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PREFACE
The Treaties and the Treaty Relationship: Teacher Guide for Grade 
Seven is a resource for classroom teachers. The Treaty education theme 
for Grade Seven is “First Nations Peoples in the World” which provides 
eight lessons on basic Treaty education topics that introduces students to 
indigenous peoples in the world. It is a resource for teachers to learn and 
to teach about Treaties between First Nations peoples in Manitoba and 
the Crown (Canada) as well as the commonalities between the Treaty 
experiences in Canada and indigenous people in the world.

The Teacher Guide is intended to:

a) provide teachers with a Treaty education learning resource that 
contains foundation-building information on Treaties, their place in 
Manitoba	history,	and	the	benefits	of	the	Treaty	relationship	to	all	
Canadians; 

b) enhance and enrich the existing Grade Seven Manitoba Social  
Studies Curricula: “People and Places in the World” by creating 
new opportunities to acquire new knowledge, and new  
understandings; and

c) broaden student learning experiences by building on basic Treaty 
education concepts.

The Grade Seven Teacher Guide is part of a larger Treaty Education 
Initiative for K to Grade 12. It is a public education initiative of the 
Treaty Relations Commission of Manitoba and the collaborating part-
ners: Assembly of Manitoba Chiefs; Government of Canada, Aboriginal 
Affairs and Northern Development Canada; Manitoba Education and 
Advanced Learning; and the Manitoba First Nations Education  
Resource Centre.

The guide includes a series of background information for the teacher  
on the various Treaty related topics, and lesson plans with Black Line 
Masters to support Treaty education implementation in the classroom. 
The K-11 Social Studies curriculum in Manitoba is relatively new, so 
there is opportunity to enhance the new curricula with Treaty education. 
There is also opportunity to enhance the essential elements to be inte-
grated into Manitoba curriculum with new knowledge on different Treaty 
related topics as shared in lesson plans in this Teacher Guide.

Teachers are encouraged to be creative with the lesson plans and the 
Treaty education resource materials found in the Treaty Education Kit. 
Teachers are expected to adapt their teaching styles to their students’ vari-
ous learning abilities. It is recognized that differentiated learning styles 
require multiple approaches which involves creating additional learning 
opportunities and experiences. Teachers will know best how to adjust 
their pedagogical practices to facilitate their students’ learning.

In July 2006, the Treaty Relations 
Commission of Manitoba (TRCM) 
and the Assembly of Manitoba 
Chiefs entered into a Protocol 
Agreement on the Manitoba Trea-
ties Oral History Project (OHP). 

The Untuwe Pi Kin He – Who We 
Are: Treaty Elders Teachings Vol-
ume 1 is one of the products of this 
body of work that has honoured 
the oral history of the First Nations 
peoples of Manitoba. It was 
launched February 6th, 2014. 

It is a new resource that has been 
added to the Treaty Education Kit, 
as of September 2014.

UNTUWE  PI  KIN  HE
Who We Are

Treaty Elders’ Teachings
Volume 1

Doris Pratt, Harry Bone, and the Treaty &
Dakota Elders of Manitoba with contributions

by the AMC Council of Elders
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The	Guide	is	part	of	a	Treaty	Education	Kit	of	Treaty	education	specific	
learning resources that is intended to support the goal that all Manitoba stu-
dents should be expected to demonstrate knowledge of the topics, concepts, 
and understandings of the Treaties and the Treaty relationship by the end 
of Grade 12.

The Treaty Education Kit includes a variety of learning resources to assist 
teachers in the delivery of Treaty education in the classroom, such as:

• DVDs;
• Posters;
• website links;
• print documents, books and bibliographies on Treaties and  

First Nations cultural practices;
• maps; and
• USB	memory	flash	drive	with	copies	of	the	print	documents,	 

videos, and maps.

The reader is advised that the following self-identifying terms respecting  
the First Nations of Manitoba have been used throughout this document:

• Anishinaabe (Ojibway);
• Anishininiw (Oji-Cree);
• Dakota Oyate; 
• Denesuline; and
• Nehow/Ininiw/Nehetho (Cree).

In addition, there are other dialect and regional self-identifying terms for the First Nations of Manitoba, which may also 
appear in this Guide. It is important to respect the local First Nations community self-identifying terms which are critical  
to their identity as a people and as a nation.

Teachers	will	find	the	following	resources	useful:

a) The Treaties and the Treaty Relationship: Teacher’s Handbook provides an overview of the Treaty Education  
Initiative.

b) The Treaty Essential Learnings: The Treaty Experience in Manitoba provides a brief overview of key concepts, 
understandings and topics related to the Treaty experience in Manitoba.

These resources are available in the Treaty Education Kit.
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1. OVERVIEW OF THE GUIDE
The Treaty Relations Commission of Manitoba (TRCM) is offering The Treaties and the Treaty Relationship Teacher 
Guide for Grade Seven to educators as an instructional tool to teach students about the Treaties in Canada, and meet the 
expectations of the Manitoba Social Studies Curriculum. The following provides an overview of the Guide and its correla-
tion to the provincial learning outcomes, clusters and topics, and the pedagogy of teaching at the Grade Seven level.

1.1 Treaty Education Themes, Sub-Themes, Topics and Essential Learning Goals

The overall Treaty education theme of the Grade Seven Teacher Guide is “First Nations Peoples in the World”. In  
Grade Seven students investigate the Treaty experience of indigenous peoples around the world. They examine Indigenous 
knowledge amongst First Nations in a global setting. They appreciate the relationship between indigenous peoples and the 
land and understand the role and value of oral traditions in indigenous cultures. Students appreciate that oral history is the 
bridge between oral tradition and written history and apply understanding of Treaties and Treaty making with world  
indigenous peoples. 

The Grade Seven theme titled “First Nations Peoples in the World” is organized into four (4) sub-themes: Relationships, 
Traditional Teachings, History, and Treaties. Each sub-theme has two (2) topics – two lesson plans – that provide an oppor-
tunity for the students with an entry to investigate and uncover that sub-theme. 

Table 1 provides an overview of the theme, sub-themes, and topics of the eight lesson plans that have been developed to 
promote a deeper understanding of the Treaties and the Treaty relationship at the Grade Seven level.

Table 1. Grade Seven Treaty Education Themes, Sub-Themes and Topics

TREATY RELATIONS COMMISSION OF MANITOBA (TRCM) 
THE TREATIES AND THE TREATY RELATIONSHIP: TEACHER GUIDE  
FOR GRADE SEVEN

Grade 7 – Theme: First Nations Peoples in the World 

Sub-Theme 1:  
Relationships

Sub-Theme 2: 
Traditional Teachings

Sub-Theme 3: 
History

Sub-Theme 4:  
Treaties 

Topics:

1.1  United Nations Declara-
tion of the Rights of Indig-
enous Peoples (UNDRIP)

1.2  Sami: The Land of the 
Sami

Topics:

2.1  Indigenous Peoples  
of Nepal and Traditional 
Knowledge

2.2  Creation – Equality Rights  
of the Natural World: The 
Experience in Bolivia

Topics:

3.1  Aboriginal and Torres 
Strait Islander Australians and 
Oral Tradition

3.2  The Doctrine of Discovery 
and the Inter Caetera

Topics:

4.1  Treaty of Waitangi – New 
Zealand

4.2  The Jay Treaty of 1794

The traditional teachings of First Nations peoples 
are that they are one part of a ‘family of nations’ 
within the created world. All human beings are 
children of the Creator. (Abridged, TEL, p. 68)
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In Table 2, the following six Treaty essential learning goals have been developed in relation to the Social Studies General 
Learning Outcomes for the provincial social studies curriculum for K to 8. The Treaty education themes, sub-themes and 
topics for grades K to 8 support Manitoba Education and Advanced Learning’s Six General Learning Outcomes.

Table 2. Treaty Essential Learning Goals for K to Grade 12

Manitoba Education and Advanced  
Learning General Learning Outcomes1

Treaty Education Teacher 
Treaty Essential Learning Goals K-12

Identity, Culture and Community – Students will 
explore concepts of identity, culture, and community 
in relation to individuals, societies, and nations.

Students will explore the differences in concepts of identity, culture, 
and community between First Nations in Manitoba and other peoples in 
relation to the Treaty making process and historical Treaty relationship.

The Land: Places and People – Students will explore 
the dynamic relationships of people with the land, 
places, and environments.

Students will explore the dynamic relationship of First Nations in  
Manitoba to their traditional lands, sacred sites, and impacts of  
being relocated to the reserve allocations as a result of the Treaty  
making process.

Historical Connections – Students will explore how 
people, events, and ideas of the past shape the  
present and influence the future.

Students will explore how First Nations and other people’s historical 
interactions have contributed to shaping the present day Treaty  
relationship and influencing the future.

Global Interdependence – Students will explore the 
global interdependence of people, communities, 
societies, nations, and environments.

Students will explore the global connections and interdependent 
relationships between First Nations peoples of Canada and other global 
Indigenous peoples. 

Power and Authority – Students will explore the  
processes and structures of power and authority,  
and their implications for individuals, relationships, 
communities, and nations.

Students will explore the First Nations and the Crown’s (Canada)  
concept of original spirit and intent of the Treaty relationship and the 
subsequent impacts of differing cultures and worldviews.

Economics and Power – Students will explore the 
distribution of resources and wealth in relation to 
individuals, communities, and nations.

Students will explore First Nations and the Crown’s (Canada) perspec-
tives on how the distribution of “shared” resources and wealth has 
impacted First Nations in Manitoba, and contributed to the legacy of  
the Treaty relationship between First Nations and other peoples.

1.2 Specific Linkages to Manitoba Grade Seven Social Studies Learning Outcomes 

The Grade Seven Treaty Education Teacher Guide theme First Nations Peoples in the World is aligned with the Manitoba 
Education and Advanced Learning Social Studies Grade Seven theme People and Places in the World. The four Treaty 
education sub-themes and topics complement the Manitoba Grade Seven Social Studies clusters and topics, as per  
Table 3.

1  Manitoba Education and Advanced Learning and Youth. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework of Outcomes. Crown in Right of the Government of Manitoba as 
presented by the Minister of Education and Youth. Manitoba Education and Advanced Learning and Youth, School Programs Division. Winnipeg.
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Table 3. Grade Seven Treaty Education Learning Outcomes and Manitoba Social Studies Learning Outcomes2

Treaty Education 
Sub-Theme

Learning Outcomes Manitoba 
Social Studies 
Cluster

Learning Outcomes

Relationships Students investigate the Treaty 
experience of indigenous peoples 
around the world. They explore the 
relationship between indigenous 
peoples and the government within 
the modern nation-states that they 
live. The study includes an overview 
of the United Nations Declaration 
of the Rights of Indigenous Peoples 
and Canada’s response. Students 
understand the value of indigenous 
cultures and ways of life as well as 
appreciate the importance of indig-
enous cultural diversity in the world. 
They also appreciate the relationship 
between indigenous peoples and the 
land and know what is meant by the 
term ‘traditional territory’. 

World Geography Students examine human and physi-
cal geography and their connections. 
This study includes a focus on maps 
and mapping, population clusters, 
principal regions, bodies of water, 
vegetation and climatic zones,  
more- and less-developed nations, 
and time zones.

Traditional Teachings Students examine Indigenous 
Knowledge amongst First Nations 
Peoples in the World. They appreciate 
the relationship between indigenous 
peoples and the land and recognize 
the commonalties in worldview 
between First Nations peoples in 
Canada and indigenous peoples in 
the world. The learners value how 
indigenous peoples in Canada and in 
the world have contributed to shaping 
the past and influencing the future. 
They value and acknowledge the role 
of the Indigenous Knowledge (IK) in 
modern life. The course of study has 
the students investigate the Mother 
Earth Charter as well as IK in Nepal. 

Global Quality  
of Life 

Students examine environmental, 
social, and cultural factors that affect 
quality of life for people in Canada 
and other places in the world. This 
study includes a focus on concepts 
related to universal human rights, 
diverse cultural perspectives, citizen-
ship and democracy, identity, and 
discrimination. Students examine 
the role of international agencies 
and global cooperation, the relation-
ship between wealth, resources, and 
power, as well as the impact of their 
personal actions on quality of life for 
people in other places.

2  Manitoba Education and Advanced Learning. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework Outcomes.
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History Students understand the role and 
value of oral traditions in indigenous 
cultures. They appreciate that oral his-
tory is the bridge between oral tradi-
tion and written history. They come to 
know that there are alternative points 
of view in history. The learners gain 
awareness that history offers us a way 
to understand the present. The course 
of study has the students explore 
the role of oral tradition amongst 
the Aborigine in Australia. As well, 
the students understand how the 
Doctrine of Discovery and the Inter 
Caetera offered a justification in the 
minds of Europeans for the coloniza-
tion of the Americas. 

Ways of Life in  
Asia, Africa, or 
Australasia

Students examine how various factors 
shape ways of life in one contempo-
rary society, selected from a choice 
of Asia, Africa, or Australasia. This 
study includes a focus on environ-
mental, historical, social, political, 
and cultural issues, as well as a focus 
on indigenous peoples. Students also 
explore economic activities, includ-
ing work and trade, and consider 
the impact of technological change, 
urbanization, industrialization, and 
westernization within the selected 
society.

Treaties Students apply understanding of 
Treaties and Treaty making with world 
indigenous peoples. They recognize 
that Treaty agreements were made 
between European governments 
(i.e. – the British) and First Nations 
peoples before the modern nations 
of Canada and the United States 
existed. They value that Treaties are 
living documents. In this course of 
study they explore the Treaty of Wait-
angi (New Zealand) and the Jay Treaty 
(Britain; United States). 

