/
media/. The reader is cautioned to note that this reference uses the term “aboriginal peoples” which is inclusive of First 
Nations,	Métis,	and	Inuit	peoples.	

Assessment:

Students demonstrate:

• awareness of the changes in lifestyle that First Nations’ peoples have had to go through over time in the history of 
Canada;

• research	skills	at	organizing	and	recording	information;	and	providing	an	analysis	of	findings;
• sharing	opinions	and	findings	with	information.

Reference Available:

• Manitoba Education and Advanced Learning. Retrieved at 
http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI) 
Retrieved at http://www.trcm.ca.
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KEY FINDINGS – URBAN ABORIGINAL PEOPLES STUDY (UAPS)  
2010 (BLM 1.4.1)

LESSON 1.4: LIFESTYLES

For most, the city is home, but urban Aboriginal peoples stay connected to their communities of origin. Six in ten feel a close 
connection to these communities – links that are integral to strong family and social ties, and to traditional and contemporary 
Aboriginal culture. Notwithstanding these links, majorities of First Nations peoples, Métis and Inuit consider their current city  
of residence home (71%), including those who are the first generation of their family to live in their city.

Eight in ten participants said they were “very proud” of their specific Aboriginal identity, i.e., First Nations, Métis or Inuk. 
Slightly fewer – 70 per cent – said the same about being Canadian.

Urban Aboriginal peoples are seeking to become a significant and visible part of the urban landscape. Six in ten feel they  
can make their city a better place to live, a proportion similar to non-Aboriginal urban dwellers.

Six in ten were completely or somewhat unworried about losing contact with their culture, while a minority were totally  
(17 per cent) or somewhat (21 per cent) concerned. As well, by a wide margin (6:1), First Nations peoples, Métis and Inuit think 
Aboriginal culture in their communities has become stronger rather than weaker in the last five years.

They display a higher tolerance for other cultures than their non-Aboriginal neighbours: 77% of urban Aboriginal peoples 
believe there is room for a variety of languages and cultures in this country in contrast to 54% of non-Aboriginal urbanites.

Almost all believe they are consistently viewed in negative ways by non-Aboriginal people. Almost three in four participants 
perceived assumptions about addiction problems, while many felt negative stereotypes about laziness (30 per cent), lack of 
intelligence (20 per cent) and poverty (20 per cent).

Education is their top priority, and an enduring aspiration for the next generation. Twenty per cent want the next generation to 
understand the importance of education, 18 per cent hope younger individuals will stay connected to their cultural community 
and 17 per cent hope the next generation will experience life without racism.

Money was cited as the No.1 barrier to getting a post-secondary education among 36 per cent of those planning to attend – 
and 45 per cent of those already enrolled in – a university or college.

Urban Aboriginal peoples do not have great confidence in the criminal justice system in Canada. More than half (55%) have 
little confidence in the criminal justice system and majorities support the idea of a separate Aboriginal justice system.

A significant minority (4 in 10) feel there is no one Aboriginal organization or National political party that best represent  
them, or cannot say.

The perspective of non-Aboriginal urban Canadians
Non-Aboriginal urban Canadians are divided on where Aboriginal people fit in the Canadian mosaic: 54 percent believe  
Aboriginal people should have special rights and 39 percent think they are just like any other cultural or ethnic group (this  
divide varies across cities).

Perceptions of the current state of relations between Aboriginal and non-Aboriginal people are divided, but there are signs of 
optimism.

Non-Aboriginal urban Canadians are starting to recognize the urban Aboriginal community and their cultural presence, but have 
limited knowledge of Aboriginal people and issues, although they do demonstrate a desire to learn more.

There is a widespread belief among Non-Aboriginal urban Canadians that Aboriginal people experience discrimination.

Source: Urban Aboriginal Peoples Study by Environics Research (2010) Retrieved at http://www.uaps.ca/category/media/
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SUB-THEME 2: MAKING TREATY
TEACHER INFORMATION SHEET

TOPIC 2.1: Pre-Confederation Treaties
CONCEPT

The First Nations’ peoples and Newcomers have had a long history of diplomacy that resulted in different types of peace 
and friendship, military, and economic agreements or Treaties. This history of Treaty relations developed into various 
practices and protocols that both peoples came to accept as part of the Treaty-making process. First Nations peoples refer to 
this process as “making Treaty”. These processes were followed during the time of the different pre and post-confederation 
Treaties. This framework, evolved over the next 300 years as relations developed and enabled the various First Nations’ 
peoples and Newcomers groups to work on goals of mutual interest.13 The observance of First Nations’ protocol persisted 
through the nineteenth century14.

BACKGROUND TO CONCEPT 

Historically in Canada, there were several different types of Treaties that were negotiated over time between various First 
Nations’ peoples and Newcomers. Not all the historic Treaties that were negotiated with the First Nations’ peoples are rec-
ognized by Canada. Approximately seventy historic Treaties are recognized by Canada.15 

The early pre-Confederation Treaties from 1781 to 1862 were primarily peace and friendship Treaties and those involving 
land	negotiations.	The	Upper	Canadian	Treaties	of	1818	to	1862	‘reflected	a	shifting	nature	of	Native-Newcomer	relations	
in British North America. Most noticeably after 1840, the personnel that the government sent to make Treaty with First 
Nations’ peoples were representative of the settler government, and not the earlier military-diplomatic tradition.’16 The terms 
of	the	Robinson	Treaties	were	significant	because	they	dealt	with	large	territories	of	land,	recognized	First	Nations	hunting	
and	fishing	rights,	and	included	provisions	for	annuities.	All	these	elements	became	important	elements	to	Treaty-making	in	
western Canada after 1867.17 

The Selkirk Treaty of 1817 is one example of a pre-Confederation Treaty in Manitoba. This Treaty was negotiated by The 
Earl of Selkirk, also known as the Lord Selkirk and Thomas Douglas, with the Anishinaabe (Ojibway) and Nehow/Ininiw/
Nehetho (Cree) First Nations peoples residing along the forks of the Red and Assiniboine Rivers in the territory of Rupert’s 
Land. Lord Selkirk negotiated this Treaty for the purposes of establishing a colony at the Red River. To accomplish this, he 
followed the terms and conditions of the Royal Proclamation of 1763 which gave guidance as to how negotiations were to 
take place with First Nations’ peoples.

From the First Nations peoples’ perspective, the Selkirk Treaty was an acknowledgement of the relationship between the 
Earl of Selkirk as a representative of the British Crown and the First Nations’ peoples that emerged from the agreement to 
share the land with the settlers. This early Treaty-making experience provided First Nations’ peoples with an understanding 
as to how Treaties with respect to land were being negotiated and later interpreted by the Newcomers and British Crown.

This early Treaty making experience provided the Newcomers with access to land that was used to establish an early settler 
colony in western Canada. 

13  Aboriginal Affairs and Northern Development Canada. (2011). A History of Treaty-making in Canada. Retrieved at http://www.aadnc-aandc.gc.ca/ap/htmc/treatliv-eng.asp 
14  Miller, J. R. (2009). Compact, Contract, Covenant.: Aboriginal Treaty –Making in Canada. University of Toronto Press: Toronto, Ontario, p139.
15  Leslie, John. (n.d.). Treaties, Surrenders and Agreements Essay. Retrieved at http://www.collectionscanada.gc.ca/aboriginal-heritage/020016-3008-e.htmlssay
16  Miller, J. R. (2009). Compact, Contract, Covenant.: Aboriginal Treaty –Making in Canada. University of Toronto Press: Toronto, Ontario, p117.
17  Miller, J.R. (2009) page 118.
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LESSON PLAN

TOPIC 2.1: Pre-Confederation Treaties in Manitoba
GRADE 6: 

THEME:   The Treaty Relationship

SUB-THEME 2:   Making Treaty

Topic 2.1:   Pre-Confederation Treaties in Manitoba

Lesson Overview:

In this lesson, students will become aware of Treaty making practices prior to Canadian Confederation in 1867.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Gain awareness that Treaty making was practiced prior to Canadian Confederation.

2. Identify the Selkirk Treaty as one example Treaty making in Manitoba prior to Canadian Confederation.

Links to Manitoba Social Studies Curriculum:

Cluster 1: Building a Nation (1867 to 1914)

6-VH-012 Value the diverse stories and perspectives that comprise the history of Canada.

Cluster 4: Canada Today: Democracy, Diversity, and the Influence of the Past

6-KL-026A	Describe	the	influence	of	the	land	on	their	First	Nation,	Inuit,	or	Métis	identity

Materials and Equipment:

• Map of Canada with no provincial/territorial boundary lines
• Map of First Nations in Manitoba from the Kit
• First Nations-Canada Historical Timeline from the Kit
• TRCM Map of Treaties in Manitoba
• http://www.canadiana.ca/citm/themes/aboriginals/aboriginals5_e.html provides further information on the Selkirk 

Treaty 1817
• http://www.canadiana.org/ECO/PageView/30387/0300 provides an image of the original text of the First Nations 

peoples signatories to the Selkirk Treaty 1817
• Teacher reference to Chapter 1: The Selkirk Treaty online at: http://canadachannel.ca/HCO/index.php/1880_-_ 

Alexander_Morris,_The_Treaties_of_Canada_with_The_Indians_of_Manitoba_and_the_North-West_Territories 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

Introduce the concept using the Teacher Information Sheet for this Topic and Lesson.

Explore the students awareness about the concepts of Treaty making and pre-Confederation 
by asking the inquiry questions and facilitating understanding:

• What is Treaty making? 

• What does pre-Confederation mean?

Use the First Nations-Canada Historical Timeline to illustrate that Treaty making took place 
before the time of Canadian Confederation in 1867.

Acquire

What strategies facilitate  
learning for groups and  
individuals?

Have students work in small groups to research and discuss general Treaty making practices 
prior to Canadian Confederation, 1867; then use the Selkirk Treaty as a case study focusing 
on the research question:

• What significance was the Selkirk Treaty 1817 to the development of western Canada?

• What contributions did the First Nations peoples make to support this vision?

Apply

How will students demonstrate 
their understanding?

Have students share their findings in a large group and engage in a general debrief on the 
findings.

Further Learning:

• Have students research Treaties in Manitoba, and use creative art materials to create their own timeline for Treaties in 
Manitoba, beginning with The Selkirk Treaty 1817. Use Treaties in Manitoba booklet from Aboriginal and Northern 
Affairs Development Canada (formerly Indian and Northern Affairs Canada).