Human Impact 
in Europe or the 
Americas

Students examine the impact of 
human activities in one contempo-
rary society, selected from a choice 
of Europe or the Americas. This 
study includes a focus on environ-
mental, social, political, cultural, 
and economic issues. Students 
explore historical events, climate 
change, technological development 
and urbanization, use of natural 
resources, food production and 
distribution, and consumerism. They 
also consider concepts related to 
sustainable development. Finally, as 
students assess the consequences of 
their personal actions and choices, 
they come to understand their roles as 
citizens in an increasingly interdepen-
dent world.

Table	4	identifies	the	most	pertinent	links	between	these	outcomes,	skills,	and	Treaty	education	topics	explored	in	the	Grade	
Seven Teacher Guide. The Treaties and the Treaty Relationship: Teacher Guide for Grade Seven has clear links to the 
Grade Seven Manitoba curriculum’s Knowledge and Values Outcomes that are related to Treaty education.
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Table 4: Manitoba Grade Seven Knowledge (K) and Value (V) Pertinent to Grade Seven Treaty Education 

GRADE SEVEN KNOWLEDGE (K) & VALUE (V) PERTINENT  
TO GRADE SEVEN TREATY EDUCATION
KI-007 Describe the impact of discriminatory attitudes and practices on quality of life.

KI-014 Describe characteristics of indigenous ways of life in a society of Asia, Africa, or Australasia.

VI-007 Appreciate the importance of cultural and linguistic diversity in the world.

KH-030 Identify historical events that continue to affect a society of Asia, Africa, or Australasia. Examples: colonization, slavery, 
wars, disasters…

KH-031 Identify historical events that continue to affect a society of Europe or the Americas. Examples: colonization,  
slavery, wars, disasters, agricultural or technological change…

VH-010 Appreciate history as an important way to understand contemporary life.

KP-041 Explain the relationship between power and access to wealth and resources.

VP-015 Demonstrate concern for the loss of indigenous ways of life.

KE-047 Describe the impact of urbanization and industrialization on indigenous peoples in a society of Asia, Africa,  
or Australasia.

1.3 Learning about Treaties in Grade Seven – Pedagogy 

Grade Seven learners are in their second year of middle school in most jurisdictions. They are moving from being concrete 
to	abstract	thinkers;	prefer	active	over	passive	learning	activities;	and	find	interest	in	learning	that	is	relevant	to	them.	

During the middle years it is an ideal time to increase student voice and choice. What is meant by student voice and  
choice? Student voice can best be described as the opportunities students have to express their opinions and have their  
opinions heard and considered. Student choice refers to the opportunities that students have to make decisions affecting their 
life and learning in school. Both student voice and choice help involve learners actively in their education and in the life of 
their school.3 

In Grade Seven Social Studies, learners focus on environmental, social, and cultural factors that affect quality of life for 
people in various places in the world. They enhance their awareness of indigenous peoples and explore ways of life in other 
places, all the while becoming aware of the importance of their roles as citizens. The students and lesson activities in the 
Teacher Guide for Grade Seven are meant to complement this. 

Developing a community of learners where teachers and students work together and where students support each other in 
learning helps young adolescents construct meaning and develop their social skills. Adolescents who feel they are capable, 
contributing, and valued members of the classroom and learning community become more engaged in their learning and 
more effective citizens of their school and community.4 

As citizens of Canada, and the world, it is integral that Grade Seven learners understand that the Treaties between the Crown 
(Canada)	and	First	Nations	peoples	are	solemn	agreements	that	set	out	promises,	obligations	and	benefits	for	both	parties,	
and that the First Nations peoples understand the Treaties to be a series of negotiations through which they safeguarded their 
languages, traditions and cultures, while also agreeing to share the land with Canadians.5 Equally important, and within the 
framework of the Manitoba Social Studies curriculum People and Place in the World, The Treaty and the Treaty Relation-
ship: Teacher Guide for Grade Seven, First Nations Peoples in the World provides a resource for teachers and learners to 
explore the role of First Nations peoples in Canada and the world. Through their learning, students will acquire an under-
standing as to why ‘We Are All Treaty People”. 

3 Manitoba Education and Advanced Learning. Engaging Middle Years Students in Learning. Retrieved at http://www.edu.gov.mb.ca/k12/docs/support/my_foundation/engaging.pdf
4  Manitoba Education and Advanced Learning. Engaging Middle Years Students in Learning, p. 20
5  Treaty Relations Commission of Manitoba. Retrieved at http://www.trcm.ca/about_Treaties.php
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Treaty	Education	is	a	significant	aspect	of	Education	for	Sustainable	Development	
(ESD) in Manitoba in creating informed citizens that not only know the Treaty story 
and comprehend its relevance in society today, but understand their role and respon-
sibility in the Treaties. The slogan “We Are All Treaty People” appropriately places 
each individual within Canada as a person responsible for honoring the historic Trea-
ties within the contemporary setting. Sustainability can only be achieved when all 
people progress at the same rate; equality is a measure of that success. By teaching 
Treaty Education, students learn about their country’s history, and gain an apprecia-
tion for their role in maintaining the agreements and the relationship all Canadians 
share with the First Nations peoples.

As the next leaders, students throughout Manitoba will take responsibility for hon-
ouring the Treaty Agreements; it is vital that they understand the relevance of these 
agreements within the contemporary context. To ensure all Manitoba students are 
informed	citizens,	they	need	to	be	knowledgeable	of	the	significance	the	Treaties	
have in relation to the establishment of this province and the country.

Through Treaty education, students across Manitoba will learn to uphold a balanced 
perspective of the Treaties in relation to the First Nations peoples. Through a lens 
of collectivism, students will learn to appreciate their ancestral role in the Treaty-
making process and recognize the continued relationship that all Canadians share 
with the First Nations peoples. Once students comprehend this knowledge they will 
recognize the importance of honouring the Treaties; building democratic, healthy, 
communities locally and globally; and gaining ownership of the slogan, “We Are All 
Treaty People”.

1.4 General Linkages to Manitoba Education and Advanced  
Learning Curriculum

General linkages to the Manitoba Curriculum can be referenced in the accompanying 
Treaty Education Initiative Teacher Handbook for K-12, found in the Treaty Educa-
tion Kit. It provides an overview of the Treaty Education Initiative; discusses how 
Treaty education essential learning goals are connected to the four foundational skill 
areas and nine essential elements common to all Manitoba curricula; and includes a 
glossary of terms commonly found throughout the documents.

Three interlinked areas most commonly identified within sustainable development are: 
society, environment and economy (Manitoba Education).

From a First Nations perspective, sustainability is linked to the inter-dependent relation-
ships that tie all Creation together, as captured in the phrase – All My Relations.

“We the indigenous peo-

ples walk to the future in 

the footprints of our ances-

tors. From the smallest to 

the largest living being, 

from the four directions, 

from the air, the land and 

the mountains, the creator 

has placed us, the indig-

enous peoples upon our 

mother the earth.” 

— Indigenous Peoples 

Earth Charter (1992)
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2. GRADE SEVEN TREATY EDUCATION 
LEARNING RESOURCES 
This section of the Teacher Guide provides some basic background information for the teacher to gain an awareness and 
understanding of the overall Treaty education theme for Grade Seven: First Nations Peoples in the World in a Teacher 
Information Sheet; a series of lesson plans and Black Line Masters (BLMs) to support implementation of the lesson plans.
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SUB-THEME: Relationships 
TEACHER INFORMATION SHEET

TOPIC 1.1: United Nations Declaration on the 
Rights of Indigenous Peoples (UNDRIP)
CONCEPT

The United Nations Declaration on the Rights of Indigenous Peoples (UNDRIP) is an international document that is  
discussed in relation to the First Nations peoples of Canada and their historical and contemporary relationship to the  
Crown (Canada).

BACKGROUND TO CONCEPT

The following provides context for discussing the relevance of the United Nations Declaration on the Rights of Indigenous 
Peoples (UNDRIP) to First Nations peoples in Canada.

The Treaty Essential Learnings: The Treaty Experience in Manitoba (TRCM, 2012) discusses the UNDRIP in relation  
to Canada and to First Nations peoples. Canada (Crown) and First Nations peoples do not share the same views of the 
UNDRIP. The TELS provides some context for understanding these differing views.

The	concept	of	government	relationships	with	its	Indigenous	peoples	is	explored	in	this	lesson.	Specific	reference	is	made	
to the relevance of the UNDRIP to other Indigenous peoples in the world; which includes First Nations peoples of Canada. 
The Further Learning activity explores the political positions that Canada took on the UNDRIP. 

First Nations peoples in Canada form a minority of the general population. According to the 2006 Canadian 
Census, there were a total of 1,172,785 Aboriginal people in Canada, comprising 3.8% of the Canadian popula-
tion. Of the three Aboriginal groups, First Nations peoples (698,025) had the largest population, followed by 
Métis (389,780), and Inuit (50,480).  

Aboriginal rights, like Treaty Rights, are recognized and affirmed by Section 35 of the Constitution Act of 1982; 
also, the Supreme Court of Canada protects a spectrum of different kinds of rights ranging from legal recogni-
tion of customary practices such as marriage and adoption, to the site-specific exercise of harvesting or other 
rights where no claim is made to the land itself, to assertions of an Aboriginal title to traditional lands.
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LESSON PLAN:

TOPIC 1.1: Declaration on the Rights  
of Indigenous Peoples (UNDRIP)
GRADE 7

THEME: First Nations Peoples in the World 

SUB-THEME: Relationships 

TOPIC 1.1: Declaration on the Rights of Indigenous Peoples 

Lesson Overview 

In this lesson students will explore indigenous peoples all over the world, value the importance and vitality of indigenous 
cultures and ways of knowing, and understand the purpose and international role of the United Nations Declaration on the 
Rights of Indigenous Peoples (UNDRIP).

Learning Outcomes:

By the end of the lesson the students will: 
1. Gain an awareness of indigenous peoples all over the world.
2.	 Formulate	a	definition	of	indigenous.	
3. Understand the value of indigenous cultures and ways of life.
4. Know that the United Nations Declaration on the Rights of Indigenous Peoples exists and its role in protecting  

indigenous peoples’ cultures. 
5. Appreciate the importance of indigenous cultural diversity in the world.
6. Recognize that indigenous cultures are at risk and in need on international recognition and protection. 

Links to Manitoba Curriculum: 

VI-007 Appreciate the importance of cultural and linguistic diversity in the world.

VP-015 Demonstrate concern for the loss of indigenous ways of life.

KE-047 Describe the impact of urbanization and industrialization on indigenous peoples in a society of Asia, Africa,   
  or Australasia.

Materials and Equipment:

• Large world map that can be seen by all students in the class 
• UNDRIP in the Kit
• BLM 1.1.1 Student Activity: The Universal Declaration on the Rights of Indigenous Peoples – one for each student 
• ‘Indigenous rights outlined by UN – optional reading: http://news.bbc.co.uk/2/hi/in_depth/6993776.stm
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students be prepared for 
learning?

Ask the class to come up with a student-friendly definition of an indigenous person. 
Brainstorm as a group. Guide and assist as necessary.

*Write this definition in a place where the students can refer to it later.

[Answer: Indigenous peoples are any ethnic group of peoples who inhabit a geographic 
region, with which they have the earliest known historical connection. They generally 
maintain cultural and social identities, and social, economic, cultural and political  
institutions, separate from the mainstream or dominant society or culture.  
Source: World Health Organization]

Have the students take particular notice of these words that appear in their definition:

• Ancestral territories/geographic connection 

• distinct culture/tradition

• separate from mainstream society 

Ask the class: 

• where do indigenous people live? [Answer: All over the world]

Draw the students’ attention to a large world map in the room. Reinforce that indigenous 
peoples are found all over the world. Some examples:

• Canada: Cree

• United States: Cheyenne

• Mexico: Amuzgo 

• Brazil: Makuxi

• Spain: Basques

• Russia: Chukchi

• Morocco: Berber

• Japan: Ainu 

• Philippines: Mangyan

• New Zealand: Mori

• Australia: Aboriginal and Torres Strait Islander Australians (sometimes referred to  
as Aborigines).

Teacher’s Note: these are examples only – there are sometimes more than one and  
several nations of Indigenous peoples in some countries such as Canada and the USA.
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Acquire

What strategies facilitate learning for 
groups and individuals?

Lead a class discussion: Have students revisit the definition of indigenous peoples;  
pay attention to the population numbers of indigenous groups within each nation. 

In most cases, indigenous groups are a minority within that country. 

• What does it mean to be a minority in a country?

• How might indigenous peoples be unique from mainstream society? 

• What rights might indigenous peoples want protected? [culture, identity, language]

• What is the value of indigenous culture, knowledge, and ways of knowing?

• Why does indigenous culture, knowledge, and ways of knowing need protecting? 

• What might happen to indigenous culture and rights if they are not protected?

• Who is responsible to protecting rights for the world’s indigenous peoples? 

Introduce the United Nations Declaration on the Rights of Indigenous Peoples to the  
class using the Background Information. 

Apply

How will students demonstrate their 
understanding?

Students complete Activity Sheet.

Teacher may want to encourage class discussion for Questions #5 and #6. 

Further Learning:

• Have students compare and contrast the Canadian government’s perspective on the United Nations Declaration  
on the Rights of Indigenous Peoples between 2007 and 2010 (BLM 1.1.2 and TELS in the Kit).

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 1.1.1 STUDENT ACTIVITY: THE UNIVERSAL  
DECLARATION ON THE RIGHTS OF INDIGENOUS PEOPLES

A ‘wordle’ is a cloud of words drawn from a piece of text. All the words from the text are collected, and 
the wordle displays the most commonly-used words the largest in the cloud. The size of the word and 
whether or not it is featured in the wordle is based upon how many times in shows up in the text.

The following wordle was created using the text of the United Nations Declaration on the Rights of 
Indigenous Peoples. Study the wordle and complete the questions that follow. 

1. What two words are featured the largest in the wordle? What accounts for this?

2. Look back to the class definition of the word ‘indigenous’. Are there any words from your definition 
that appear in the wordle? If so, write them down.
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3. List the words that are verbs (action words).

4. List words that have to do with culture. 

5. Based on the wordle, and what you learned in class. What is the United Nations Declaration  
of the Rights of Indigenous Peoples? 

6. Why would a loss of indigenous ways of life and culture be a loss for all peoples of Earth?
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BLM 1.1.2 CONTEXTUALIZING UNDRIP – RESPONSES FROM  
CANADA AND THE FIRST NATIONS PEOPLES OF CANADA

Canada (Crown) and First Nations peoples do not share the same views of the UNDRIP. This background 
reading provides some context for understanding these differing views and the scope of the UNDRIP on 
an international scale.

What international rights to indigenous peoples have? What rights per se require protection on a global 
scale? On September 13, 2007 the United Nations General Assembly adopted a landmark declaration 
outlining the rights of the world’s indigenous peoples: the United Nations Declaration on the Rights of 
Indigenous Peoples (UNDRIP). A non-binding declaration, twenty years in the making, the Declaration 
outlawed discrimination against indigenous peoples worldwide, who generally form a minority in their 
respective countries.

The Declaration sets out the individual and collective rights of indigenous peoples, as well as their 
rights to culture, identity, language, employment, health, education and other issues. It emphasized 
the rights of indigenous peoples to maintain and strengthen their own institutions, cultures and tradi-
tions and to pursue their development in keeping with their own needs and aspirations. It also prohib-
ited discrimination against indigenous peoples and promotes their full and effective participation in 
all matters that concerned them, and their right to remain distinct and to pursue their own visions of 
economic and social development. The overarching purpose of the Declaration was to guide countries 
in the development of a cooperative and harmonious relationship with the indigenous peoples living 
within their boundaries, to promote and protect their human rights, including their right to a distinct 
identity as peoples.

When the Declaration was adopted in 2007, 143 United Nations member-states voted in favour of it, 11 
abstained and four – Australia, Canada, New Zealand and the United States – voted against the text. 

UN General Assembly President Sheikha Haya Rashed Al Khalifa said, “the importance of this  
document for indigenous peoples and, more broadly, for the human rights agenda, cannot be under-
estimated. By adopting the Declaration, we are also taking another major step forward towards the 
promotion and protection of human rights and fundamental freedoms for all.” 

But she warned that “even with this progress, indigenous peoples still face marginalization, extreme 
poverty and other human rights violations. They are often dragged into conflicts and land disputes  
that threaten their way of life and very survival; and, suffer from a lack of access to health care and 
education.” 6 

In a statement released by his spokesperson, UN Secretary General Ban Ki-moon described the Dec-
laration’s adoption as “a historic moment when UN Member States and indigenous peoples have 
reconciled with their painful histories and are resolved to move forward together on the path of human 
rights, justice and development for all.” 7 He called on governments and civil society to ensure that the 
Declaration’s vision becomes a reality by working to integrate indigenous rights into their policies and 
programs. 

6 Retrieved at http://www.un.org/ga/61/news/news.asp?NewsID=23794&Cr=indigenous&Cr1 
7  Retrieved at http://www.un.org/ga/61/news/news.asp?NewsID=23794&Cr=indigenous&Cr1
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As noted above, four countries – whose nations include considerable numbers of indigenous  
peoples – voted against the Declaration: Australia, New Zealand, United States, and Canada. Why  
in 2007 would Canada vote against an international declaration that sought to protect the rights of 
indigenous peoples? 

In his address to the General Assembly before the vote, Canada’s UN ambassador, John McNee, said 
Canada had “significant concerns” over the Declaration’s wording on provisions addressing lands and 
resources, as well as another article calling on states to obtain prior informed consent with indigenous 
groups before enacting new laws or administrative measures.8

The government of Canada offered this explanation: 

On June 29, 2006, Canada voted against adoption of the Draft Declaration on the Rights of  
Indigenous Peoples at the inaugural session of the United Nations Human Rights Council.

Canada has a strong record of supporting and advancing Aboriginal and treaty rights domestically 
and is committed to continuing to work internationally on indigenous issues. Since the mid-1980s, 
successive Canadian governments have worked for a Declaration that would promote and protect 
the human rights and fundamental freedoms of every indigenous person without discrimination 
and recognize the collective rights of indigenous peoples around the world.

Just as important was our commitment to produce a Declaration which would promote partnerships 
and harmonious relations between indigenous peoples and the States within which they live; strike 
a balance between the rights of various parties; clarify respective responsibilities and commit-
ments; and provide practical guidance to States.9

In response to the government of Canada’s response, Assembly of First Nations National Chief Phil 
Fontaine said the government was betraying Canada’s worldwide legacy as a protector of human rights 
by going against a Declaration. 

On November 12, 2010 the government of Stephen Harper formally signed the United Nations  
Declaration on the Rights of Indigenous Peoples. 

“It signals a real shift, a move forward toward real partnership between the First Nations and the  
government,” commented Shawn Atleo, Grand Chief of the Assembly of First Nations. 

Indian Affairs Minister John Duncan said in a statement that in endorsing the document the govern-
ment was recognizing its importance to aboriginal Canadians. 

“Canada’s aboriginal leadership has spoken with passion on the importance of endorsing the declara-
tion,” Mr. Duncan stated. “Today’s announcement represents another important milestone on the road 
to respect and co-operation.” 10

The UN Permanent Forum on Indigenous Issues estimates there are more than 370 million indigenous 
people in some 70 countries worldwide.

 

8  Retrieved at http://www.cbc.ca/news/canada/story/2007/09/13/canada-indigenous.html
9  Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100014078 
10  Retrieved at http://www.theglobeandmail.com/news/politics/ottawa-notebook/ottawa-wins-praise-for-endorsing-un-indigenous-rights-declaration/article1797339/
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SUB-THEME: Relationships  
TEACHER INFORMATION SHEET

TOPIC 1.2: Sampi: The Land of the Sami
CONCEPT

The Sami people of the northern territory in Norway, Sweden, Finland, and the Kola Peninsula of Russia are the indigenous 
peoples to these territories. Like the First Nations peoples of Canada, they share a common history. The similarities and  
differences between these two indigenous peoples are explored.

BACKGROUND TO CONCEPT

Traditionally in Canada, First Nations peoples very close to nature and were dependent on the Creator and all Creation.  
First Nations believe that all Creation is inter-connected. No part of Creation is independent; everyone needs one another  
to survive.11

The First Nations peoples in Manitoba each have a special word in their language that means ‘Mother Earth’. The earth 
has a special place within First Nations peoples’ beliefs because it is the source of all life. First Nations peoples’ prayers 
acknowledge Mother Earth as the bearer of all life forms. First Nations have great reverence for Mother Earth and the  
wonders of life that she provides for the sustenance of all Creation. All life forms, such as animals, birds, and plants are 
considered	kinship	to	human	beings.	According	to	First	Nations	peoples	s’	beliefs,	the	four	elements	–	the	sun,	fire,	wind,	
and air – are interdependent of all things and intrinsic to the survival of all Creation. 12

The Sami

The Sami (formerly known as ‘Laps’ or ‘Laplanders’) are the arctic indigenous peoples living in Norway, Sweden, Finland, 
and	the	Kola	Peninsula	of	Russia.	They	are	Europe’s	northernmost	and	the	Nordic	countries’	only	officially	indigenous	
people numbering between 80,000 and 135,000: Norway 60,000 – 100,000; Sweden 14,600; Finland 9,350; and Russia, 
1,991.13 Even though the Sami are one of the largest indigenous ethnic groups in Europe, they are among the smallest  
indigenous groups in the world. 

As with most indigenous peoples, the Sami do not have a sovereign state of their own. Currently, there are Sami political, 
cultural and youth organizations in all four countries which they inhabit, and a Sami parliament in each of the three Scandi-
navian ones. 

The Sami’s language, traditional clothing, handicraft, and music, are distinctively different from other ethnic groups in 
Scandinavia.	Traditionally,	the	Sami	have	pursued	a	variety	of	livelihoods,	including	coastal	fishing,	fur	trapping	and	sheep	
herding. Their best known means of livelihood is semi-nomadic reindeer herding. In Sweden there are 44 native communi-
ties where families derive most of their income from reindeer herding, an economy that in most cases is combined with 
fishing,	hunting	and	crafts.14 

In the traditional Sami religion, both living beings and inanimate objects such as trees were thought to have souls. A  
spiritual leader, called a noaidi, acted as an intermediary between the spiritual and material worlds. Sami society is tradition-
ally open and egalitarian and the Sami are known for their courtesy and hospitality to outsiders. They willingly accept  
other Sami who may not be full-blooded. A person’s attitude toward the treasured Sami language and traditions are consid-

11  Treaty Essential Learnings, p. 53
12  Treaty Essential Learnings, p. 68 
13  Retrieved from http://en.wikipedia.org/wiki/Sami_people#Demographics

14  Retrieved from http://boreale.konto.itv.se/laante.htm
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ered more important than bloodlines. Knowledge of the Sami language is considered one of the main ways of identifying 
someone as a Sami. 15

Like other indigenous groups, including the First Nations peoples of Canada, the Sami have strong links to Mother Earth. 
Even though many contemporary Sami have pursued modern careers, reindeer husbandry – the commercial grazing and 
raising of livestock – remains a livelihood for many. In Norway, reindeer husbandry is legally protected as an exclusive 
Sami means of employment. This means that within government established reindeer grazing areas, the right to herd 
reindeer is a statutory, exclusive right for persons of Sami descent with the required linkage to a reindeer herding family. 
Approximately 2,800 people are engaged in reindeer husbandry in Norway where it is a modernised livelihood with a large 
degree of mechanisation. 16

Like First Nations peoples in Canada, the Sami are not homogenous. Even though they share a common history, Sami 
language dialects differ as do traditions, dress, and ceremonies. There are currently nine Sami language dialects as depicted 
in the map below. 

Map of Sami dialects

1. Southern Sami

2. Ume Sami

3. Pite Sami

4. Lule Sami

5. Northern Sami

6. Skolt Sami

7. Inari Sami

8. Kildin Sami

9. Ter Sami

Source: http://en.wikipedia.org/wiki/
File:Corrected_sami_map_4.PNG

15  Retrieved from http://www.everyculture.com/wc/Norway-to-Russia/Sami.html#ixzz1ef4SMgRs
16  Retrieved from http://www.galdu.org/govat/doc/eng_reindeer.pdf
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Further to the diversity in dialects, the Sami are often divided into cultural regions based largely on the geography they 
inhabit and their traditional economies. While there is no set division, often they are: North/Mountain Sami, Sea Sami,  
and South Sami. 

The modern Sami population is a mostly urbanized demographic with full rights to education, social services, religious 
freedom, and participation in the political process. The Sami still have cultural consequences of language and culture loss 
related to Sami generations taken to missionary and/or state-run boarding schools, and the legacy of laws that were created 
to deny the Sami rights (e.g., to their beliefs, language, land and to the practice of traditional livelihoods). The Sami are 
experiencing cultural and environmental threats including oil exploration, mining, dam building, logging, climate change, 
military bombing ranges, tourism and commercial development.

Although they speak several different dialects and maintain differences in culture and livelihood, they consider themselves 
one	people	with	a	common	origin.	The	Sami	are	politically	unified	and	engaged	in	efforts	to	strengthen	their	rights	to	land,	
traditional ways of life and self-determination. They are active in international indigenous groups and have status as a  
registered nongovernmental organization in the United Nations.

Sapmi

“Sápmi” is the name of the traditional homeland of the Sami. The term is found in all Sami dialects. It derives from the 
Samis’ own name for themselves: sámit or sápmelaččat. Sápmi stretches over four countries: Norway, Sweden, Finland,  
and Russia. 

The largest part of Sápmi lies north of the Arctic Circle. The western portion is an area of fjords, deep valleys, glaciers,  
and mountains, the highest point being Mount Kebnekaise in Swedish Lapland. The part of Sápmi falling on the Swedish 
side of the border is characterized by great rivers running from the northwest to the southeast. From the Norwegian  
province of Finnmark and eastwards, the terrain is that of a low plateau that contains many marshes and lakes, the largest  
of which is Lake Inari in Finnish Lapland. The extreme northeastern section lies within the tundra region, but it does not 
have permafrost.

The climate is subarctic and vegetation is sparse, except in the densely forested southern portion. The mountainous west 
coast	has	significantly	milder	winters	and	more	precipitation	than	the	large	areas	east	of	the	mountain	chain.	North	of	the	
Arctic Circle polar night characterize the winter season and midnight sun the summer season—both phenomena are longer 
the further north you go. Traditionally, the Sámi divide the year in eight seasons instead of four.

Sápmi contains valuable mineral deposits, particularly iron ore in Sweden, copper in Norway, and nickel and apatite in  
Russia. Reindeer, wolf, bear, and sea and land birds are the main forms of animal life, in addition to a myriad of insects  
in	the	short	summer.	Sea	and	river	fisheries	abound	in	the	region.	Steamers	are	operated	on	some	of	the	lakes,	and	many	
ports are ice-free throughout the year. All ports along the Norwegian Sea in the west and the Barents Sea in the north east  
to	Murmansk	are	ice-free	all	year.	The	Gulf	of	Bothnia	usually	freezes	over	in	winter.	The	ocean	floor	to	the	north	and	west	
of Sápmi has great deposits of oil and gas. 17

17  Retrieved from http://en.wikipedia.org/wiki/S%C3%A1pmi_(area)
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Source: http://www.norge.ru/file/mod_news/2011_07/Sapmi.jpg
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LESSON PLAN:

TOPIC 1.2 Sapmi: The Land of the Sami
GRADE 7

THEME: First Nations Peoples in the World 

SUB-THEME: Relationships 

TOPIC: 1.2 Sapmi: The Land of the Sami 

Lesson Overview 

In this lesson students will explore the concept of indigenous traditional territories by learning about the Sami of northern 
Europe. They will draw comparisons between Sapmi, the traditional territory of the Sami and traditional territories of First 
Nations peoples in Manitoba. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Appreciate the relationship between indigenous peoples and the land.