Assessment:

Reference Available:

• Manitoba Education and Advanced Learning. Retrieved at 
http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI) 
Retrieved at http://www.trcm.ca.
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TEACHER INFORMATION SHEET

TOPIC 2.2: Treaty Negotiations in Manitoba
CONCEPT

Treaty negotiations in Manitoba included early experiences with such Treaties as the Selkirk Treaty of 1817, and later the 
Numbered Treaties 1, 2, 3, 4, 5, 6 and 10. This history of Treaty negotiations led to formal Treaties that further established 
relations between First Nations’ peoples and Crown (Canada).

BACKGROUND TO THE CONCEPT

The Treaty negotiations in Manitoba involved both First Nations peoples’ leaders, mostly Chiefs and Headmen or Council-
lors, and representatives of Crown (Canada), mostly principal government Treaty commissioners who were the lieutenant-
governors of Manitoba and the North-Western Territory18. Other parties that supported the Treaty negotiations included 
Church	representatives	who	acted	as	interpreters	and	witnesses	to	the	Treaty	signings;	the	Hudson’s	Bay	who	provided	the	
transportation	to	the	Treaty	parties	between	negotiation	sites;	and	Métis	who	acted	on	behalf	of	one	or	the	other	Treaty- 
making partners in various capacities i.e. ‘pre-negotiation emissaries, interpreters, or Treaty commissioners’. 19

In Manitoba, Treaty negotiations resulted in the signing of Treaty #1 in 1871, which was one of a series of Treaties that 
would become known as The Numbered Treaties. By this time, Treaty negotiations took time and followed the established 
practices and protocols of both parties. The outcome of the Treaty negotiations, and making Treaty processes was an agree-
ment to provide access to land and resources in exchange for certain compensations involving tracts of land that became 
known as reserves, schools, on-reserve prohibitions such as to liquor, and annuities. 

These Treaty negotiations enabled Crown (Canada) to expand into Manitoba, to secure access to land and resources such 
as timber, and to continue settlement of the West. The Treaties that were negotiated between Crown (Canada) and the First 
Nations’ peoples led to an increasing complex nature of the Treaty relationship between the First Nations’ peoples and 
Crown (Canada).

18  Ibid., p157.
19  Ibid., p162.
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LESSON PLAN

TOPIC 2.2: Treaty Negotiations in Manitoba
GRADE 6: 

THEME:   The Treaty Relationship

SUB-THEME 2:   Making Treaty

Topic 2.2:   Treaty Negotiations in Manitoba

Lesson Overview:

In this lesson, students will learn that Treaty negotiations for The Numbered Treaties in Manitoba generally included  
representatives of Crown (Canada), the Province of Manitoba, designated interpreters, and the First Nations’ peoples.  
Student will gain an awareness of the motivations for Treaty making by both parties, particularly in present-day Manitoba.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand that the parties to Treaty negotiations for The Numbered Treaties found in Manitoba represented Canada 
(Crown) and the First Nations’ peoples.

2. Gain awareness of the motivations for the Treaty making process.

Links to Manitoba Social Studies Curriculum:

Cluster 1: Building a Nation (1867 to 1914)

6-VH-012 Value the diverse stories and perspectives that comprise the history of Canada.

6-KC-002 Compare responsibilities and rights of citizens of Canada at the time of Confederation to those of today.

6-KI-007 Give reasons for the establishment of Treaties and reserves and describe their impact on individuals, families  
and communities

6-KH-032 Identify contributions of Aboriginal leaders from 1867 to 1914.

Cluster 4: Canada Today: Democracy, Diversity, and the Influence of the Past

6-KL-026A	Describe	the	influence	of	the	land	on	their	First	Nation,	Inuit,	or	Métis	identity

Materials and Equipment:

• Map of Canada with no provincial/territorial boundary lines
• Map of First Nations in Manitoba from the Kit
• MFNERC Map of Treaties in Manitoba
• Teacher reference http://canadachannel.ca/HCO/index.php/1880_-_Alexander_Morris,_The_Treaties_of_Canada_

with_The_Indians_of_Manitoba_and_the_North-West_Territories 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

Read the Teacher Information Sheet on Treaty Negotiations in Manitoba.

Introduce the key people involved in Treaty Negotiations: 

• representatives of Crown (Canada), 

• the Province of Manitoba, 

• designated interpreters, and 

• the First Nations’ peoples. 

Ask students if they can identify who the key people were at the time of Treaty negotiation.

Acquire

What strategies facilitate  
learning for groups and  
individuals?

Select a passage from Alexander Morris’s book (as per online reference) that captures the 
essence of the key people present at the time of Treaty. For example:

Chapter IV: The Stone Fort and Manitoba Post Treaties Numbers One and Two, paragraph 1, 
which reads like a story. Teachers may opt to read the first section which captures the lan-
guage of the day and the process of Treaty making from Canada (Crown)’s perspective.

 Ask students to identify the individuals (noting that some individuals have names and  
others are generally informally identified). Have students prepare for a role play and  
re-enact the Treaty negotiations.

Apply

How will students demonstrate 
their understanding?

At the end of the lesson, and using Treaty #1 as an example, students should be able to 
identify the four key representatives/people who were present at Treaty negotiations. 

Further Learning:

• Have students conduct a case study on the relationship between the Dakota peoples and the Crown (Canada) prior  
to Confederation, and the Dakota peoples and Crown (Canada) after Confederation 1867.

• Have	students	consider	how	the	terms	of	the	Selkirk	Treaty	1817	helped	to	influence	the	negotiations	of	future	 
Treaties, such as Treaty #1 in Manitoba. Use the teacher reference to Chapter 4: The Stone Fort and Manitoba Post 
Treaties Numbers One and Two, and Chapter 13: 13.1 Treaty Number One, online at: http://canadachannel.ca/HCO/
index.php/1880_-_Alexander_Morris,_The_Treaties_of_Canada_with_The_Indians_of_Manitoba_and_the_ 
North-West_Territories

Assessment:

Reference Available:

• Manitoba Education and Advanced Learning. Retrieved at 
http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI) 
Retrieved at http://www.trcm.ca.
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TEACHER INFORMATION SHEET

TOPIC 2.3: The Numbered Treaties
THE CONCEPT

The Numbered Treaties include a series of eleven Treaties that were negotiated by representatives of Crown (Canada) with 
the First Nations peoples who occupied lands across northern Ontario, Manitoba, Saskatchewan, Alberta and parts of the 
Yukon, Northwest Territories and British Colombia.20 The Numbered Treaties in Manitoba include Treaties 1, 2, 3, 4, 5, 
6, and 10. These Treaties included Treaty Adhesions which contained the same conditions and obligations as the Treaties. 
Treaty 5 Adhesion and Treaty 6 Adhesion are part of The Numbered Treaty negotiations in Manitoba.

BACKGROUND TO CONCEPT

The Crown (Canada) and First Nations’ peoples signed Treaties prior to Confederation in 1867. Since Confederation in 
1867, the government of Crown (Canada) has continued the Treaty making process with First Nations’ peoples. These 
Treaties combined are part of the enduring Treaty relationship between Crown (Canada) and the First Nations’ peoples of 
Canada.

Beginning in 1871 and ending in 1921, a series of eleven numbered Treaties were signed between Crown (Canada) and First 
Nations’ peoples. These Treaties have become known as The Numbered Treaties.21 The Numbered Treaties were a means 
for the Government of Canada to acquire and access First Nations’ lands, as well as access to natural resources such as 
mining of precious minerals, cutting timber, and accessing waterways for transportation, trade routes, and eventually hydro-
electricity. 

The Numbered Treaties contained a number of provisions and obligations as agreed upon by Crown (Canada) and First 
Nations’ peoples. It is important to state that The Numbered Treaties were signed by several different nations of First 
Nations’ peoples. In Manitoba, The Numbered Treaties in Manitoba include Treaties 1, 2, 3, 4, 5, 6, and 10 which were 
signed by the Anishinaabe (Ojibway), Anishininiw (Oji-Cree), Dene/Suline, and Nehow/Ininiw/Nehetho (Cree). The Dakota 
Nations did not sign Treaties with Canada. 

These historical Numbered Treaties continue to be the foundational documents of the Treaty relationship between Crown 
(Canada) and the First Nations’ peoples. They are now the historical basis of the Treaty relationship between First Nations’ 
peoples and all Canadians.

20  Indian and Northern Affairs Canada.(2010). Fact Sheet: Treaties with Aboriginal People in Canada. Retrieved at http://www.ainc-inac.gc.ca/ai/mr/is/tra-eng.asp 
21  Leslie, John. (2006). Treaties, Surrenders and Agreements Essay. Retrieved at http://www.collectionscanada.gc.ca/aboriginal-heritage/020016-3008-e.htmlssay
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LESSON PLAN

TOPIC 2.3: The Numbered Treaties
GRADE 6: 

THEME:   The Treaty Relationship

SUB-THEME 2:   Making Treaty

Topic 2.3:  The Numbered Treaties

Lesson Overview:

In this lesson, students will learn that seven of the eleven Numbered Treaties are found in Manitoba. Treaties 1, 2, 3, 4, 5, 
6	and	10	cover	specific	areas	in	Manitoba	and	cross	over	to	other	provincial	territories,	some	into	Saskatchewan	and	one	in	
Ontario. Students will learn that all First Nations’ communities in Manitoba belong to one of The Numbered Treaties.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Understand that there are eleven Numbered Treaties in Canada.

2. Identify The Numbered Treaties 1, 2, 3, 4, 5, 6, and 10 that were negotiated between First Nations’ peoples in Manitoba 
and Crown (Canada).

3. Gain awareness that First Nations in Manitoba belong to one of The Numbered Treaties (Treaty 1, 2, 3, 4, 5, 6, or 10) 
found in Manitoba.

4. Gain awareness that the Dakota peoples were not a signatory to Treaties.

Links to Manitoba Social Studies Curriculum:

Cluster 1: Building a Nation (1867 to 1914)

6-KI-007 Give reasons for the establishment of Treaties and reserves and describe their impact on individuals, families, and 
communities. Examples: Indigenous rights, no right to vote, permission needed to leave a reserve …

6-KH-032 Identify contributions of Aboriginal leaders from 1867 to 1914 

6-VH-012 Value the diverse stories and perspectives that comprise the history of Canada.

6-KP-048	Identify	First	Nations,	Inuit,	and	Métis	perspectives	regarding	self-determination.

Materials and Equipment:

• Map of Canada with no provincial/territorial boundary lines
• Map of First Nations in Manitoba from the Kit
• Map of Treaties in Manitoba from the Kit
• Treaty Essential Learning document from the Kit on The Numbered Treaties (TELS 1)

Grade 6 Teachers Guide • 45



ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

Use the Teacher Information Sheet on The Numbered Treaties for background reading. Use 
the MFNERC Map of the Treaties in Manitoba to review the Treaties 1, 2, 3, 4, 5, 6, and 10. 
Note that the Dakota peoples were not signatory to the Treaties.