2. Describe what is meant by the term ‘traditional territory’. 

3. Recognize the commonalties in worldview between First Nations peoples in Manitoba and the Sami of northern 
Europe. 

4. Value why traditional territories are important to indigenous peoples.

Links to Manitoba Curriculum: 

KI-014 Describe characteristics of indigenous ways of life in a society of Asia, Africa, or Australasia. [Europe] 

KH-031 Identify historical events that continue to affect a society of Europe or the Americas. Examples: colonization

VH-010 Appreciate history as an important way to understand contemporary life.

VP-015 Demonstrate concern for the loss of indigenous ways of life.

KE-047 Describe the impact of urbanization and industrialization on indigenous peoples in a society of Asia, Africa,  
  or Australasia [Europe]

Materials and Equipment:

• Large world map that can be seen by all students in the class 
• BLM 1.2.1 Student Activity: Sampi: The Traditional Territory of the Sami – one per student 
• Access to Internet with projector
• Access to National Geographic website, video “The Sami”: http://video.nationalgeographic.com/video/player/places/

culture-places/local-life/sweden_sami.html (3:53) 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students be prepared  
for learning?

Access the National Geographic video ‘The Sami’. Before viewing ask the students to make 
note of these questions:

1. Who are the Sami? 

2. Where do they live? 

3. In what ways is the land important to the Sami?

4. What is the name given to their traditional territory? 

After viewing, answer the questions as a class. 

Ask the students: 

• How is this similar to the experience of First Nations in Canada? 

• In what ways is land important to the First Nations peoples of Canada? 

Acquire

What strategies facilitate learning 
for groups and individuals?

Further introduce the lesson using the information provided in the Background to Concept 
section. 

Hand out Handout BLM 1.2.1 Student Activity: Sampi: The Traditional Territory of the Sami.

Read over Background section. Engage the students in a discussion about traditional  
territories. 

Invite the students to come up to a large world map in class and locate Sampi – the  
traditional homeland on the Sami. 

Apply

How will students demonstrate 
their understanding?

Assign Activity 1 and Activity 2 on BLM 1.2.1. 

Guide and assist as necessary. 

Further Learning:

• Have the students explore, compare and contrast sacred indigenous lands across the globe by accessing this site:  
http://www.sacredland.org/home/resources/sacred-lands-interactive-map/ Explore Sacred Lands/Where is Your  
Holy Land? 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 1.2.1 Student Activity: Sampi:  
The Traditional Territory of the Sami

Background:

Long before modern countries existed, the indigenous Sami people of arctic Europe lived in the regions 
now known as Norway, Sweden, Finland and the Russian Kola Peninsula. They led a nomadic life—
hunting, fishing and following the seasonal migration of wild reindeer—and their culture and spiritual-
ity developed around their relationship with the land and its resources. 

The Sami culture survives today, despite centuries of repression from the region’s four modern nations. 
Still, a large number of factors, from mining to military test-sites and bases, to tourism development, 
threaten lands whose ecology and biodiversity have been preserved for thousands of years under the 
Sami’s care. These lands are some of Europe’s last remaining wilderness areas. At the same time, the 
Sami themselves are seeking to preserve their traditional livelihoods, reassert their culture and claim 
their right to self-determination. Because of the Sami’s relationship with the land, cultural survival and 
land rights are closely tied—and they depend on protecting nature. One Sami man explains, “Nature is 
the most important thing. Reindeer herders lived here long before anyone else arrived. The Sami’s did 
not disturb nature, and we have lived here for thousands of years.” 

[Adapted from: http://www.sacredland.org/lands-of-the-sami/]

In Canada, lands such as Sapmi are known as traditional territories. Traditional territories are large 
areas of land (including waters) used, occupied and governed by First Nations peoples before to the 
arrival of European newcomers. First Nations peoples continue today to live on and make a living off 
these lands. First Nations peoples view these traditional territories and lands as part of living history 
and spiritual connection to the past, present and future.

Like other indigenous groups, including the First Nations peoples of Canada, the Sami have strong links 
to Mother Earth and their traditional territories. 
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Activity 1

Complete the crossword puzzle based on the video and the reading above. 

Across

3. An animal integral to Sami culture and livelihood

5. The indigenous peoples of northern Europe

7. The landscape and climate of the Sami

8. Sami culture survives today, despite centuries of ______  
 from the region’s four modern nations.

10. The way of life of a group of people

Down

1. Large areas of land used, occupied and governed by  
 indigenous peoples before to the arrival newcomers

2. The traditional territory of the Sami is some of Europe’s  
 last remaining ______ areas.

4. Lifestyle based on hunting, fishing and following  
 seasonal migrations

6. The number of modern nations in which the Sami live

9. The traditional territory of the Sami

Grade 7 Teachers Guide • 27



Activity 2

Study the following and answer the questions. 

The following is a list of towns and villages that have Sami names. The Sami name appears first, 
and then the European (Swedish, Norwegian, Finnish, or Russian) appears in brackets. The  
meaning of the name is explained last. 

Deatnu (Tana): means “great river” or “main river”.

Gáivuotna (Kåfjord, Troms): the last element is vuotna which means “fjord”.

Guovdageaidnu (Kautokeino): the first element in Guovdageaidnu is guovda which means “mid-
dle” or “half” and the last element is geaidnu which means “road”. Combined it means “half way”, 
since the location is half way between two traditional migrating points

Johkamohki (Jokkmokk): means “river’s curve”, due to the meandering river that runs through it.

Lujavv’r (Lovozero): literally, “settlement of strong people by the lake

Snåase (Snåsa): means “prominent mountain” or “overhanging rock”

Unjárga (Nesseby): The meaning of the first element (u-) is unknown and the last element is njárga 
which means “headland”.

The following is a list of Manitoba towns and villages that have Cree/Dene/Dakota/Oji-Cree/ 
Ojibway names. The First Nation name appears first, and then the English appears in brackets.  
The meaning of the name is explained last. 

Bunibonibee (Oxford House): derived from Pinipawinipi which in Cree means the water falls  
and dips.

Kinosawi Sipi (Norway House): Cree; river with lots of fish.

Opaskwayak (Opaskwayak): Opas-kway-ow in Cree means the place where there is upward growth 
of trees/vegetation/brush.

Dahlu T’ua (Lac Brochet): Dene; Jackfish Lake 

Chankagha Otinta (Birdtail Sioux): Dakota;  the people were referred to as the people of the  
“Log Houses”

Dakota Tipi (Dakota Tipi) Home of the Dakotas.

Kistiganwacheeng (Garden Hill): Oji-Cree; a place for gardening or the hill where the garden is 
planted.

Animo-ziibiing (Lake Manitoba) Ojibway; Dog Creek or Dog River.

Gaa-gwekwekojiwang (Ebb & Flow): Ojibway; water that flows back and forth.

Neyaashing (Buffalo Point): Ojibway; the point by the water.
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1. What do the Sami and Manitoba places names listed have in common. Make note of two  
commonalties.

2. Based on the place names, what appears to be an important part of indigenous peoples  
(in this case the Sami and First Nations peoples in Manitoba) culture?

3. Describe the traditional territory: of the Sami. Why are traditional territories important to  
indigenous peoples? 
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SUB-THEME: Traditional Teachings  
TEACHER INFORMATION SHEET

TOPIC 2.1: Indigenous Peoples of Nepal  
and Traditional Knowledge
THE CONCEPT:

Indigenous knowledge is the domain of indigenous peoples across the world. The similarities that exist among First Nations 
peoples of Canada and the Indigenous peoples of Nepal are discussed and explored through their beliefs, traditions and 
practices which are connected to their respective traditional knowledge systems.

BACKGROUND TO CONCEPT

In Canada 

Indigenous Knowledge has been orally transmitted through generations of First Nations peoples in Canada for thousands 
of	years.	The	process	of	education	is	a	lifelong	quest	requiring	patience,	introspection,	learning	by	trial	and	error,	sacrifices,	
and spirituality. The acquisition of knowledge starts during childhood and continues until death; it conveyed through expe-
riential learning and oral teachings. Family members are involved in passing on skills and wisdom; however, it is the Elders 
who generally serve as the primary instructors for life’s necessary lessons. 18

In recent decades there has been a growing awareness internationally and in Canada of the importance of Traditional or 
Indigenous	Knowledge.	The	Royal	Commission	on	Aboriginal	Peoples	focused	part	of	its	1996	final	report	on	Traditional	
Knowledge, describing it as the “cumulative body of knowledge and beliefs, handed down through generations by cultural 
transmission, about the relationship of living beings (including humans) with one another and with their environment.” 

Much of the recent interest has been generated by the fact that indigenous peoples worldwide possess an unsurpassed 
knowledge of their physical environment and that it is therefore of crucial importance that this knowledge be preserved  
and shared. 

It	is	important	to	note	that	Indigenous	Knowledge	is	not	confined	to	knowledge	of	the	physical	sciences.	It	is	spiritual	as	
well as ecological and embraces ways of knowing that are sometimes characterized as cultural or artistic. Viewing Indig-
enous Knowledge through categories such as art, science or culture, however, tends to fragment its inherent unity. As Greg 
Young-Ing, an academic and member of the Opaskwayak Cree Nation in Manitoba, describes it, the Traditional Knowledge 
of Indigenous peoples:

… encompasses a broad range of Indigenous knowledge ranging from: ancient stories, songs and dances; traditional 
architecture and agricultural; biodiversity related and medicinal, herbal and plant knowledge; ancient motifs, crests 
and other artistic designs; various artistic mediums, styles, forms and techniques; spiritual and religious institutions 
and their symbols; and various other forms of Indigenous knowledge.19

Indigenous Knowledge is more about understanding one’s role and responsibility in the world than about classifying infor-
mation. It is a form of consciousness intimately related to the ecological order, a response of a people to their responsibility 
to participate in maintaining that order. 

18  Treaty Essential Learnings, p. 58 
19  Retrieved at http://www.pch.gc.ca/eng/1288012803946/1288012803948
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Indigenous Knowledge is not a uniform concept shared in the same way by all indigenous peoples. It is diverse knowledge 
held by different people in different ways in their respective societies. It is therefore personal knowledge, and is so much a 
part of the identity of a person, clan, group or nation that it cannot easily be separated from that sense of identity. For this 
reason, Indigenous Knowledge must be approached with respect and discussed in its own context according to the appropri-
ate protocols. 20

According to Dr. Marie Battiste (2005) an indigenous scholar in Canada, Indigenous Knowledge is constitutionally pro-
tected in Canadian law as Aboriginal and treaty Rights. Indigenous Knowledge is inexorable linked to Aboriginal and treaty 
rights under Section 35(1), Canadian Constitution Act. As such, to ensure the continuity of Aboriginal customs and tradi-
tions, the Supreme Court of Canada has determined that a substantive Aboriginal right will normally include the incidental 
right to teach such a practice, custom and tradition to a younger generation. Similar reasonable incident rights exist in Treaty 
interpretation that would apply to education provisions. Federal and provincial educational law, regulation, and practices 
have yet to implement or reconcile with the constitutional rights to teach Indigenous Knowledge. 21

Why is Indigenous Knowledge Important?

In the emerging global knowledge economy a country’s ability to build and mobilize knowledge capital, is equally essential 
for	sustainable	development	as	the	availability	of	physical	and	financial	capital	(World	Bank,	1997).	The	basic	component	
of any country’s knowledge system is its Indigenous Knowledge. It encompasses the skills, experiences and insights of 
people,	applied	to	maintain	or	improve	their	livelihood.	Significant	contributions	to	global	knowledge	have	originated	 
from indigenous people. 22

Indigenous Knowledge includes such major areas as:

• Agriculture and horticulture
• Astronomy
• Forestry
• Human health, traditional medicines and healing
• Knowledge	of	animals,	fish	and	ecological	systems
• Sustainable use of natural resources and the environment
• Traditional	classification	systems	for	living	and	other	resources
• Learning systems and oral traditions
• Spirituality
• Symbols
• Traditional arts and culture. 23

Indigenous Knowledge in Nepal 

Nepal is a landlocked country located in South Asia. It is located in the Himalayas and bordered to the north by China and 
to	the	south,	east,	and	west	by	India.	There	are	over	fifty	recognized	groups	of	indigenous	peoples	in	Nepal,	who	comprise	
about 40 per cent of the total population of approximately 30 million. 24 With distinct language, religion, customs, folklore, 
culture, traditional territory, and knowledge, 59 indigenous nationalities are legally recognized and have formed the Nepal 
Federation of Indigenous Nationalities (NFIN). 

20  Retrieved at http://www.pch.gc.ca/eng/1288012803946/1288012803948
21  Retrieved at http://www.win-hec.org/docs/pdfs/Journal/Marie%20Battiste%20copy.pdf
22  Retrieved at http://www.worldbank.org/afr/ik/basic.htm 
23  Retrieved at http://dsp-psd.pwgsc.gc.ca/Collection/R2-160-2001E.pdf
24  Retrieved at http://www.ilo.org/global/about-the-ilo/press-and-media-centre/videos/documentaries/WCMS_097891/lang--en/index.htm
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While Nepal constitutes about 0.1% of the world’s land, it is rich in biodiversity and natural resources due to its diverse 
geography, ecosystems, and cultures. Nepalese indigenous peoples live in different geographic areas of the country with 
traditional lifestyles that are closely attached to their local ecosystem, biodiversity, and natural resources. They possess 
knowledge that is thousands of years old and Nepal’s biodiversity and natural resources are valuable sources for foods, med-
icines,	vitamins,	minerals,	building	materials,	as	well	as	significant	ritual,	intrinsic,	spiritual,	religious,	and	cultural	aspects	
of the society.

Nepal, in this context, is one of the richest sources of Indigenous Knowledge. In 2005, the United Nations Department of 
Economic and Social Affairs held an International Workshop on Traditional Knowledge in Panama City, Panama. There, 
the Nepal Indigenous Nationalities Preservation Association presented a paper entitled ‘Indigenous Peoples of Nepal and 
Traditional Knowledge’. The paper outlined the state of indigenous peoples within Nepal as well as an overview of some  
of the indigenous knowledge available in Nepal. 

Areas of Indigenous Knowledge in Nepal included:

• Pest management
• Weed control
• Singi Nawa (harvesting of trees)
• Water shade
• Using ‘syosim’ for acclimatization
• Dhukuti, Indigenous Knowledge as small banking
• Kwati (mixec cereal crop)
• ‘Simrik’ crimson as medicine
• ‘Pongmar’ (medicine)
• Parma (Ngalok), exchange labour
• Yarsaguma (medicine)
• Cross-bred animals
• Dung as an alternative source for fuel
• Titepati, a herb 25

25		Retrieved	at	http://www.un.org/esa/socdev/unpfii/documents/workshop_TK_sherpa.pdf
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LESSON PLAN:

TOPIC 2.1: Indigenous Peoples of Nepal  
and Traditional Knowledge
GRADE 7

THEME: First Nations Peoples in the World 

SUB-THEME: Traditional Teachings

TOPIC 2.1: Indigenous Peoples of Nepal and Traditional Knowledge

Lesson Overview 

In	this	lesson	students	will	recognize	the	significance	of	Indigenous	Knowledge	in	Canada	and	the	world.	They	will	focus	
on the traditional knowledge of the indigenous peoples of Nepal. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Know what is meant by the term Indigenous Knowledge

2. Value and acknowledge the role of the Indigenous Knowledge in modern life 

3. Appreciate the relationship between indigenous peoples and the land.

4.	 Value	how	indigenous	peoples	in	Canada	and	in	the	world	have	contributed	to	shaping	the	past	and	influencing	 
the future.

Links to Manitoba Curriculum: 

KI-014 Describe characteristics of indigenous ways of life in a society of Asia, Africa, or Australasia.

VI-007 Appreciate the importance of cultural and linguistic diversity in the world.

VP-015 Demonstrate concern for the loss of indigenous ways of life.

Materials and Equipment:

• Large world map that can be seen by all students in the class 
• BLM 2.1.1 Student Activity: ‘Boxing’ – one per student 
• BLM 2.1.2 Student Activity: ‘Boxing – Part 2’ – one per student
• BLM 2.1.3 Examples of Indigenous Knowledge in Nepal 
• Small/medium-sized box (like a shoe box) 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students prepare  
for learning?

*Prep before lesson: 

Cut an opening into the top of the box. Optional: tape several quotes about Indigenous 
Knowledge to the outside of the box. Examples: 

The world can tell us everything we want to know. The only problem for the world is that it 
doesn’t have a voice. But, the world’s indicators are there. They are always talking to us.  
— Quitsak Tarkiasuk, Ivujivik 

… young people should be taught not only the white man’s way. They should also be 
learning the ways of their own Ancestors and the way of life they survived on. .. 

— George Diamond, Sr., Waskaganish 

We must study together so we know how to share the land. We both have questions, 
and maybe we could take our colleague’s scientific information back to our communi-
ties. Maybe scientists can benefit from (our) traditional knowledge. 

— Louis Bird, Peawanuck

Cut the examples of Indigenous Knowledge in Nepal, BLM 2.1.3 into strips. 

Ask the class the students to describe characteristics of indigenous ways of life in a 
society of Asia, Africa, or Australasia. [This is part of their course of study in the Grade 7 
Manitoba Social Studies curriculum] 

Write: Indigenous Knowledge on the chalkboard. Ask them what they know about it. 

Handout BLM 2.1.1 Student Activity: ‘Boxing’. Instruct them to:

• Write what they know about Indigenous Knowledge on the outside of the box

• Write what I want to learn inside (the circle) the box 

After several minutes after which the students complete the task, invite them to share 
with the greater group. 

Acquire

What strategies facilitate learning 
for groups and individuals?

Introduce the theme of the lesson based on the information provided in the Background 
to Concept section. 

Write/create a student-friendly definition of Indigenous Knowledge. Post is where it is  
visible to all the class. 

On a large world map, show the students where Nepal is located. Locate and draw their 
attention to Manitoba as well. Make a link between the indigenous peoples of Nepal and 
the First Nations of Manitoba. 

Draw the students to the box in class (if quotes are taped on the outside, read the quotes 
and discuss). Tell them that they are going to continue with their ‘boxing activity’. 

Hand out the strips of IK from Nepal to individual students. Have them read aloud their 
strip and then place it into the box. Encourage discussion. 

Apply

How will students demonstrate 
their understanding?

Handout BLM 2.1.2 Student Activity: ‘Boxing – Part 2’ . Instruct the students to complete.

Guide and assist as necessary. 
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Further Learning:

• Have the students research what the Sherpa indigenous people call Mount Everest and the way in which the world’s  
highest	mountain	is	reflected	in	their	culture.	

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 2.1.1 STUDENT ACTIVITY: ‘BOXING’
Fill in the box below by carefully listen to the instruction given in class. 

BLM #2 Indigenous Knowledge in Nepal
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BLM 2.1.2 STUDENT ACTIVITY: ‘BOXING’ – PART 2
Look at your ‘box’ in BLM 2.1.1: ‘What I Know’/’What I Want to Know’ about Indigenous Knowledge (IK). 
Based on what you have learned, ‘fill’ the box below about what you know about IK and what you still 
want to know. 
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BLM 2.1.3 EXAMPLES OF INDIGENOUS KNOWLEDGE IN NEPAL

PEST MANAGEMENT

The indigenous people use grounded Khira leaves to repel insects that each their corn and wheat crops. 

SINGI NAWA

‘Singi’, in Sherpa language, means wood or trees and ‘Nawa’ means to ask. So ‘Singi Nawa’ means  
to ask someone before cutting any trees or woods. In this custom, an Elder is chosen and he prepares  
a calendar where it is mentioned that people are allowed to cut trees and on what date. This, is the  
long run, conserves the forest. 

SYOSIM

The indigenous peoples of Nepal live in a mountainous region (Mount Everest, the highest mountain 
in the world, is located in Nepal). People who regularly climb high mountains experience altitude 
sickness. Symptoms range from mild to life-threatening, and can affect the nervous system, lungs, 
muscles, and heart. Syosim is a medicine used to cure altitude sickness. To prepare this, milk is kept in 
a wooden container for many days. Once the milk is poured out, the thick layer of the milk is seen stuck 
on the walls of the container. This is scrubbed and fried for some time. Then it is boiled deeply. It is 
used on a regular basis by non-Native mountain climbers. 

DHUKUTI

Dhukuti is traditional knowledge about small banking. It was started by Nepal’s indigenous peoples  
to increase the standard of living. It is a way of saving and investing money. In this tradition, people 
form a group and collect the same amount of money from each member every month. The money  
collected will be given to one of the members who is in need and so every month, by rotation or prior-
ity, one of the members gets the money collected by the group. The person who gets the money is free 
to invest in anything. 

KWATI 

Kwati is a mixed cereal soup made up of many types of lentils and beans. It tastes good and is very 
nutritious as well. It strengthens and makes the body warm during the winter. Many indigenous com-
munities in Nepal celebrate festivals with Kwati. 

SIMRIK

Simrik is a red coloured medicine made from crushed insects. It is fed to animals such as cows, to help 
cure bone injuries. This tradition is practiced since there are no veterinary hospitals in the villages and 
people would have to walk many days just to reach these hospitals.

PONGMAR 

Pongmar is a type of herb found in the remote villages of the Himalayas. It is used as a traditional  
cure for poisoning. It is found to cut the poison and save the life of the person if given in time. This is  
so because there are no hospitals in the villages. The nearest hospital would be 4-5 days walk and  
anyone consuming poison would be dead before reaching the hospital. Pongmar is found to be  
effective and cheap.
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NGALOK

Ngalok is a Sherpa word meaning exchanging labour. In this system, people form a group and work  
for each other without paying money. Because it is difficult for one person to work a field alone,  
people form a group to help him out. Everyone takes turns working for each other when needed,  
with no pay. No cost is incurred and people get a lot of benefit from each other. 

CROSS-BRED ANIMALS

Animals are cross-bred so that the outcome will be a stronger and healthier animal. Domestic yak is 
cross-bred with a wild yak. These types of yaks give much more milk and better meat. Buffaloes have 
been cross-bred with bison to increase their size and strength. 

DUNG AS ALTERNATIVE SOURCE OF FUEL

In the Himalayan indigenous communities, yak dung is collected and dried for many days in the sun. 
This dried dung becomes very hard and can be substituted for wood. Dried cow dung is also used for 
cooking food and for keeping the house warm, as an alternative of wood.

TITEPATI

Titepati is plant meaning bitter leaves in Nepali language. This plant is used as herb for many kinds 
of diseases. It is used as a paste for any cuts or bruises. It is also used a cleansing agent. The herb is 
boiled in water for few minutes and left to cool down. People drink this liquid as they believe that it 
washes away all the diseases inside the body. 

YARSAGUMBA

Yarsagumba is a rare and unique herb that grows in the meadows above 3,500 meters in Himalayan 
region of Nepal. It is regarded as a lifesaving tonic and a cure for headache, toothache and many  
other ailments. 
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SUB-THEME: Traditional Teachings 
TEACHER INFORMATON SHEET

TOPIC 2.2: Creation – Equality Rights of the 
Natural World: The Experience in Bolivia 
THE CONCEPT

Indigenous peoples share a long-standing relationship with their traditional territories and the land upon which they have 
occupied since time immemorial. The Indigenous peoples of Bolivia are explored in this lesson which supports a broader 
discussion about the similarities with First Nations peoples of Canada.

BACKGROUND TO CONCEPT

Bolivia is a country in South America. Modern-day Bolivia has been occupied for over 2,000 years by indigenous peoples; 
the capital city of Tiwanaku (today Tiwanaku is an important Pre-Columbian archaeological site in western Bolivia) dates 
back to as early as 1500 BCE (Before the Common Era) when it was a small farming village. Before European colonization 
in the early 1500’s, the Andean region of country was part of the Inca Empire – the largest in pre-contact America. 

The Spanish conquest of the Inca Empire in Bolivia began in 1524 and was near completion by 1533. Bolivian silver 
became an important source of revenue for Spanish Empire, and a steady stream of indigenous peoples served as a labour 
force for the silver mines. An indigenous rebellion laid seize to the city of La Paz in 1781 and 20,000 people were killed. 
Soon after Spanish control in the area weakened, largely due to the Napoleonic Wars in Europe and sentiment against Span-
ish royal rule.

After declaring itself independent in 1806, Bolivia – named for Simón Bolívar, a Venezuelan-born military and political 
leader of Basque heritage – established a republic in 1825. Since, Bolivia has struggled through political instability, dictator-
ships, and economic woes. 

Today,	the	culture	of	Bolivia	is	representative	of	its	past:	it	has	been	heavily	influenced	by	the	Quechua	and	Aymara	indig-
enous peoples, as well as by the popular cultures of Latin America as a whole. It has the largest proportion of indigenous 
people,	who	make	up	around	two-thirds	of	the	population.	The	demographic	breakdown	is:	Quechua	30%,	mestizo	
(mixed white and Amerindian ancestry) 30%, Aymara 25%, white 15%. 26

Though rich in mineral and energy resources, Bolivia is one of South America’s poorest countries. Wealthy urban elites, 
who are mostly of Spanish ancestry, have traditionally dominated political and economic life, whereas most Bolivians are 
low-income subsistence farmers, miners, small traders or artisans. 

The country has the second-largest reserves of natural gas in South America, but there have been long-running tensions over 
the exploitation and export of the resource. Indigenous groups say the country should not relinquish control of the reserves, 
which they see as Bolivia’s sole remaining natural resource. 27

On	a	resolution	introduced	by	Bolivia,	the	United	Nations	declared	the	first	‘International	Mother	Earth	Day’	on	April	22,	
2009. Endorsed by over 50 UN member states, it recognizes that “the Earth and its ecosystems are our home” and that “it 
is	necessary	to	promote	harmony	with	nature	and	the	Earth.”	The	term	Mother	Earth	is	used	because	it	“reflects	the	interde-
pendence that exists among human beings, other living species and the planet we all inhabit”. 

26  Retrieved from https://www.cia.gov/library/publications/the-world-factbook/geos/bl.html
27		Retrieved	from	http://news.bbc.co.uk/2/hi/americas/country_profiles/1210487.stm
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In his closing remarks to the UN, Assembly President Miguel d’Escoto Brockmann thanked Bolivia for having taken the 
lead in bringing the resolution to the Assembly. d’Escoto Brockmann said the world body was sending a special message of 
hope with Mother Earth Day. Even as scientists and biologists sounded the alarm that the world may already be at the “tip-
ping point”, at which the damage wrought on the environment might be irreversible, the United Nations had moved “to put 
people and the well-being of the planet at the centre of our attention and recognize good stewardship of the planet and our 
dwindling resources as a shared responsibility”. 28

In April 2011, Bolivia took a step further when it marked International Day of Mother Earth with a ceremony in the Plaza 
Murillo,	the	center	of	political	power.	There	President	Evo	Morales,	the	first	indigenous	leader	of	Bolivia,	introduced	the	
Law of Mother Earth. Morales, the chief architect of the Law of Mother Earth, was supported by politicians as well as 
nongovernmental organizations, and the event was attended by representatives of the executive branch of the Bolivian gov-
ernment, legislators, diplomats, indigenous peoples and peasants. 