Acquire

What strategies facilitate  
learning for groups and  
individuals?

Have students examine the MFNERC Map of the Treaties in Manitoba. This map includes a 
description of each of the Numbered Treaties in Manitoba and provides an outline of the 
boundaries.

Have students compare this map with the Natural Resources Map of Canada and the Trea-
ties. Teachers should note that the Treaty boundaries are not limited to provincial boundar-
ies. This is a key point to highlight because it acknowledges that traditional territories are 
outside provincial boundaries.

Have students focus on the area that they live in and identify which Treaty area they live 
in. Have students discuss the Treaty relationship they have with their neighbouring First 
Nations’ communities.

Apply

How will students demonstrate 
their understanding?

Have students colour and label (name and date) in The Numbered Treaties found in Mani-
toba on a map of Manitoba.

Further Learning:

• Have students identify the Dakota communities found in Manitoba and discuss the Dakota Nations unique relationship 
with Crown (Canada) and other First Nations’ peoples found in Manitoba.

Assessment:

Reference Available:

• Manitoba Education and Advanced Learning. Retrieved at 
http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI) 
Retrieved at http://www.trcm.ca.
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TEACHER INFORMATION SHEET

TOPIC 2.4: Treaty Language of the First Nations 
and Crown (Canada)
THE CONCEPT

The history of Treaty making in Canada has been a long process between First Nations’ peoples and European settlers (early 
diplomatic history), the Crown (prior to Confederation) and Canada (Crown), since Confederation 1867. The nature of these 
Treaties has led to the historical Treaty relationship that exists today between First Nations’ peoples and Canada, including 
all Canadians. The complexities of these Treaties and the Treaty relationship have its origins in the historical worldviews, 
cultures and languages of the historic Treaty partners. 

BACKGROUND TO THE CONCEPT

The Treaty making process in Canada has evolved over more than 300 years between First Nations’ peoples and non-First 
Nations people in Canada.22 These historical alliances and Treaties helped to evolve Canada into the country it is today: a 
country based on primarily First Nations’ lands and territories. The language used during Treaty making by First Nations’ 
peoples and Crown (Canada) varied in the mutual understanding of the terms and conditions that were negotiated. 

From Crown’s (Canada’s) perspective, Treaties were a means to securing lands from First Nations’ peoples, achieved 
through a series of land surrender or land cession Treaties ((INAC, 2010), that would result in the relinquishment of the 
natural title of the Indians (Morris, 1880)23. 

From the First Nations’ perspective, Treaties were a means to secure the right to retain their way of life through hunting and 
fishing,	and	to	ensure	the	survival	of	their	people	at	a	time	when	they	were	seeing	their	livelihood	disappear	in	exchange	for	
certain annuities and exchanges. Treaties were a means to share parts of the land with the Newcomers and not to extinguish 
their right to their traditional territories. These understandings remain part of the complexities of the Treaty relationship that 
exists today.

22  Aboriginal Affairs and Northern Development Canada. (2011). A History of Treaty-Making in Canada. Treaties and Aboriginal Government, Indian and Northern Affairs Canada: Gatineau, QC. Retrieved at  
http://www.aadnc-aandc.gc.ca/ap/htmc/treatliv-eng.asp 

23  Morris, Alexander. (1996). The Treaties of Canada with the Indians of Manitoba and the North-West Territories. Retrieved at http://canadachannel.ca/HCO/index.php/1880_-_Alexander_Morris,_The_Treaties_of_
Canada_with_The_Indians_of_Manitoba_and_the_North-West_Territories 
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LESSON PLAN

TOPIC 2.4: Treaty Language of the First Nations 
and Crown (Canada)
GRADE 6: 

THEME:   The Treaty Relationship

SUB-THEME 2:   Making Treaty

Topic 2.4:  Treaty Language of the First Nations and Crown (Canada)

Lesson Overview:

In this lesson, students will learn that there are different perspectives between Crown (Canada) and the First Nations’ 
peoples in the language used at the time of Treaty. Students will become aware of the challenges that different worldviews 
posed to Treaty making and negotiations. Harmonizing the Treaty relationship continues to remain a goal for both parties.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Identify the difference in perspective between Crown (Canada) and the First Nations’ peoples as represented by terms 
like “cede and surrender” and “share in the abundance of the land and resources”.

2. Be aware of challenges that different languages and worldviews posed to Treaty making and negotiations.

Links to Manitoba Social Studies Curriculum:

Cluster 1: Building a Nation (1867 to 1914)

6-VH-012 Value the diverse stories and perspectives that comprise the history of Canada.

Cluster 4: Canada Today: Democracy, Diversity, and the Influence of the Past

6-KL-026A	Describe	the	influence	of	the	land	on	their	First	Nation,	Inuit,	or	Métis	identity.

6-KP-048	Identify	First	Nations,	Inuit,	and	Métis	perspectives	regarding	self-determination.

Materials and Equipment:

• Teacher Video entitled Cede, Yield and Surrender: A History of Indian Treaties in Canada found at  
http://www.ainc-inac.gc.ca/al/hts/cys/index-eng.asp and text version found at http://www.ainc-inac.gc.ca/al/hts/cys/ 
cys-eng.asp 

• Teacher online reference to: http://canadachannel.ca/HCO/index.php/1880_-_Alexander_Morris,_The_Treaties_of_
Canada_with_The_Indians_of_Manitoba_and_the_North-West_Territories 

• Excerpts from Cede, Yield and Surrender: A History of Indian Treaties in Canada from Former Grand Chief FSIN  
Bellegarde and Historian John Taylor, BLM 2.4.1.
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

Read the Teacher Information Sheet for this lesson and preview the online video Cede, Yield 
and Surrender: A History of Indian Treaties in Canada and review the text. Teachers may also 
want to reference a portion of the text from Alexander Morris book, as per the above reference 
to demonstrate the language of the day.

Consider showing the whole or excerpts of the video to students and/or reading portions of 
the text from Alexander Morris book. 

Identify a current affairs news article on First Nations’ concerns related to the Treaties i.e. 
specific to Manitoba that may be related to Treaty Land Entitlement.

Ask students to consider how different worldviews and languages could challenge  
communication and understanding. Note that different cultures have different ways of  
communicating. Transition this discussion to the time of historical Treaty negotiations and 
signing in Manitoba.

Acquire

What strategies facilitate learn-
ing for groups and individuals?

Have students view the video. As an example, use the following excerpt from Former Grand 
Chief of the FSIN Perry Bellegarde and Historian John Taylor to discuss how this is true by 
identifying current items in the news about First Nations and the Treaties.

Apply

How will students demonstrate 
their understanding?

Student should be aware of that different perspectives, cultures, worldviews, and languages 
contributed to the challenges of harmonizing the Treaty relationship between First Nations’ 
peoples and Crown (Canada).

Further Learning:

Have students localize their learning by identifying the Treaty area they live in and any current issues in the news that  
concern First Nations’ peoples from the area. Discuss how the Treaty relationship could be harmonized.

Assessment:

Reference Available:

• Manitoba Education and Advanced Learning. Retrieved at 
http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI) 
Retrieved at http://www.trcm.ca.
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Excerpts from Cede, Yield and Surrender: A History of Indian  
Treaties in Canada from Former Grand Chief FSIN Bellegarde and 
Historian John Taylor (BLM 2.4.1)

LESSON 2.4: Treaty Language of the First Nations and Canada (Crown)

Former Grand Chief of the Federation of Saskatchewan Indian Nations (FSIN) Perry Bellegarde

“Given the different expectations of the signatories in Treaty negotiations, the different approaches, cultures, needs, and 
even different mechanisms for recording what was agreed, it is not surprising that the terms of Canada’s Indian Treaties 
has been the subject of continuing debate.”

Historian John Taylor

Now, while the written Treaty talks about yielding, ceding, giving up, surrendering the land, this does not seem to be the 
understanding that Indians at the time had. For example, in North Western Ontario, the Indians there told the Commis-
sioners, tell us where you want your roads to run, tell us what pieces of land you want and we’ll make those arrangements. 
They were not talking about yielding, surrendering huge bits of territory and then being given back reserves. They were 
telling the Commissioners the reverse. Tell us what lands you require and we’ll arrange to give that to you.
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SUB-THEME 3: IMPLEMENTING TREATIES 
TEACHER INFORMATION SHEET

TOPIC 3.1: Historical Treaty Benefits
THE CONCEPT

In Canada, historic Treaties were signed between the First Nations’ peoples and Crown (Canada). These Treaties outlined 
promises,	obligations,	and	benefits	for	both	parties.24	The	record	of	these	historic	Treaty	promises,	obligations,	and	benefits	
were documented in the original written text of the Treaties as recorded by Canada, and recorded in the memory of those 
First Nations’ peoples responsible for keeping a record of the proceedings in the oral tradition. First Nations peoples also 
considered the Treaties solemn covenants as the Creator/God was present as a witness through the pipe ceremony that both 
parties were part of.

BACKGROUND TO CONCEPT

The	original	Treaty	promises,	obligations,	and	benefits	were	outlined	in	writing	in	the	original	text	of	the	Treaties;	and	 
committed to memory by the First Nations’ peoples in the oral tradition. These two forms of the Treaty record both provided 
an	interpretation	of	what	was	meant	by	the	promises,	obligations,	and	benefits.	The	differing	worldviews	and	languages	of	
both parties have contributed to the complexities of the Treaty relationship where there are differences of interpretation.

The Treaty Essential Learnings: The Treaty Experience in Manitoba (TRCM, 2011) provides a listing of the main provi-
sions of Treaties 1, 2, 3, 4, 5, 6, and 10 which are found in Manitoba. 

From the First Nations peoples’ perspective, these provisions provided Crown (Canada) with access to and use of certain 
areas	of	First	Nations’	lands	and	territories	in	exchange	for	such	provisions	as	reserve	lands	and	other	benefits,	including	
annuities	and	the	right	to	hunt,	fish,	trap,	education	and	health.	From	Crown	(Canada)’s	perspective,	these	Treaties	were	
land	surrender	agreements	in	exchange	for	certain	provisions	such	as	reserve	lands	and	other	benefits,	including	promises	
for	a	school,	teachers,	and	a	medicine	chest,	annuities	and	the	right	to	hunt	and	fish.25

The annuity of $5.00 per person that is provided by Canada to each First Nation who was a signatory to a Treaty remains 
a	significant	symbol	of	the	Treaty	relationship	between	Crown	(Canada)	and	First	Nations’	peoples.	It	is	symbolic	of	the	
renewal	of	the	historic	Treaty	relationship	and	an	acknowledgement	of	the	Treaty	promises,	obligations,	and	benefits	to	 
both parties.