The	first	article	of	the	Law	of	Mother	Earth	says	that	every	human	activity	has	to	“achieve	dynamic	balance	with	the	cycles	
and processes inherent in Mother Earth.” 

It	defines	Mother	Earth	as	“a	unique,	indivisible,	self-regulating	community	of	interrelated	beings	that	sustains,	contains	and	
reproduces all beings.” 

The Morales Government intends to establish a Ministry of Mother Earth to implement the Law of Mother Earth, which 
will establish new rights for nature, including: 

• the right to maintain the integrity of life and natural processes 
• the	right	to	not	have	cellular	structure	modified	or	genetically	altered	
• the right to continue vital cycles and processes free from human alteration 
• the right to pure water 
• the right to clean air 
• the right to balance, to be at equilibrium 
• the right to be free of toxic and radioactive pollution 
• the right to not be affected by mega-infrastructure and development projects that affect the balance of ecosystems and 

the local inhabitant communities.

The law promotes “harmony” and “peace” and “the elimination of all nuclear, chemical, biological” weapons. 29

Soon	after	his	election	as	president	in	2006,	the	Morales	Government	took	over	gas	and	oil	refineries,	all	in	a	bid	to	have	the	
government control the country’s natural resources. As a result of these policies, foreign private investment in Bolivia has 
plummeted.

In 2009, UN Assembly President Miguel d’Escoto Brockmann said, “It is only right that we, as sisters and brothers, take 
care of Mother Earth […] as Mother Earth, after all sustains […] our very humanity.” He urged listening to the voices of 
indigenous people, who, despite all odds, had sustained their profound links with nature. He urged support for the world’s 
small farmers and food producers, who, with sustainable farming methods, could provide us with healthy food, while not 
being driven into poverty by unfair trade policies and the actions of rapacious agro-industries. “Our decision today marks 
one more symbolic step in changing the dominant mindset that has brought us so close to self-destruction,” he said.

The example provided by Bolivia and its indigenous peoples’ experiences begins to reveal some common inter-connected 
relationships, beliefs, lifestyles, practices and struggles which are similar to those of the First Nations peoples of Canada.

28  Retrieved from http://www.un.org/News/Press/docs/2009/ga10823.doc.htm
29  Retrieved from http://www.ens-newswire.com/ens/apr2011/2011-04-20-01.html
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LESSON PLAN:

TOPIC 2.2: Creation-Equality Rights of the  
Natural World: The Experience in Bolivia
GRADE 7

THEME: First Nations Peoples in the World 

SUB-THEME: Traditional Teachings 

TOPIC 2.2: Creation-Equality Rights of the Natural World: The Experience in Bolivia 

Lesson Overview 

In this lesson students will explore the relationship between indigenous peoples and the land. The will explore Bolivia  
as a case study and create their own ‘Charter of Rights for Mother Earth’. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Understand the value of indigenous cultures and ways of life.

2. Appreciate the relationship between indigenous peoples and the land.

3. Recognize the commonalties in worldview between First Nations peoples in Canada and indigenous peoples  
in the world. 

4. Explore the global connections and interdependent relationships between First Nations peoples in Canada and  
other global Indigenous peoples. 

5.	 Value	how	indigenous	peoples	in	Canada	and	in	the	world	have	contributed	to	shaping	the	past	and	influencing	 
the future.

Links to Manitoba Curriculum: 

VI-007 Appreciate the importance of cultural and linguistic diversity in the world.

VP-015 Demonstrate concern for the loss of indigenous ways of life.

KI-014 Describe characteristics of indigenous ways of life in a society of Asia, Africa, or Australasia. [South America] 

Materials and Equipment:

• Large world map that can be seen by all students in the class 
• BLM 2.2.1 Student Activity: Protecting the Natural World of Bolivia – Map: one per student.
• BLM 2.2.2 Student Reading: Rights of the Natural World – The Experience in Bolivia: one per student 
• Atlases – one per student 
• Access to Internet with projector
• Access to Treaty Relations Commission of Manitoba website; www.trcm.ca
• One sheet of Bristol board
• Coloured markers, etc. (optional) 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate 

How will students be prepared  
for learning?

Ask the class the students to describe characteristics of indigenous ways of life in a society 
of Asia, Africa, or Australasia. 

Probe: In what ways is the land important to indigenous peoples in Canada and all over the 
world? 

[Answer: Indigenous peoples maintain a worldview that they belong to the land that the  
Creator gave to them since the beginning of time. By placing indigenous peoples on the 
land, they were given the teachings of how to live with the Creation around them. This 
included the responsibility of begin stewards – caretakers – of these lands.]

Handout BLM 2.2.1 Student Activity: Protecting the Natural World of Bolivia – Map 

With the use of an atlas, instruct the students to complete the task as assignment. Tell them 
it is a timed assignment:

• 10 minutes: complete the map as instructed 

• 5 minutes: find a partner and compare and share

• Finally: report to the class as a whole 

Lead a class discussion based on the questions in BLM 2.2.1. 

[You may want to reinforce the following regarding Bolivia’s geography: Bolivia is one of two 
landlocked countries on the South American continent and also has the highest altitudes. 
The main features of Bolivia’s geography include the Altiplano, a highland plateau of the 
Andes, and Lake Titicaca, the largest lake in South America and the highest commercially 
navigable lake on Earth. The Andes Mountains define the country’s three geographic zones: 
the mountains and Altiplano in the west, the subtropical Yungas and temperate valleys of the 
eastern mountain slopes, and the tropical lowlands or plains of the eastern lowlands. Bolivia 
has major deposits of oil, natural gas and iron ore. There are several environmental concerns 
in Bolivia, including the clearing of land for agricultural purposes and the international 
demand for tropical timber are contributing to deforestation; soil erosion from overgrazing 
and poor agricultural methods; desertification; loss of biodiversity; industrial pollution of 
water supplies used for drinking and irrigation].

Inform the students that Bolivia has the the largest proportion of indigenous people in South 
America – they make up around two-thirds of the population. 

Ask: 

• What value is the land and geography to the indigenous peoples of Bolivia? 

• What value if the land and geography of Canada to the First Nations peoples?

Acquire

What strategies facilitate learning 
for groups and individuals?

Show vignette: ‘Share the Land’ (1:46) from the Treaty Relations Commission website at 
www.trcm.ca.

Ask:

• How do First Nations peoples see themselves in relation to the land?

• What is their role in respect to the land?

• How do you think that may differ from traditional Western/European culture? 

• What commonalties are their between indigenous peoples in Bolivia and First Nations in 
Canada? 
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Apply 

How will students demonstrate 
their understanding?

Handout BLM 2.2.2 Student Reading: Rights of the Natural World – The Experience in Bolivia

Read over with the students.

Brainstorm as a class and come up with a Mother Earth Charter of Rights. Post on a large 
sheet of Bristol board once complete. 

Further Learning:

• In October 2009, the General Assembly named President Morales “World Hero of Mother Earth.” Have students 
research	President	Morales	and	find	out	why	he	was	bestowed	this	honour.	

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 2.2.1 STUDENT ACTIVITY: PROTECTING THE NATURAL  
WORLD OF BOLIVIA – MAP
Using an atlas, complete the following as instructed. 
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1. On what continent is Bolivia found? 

2. Label the countries surrounding Bolivia.

3. Locate and label one major lake in Bolivia. 

4. Label the capital (mark it with a star) and other major cities (each marked with a dot). 

5. Mark and label the mountain range.

6. Mark and label any five geographic features (plains, rivers, lowlands, plateaus, valleys, etc.) 
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BLM 2.2.2 STUDENT READING: RIGHTS OF THE NATURAL WORLD – 
THE EXPERIENCE IN BOLIVIA

Because of their connection to the land, First Nations peoples in Canada and indigenous nations all 
over the world have become recognized as stewards of the land. Indigenous peoples maintain a world-
view that they belong to the land that the Creator gave to them since the beginning of time. By placing 
indigenous peoples on the land, they were given the teachings of how to live with the Creation around 
them. This included the responsibility of begin stewards – caretakers – of these lands. 

Even though there is diversity among the First Nations peoples in Canada, as well as among the many 
indigenous peoples in the world, they share commonalities that form the way they look at life. This 
worldview includes:

• The life cycle and unity between the Creator and all of Creation

• An interrelated relationship between nature and all living things

• And a linkage between spirituality, values, knowledge, culture, oral traditions, language,  
government, and the natural world. 

Bolivia: 

Bolivia is a country with a large indigenous population, whose traditional belief systems took on 
greater meaning following the election their first indigenous president, Evo Morales. 

In a 2008 President Morales and his government distributed a pamphlet at the United Nations  
pamphlet. The pamphlet outlined 10 “commandments” as set out by Bolivia as a plan to “save  
the planet”. 

Reflecting indigenous traditional beliefs, the suggested global treaty says humans have caused  
“severe destruction … that is offensive to the many faiths, wisdom traditions and indigenous cultures 
for whom Mother Earth is sacred.”

It also says that “Mother Earth has the right to exist, to persist and to continue the vital cycles,  
structures, functions and processes that sustain all human beings.”

In indigenous Andean culture, the Earth deity (god) known as Pachamama is the centre of all life,  
and humans are considered equal to all other entities.
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SUB-THEME: History  
TEACHER INFORMATION SHEET

TOPIC 3.1: The Aboriginal and Torres Strait  
Islander Australians and Oral Tradition
THE CONCEPT

The Aboriginal and Torres Strait Islanders are the Indigenous peoples of Australia whose oral tradition, beliefs, traditions, 
and practices bear some similarities to the First Nations peoples of Canada.

BACKGROUND TO CONCEPT

In Manitoba, Grade 7 social studies students focus on environmental, social, and cultural factors that affect quality of life for 
people in various places in the world. They study physical and human geography and global demographic trends. Notably, 
they enhance their awareness of indigenous peoples and explore ways of life in other places. 30 Understanding that there are 
different world views is integral to exploring the ways of indigenous peoples. 

In Canada 

There is diversity among the many First Nations peoples in Canada; however, they share commonalities that form a world-
view. This view of the world is the framework for how First Nations peoples interpret reality which in turn, forms ideologies 
and	is	expressed	in	a	way	of	life.	The	diverse	views	are	specific	to	particular	First	Nations	groups	but	the	circle	is	a	funda-
mental commonality across all First Nations peoples.

The circle concept is important because it represents the Circle of Life: the life cycle and the unity between the Creator and 
all Creation. Everything in life revolves in a clockwise circular manner, beginning in the East, the direction of the sun and 
the beginning of each new day. The circle represents a harmonious relationship with nature and with all living things. First 
Nations peoples’ often use the phrase “All My Relatives” as an acknowledgement that all things in Creation are connected, 
inter-dependent, and ‘equal’ because there is no beginning and no end. The First Nations peoples’ common worldview is 
formulated by inter-related components that make up the worldview such as spirituality, values, knowledge, culture, oral 
traditions, language, governance and the natural world. 31

Oral Tradition

First Nations peoples in Canada, as well as indigenous peoples across the world, are reliant upon oral tradition to pass on 
their traditions and knowledge from generation to generation. Amongst First Nations peoples in Manitoba, ‘adizookana’ 
(‘tells it as a story’) and ‘anakoobejikaywin’ (linking of the past and the future) are foundational concepts of culture and 
world view. 32

Canada’s First Nations peoples value a legacy of oral tradition that provides an account of each group’s origins, history, 
spirituality, lessons of morality, and life skills. Stories bind a community with its past and future, and oral traditions reach 
across generations, from Elder to child. They bear witness to how women and men were created and populated the land. 

30 Retrieved from http://www.edu.gov.mb.ca/k12/cur/socstud/foundation_gr7/grade_overview.pdf
31  Treat Essential Learnings, p. 50
32  Adapted from Treaty Essential Learnings, p. 48 
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Australia 

The Aboriginal and Torres Strait Islander peoples are Australia’s indigenous peoples. Historically, literature has referred 
to them as the Aborigines of Australia. 2010 government statistics counted approximately 400,000 indigenous people in 
Australia; about 2% of the total population. Like Canadian First Nations, the Aborigines are not a homogenous group; there 
are between 500-600 distinct groups. Traditional Aborigine society was organized into language groups, varying in size, 
and containing many subgroups. Each language group was characterized by a common language, common territory, and 
common cultural attributes. Indigenous Australians are recognized by scientists to have arrived between 40,000 and 70,000 
years ago; however, the people contend that they have been in Australia since time began. 

Storytelling is an integral part of life for indigenous Australians. From an early age, storytelling plays a vital role in educat-
ing children. The stories help to explain how the land came to be shaped and inhabited, how to behave and why, where to 
find	certain	foods	and	how	to	get	along	in	the	world.	The	Elders	use	the	stories	as	the	first	part	of	a	child’s	education.

Aboriginal spirituality entails a close relationship between humans and the land. Aborigines call the beginning of the world 
the “Dreaming,” or “Dreamtime.” In the “Dreamtime,” Aboriginal Ancestors rose from below the earth to form various 
parts of nature including animal species, bodies of water, and the sky. Unlike other religions, Aborigines belief does not 
place human beings apart from, or on a higher level, than other parts of creation. 