Today,	“existing	Aboriginal	and	Treaty	rights”	are	protected	in	The	Charter	of	Rights	and	Freedoms,	Section	35;	however,	
they	have	not	been	defined,	so	they	are	subject	to	court	interpretation.	First	Nations’	peoples	identify	their	Treaty	rights	 
as “First Nations Treaty rights”. Changes to terminology have continued to evolve, sometime challenging the Treaty 
relationship between the original parties – the First Nations’ peoples and Crown (Canada). The complexities of the Treaty 
relationship require the original parties to ensure renewal of the relationship on an ongoing basis as a means of reaching 
mutual agreement. 

The	original	written	texts	of	the	Treaties	remain	one	of	the	main	primary	evidence	records	of	the	historic	Treaty	benefits	for	
both parties. First Nations’ peoples continue to rely on both the written text and the oral tradition that has been passed down 
for generations since the negotiations and signing of the Treaties.

24  Aboriginal Affairs and Northern Development Canada. (2010). Fact Sheet: Treaties with Aboriginal People in Canada. Retrieved at http://www.aadnc-aandc.gc.ca/ai/mr/is/tra-eng.asp  
25  Ibid. 
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LESSON PLAN

TOPIC 3.1: Historical Treaty Benefits
GRADE 6: 

THEME:   The Treaty Relationship

SUB-THEME 3:   Implementing Treaties

Topic 3.1:  Historic Treaty Benefits

Lesson Overview:

In	this	lesson,	students	will	learn	that	the	basis	for	the	historic	Treaty	benefits	for	both	parties	can	be	found	in	the	written	
text of the Treaties, and in the oral tradition of First Nations’ peoples that has been passed down from generation to genera-
tion	since	the	signing	of	the	Treaties.	The	significance	of	annuities	to	First	Nations’	peoples	will	also	be	discussed.

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Gain awareness of the value of the original text of the Treaties and First Nations peoples’ oral tradition as a record of 
the	historical	benefits	for	both	parties.

2.	 Understand	the	origins	of	annuity	payments	to	First	Nations’	peoples	and	their	significance	to	renewal	of	the	Treaty	
relationship with Crown (Canada).

Links to Manitoba Social Studies Curriculum:

Cluster 1: Building a Nation (1867 to 1914)

6-VH-012 Value the diverse stories and perspectives that comprise the history of Canada.

6-KC-002 Compare responsibilities and rights of citizens of Canada at the time of Confederation to those of today.

6-KI-007 Give reasons for the establishment of Treaties and reserves and describe their impact on individuals, families,  
and communities

Cluster 4: Canada Today: Democracy, Diversity, and the Influence of the Past

6-KL-026A	Describe	the	influence	of	the	land	on	their	First	Nation,	Inuit,	or	Métis	identity.

6-	KP-048	Identity	First	Nations,	Inuit,	and	Métis	perspectives	regarding	self-determination
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Materials and Equipment:

• Treaty Medal choroplast replica in the Kit
• TRCM “We Are All Treaty People” Posters in the Kit
• Text of the original Treaties found in Historic Treaties of Canada in the Kit
• Access to online resources depicting Treaty Day celebrations and Elder talks on Treaties
• Treaty Essential Learnings: The Treaty Experience in Manitoba TELs1 in the Kit
• Elder talks on Treaties found in the MFNERC Video Series – in the Kit

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

Teachers can prepare by reading the Teacher Information Sheet and reviewing the additional 
resources available in the Kit to determine which ones will be most applicable to the lesson.

Introduce the concept of historic Treaty benefits for both First Nations’ peoples and Crown 
(Canada) which all Canadians now enjoy.

Activate student discussion by asking “what does the $5.00 Treaty annuity to First Nations 
people represent?”

Acquire

What strategies facilitate learn-
ing for groups and individuals?

Have students work in small groups. Have student groups consult a variety of research 
sources to identify the historic basis of the $5.00 Treaty annuity and what it represents.

Students should be encouraged to consult both written text and oral tradition sources on the 
Treaties.

Apply

How will students demonstrate 
their understanding?

Have students present their findings and share what they learned.

Ask the activating question again and discuss responses.

Further Learning:

• Have students localize their learning by identifying the Treaty area they live in and any current issues in the news that 
concern First Nations’ peoples from the area. Discuss how the Treaty relationship could be harmonized.

Assessment:

Reference Available:

• Manitoba Education and Advanced Learning. Retrieved at 
http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI) 
Retrieved at http://www.trcm.ca.
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TEACHER INFORMATION SHEET

TOPIC 3.2: Government Policies and Interpreta-
tions of Treaties i.e. Indian Act, Natural Resources 
Transfer Act and Bill C-31
CONCEPT

In 1867, the Dominion of Canada was created and the British North American Act (BNA) was passed. This Act gave the 
Dominion of Canada the responsibility for “Indians and Lands reserved for Indians”. The federal Department of Indian 
Affairs (formerly Indian and Northern Affairs Canada, now Aboriginal Affairs and Northern Development Canada) was 
provided with authority to develop policies respecting First Nations peoples without their consultation. 

BACKGROUND TO CONCEPT

The	first	Indian Act (1867) was passed under the authority of the British North America Act (BNA). It included all previ-
ous colonial legislation concerning “Indians” or First Nations peoples. This policy affected all aspects of First Nations’ lives 
and imposed several restrictions to support Crown’s (Canada’s) goal of “civilizing” the First Nations peoples. This created a 
shift in the relationship between Crown (Canada) and the First Nations peoples.26

Further amendments to The Indian Act were made between 1885 and 1985 either adding restrictions or removing them. 
Restrictions included banning ceremonies and traditional dances. 

• One example of an amendment included Bill C-31 (1985) which reinstated the status of First Nations’ women who had 
previously lost their status after marrying a non-First Nations person. This amendment also included their children. 

Other administrative measures were taken to restrict First Nations peoples’ movements from the reserves which included 
The Pass System and The Permit System. The Pass System practice restricted parents from visiting their children at the 
Residential Schools they attended and required them to acquire a pass to travel outside the reserve boundaries. The Permit 
System prohibited them from selling and purchasing goods outside of the reserves, unless authorized by the Indian Agent. 

In addition, subsequent legislation entitled The Natural Resources Transfer Act (NRTA, 1930) transferred the administration 
of natural resources and the control of Crown lands from Canada to the provinces of Manitoba, Saskatchewan and Alberta. 
As	a	result,	there	are	now	several	policies	and	regulations	in	place	respecting	fishing,	hunting	and	trapping	which	have	con-
tinued to impact First Nations traditional practices and lifestyles. Policies and regulations that First Nations peoples believe 
are contrary to the original spirit and intent of the Treaties.

These	legislations,	policies,	and	practices	impacted	First	Nations	peoples’	self-sufficiency,	internal	governance,	and	general	
cultural survival. Despite these challenges, First Nations’ peoples and Crown (Canada) have been working to harmonize the 
Treaty relationship by addressing matters of concern with respect to government policies and interpretations of the Treaties. 
It remains a long standing process.

26 Aboriginal Affairs and Northern Development Canada. (2011). A History of Treaties in Canada. Retrieved at http://www.aadnc-aandc.gc.ca/ap/htmc/treatliv-eng.asp 
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LESSON PLAN

TOPIC 3.2: Government Policies and  
Interpretations of Treaties i.e. Indian Act,  
Natural Resources Transfer Act and Bill C-31
GRADE 6: 

THEME:   The Treaty Relationship

SUB-THEME 3:   Implementing Treaties

Topic 3.2:  Government Policies and Interpretations of Treaties i.e. Indian Act,  
    Natural Resources Transfer Act and Bill C-31

Lesson Overview:

In this lesson, students will learn how legislations, policies and practices of Crown (Canada) have challenged the Treaty 
relationship with First Nations’ peoples. Such examples of legislation, policies, and practices include The Indian Act (1875), 
Natural Resources Transfer Act (1930), and Bill C-31 (1985).

Treaty Essential Learnings:

By the end of the lesson, students will:

1. Gain awareness as to how government legislation, policies and interpretations of Treaties can challenge the Treaty  
relationship.

2. Be aware of federal government policies such as The Indian Act, Natural Resources Transfer Act, Bill C-31 have  
complicated the Treaty relationship.

Links to Manitoba Social Studies Curriculum:

Cluster 1: Building a Nation (1867 to 1914)

6-KC-002 Compare responsibilities and rights of citizens of Canada at the time of Confederation to those of today.

6-KI-007 Give reasons for the establishment of Treaties and reserves and describe their impact on individuals, families,  
and communities.

Cluster 3: Shaping Contemporary Canada (1945 to Present)

6-KI-014 Identify changes and developments regarding Aboriginal rights in Canada from 1867 to present.

Cluster 4: Canada Today: Democracy, Diversity, and the Influence of the Past

6-KL-026A	Describe	the	influence	of	the	land	on	their	First	Nation,	Inuit,	or	Métis	identity.

6-	KP-048	Identity	First	Nations,	Inuit,	and	Métis	perspectives	regarding	self-determination
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Materials and Equipment:

• Treaty Medal chloroplast replica in the Kit
• The Indian Act in the Kit
• Access to online resources on federal and provincial legislation respecting First Nations’ peoples
• Treaty Essential Learnings: The Treaty Experience in Manitoba TELs3 in the Kit
• Elder talk on life experience living with The Indian Act, The Pass System, The Permit System

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students prepare for 
learning?

Teachers can prepare by reading the Teacher Information Sheet and review portions of The 
Indian Act that demonstrate impact on daily lives of First Nations’ peoples.

Introduce the concept of how government policies can impact peoples’ lives, communities 
and nations. 

Activate student discussion by asking “what do you know about The Indian Act” .

Acquire

What strategies facilitate learn-
ing for groups and individuals?

In a large group, use a ‘show and tell’ approach to share The Indian Act. 

Ask students how they would feel if such restrictions were placed on them. 

Have students identify the restrictions they have in their daily lives i.e. parental controls  
and permissions, school rules, bus policies. Discuss: how do these restrictions make them 
feel – compare these restrictions to those of the early Indian Act.

Apply

How will students demonstrate 
their understanding?

Students will identify The Indian Act as a policy that challenges the Treaty relationship.

Further Learning:

• Have students research at least 2-3 pieces of legislation that restricted the freedom and movement of First Nations’ 
peoples and re-enact a situation where the Indian Agent is in charge of enforcing policies, legislations, and practices.

• Use the Teacher Protocol found in the Teacher’s Guide to invite an Elder to the classroom to share their life experiences 
and the legislations and policies that have impacted them.

Assessment:

Reference Available:

• Manitoba Education and Advanced Learning. Retrieved at 
http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI) 
Retrieved at http://www.trcm.ca.
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TEACHER INFORMATION SHEET 

TOPIC 3.3: Modern Day Treaty Benefits
THE CONCEPT 

Treaty rights are rights that are provided for in the Treaties made between the First Nations and the British and Canadian 
Governments.27	From	a	First	Nations’	perspective,	First	Nations	who	are	historically	linked	to	being	a	signatory	to	a	specific	
numbered	Treaty,	self-identify	with	their	respective	numbered	Treaty.	This	affiliation	is	important	to	their	identity	which	is	
part of the connection to their shared history and their historical ties as a nation of peoples. It is also an important link to the 
modern	day	Treaty	rights	and	benefits	that	they	have	retained.	

Treaty	benefits	remain	benefits	to	both	First	Nations	peoples	and	all	Canadians	who	have	inherited	basic	rights	to	access	
land for ownership and enjoy the freedom of access to the country from coast to coast.

BACKGROUND TO CONCEPT

Starting in 1701, in what was to eventually become Canada, the British Crown entered into Treaties to encourage peace-
ful relations with First Nations to secure access to lands and resources. Some early Treaties, like the Peace and Friendship 
Treaties in the Atlantic region, were strategic alliances. Other later Treaties, such as The Numbered Treaties in Ontario, 
Manitoba, Saskatchewan and Alberta, as well as parts of the Northwest Territories (1871 to 1921), from Crown’s (Canada’s) 
perspective, involved First Nations “ceding or surrendering” title to the land in exchange for Treaty rights. This perspective 
is not shared by First Nations’ peoples whose understanding was that they were being asked to “share” their lands with the 
Newcomers. 

While no two Treaties are identical, examples of Treaty rights across Canada included such things as reserve lands, farm-
ing	equipment	and	animals,	annual	payments,	ammunition,	clothing	and	certain	rights	to	hunt	and	fish.	Treaty	rights	are	
protected under Section 35 of the Constitution Act, 1982. 

First Nation’ peoples honour the concept of land as an integral part of their culture. First Nations’ identity is drawn from the 
land. For this reason, it is only with recognition of Treaty rights that Canada’s First Nations’ people can expect to retain the 
close relationship they have with the land and their traditional territories enabling them to continue to practice their cultural 
ways of life.28

The negotiation of Treaties between the First Nations and the Crown (Canada) dates back to the 18th century. The Royal 
Proclamation of 1763 established rules for negotiation of subsequent Treaties, prevented people from negotiating land deals 
with	First	Nations’	peoples	without	authority	from	the	British	Crown,	and	also	affirmed	that	Aboriginal	title	existed.	After	
Canada	purchased	Rupert’s	Land	from	the	Hudson’s	Bay	Company	in	1869,	government	officials	saw	the	necessity	of	
negotiating Treaties to open the region for settlement. From 1871 to 1921, eleven Numbered Treaties were negotiated. 

On April 17, 1982, the rights of the Aboriginal peoples of Canada received constitutional recognition in section 35(1) of  
The Constitution Act, 1982. 

Aboriginal rights are those rights which peoples have due to traditional use and occupancy of land, prior the arrival of 
European peoples. These rights include all aspects of life, including culture, land and traditions. The term Treaty rights 
refers rights that are provided for in the Treaties made between the First Nations and the British and Canadian govern-
ments.29	Under	the	terms	of	Treaty,	from	the	First	Nations	perspective,	they	agreed	to	share	the	land	in	return	for	specific	
rights. Those leaders who provided signatures on the actual Treaty document noted that they were not signing the Treaty for 
themselves, but rather for the children of future generations. 

27  OTC Saskatchewan. (2008).
28		Aboriginal	Affairs	and	Northern	Development.	Retrieved	at	http://www.aandc-aandc.gc.ca/al/hts/tng/ecn/wne/tty-eng.asp;	http://archives.cbc.ca/politics/rights_freedoms/topics/1238/
29  OTC Saskatchewan (2008).
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While existing Aboriginal and Treaty rights are protected under Canada’s Constitution, they are subject to government  
regulation. There remains elemental disagreements between First Nations’ peoples and various levels of government as to 
what Treaty rights include and to what extent they may be realized. 

The Treaty agreements negotiated and signed in Canada laid the foundation for what are known today as “Treaty Rights”. 
These rights are those written into the text of the Treaties. Some Treaty Rights of today’s First Nations’ peoples as recog-
nized by the government of Canada include:

• The right to education
• The right to health care
• Hunting	and	fishing	rights
• The right to land
• The right to tax exemption
• Five dollars annually for every man woman and child.

In contemporary Canada “Treaty Rights,” can be exercised by individuals who are “Treaty Indians” as recognized by the 
government. That is, those who are members of a band who signed a Treaty or an adhesion of a Treaty or those who are 
eligible for membership in such a band as outlined by the government of Canada. Treaty rights vary slightly within regions 
but bear more similarities than differences.30 

30  Saskatchewan Education. Retrieved at http://www.sasked.gov.sk.ca/docs/native30/nover1.html  http://www.sasked.gov.sk.ca/docs/native30/nover1.html
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LESSON PLAN:

TOPIC 3.3: Modern Day Treaty Benefits
GRADE 6

THEME:  The Treaty Relationship 

SUB-THEME 3:   Implementing Treaties 

TOPIC 3.3:  Modern Day Treaty Benefits

Lesson Overview: 

In	this	lesson	students	will	investigate	the	rights	and	benefits	held	by	First	Nations	peoples	whose	ancestors	were	the	 
signatories of Treaties. They will also examine the stereotypes and misinterpretations associated with these Treaty rights  
and	benefits.	

Treaty Essential Learnings:

By the end of the lesson the students will:

1.	 Gain	awareness	of	the	rights	and	benefits	associated	with	Treaty	Rights.

2. Understand that that contemporary Treaty Rights are an extension of the Numbered Treaties.

3.	 Give	example	of	Treaty	rights	and	benefits.	

4.	 Define	the	word	stereotype and identify the causes and factors that cause its perpetuation.

5. Appreciate that stereotyping may be overcome by cooperation and education.

Links to Manitoba Curriculum: 

Cluster: 1: Building a Nation (1867-1914)

VH-012 Value the diverse stories and perspectives that comprise the history of Canada.

6.1.4 Aboriginal Rights and the Growing Nation of Canada

KI-007 Give reasons for the establishment of Treaties and reserves and describe their impact on individuals, families,  
and communities. Examples: Indigenous rights. . .
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Materials and Equipment:

• Whiteboard or blackboard to record discussions
• 3 balloons, tape
• 3 paper clips bent straight (or something sharp to burst the balloons) 
• 1 copy of BLM 3.3.1 Stereotypes, cut into sentences
• 1 copy of BLM 3.3.2 Misconceptions to read aloud
• Student	Activity	Sheet	“First	Nations’	Treaty	Rights	and	Benefits:	Bursting	Stereotypes”	(BLM	3.3.3)	–	one	for	 

each student 

Note: Set-up before lesson:

• Cut the sentences in the ‘Stereotypes’ BLM into strips. There should be six: three ‘Stereotypes’, three ‘Reality’.
• Carefully	fold	and	insert	the	‘Reality’	strips	into	three	separate	balloons;	inflate	the	balloons	and	tie.	
• Tape the accompanying ‘Stereotype’ strips on the outside of the balloons. 

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students be prepared 
for learning?

Write the following adjectives on the blackboard: aloof, mean, polite, honest, solid, passion-
ate, boring, pleasant, organized, friendly, tedious, sloppy, careful, chaotic, tidy, unpleasant, 
nasty, passionate, tender, uninterested, cruel, cold, negligent, untidy, refined, wishy-washy, 
reliable, careless, unstable, romantic, uninteresting, sophisticated, dull, disciplined, unre-
sponsive, and messy. Explain each term if necessary. 

Have the students organize the adjectives under the following categories: positive or negative 
traits. Ask them how they would feel if someone labeled them as one of these traits? How do 
people make negative assumptions about others? 

Explain that not only can a person be labeled negatively, but so can a group of people. 

Define the word stereotype: an over-generalized opinion about a group of people that is  
incorrect and usually negative. 

Brainstorm examples of stereotypes of groups of people: 

Examples:

Men — active, sports-lover, short hair, hardworking, truck driver, breadwinner, strong… 
Women — loving, nurse, shop, likes flowers, cries easily, long hair…

Ask the students to brainstorm: is it fair to say that all men are _________ or that all women 
________.

Engage the student in the following discussion questions:

1.  What are stereotypes and how do they affect people’s lives?

2.  Can you think of any events in history that were influenced by stereotypes and biases?

3.  How do people learn to make stereotypes? How might they unlearn them?

4.  Do you think certain groups are more subject to stereotyping than others? If so, why?

5.  What do you think an individual can do to help reduce bias and stereotyping?
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Acquire

What strategies facilitate  
learning for groups and  
individuals?

Introduce concept using the Information Sheet for this Cluster and Lesson.

Go over in detail the section that pertains to Treaty rights and benefits (the right to an educa-
tion, etc.)

Read BLM 3.3.1 Misconceptions aloud. Check for understanding. 

Divide the class into three groups. 

Give each group a ‘stereotype balloon’. Instruct one of the group members to read the  
stereotype affixed to the outside of the balloon. Continue with the remaining three groups. 
Encourage discussion. 

Have the one of the members of the first group burst the balloon. Instruct one of the members 
to read the ‘reality’ tag inside the balloon and corrects the stereotype. Continue with  
the remaining two groups. Encourage discussion.

Engage the student in the following discussion question: What do you think an individual  
can do to help reduce – ‘burst’- bias and stereotyping?

Hand out Student Activity Sheet “First Nations’ Treaty Rights and Benefits: Bursting Stereo-
types” (BLM 3.3.2). Have the students complete.

Apply

How will students demonstrate 
their understanding?

Students complete Activity Sheet (BLM 3.3.3).

Further Learning:

• Have	students	research	the	rights	and	benefits	with	a	Numbered	Treaty	signed	near	their	community	or	in	their	First	
Nation community. 

• Have	students	create	posters/ads	dispelling	the	stereotypes	associated	with	First	Nations’	Treaty	rights	and	benefits.