The Dreaming

According to Aboriginal belief, all life as it is known today can be tracked to the Dreamtime or the era of Creation.33 In 
many ways, The Dreaming exists outside of Western concepts of linear time: it refers to a creation era long ago and to a 
present, supernatural world, which interacts with the natural world. In the views of the Aborigine, The Dreaming began at 
the dawn of time; remains bound up in the present, and will endure forever.

Dreaming stories tell of the creation by supernatural spirits of the world and everything within it. Those spirits, sometimes 
called Ancestral Beings, emerged at the dawn of creation from the pre-existing formless earth, from spirit homes in the sky 
or from other far-off places. Some Ancestral Beings assumed forms and identities which combined features of humans with 
other species. 

The Dreaming stories describe the movement of the Ancestral Beings over the earth, hunting, gathering food, tool-making, 
singing,	dancing	and	fighting.	As	they	travelled,	the	Ancestral	Beings	created	the	physical	features	of	the	landscape,	sea	and	
sky. Their “Dreaming tracks” formed riverbeds and watercourses. The Ancestral Beings named the places to which they 
journeyed,	the	flora	and	fauna,	and	they	created	sacred	rules	of	human	social	life	and	culture.

The Ancestral Beings eventually died, or returned to their spirit homes, or merged with the physical features which they had 
created. They passed onto human beings a system of existence which was complete in every respect. The Ancestral Beings 
entrusted custodianship of certain areas of land to particular language groups, which custodianship was conditional upon 
those groups following the law.

In traditional belief the Ancestral Beings retain the power to intervene in the life of man. Thus, they remain a vital force in 
ensuring the continuity of human existence and in maintaining the fertility of the land and natural species. 34

The Dreaming has different meanings for different Aboriginal people. It is a complex network of knowledge, faith and prac-
tices that derive from stories of creation, and it dominates all spiritual and physical aspects of Aboriginal life. The Dreaming 
sets out the structures of society, the rules for social behaviour and the ceremonies performed in order to maintain the life of 
the land. It governed the way people lived and how they should behave. Those who did not follow the rules were punished.

33  Retrieved from http://www.lindakreft.com/pdf/dreamtime.pd
34  Retrieved from http://www.aija.org.au/online/ICABenchbook/BenchbookChapter2.pdf
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In essence, the Dreaming comes from the land. In Aboriginal society, people did not own the land it was part of them and 
it was part of their duty to respect and look after mother earth. The Dreaming did not end with the arrival of Europeans but 
simply entered a new phase. Aborigines hold that it is a powerful living force that must be maintained and cared for. 35

It has been recognized that most written sources of history only offer a view of the past from the point of view of those who 
held power. For many indigenous people, oral traditions also mean that their voice and stories become lost over time. Oral 
history is the bridge between oral tradition and written history, and allows people to share their memories and ensure their 
stories never get forgotten.

35  Retrieved from http://australianmuseum.net.au/Indigenous-Australia-Spirituality
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LESSON PLAN:

TOPIC 3.1: The Aboriginal and Torres Strait  
Islander Peoples of Australia and Oral Tradition
GRADE 7

THEME: First Nations Peoples in the World 

SUB-THEME: History 

TOPIC 3.1:  The Aboriginal and Torres Strait Islander Peoples of Australia and Oral Tradition

Lesson Overview 

In this lesson students will explore the components of traditional First Nations world views; they will discover the role  
and importance of oral tradition within that particular world view by learning about the “Dreaming” stories of Australia’s 
indigenous people. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Gain an awareness of indigenous peoples all over the world; notably in Australia. 

2. Identify the components of First Nations peoples’ traditional world views and draw links to the world views of the 
Aborigines of Australia.

3. Appreciate the relationship between indigenous peoples and the land.

4. Understand the role and value of oral traditions in indigenous cultures.

5. Value oral history and traditions.

6. Understand that oral history is the bridge between oral tradition and written history.

Links to Manitoba Curriculum: 

KI-014 Describe characteristics of indigenous ways of life in a society of Asia, Africa, or Australasia.

VI-007 Appreciate the importance of cultural and linguistic diversity in the world.

VH-010 Appreciate history as an important way to understand contemporary life.

Materials and Equipment:

• BLM 3.1.1 Components of First Nations Peoples’ Traditional Worldviews
• BLM 3.1.2 Aboriginal Dreamtime Story – Waati Pulyeri (Blue Heron) – one per student 
• Access to Internet with projector
• Access to video: http://www.youtube.com/watch?v=Sle62XV0BO0 Aboriginal Dreamtime Story – Waati Pulyeri  

(Blue Heron)

Grade 7 Teachers Guide • 51



ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students be  
prepared for learning?

Ask the class the meaning/value of land from each of the following perspectives:

• Farmer [means of production and the source of a way of life; economic sustainability]. 

• Property developer [means of financial progress and success]

• Many Canadians [something they can own if they work hard enough and save enough 
money to buy it]

• Indigenous/First Nations peoples [land is not just something that they can own or trade. 
Land has a spiritual value] 

Introduce the class to the concept of World View. Invite questions and discussion. 

Introduce Components of First Nations Traditional Worldviews – BLM 3.1.1

Acquire

What strategies facilitate learning 
for groups and individuals?

Write the following on the chalkboard: 

The land owns us; we don’t own the land. 
The land owns us; we don’t own the land. 
We are part of the land. 
From the time we are children we learn the 
songs and stories about the land. 
For thousands of years, these songs and 
stories have been part of the people’s oral 
tradition and beliefs. 

[Aborigine view]

Source: http://www.creativespirits.info/aboriginalculture/spirituality/#ixzz1fgZKm3kh

Ask the students whose view this represents. Reinforce: Aboriginal spirituality is also  
about the land Aboriginal people live on. They experience a connection to their land. 
Another key feature of Aboriginal spirituality is to look after the land, an obligation which 
has been passed down as law for thousands of years.

Introduce the history and culture of the Aborigines of Australia using the information  
found in the Background to Concept section.

Draw parallels between the world views of First Nations peoples in Canada and the  
Aborigine in Australia. Make note of: connections to land and oral tradition. 

Apply

How will students demonstrate 
their understanding?

Hand out: BLM 3.2.2 Aboriginal Dreamtime Story – Waati Pulyeri (Blue Heron)

Read over Part 1: Background 

Watch video: Aboriginal Dreamtime Story – Waati Pulyeri (Blue Heron),  
http://www.youtube.com/watch?v=Sle62XV0BO0

Assign Part 2: Dreamtime Story – Waati Pulyeri
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Further Learning:

• Have students research the role and importance of the didgeridoo in Aboriginal and Torres Strait Islander peoples  
culture and ceremony; compare it to the drum in traditional First Nations peoples’ ceremonies in Canada. 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 3.1.1 COMPONENTS OF FIRST NATIONS  
TRADITIONAL WORLDVIEWS

Spirituality – The Creator is the ultimate spiritual entity, giver of all life, The Creator of the universe and 
all creation. The spiritual connection with the Creator includes communications through ceremony, 
dreams, visions, and “ka ke se mowin” (prayer from the heart).

Values – Natural laws are built on respect and humility and govern all relationships for balance and 
harmony. First Nations peoples’ values include the concept of reciprocity, the act of giving and receiv-
ing, which contributes to maintaining balance and harmony. It is part of the spirit and intent of all 
actions.

Knowledge – Knowledge is a lifetime journey, conveyed through experiential learning and oral teach-
ings; it requires the use of mind, heart, body and spirit.

Culture – First Nations peoples’ culture includes all aspects of life and is manifested through practice 
and customs. Culture is a way of life. First Nations peoples live a life of balance and harmony with the 
Creator and all of Creation.

Oral Traditions – First Nations peoples’ history and knowledge is orally transmitted by ‘keepers’ who  
recollected the events which they saw, heard or took part in. It is part of the concept of ‘aadizookaan 
(ag)’ (a story).

Language – The Creator gave each of the First Nations their own languages, which are unique and  
distinct onto themselves. First Nations believe that their first languages are the source of all under-
standing; it is the beginning place of the oral tradition. First Nations believe that there are four levels of 
understanding, each with their own language: everyday language that is spoken; language of ceremony 
with sacred words such as pipe; language of the deeper voices of the spirit world through ceremony 
such as the shaking tent; the language of dreams and visions; and the language of translation and 
interpretation.

Governance – First Nations peoples’ traditional governments varied according to their particular needs  
as defined by their unique economic, social, political and environmental conditions. First Nations 
peoples’ traditional leadership also varied according to the special skills, knowledge, and gifts of  
different individuals who were called upon at different times to serve the people. The Anishinaabe 
teachings associated with the seven principles of nationhood are part of the teachings that give  
guidance to governance and leadership.

Natural World – The Creator put First Nations on the land and told them to care for Mother Earth. All  
Creation is inter-dependent and equally important. First Nations peoples special relationship with  
all of Creation stems from this spiritual connection, which is often expressed by the term “all my  
relations” (Source: Treaty Essential Learnings, p. 50). 
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BLM 3.1.2 ABORIGINAL DREAMTIME STORY –  
WAATI PULYERI (BLUE HERON)

Part 1: Background 

The Ngarrindjeri (literal meaning the people who belong to this land) are the indigenous peoples 
whose traditional lands were along the Murray River, Australia’s longest river. Being one of the major 
river systems in one of the driest continents of Earth, the Murray has significant cultural relevance to 
indigenous Australians. 

According to traditional stories, the Murray River was created by the tracks of the Great Ancestor, Ngu-
runderi, as he pursued Pondi, the Murray Cod (fish). The chase originated in the interior of New South 
Wales. Ngurunderi pursued the fish on rafts made from eucalyptus trees and continually launched 
spears at his target. But Pondi was a wily prey and carved a weaving path, carving out the river’s vari-
ous tributaries. Ngurundi was forced to beach his rafts, and often create new ones as he changed from 
reach to reach of the river.

Source: http://www.murrayriver.com.au/images/map/murray-river.jpg

Grade 7 Teachers Guide • 55



At Kobathatang, Ngurunderi finally got lucky, and struck Pondi in the tail with a spear. However, the 
shock to the fish was so great it launched him forward in a straight line to a place called Peindjalang 
(present day Tailem Bend). Eager to rectify his failure to catch his prey, the hunter and his two wives 
hurried on, and took positions high on the cliff on which Tailem Bend now stands. They sprung an 
ambush on Pondi only to fail again. Ngurunderi set off in pursuit again, but lost his prey as Pondi dived 
into Lake Alexandrina. Ngurunderi and his women settled on the shore, only to suffer bad luck with 
fishing, being plagued by a water fiend known as Muldjewangk. They later moved to a more suitable 
spot at the site of present-day Ashville. The twin summits of Mount Misery are supposed to be  
the remnants of his rafts, they are known as Lalangengall or the two watercraft. [Adapted from:  
http://en.wikipedia.org/wiki/Ngarrindjeri#The_Dreaming] 

Australia’s Ngarrindjeri people offer numerous ‘Dreaming’ stories that tell about the land, plants,  
animals, and as well as codes for human behavior, including safety, respect, and skills for daily living. 
The Dreamtime laid down the patterns of life for the Aboriginal people. 

Part 2: Dreamtime Story – Waati Pulyeri

After watching the video, Aboriginal Dreamtime Story – Waati Pulyeri, complete the following answer 
the following questions. 

1. What is the moral of this story?

2. Who is the intended audience of the story? 

**Watch video. 

Complete the story plot flow chart based on the video.
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Aboriginal Dreamtime Story – Waati Pulyeri

*It is helpful to consider climax as a three-fold phenomenon: 

1. the main character receives new information 

2. accepts this information (realizes it but does not necessarily agree with it) 

3. acts on this information (makes a choice that will determine whether or not he/she gains  
his objective.

BEGINNING

MIDDLE

CLIMAX

CONCLUSION
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SUB-THEME: History  
TEACHER INFORMATION SHEET

TOPIC 3.2: Doctrine of Discovery  
and the Inter Caetra
CONCEPT

The western concepts of the Doctrine of Discovery and the Inter Caetra are discussed in relation to the worldview that 
governed the early explorers to new lands. These concepts are discussed in relation to the historical ‘discovery’ of America 
when it had been occupied by the Indigenous peoples of the Americas since time immemorial. 

BACKGROUND TO CONCEPT

Treaties between the First Nations peoples and Canada (Crown) are the building blocks in the creation of the country of 
Canada, and provide for peace and good order for all people in Canada. 

The Treaties are agreements, voluntarily entered into by both parties, which provide for peaceful relations between the  
two nations. They are ‘living’, permanent, foundational agreements based on the synthesis of two world views: the oral  
traditions of the First Nations peoples and the written traditions and common law of the Crown who represented the  
Newcomers. 36

The Numbered Treaties , beginning on the Canadian Prairies in 1871, were negotiated among many other historic events 
happening at the time; they also are part of a greater continuum of history, stretching back to 1400’s, that tells the story of 
the relationship between First Nations peoples and the Europeans. Understanding the historical context of the Treaties is 
integral. 37

Pre-Contact First Nations (Pre-1400’s)

First Nations peoples believe that the Creator placed them on Turtle Island (North America) and they have occupied it since 
time immemorial. They were well adapted to the geography and the environment and possessed all the survival skills to live 
on their land. They had their own spiritual, political, economic, traditional and social systems; as well as teachings centered 
on natural laws that promoted living in balance and harmony with the natural world. 