Assessment:

Reference Available:

• Manitoba Education and Advanced Learning. Retrieved at 
http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI) 
Retrieved at http://www.trcm.ca.
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MISCONCEPTIONS (BLM 3.3.1)
In Canada today there remain several misconceptions regarding what exactly Treaty First Nations’ peoples are entitled to 
and	why.	It	is	difficult	to	understand	why	these	misconceptions	have	been	generated	but	it	is	clear	that	there	exists	a	lot	of	
misunderstanding amongst Canadians when it comes down to the role of First Nations’ peoples in our modern society. Most 
of these misconceptions seem to be rooted in a belief that somehow First Nations’ peoples are treated with extra special care 
by	the	government	due	to	the	Treaties	and	their	claim	to	be	the	first	inhabitants	of	this	land.	It	is	unfortunate	but	these	types	
of misconceptions, stereotypes, and lack of a general understanding of events surrounding the Treaties has generated a great 
deal of mistrust and embitterment between the First Nations’ peoples and many other Canadians. 

These	issues	are	hotly	debated	amongst	many	Canadians	and	can	be,	at	times,	difficult	to	understand	and	accept	at	face	
value. The role of Canada’s First Nations’ peoples is an integral and important part of our country’s past. It is important 
for all Canadians to understand and discuss these issues openly so that we can appreciate the rich legacy the First Nations’ 
peoples of Canada bring to our country and the world.

There are two sides to every story, and it is best if both attempt to reach a further understanding. One of the best ways to end 
stereotyping is to educate yourself about the issue, not spread incorrect information, and get to know the person/group that 
is being misunderstood. 
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STEREOTYPES (BLM 3.3.2)
Stereotype: Treaty Indians are entitled to great sums of money and special educational and career incentives from the  
government, seemingly on demand.

Reality: Treaty Indians are not entitled to unlimited funds and free handouts. The annual Treaty payment is still a  
nominal	payment	of	five	dollars.

_______________________________________________________________________________________________

Stereotype:	Hunting	and	fishing	rights	are	exclusionary	and	unfair	for	other	Canadians	as	the	First	Nations’	peoples	 
are	allowed	unlimited	hunting	and	fishing	captures.	

Reality:	Hunting	and	fishing	rights	are	an	extension	of	common	practices	of	pre-Treaty	life

_______________________________________________________________________________________________

Stereotype: Treaty rights are in existence because the First Nations’ peoples cannot take care of themselves and rely on  
the government for their day to day needs.

Reality: Treaty rights are in existence as a result of the Treaty promises the First Nation People’s and the Crown (Canada) 
made to each other. Treaty rights are part of the solemn promises the Crown (Canada) made to protect First Nation peoples’ 
way	of	life	(e.g.	hunting,	fishing,	trapping)	and	ensure	future	economic	prosperity	(e.g.	education).
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STUDENT ACTIVITY SHEET: “First Nations’ Treaty Rights and  
Benefits: Bursting Stereotypes” (BLM 3.3.3)

After	learning	about	First	Nations’	Treaty	rights	and	benefits,	stereotyping,	and	participating	in	the	balloon	bursting	activity,	
complete the following questions.

1.	 How	are	the	Treaties	and	modern-day	First	Nations’	Treaty	rights	and	benefits	related?	

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

2.	 What	rights	and	benefits	are	First	Nations’	peoples	entitled	to?

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

3.	 What	is	a	stereotype?	What	stereotypes	are	associated	with	the	rights	and	benefits	that	come	with	First	Nations’	 
Treaty status? 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

Complete the sentences from the list below to match the Treaty Rights.

Education                  Land                  Five                  Tax                  Hunting                  Health                  Fishing

a.  The right to ___________________________.

b. The right to ___________________________ care.

c.  ___________________________ and ___________________________ rights.

d. The right to ___________________________ exemption.

e.  ___________________________ dollars annually for every man, woman and child. 
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SUB-THEME 4: WE ARE ALL TREATY PEOPLE 
TEACHER INFORMATION SHEET: TOPIC 4.1

TOPIC 4.1: Modern Day Treaty Relationship  
(A Case Study)
THE CONCEPT 

This concept is explored from the perspective of a case study to illustrate some of the complexities of the Treaty relationship 
between the Crown (Canada) and the First Nations’ peoples and how differing perspectives and understanding can challenge 
the Treaty relationship. Students’ critical thinking skills and research skills will be challenged by this case study. Other les-
son plans will explore the broader Treaty relationship. 

The discussion of this case study begins with the historical context of the Treaty relationship, an outline of Canada’s pro-
cesses	for	dealing	with	First	Nations’	land	claim	settlements	and	modern	day	Treaties;	followed	by	perspectives	shared	by	
one First Nation in Manitoba who have been signatories to a Modern Day Treaty and subsequently experienced the impact 
of hydro development on their traditional territories. 

BACKGROUND

• Historical Context

Starting in 1701, in what was to eventually become Canada, the British Crown entered into solemn Treaties to encourage 
peaceful relations between First Nations and non-First Nations’ people and secure access to lands and resources. Over the 
next	several	centuries,	Treaties	were	signed	to	define,	among	other	things,	the	respective	rights	of	First	Nations	people	and	
governments to use and enjoy lands that First Nations people traditionally occupied.

• Canada’s Processes for Land Claim Settlements and Modern Day Treaties

Treaties include historic Treaties made between 1701 and 1923 and modern-day Treaties known as comprehensive land 
claim settlements.

Comprehensive land claim settlements deal with areas of Canada where First Nations people’s claims to rights have not 
been	addressed	by	Treaties,	or	other	legal	means.	The	first	of	these	modern-day	Treaties	was	the	James Bay and Northern 
Quebec Agreement, signed in 1975. 

Specific claims settlements arise when there is an outstanding historical grievance between a First Nation and the Crown 
(Canada)	that	relates	to	an	unfulfilled	obligation	of	a	Treaty	or	another	agreement,	or	a	breach	of	statutory	responsibilities	 
by the Crown (Canada). 

According to Indian and Northern Affairs Canada (INAC):

Canada is committed to honouring its lawful obligations to First Nations. By addressing historic injustices which  
have undermined trust and co-operation, strong partnerships among Aboriginal people, governments and the private 
sector are emerging. In addition to building these partnerships, settling specific claims helps economic development  
on Aboriginal lands and in surrounding communities. 

Modern-day Treaty making takes place between the First Nation, the Canadian government, and the provincial government 
in question. It consists of several stages:

• Stage 1: Filing a statement of intent

This is the beginning stage where the First Nation’s Chief and Council receive instructions from their membership and 
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submit an application with the intent to negotiate a Treaty and to lead the negotiations

• Stage 2: Requirements for Readiness Submission

Each party appoints a chief negotiator. The chief negotiator offers advice or suggestions but the membership decides 
what	they	want	their	Treaty	to	achieve.	Each	party	must	confirm	in	writing	that	it	has	the	authority	to	negotiate	a	Treaty.	
Each party must have the people and the money to carry out and conclude Framework Agreement negotiations.

• Stage 3: Framework Agreement Negotiations

Negotiations begin! The three parties discuss what will be negotiated. This is often referred to as the table of contents 
of	a	Treaty.	Examples	of	the	items	you	will	find	in	a	Framework	Agreement	are	Lands,	Natural	Resources,	Resource	
Management, Culture and Heritage, Taxation, Governance, Eligibility and Enrolment, Dispute Resolution, and Imple-
mentation.

• Stage 4: Agreement in Principle (AiP)

The parties examine in detail the elements outlined in their Framework Agreement. Detailed negotiations begin. The 
chief	negotiators	and	their	Treaty	team	require	qualified	staff	to	do	the	work	of	negotiating	a	Treaty.	How	the	staff	does	
their work is a result of the information and instructions they receive from the First Nation’s constituents.

• Stage 5: Final Agreement

If the First Nation constituents approve the agreement in principle the Treaty table then moves into Stage 5. This is 
where the negotiators work out the detailed technical and legal issues. At the Applying of Stage 5 the constituents must 
vote on whether to accept the Final Agreement. Again, First Nations must determine their method of voting and the 
other parties to the negotiations have to agree. The difference between the vote at the end of Stage 4 and vote at the  
end of Stage 5 is that if the Final Agreement is approved by all three parties it becomes a legally binding Treaty.

• Stage 6: Implementation 

The plans to implement the Treaty are put into effect. The Indian Act is phased out as agreed to in the Treaty. In other 
words, over time the Indian Act will cease to exist for the First Nation that has signed a Treaty. In its place will be the 
self-governing arrangements as set out in the Treaty.

(Sources: http://www.ainc-inac.gc.ca/al/ldc/ccl/tra-eng.asp and http://www.bcTreaty.net/files/pdf_documents/ 
rights-responsibilities.pdf)

• Nisichawayasihk Cree Nation (NCN) Experience with the Modern Day Treaty Process and Impacts of Hydro 
Development on Their Traditional Lands

The signing of Treaty 5 took place in 1875, and the leaders representing the Nisichawayasihk Cree Nation (NCN) signed 
the Treaty adhesion on July 30, 1908. The leaders who put their “X” next to their names understood that they were being 
assured the future prosperity of their people, that they were sharing the land with the Newcomers only to the extent that it 
would	not	interfere	with	their	practices	of	hunting,	fishing,	and	trapping.	Today	in	NCN,	a	Cree	community	of	4,200,	the	
significance	of	this	Treaty	history	is	being	revisited	in	the	light	of	differing	perspectives	and	interpretations	by	the	parties,	 
as represented today by the First Nations’ peoples and Canada. 

In 1966 the governments of Canada and the province of Manitoba entered into an agreement to jointly undertake the devel-
opment	of	hydroelectricity	on	the	Nelson	River,	with	water	flow	to	generating	stations	to	be	increased	by	a	major	diversion	
of the Churchill River. This was done without consulting the people whose livelihood would be affected and whose Treaty 
rights, which include guarantees of the continued viability of waterways for subsistence and navigation, would be violated. 
Construction was begun on the Kettle Generating Station in 1970 without an independent environmental review and  
without hearings to elicit the views of the native people to be displaced. Through the early 1970s other dams were con-
structed under similar circumstances of environmental destruction, loss of livelihood for First Nations’ peoples, and 
infringement of Treaty rights.
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In 1975, a Panel of Public Enquiry, spearheaded by an interdenominational coalition of church groups, was convened in 
Winnipeg and on the Nisichawayasihk Cree Nation. The testimony at these hearings made it public knowledge that the 
Nelson River project was damaging a lush and varied but fragile ecology in ways that were little understood due to lack of 
reliable	research.	The	public	heard	testimony	from	Cree	fishermen	about	the	Hydro	project	causing	reversal	of	natural	water	
regimes, with high water in winter, and low water in summer, resulting in the destruction of spawning grounds and loss of a 
viable	fishery.	The	Cree	people	lamented	the	flooding	and	erosion	of	ancestral	burial	grounds.	They	spoke	of	the	dangers	of	
navigation, resulting from weak ice and debris in open water which severely limited their trapping way of life and spiritual 
attachments to the land. Above all, the inquiry raised the concern that no meaningful efforts were being made to compensate 
native peoples or to reconsider development plans to minimize their environmental and social impacts.

Under pressure from such revelations, the governments of Canada and Manitoba and Manitoba Hydro negotiated an  
Agreement	with	five	of	the	First	Nation	communities	that	had	already	suffered	from	existing	hydro	development:	 
Nisichawayasihk Cree Nation, Cross Lake First Nation, Norway House Cree Nation, Tataskweyak Cree Nation, and York 
Factory First Nation. 

The	1977	Northern	Flood	Agreement	(NFA),	a	modern-day	Treaty,	was	negotiated	in	an	attempt	to	define	compensation	 
for the damage caused. The NFA promises:

• compensation for injury or of loss of life on the waterways made hazardous by debris or unstable ice. 
• remedial measures to remove debris, secure eroding shorelines, and restore burial sites. 
• land	exchange,	with	four	acres	of	new	reservation	land	to	replace	every	acre	of	reserve	land	that	was	flooded
• the “eradication of mass poverty and mass unemployment” 

The Nisichawayasihk Cree Nation signed the Northern Flood Agreement in December 1977. 

The 1977 NFA was intended to address adverse effects experienced by its First Nation signatories in connection with  
Manitoba Hydro’s operation of the Lake Winnipeg Regulation and Churchill River Diversion (LWRCRD) project. One 
feature	of	the	NFA	was	compensation	for	the	flooding	of	reserve	land.

In 1996, Nisichawayasihk Cree Nation entered into a Comprehensive NFA Implementation Agreement (CIA) with Canada, 
Manitoba and Manitoba Hydro for the purpose of clarifying roles and responsibilities of each party in connection with the 
LWRCRD project.

As of 2007, the Nisichawayasihk Cree Nation had three more NFA land selections requiring the conversion to reserve status 
under its CIA. The government of Canada, the Province of Manitoba and the First Nation were working together on the 
transfer	of	these	remaining	parcels	in	order	to	finalize	all	Nisichawayasihk	NFA	land	obligations

According to the NCN website: 

Our Northern Manitoba location, reserve status and dependence on natural resources present challenges and  
opportunities in maintaining and developing a sustainable economy for our people.

We have a traditional economy that we want to preserve, but it is diminishing in importance as our young population 
seeks new opportunities. [Our traditional economy is based on] fishing, hunting, gathering, and trapping. We are  
working hard to build a sound platform for the future that is good for our land and our people. We will continue to live 
off the land but in new ways.

[Our focus] is on Economic Diversity [and therefore] NCN has made a significant investment in the Wuskwatim  
Project, as a partner with Manitoba Hydro, but we are also committed to ongoing investment in a diverse range of 
economic development opportunities in tourism and construction. 

(Sources: http://www.culturalsurvival.org/ourpublications/csq/article/Treaty-violations-and-hydro-payment-rebellion- 
cross-lake-manitoba, http://www.ainc-inac.gc.ca/ai/mr/nr/m-a2007/2-2927-eng.asp and http://www.ncncree.com/ncn/) 

Grade 6 Teachers Guide • 67



LESSON PLAN:

TOPIC 4.1: Modern Day Treaty Relationship  
(Case Study)
GRADE 6

THEME:  The Treaty Relationship

SUB-THEME 4:  We Are All Treaty People

TOPIC 4.1:  Modern Day Treaty Relationship

Lesson Overview:

This concept is explored from the perspective of a case study to illustrate some of the complexities of the Treaty relationship 
between the Crown (Canada) and the First Nations. Teachers are asked to determine the amount of information they wish to 
share with their students, as this lesson contains some complex concepts and perspectives.

In this lesson students will investigate the main players in contemporary Treaty development, the stages in which modern 
Treaty development evolves, and the differences and similarities between historical and modern Treaties. 

Treaty Essential Learnings:

By the end of the lesson the students will: 

• Give reasons for the establishment of Treaties.
• Understand that modern-day Treaty negotiations exist and go through stages.
• Indentify the right for First Nations to enter into modern-day Treaties.
• Identify the role of government and industry in modern-day Treaty negotiations.
• Provide similarities and differences between historical and contemporary Treaty making.

Links to Manitoba Curriculum: 

Cluster 1: Building a Nation (1867-1914)

VH-012 Value the diverse stories and perspectives that comprise the history of Canada.

KI-007 Give reasons for the establishment of Treaties and reserves and describe their impact o individuals, families, and 
communities.

Cluster 3: Shaping Contemporary Canada (1945 to Present)

KI-014 Identify changes and developments regarding Aboriginal rights in Canada from 1867 to the present.

Cluster 4: Democracy, Diversity, and the Influence of the Past

KL-026A	Describe	the	influence	of	the	land	on	their	First	Nation,	Inuit,	or	Métis	identity.
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Materials and Equipment:

• Whiteboard or blackboard to record discussions
• 5	sheets	of	flip-chart	paper,	tape	
• 5 small pieces of paper or index cards as number cards
• 1 copy of BLM 4.1.1: News Release: Nelson House Cree Nation Signs Agreement in Principle with Manitoba  

Hydro to read aloud 
• Student Activity Sheet “BLM 4.1.2 “Treaty Making Venn Diagram” one for each student 
• Note: Set-up before lesson:

• Write	the	five	steps	involved	in	modern-day	Treaty	negotiation	on	large	flip-charts	sheets.	Post	them	at	various	 
places in the classroom. DO NOT indicate the numbers. 

• Create	five	number	cards	with	the	numbers	1-5	written	singly	on	each. 

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students be prepared 
for learning?

Introduce concept using the Information Sheet for this Sub-Theme and Lesson: Grade 6:  
The Treaty Relationship; SUB-THEME 4: We Are All Treaty People; TOPIC 4.1 Modern Day  
Treaty Relationship.

Introduce vocabulary that may be new to students: comprehensive land claim settlement, 
specific claims settlement, historic Treaty, modern day Treaty.

Direct the students to the large flip-charts sheets with the stages of Treaty negotiations  
posted in the room. Encourage students to read them aloud. 

Offer the class cards numbered 1-5. Have student volunteers place the correct number on  
the five steps that are posted. 

Engage the students in the following questions:

1. Are the stages in the correct order? Would you move any?

2. How are they similar to Treaty negotiations in the past? How are they different?

Activate

What strategies facilitate  
learning for groups and  
individuals?

Read aloud BLM 4.1.1: News Release: Nelson House Cree Nation Signs Agreement in  
Principle with Manitoba Hydro.

Engage the students in the following questions:

1. What event is covered in the press release? 

2. What levels of government are involved in the issue? What is their role? 

3. Manitoba Premier Gary Doer says that “This agreement benefits all Manitobans…”  
In what ways?

4. In what ways will the people of the Nisichawayasihk Cree Nation benefit?

5. What stage of Treaty negations is NCN in this press release?

Hand out Student Activity BLM 4.1.2 “Treaty Making Venn Diagram”. Have the students  
complete.
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Apply

How will students demonstrate 
their understanding?

Students complete Activity Sheet.

Further Learning:

• Have students research other modern-day First Nations’ Treaties. 

Assessment:

Reference Available:

• Manitoba Education and Advanced Learning. Retrieved at 
http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI) 
Retrieved at http://www.trcm.ca.
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NEWS RELEASES (BLM 4.1.1)

LESSON TOPIC: 4.1 Modern Day Treaty Relationship (A Case Study) 

News Releases

DATE: 2001 09 25 01 – 14 

Nelson House (NCN) Cree Nation Signs Agreement in Principle with Manitoba Hydro 

Equity position in proposed Wuskwatim and Notigi generating stations announced

Nelson House, MB – Premier Gary Doer congratulated the Nisichawayasihk Cree Nation (NCN) today on the signing  
of an Agreement in Principle with Manitoba Hydro to potentially develop new hydroelectric facilities. The Agreement in 
Principle allows the First Nation to obtain an equity position by investing in the proposed Wuskwatim and Notigi generating 
stations, which are located in the NCN Resource Management Area.

In addition to Premier Doer, other speakers at the signing included NCN Chief Jerry Primrose, Thompson MLA Steve 
Ashton, Rupertsland MLA Eric Robinson, Minister responsible for Manitoba Hydro Greg Selinger, Hydro Chairman Vic 
Schroeder, and Hydro President and CEO Bob Brennan.

Premier Gary Doer said, “Today’s historic signing is another indication of the new, innovative model of partnership that 
is	being	created	between	First	Nation	people	and	Manitoba	Hydro.	This	agreement	benefits	all	Manitobans,	not	only	by	
providing the people of the north with more economic opportunities but also by providing clean, affordable, and renewable 
electrical energy for the entire province.”

The	Premier	said	the	province	is	also	committed	to	expanding	profitable	electricity	exports	which	help	keep	Manitoba	 
electricity rates the lowest in Canada, “and all Manitobans pay the same low rates no matter where they live,” said Doer.

The signing of the Agreement in Principle is a major milestone following several years of discussions between NCN and 
Hydro about the projects, which included ways of designing the Wuskwatim station to reduce environmental impacts.

Premier	Doer	said	the	projects	will	undergo	full	public	reviews	before	any	final	decisions	are	made	to	proceed	with	 
construction. An environmental team, jointly selected by NCN and Manitoba Hydro, is currently conducting studies that 
will be required for federal and provincial environmental assessments.

No decision has yet been made by Manitoba Hydro about which, if any, of the three sites (including the Gull Generat-
ing Station in the Split Lake Resource Area) would be selected for development. The Corporation expects to be able to 
announce a development plan as early as the spring of 2002.

Chief Jerry Primrose said the Nisichawayasihk members had voted strongly in favour of the Agreement. In May, 65 per cent 
of the members who voted at polls in Nelson House, South Indian Lake, Thompson, Winnipeg, and Brandon supported the 
Agreement in Principle. At Nelson House, the community closest to the project and where the reserve is located, approval 
for the AIP was 82.4 per cent.

Chief Primrose cited the environmental studies as an example of how NCN and Manitoba Hydro are cooperating. “As 
people with such a close relationship with the environment and resources of this area, we can work with Manitoba Hydro 
to plan and market these projects,” added Primrose. “Together, we will make sure this is an environmentally sustainable 
project	with	long	term	benefits	for	everyone	involved.”

“This is a very positive step for the Nisichawayasihk Cree Nation and Manitoba Hydro,” said Greg Selinger, Minister 
responsible for Manitoba Hydro. “Like the agreement that was signed with Tataskweyak Cree Nation last year, this agree-
ment supports two new models for future relationships between Manitoba Hydro and First Nation peoples.”
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Today’s announcement is a historic milestone for Nisichawayasihk and Manitoba Hydro,” said MLA Eric Robinson,  
Minister of Aboriginal and Northern Affairs. “This agreement is a clear example of how Manitoba First Nations and  
Manitoba Hydro can work together to realize viable economic opportunities for both First Nation communities and the 
Province as a whole. I congratulate NCN and Manitoba Hydro for their work in forging a new relationship.”

Bob Brennan, President and CEO of Manitoba Hydro, added, “This Agreement-in-Principle supports one of Manitoba 
Hydro’s key objectives – namely to be a leader in strengthening relationships with Aboriginal peoples. Both Manitoba  
Hydro	and	NCN	will	mutually	benefit	from	these	arrangements.”

Source: http://hydro.mb.ca/news/releases/news_01_09_25.shtml 
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STUDENT ACTIVITY SHEET: “Treaty Making Venn Diagram”  
(BLM 4.1.2)

Complete the Venn Diagram. 

1. In what ways is Treaty making the same in the past and today? Write your answers where the circles intersect.

2. In what ways was Treaty making different in the past as it is today? Write your answers in the non-intersecting portions.

Historic Treaty Making

Modern-day Treaty Making
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TEACHER INFORMATION SHEET

TOPIC 4.2: Strengthening the Treaty Relationship 
between Canadians and First Nations’ Peoples
THE CONCEPT

The concept of “We Are All Treaty People” is part of the enduring Treaty relationship between Crown (Canada) First 
Nations’ peoples. It is also part of the historic Treaty relationship that exists between all Canadians and First Nations’  
peoples. It is important for students to gain an understanding of the Treaty relationship so that all Canadians can work 
toward strengthening the Treaty relationship.

BACKGROUND TO CONCEPT

The Numbered Treaties in Manitoba include Treaty 1, 2, 3, 4, 5, 6 and 10. It is important to note that the boundaries of  
Treaties 2, 3, 4, 6 and 10 are outside the Manitoba borders and extend into other provinces (Saskatchewan and Ontario). 

Through the Treaty making process, both parties made binding obligations which were captured in the solemn documents 
called Treaties. All Canadians have a right to gain a better understanding of these documents and an understanding of the 
contributions both parties made to the Treaty making process. 

Both Crown (Canada) and the First Nations’ peoples had an understanding:

• of	mutual	respect	for	one	another;
• of	mutual	obligations	to	each	other;	
• of	mutual	benefits;	and	that
• Treaties are solemn, sacred and lasting agreements that would require renewal from time to time.

These	mutual	understandings	contributed	to	the	provisions	of	Treaties	that	resulted	in	the	mutual	benefits	for	both	Crown	
(Canada)	and	First	Nations	peoples.	The	provisions	outlined	in	the	Treaties,	identified	the	contributions	that	each	party	
agreed to make to each other. For example, the mutual obligation of peace and goodwill was the beginning of an alliance 
between First Nations’ peoples and Crown (Canada). This mutual obligation helped to bring stability to the country and 
helped to establish a strong Canadian presence in the West. It was the beginning of the long lasting and enduring Treaty 
relationship that remains to this day. The recent celebration of Treaty Day at the Manitoba Legislature May 12th, 2010 was 
an example of a renewal and celebration of the enduring Treaty relationship.
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LESSON PLAN

TOPIC 4.2: Strengthening the Treaty Relationship 
between Canadians and First Nations’ Peoples
GRADE 6

THEME:  The Treaty Relationship

SUB-THEME 4:  We Are All Treaty People

TOPIC 4.2:  Strengthening the Treaty Relationship between Canadians and First Nations’ Peoples

Lesson Overview:

In this lesson, students will learn about the contributions that the Treaty parties (Crown (Canada) and First Nations’ peoples) 
made to building Canada, which is the historical foundation of the Treaty relationship that exists between First Nations 
peoples and all Canadians. Students will explore how the historical Treaty relationship is the basis for the public education 
campaign: “We Are All Treaty People”.

Treaty Essential Learnings:

By the end of the lesson the students will: 

1. Gain awareness of the contributions that the Treaty parties made to building Canada.

2. Gain an understanding of why “We Are All Treaty People”.

3. Gain an understanding and appreciation for Treaty Day at the Manitoba Legislature, May 12th.

Links to Manitoba Curriculum: 

Cluster 1: Building a Nation (1867-1914)

VH-012 Value the diverse stories and perspectives that comprise the history of Canada.

6.1.4 Aboriginal Peoples and the Growing Nation of Canada

KI-007 Give reasons for the establishment of Treaties and reserves and describe their impact of individuals, families,  
and communities.

Cluster 3: Shaping Contemporary Canada (1945 to Present)

KI-014 Identify changes and developments regarding Aboriginal rights in Canada from 1867 to the present.

Cluster 4: Democracy, Diversity, and the Influence of the Past

KL-026A	Describe	the	influence	of	the	land	on	their	First	Nation,	Inuit,	or	Métis	identity.
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Materials and Equipment:

• Maps on Treaties in Manitoba/Canada in the Kit
• DVD in Kit entitled Treaty Day at the Manitoba Legislature, May 12th, 2010 
• Posters in Kit entitled We Are All Treaty People
• Historical Timeline in Kit
• Treaty Essential Learnings book in the Kit (TELS: Chapter 2)
• Book entitled Historic Treaties in Canada reference to Introduction, page 5.
• BLM 4.2.1 Student Worksheet: Contributions
• BLM 4.2.2 Student Inquiry Question: “What do they think the statement We Are All Treaty People means?”
• BLM 4.2.3 Student Worksheet: “so long as the sun shines, the grass grows and the rivers flow”

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students be prepared 
for learning?

Teacher should review the Information Sheet for Lesson 4.2; and the suggested resource 
materials from the Kit. Post the Historical Timeline and Maps in the classroom for easy  
reference. Use the TELS document as a reference for this exercise.

Use BLM 4.2.1 Student Worksheet: Contributions to discuss the contributions that both  
parties made to the enduring Treaty relationship. Suggestion to examine The Numbered 
Treaty that is applicable to your community/region; locate the area on the map; and examine 
the Treaty provisions to gain some insight to what each party gained as a result of the Treaty 
making process.

Activate

What strategies facilitate  
learning for groups and  
individuals?

Have students work in small groups to explore the resources in the Kit that will facilitate  
their research process to complete BLM 4.2.1.

Have students share their findings from each group. Facilitate an open discussion on the 
contributions of each of the Treaty parties.

Apply

How will students demonstrate 
their understanding?

Facilitate a discussion on “how do all Manitobans/Canadians benefit from these mutual 
contributions made by the Treaty parties?”

Further Learning:

• Teachers review the DVD and select a 5-10 minute clip that most supports the We Are All Treaty People campaign. Post 
the We Are All Treaty People posters in the classroom. Have students work in 3-4 small groups. Ask them to consider 
the question “what do they think the statement We Are All Treaty People means?” Facilitate the discussion and end the 
discussion with the point that the statement “We Are All Treaty People” is a starting place for people to engage in mean-
ingful discussion that can lead to mutual understanding and relationship building.

• Discuss what students can do to celebrate the Treaty relationship i.e. hold a Treaty Day Celebration in their classroom/
school;	host	a	We Are All Treaty People	showcase	for	the	school;	etc.	Record	ideas	and	consider	engaging	in	a	planning	
exercise to undertake the most feasible concept.
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• Use BLM 4.2.3 Student Worksheet to introduce the concept “so long as the sun shines, the grass grows and the rivers 
flow”.	The	front	cover	of	the	Teacher	Guide	may	also	be	used	as	a	tool	as	an	example	of	a	depiction	of	the	Treaty	rela-
tionship. Have students consider what the statement means. Integrate this exercise into a English Language Arts and Art 
exercise	by	asking	them	to	write	2-3	paragraphs	on	what	it	means	to	them;	then	have	them	illustrate	the	statement.	

Assessment:

Reference Available:

• Manitoba Education and Advanced Learning. Retrieved at 
http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/full_doc.pdf

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI) 
Retrieved at http://www.trcm.ca.
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STUDENT WORKSHEET: Contributions (BLM 4.2.1)

Contributions of Crown (Canada) to the Treaty 
relationship

Contributions of First Nations’ Peoples to the 
Treaty relationship
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STUDENT INQUIRY QUESTION: “What do they think the statement  
“We Are All Treaty People” means?” (BLM 4.2.2)

“What do they think the statement “We Are All Treaty People” means?”
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Student Worksheet: “so long as the sun shines, the grass grows 
and the rivers flow” (BLM 4.2.3)
“so long as the sun shines, the grass grows and the rivers flow”
When we talk about Treaties the statement “so long as the sun shines, the grass grows and the rivers flow” is often 
used to describe the enduring Treaty relationship. In 2-3 paragraphs, write what this statement means to you?
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EVALUATION
Evaluation of The Treaties and the Treaty Relationship: Teacher Guide for Grade 6 is critical to the Treaty Relations 
Commission of Manitoba’s continuous improvement cycle and to the future development of Treaty education resources at 
the other grade levels. As a means to continue informing this process, an evaluation form has been provided (Appendix 1).

Teachers are encouraged to take time to complete the evaluation form and return it to the Treaty Relations Commission of 
Manitoba	office.

ATTENTION: 
The Treaties and the Treaty Relationship: Teacher Guide for Grade 6

The Treaty Relations Commission of Manitoba 
400 – 175 Hargrave Street 
Winnipeg, Manitoba  R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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APPENDIX 1: Evaluation Form – Grade 6
1. Overall, on a scale of 1 (poor) to 5 (excellent), how would you rate the Treaties and the Treaty Relationship:  

Teacher Guide for Grade 6?

____________________________________________________________________________________________

 1 2 3 4 5

 Poor                              Excellent

2. Please comment on the strengths of the Teacher Guide (includes teacher information sheets, lesson plans and Black 
Line Masters).

3. Please comment on the areas requiring improvement:

4. Please provide additional comments or recommendations:

Thank you for completing the evaluation form. Please return via fax, post, or email to:

ATTENTION:  
The Treaties and the Treaty Relationship: Teacher Guide for Grade 6

The Treaty Relations Commission of Manitoba 
400 – 175 Hargrave Street 
Winnipeg, Manitoba  R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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