First Nations peoples had a long history of making Treaties with other First Nations peoples in order to consolidate alliances 
and share resources within each other’s territories. They had a thorough knowledge of the Treaty-making process because 
this was the way in which inter-tribal agreements were made. Spiritual ceremonies were an integral part of this Treaty-
making process as it was a form of ratifying the agreements. The agreements were made in the best interest of all parties 
involved. 38

Representatives of European monarchs – Newcomers – arriving on this continent found a mosaic of First Nations peoples 
with highly sophisticated economies, governments, cultures, legal regimes, religions and trading relations. Recent evidence 
suggests that there were as many as eight million indigenous people throughout what is now Canada and the United States 
in the early 17th century, with approximately three million residing in what was to become Canada. 39

36  Adapted from Treaty Essential Learnings: The Treaty Experience in Manitoba, p. 13
37  Adapted from Treaty Essential Learnings: The Treaty Experience in Manitoba, p. 34
38  Adapted from Treaty Essential Learnings: The Treaty Experience in Manitoba, p. 34
39  Retrieved from http://www.ajic.mb.ca/volumel/chapter5.html
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Western Perspectives and Historical Contexts 

When	Christopher	Columbus	first	landed	in	the	Caribbean	in	October,	1492	he	came	into	contact	with	the	First	Nations	 
peoples whose home it was. The indigenous people he encountered, the Lucayan, Taíno or Arawak, were peaceful and 
friendly. An entry in his journal he wrote spoke of them: “Many of the men I have seen have scars on their bodies, and 
when	I	made	signs	to	them	to	find	out	how	this	happened,	they	indicated	that	people	from	other	nearby	islands	come	to	San	
Salvador to capture them; they defended themselves the best they could. I believe that people from the mainland came here 
to take them as slaves. They ought to make good and skilled servants, for they repeat very quickly whatever we say to them. 
I think they can very easily be made Christians, for they seem to have no religion. If it pleases our Lord, I will take six of 
them to Your Highnesses when I depart, in order that they may learn our language.”40 He also remarked, “I could conquer 
the whole of them with 50 men, and govern them as I pleased.” 

Columbus performed a ceremony to “take possession” of the land for the king and queen of Spain, acting under the interna-
tional laws of Western Christendom. This act of “possession” was based on a religious doctrine now known in history as the 
Doctrine of Discovery. This doctrine was an international law that guided Europeans in their quest to discover new lands 
and resources which gave the discovering nation immediate sovereignty and all rights and title to it. It is based on the notion 
of terra nullius which disregarded the original inhabitants.41

In order to fully comprehend the European world view at the time of contact, we must go back further in history. In 1095, 
at the beginning of the Crusades, Pope Urban II issued an edict – the Papal Bull Terra Nullius (meaning empty land). It 
gave the kings and princes of Europe the right to “discover” or claim land in non-Christian areas. This policy was extended 
in 1452 when Pope Nicholas V issued the bull Romanus Pontifex, declaring war against all non-Christians throughout the 
world and authorizing the conquest of their nations and territories. These edicts treated non-Christians as uncivilized and 
subhuman, and therefore without rights to any land or nation. Christian leaders claimed a God-given right to take control of 
all lands and used this idea to justify war, colonization, and even slavery. 

By the time Christopher Columbus set sail in 1492, this Doctrine of Discovery was a well-established idea in the Christian 
world. Upon his return to Europe in 1493, Pope Alexander VI issued the bull inter Caetera, granting Spain the right to 
conquer the lands that Columbus had already “discovered” and all lands that it might come upon in the future. This decree 
also expressed the Pope’s wish to convert the First Nations peoples of these lands to Catholicism in order to strengthen the 
“Christian Empire.” 42 

First Nations peoples do not share the same story of colonization. On Turtle Island or North America (the ‘New World’ to 
European colonizers which included all of the Americas), Newcomers arrived and settled suddenly, with drastic results. 
The indigenous peoples were pushed aside and marginalized by the dominant descendants of Europeans. Modern estimates 
place the 15th century pre-Columbus population of North America at 10 to 12 million. By the 1890’s, it had been reduced to 
approximately 300,000.43 The separation of First Nations peoples from their lands had a devastating effect in many parts of 
the continent. 

40  Robert H. Fuson, ed The Log of Christopher Columbus, Tab Books, 1992, International Marine Publishing
41  Report on the Royal Commission on Aboriginal Peoples. (1996). Volume 1: Looking Forward, Looking Back. Minister of Supply and Services Canada: Ottawa, Ontario, p.43.
42  Retrieved from http://www.adl.org/education/curriculum_connections/Doctrine_of_Discovery.asp
43  Retrieved from http://www.un.org/WCAR/e-kit/indigenous.htm
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LESSON PLAN:

TOPIC 3.2: The Doctrine of Discovery  
and the Inter Caetera 
GRADE 7

THEME: First Nations Peoples in the World 

SUB-THEME: History 

TOPIC 3.2: The Doctrine of Discovery and the Inter Caetera 

Lesson Overview 

In this lesson students will explore the concepts of The Doctrine of Discovery and the Inter Caetera as it relates to European 
Newcomers and North America or Turtle Island. They will evaluate and assess the terms ‘Old World’ and New World’ and 
question the validity of the ‘discovery’ of America. 

Learning Outcomes:

By the end of the lesson the students will: 

1.	 Understand	how	the	Doctrine	of	Discovery	and	the	Inter	Caetera	offered	a	justification	in	the	minds	of	Europeans	for	
the colonization of the Americas 

2. Appreciate there are alternative points of view in history

3. Gain an awareness that history offers us a way to understand the present

4. Understand the value of indigenous cultures and ways of life.

Links to Manitoba Curriculum: 

KH-031 Identify historical events that continue to affect a society of Europe or the Americas. Examples: colonization,  
  slavery, wars, disasters, agricultural or technological change…

VH-010 Appreciate history as an important way to understand contemporary life.

VP-015 Demonstrate concern for the loss of indigenous ways of life.

Materials and Equipment:

• BLM 3.2.1 Teacher Worksheet: ‘Mill-Drill’ Activity 
• ‘Mill-Drill’ cards, printed and cut 
• BLM 3.2.2 The ‘New World’ and the ‘Old World’ – one per student 
• Access to Internet with projector
• Access to video: Christopher Columbus Arrival – 500 Nations – Native American – Part 1, http://www.youtube.com/

watch?v=jOfEAbNiKFM or access to documentary 500 Nations, Part 3: Clash of Cultures (1 and 2). [approximately 
10 minutes]
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students be prepared for 
learning?

Show students the video Christopher Columbus Arrival – 500 Nations – Native American – 
Part 1: http://www.youtube.com/watch?v=jOfEAbNiKFM

Write the guiding questions below before the video: 

1. Taino Chief Guacanagari gave Columbus a golden tiara after Columbus gave the Chief 
a red cape for aiding the Spaniards. How did each view the golden tiara? [Guacanagari: 
a gesture of mutual respect and recognition; the opening of trade between equals. 
Columbus: a crown, symbol of authority, Guacanagari was surrendering his lands and 
his people to Spain]. What accounts for the difference? 

2 What year did Columbus return to the Caribbean? Describe who/what he brought  
with him. 

3. ‘The Spanish conquest of the Caribbean began’. What does conquest mean?

4. Why do you think the Spanish believed they had the right to take over the lands of the 
Taino? 

As a class go over the guiding questions. Encourage class discussion. 

Draw the students’ attention to questions 2. and 4. 

Introduce the concept of the lesson using the information provided in the Background to 
Concept section. Be sure that the students understand the Doctrine of Discovery and the 
Inter Caetera .

Acquire

What strategies facilitate learning 
for groups and individuals?

*Note: familiarize yourself with the ‘Mill-Drill’ activity, BLM 3.2.1, Teacher Worksheet:  
‘Mill-Drill’ Activity before the lesson.

Tell the students they will be participating in a learning activity called a “Mill Drill”.

Introduce the activity using BLM 3.2.1.

Hand out one paper to a student and then have them mill around until the person with a 
word matches him or herself up with the person with the correct definition. You may have 
to arrange students in pairs or triads, or duplicate the words and definitions.

Guide and assist as necessary 

Apply

How will students demonstrate their 
understanding?

Hand out and assign: BLM #2 The ‘New World’ and the ‘Old World’ 

Guide and assist as necessary 

Further Learning:

• Have students explores the ‘myths’ surrounding indigenous peoples such as Squanto and Pocahontas. 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 3.2.1 TEACHER WORKSHEET: ‘MILL-DRILL’ ACTIVTY

A ‘Mill-Drill’is a vocabulary activity where students are given a card with either a new term or its  
definition. They must then mill about – move around the class – and speak to other students in a quest 
to find the person with a word matches him or herself. Once they feel they have met their match, they 
are invited to take their seat together. 

Once all the students are seated, the teacher leads a sharing session to see if anyone wants move. 

Lastly, the teacher may invite the pairs to affix their terms/definitions in a place where all the class is 
able to see them. 

Vocabulary/Definitions for Mill-Drill

Doctrine of Discovery Was an international law that guided Europeans in their quest to discover 
new lands and resources which gave the discovering nation immediate  
sovereignty and all rights and title to it. It is based on the notion of terra  
nullius which disregarded the original inhabitants.

Inter Caetera A papal bull that granted Spain the right to conquer the lands, overthrow 
barbarous nations, and bring the inhabitants to the Catholic faith. This 
included the lands and inhabitants Columbus had already “discovered”  
and all lands that it might come upon in the future.

New World A term to describe North and South America by early Europeans.

Old World The Eastern Hemisphere, especially Europe, as opposed to the New World – 
the Americas

Conquest A territory that has been gained by military force 

Papal Bull A formal proclamation issued by the Pope (Head of the Catholic Church) 

Terra Nullius Latin term meaning “empty land”, essentially barren and not occupied  
or in possession of ‘civilized’ peoples 

Treaty Solemn agreements two or more nations that create mutually binding 
options; in Canada these agreements were entered into by the Canadian 
government (Crown) and First Nations peoples.

Lucayan, Taíno, Arawak The indigenous peoples of the Caribbean who first met Christopher  
Columbus and the Newcomers. 

Time Immemorial A time so long past as to be indefinite in history or tradition. It describes a 
time before legally fixed dates. 

Turtle Island An English language translation of the First Nations’ terms for the continent 
of North America.

Indigenous People All inhabitants native to their lands and territories. 

Newcomer A term used to describe Euro-Canadians, Europeans, and/or non-First 
Nations peoples.
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BLM 3.1.2 THE ‘NEW WORLD’ AND THE ‘OLD WORLD’

The Old World consists of those parts of Earth known to Europeans before the voyages of Christopher 
Columbus: Europe, Asia, and Africa. Although the interior regions of Asia and Africa were not well 
known to Europeans at the time, their existence was known, at least as far as Japan and South  
Africa, so they are considered Old World. Australia and Antarctica are neither definitely Old World 
nor definitely New World, since the terms “Old World” and “New World” were used before Europeans 
arrived there. 

The New World is one of the names used for North and South America; it has been in use since  
the 16th century. The Americas were at that time new to the Europeans, to whom the “Old World”  
consisted of only Europe, Asia, and Africa. 

Today the terms “New World” and “Old World” are generally used in a historical context when talking 
about the European Newcomers coming to the Americas, as in discussions of Spanish exploration, 
Christopher Columbus, et cetera. 

Adapted from: http://www.edu.gov.mb.ca/k12/cur/socstud/foundation_gr7/blms/index.html

Answer these questions: 

1. From what perspective is the world seen as being divided into the “Old World” and the  
“New World”?

2. How many students in your class think of Europe as the “Old World” and the Americas as the  
“New World”? 

3. Is the “Old World” really older than the “New World”? Explain. 

4. How would indigenous peoples perceive this view of the world? 

5. By what name do First Nations peoples call North America?
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SUB-THEME: Treaties  
TEACHER INFORMATION SHEET

TOPIC 4.1: Treaties: The Treaty of Waitangi  
– New Zealand
BACKGROUND TO CONCEPT

In Canada, Treaties are the building blocks that led to the creation of the nation from sea to sea. The Treaties are agreements, 
voluntarily entered into by both First Nations peoples and the Canadian government, which provided for peaceful relations 
between the two nations. For First Nations peoples, the Treaties are more than a simple written document; they are sacred 
agreements between First Nations peoples, Canada (Crown), and the Creator as a witness. They are ‘living’, permanent, 
foundational agreements based on the synthesis of two world views. 

Treaties in Canada were to provide both sides with the means of achieving survival and socio-economic stability, anchored 
in	the	principle	of	mutual	benefit.	44

The Treaty experience in not unique to Canada. For example, Treaties in New Zealand have allowed indigenous peoples  
to maintain a minimum amount of autonomy and have been foundational in the development of the country. 

New Zealand 

New	Zealand`s	indigenous	peoples	are	the	Māori.	They are a Polynesian people and today comprise about 7.4% of the 
country’s population45.	On	the	basis	of	oral	records,	archaeological	finds	and	genetic	analyses,	historical	treatises	place	the	
arrival of Maori in New Zealand in the 13th century. 

The origin of Maori has been reliably traced to the islands of Eastern Polynesia, and their journey to New Zealand occurred 
in	a	number	of	epic	waka	(canoe)	voyages	over	a	significant	period	of	time.	These	journeys	established	Maori	as	daring	and	
resourceful adventurers, and as one of the greatest navigating peoples of all time. 

Before the coming of the Pakeha (Europeans) to New Zealand, all literature in Maori was orally passed onto succeeding 
generations. This included many legends and waiata (song). The most recognised tradition today is the “Haka” which is a 
war	dance.	Defining	aspects	of	Maori	culture	include	art,	legend,	tattoo	(moko),	performances	(notably	kapa	haka),	customs,	
hospitality and community.

The	name	“Māori”	originally	meant	“the	local	people”,	or	“the	original	people”.	Māori	was	a	word	which	signified	“local”	
or “original” – as opposed to the new arrivals – white European settlers. With the arrival of European settlers, the word 
Māori	gradually	became	an	adjective	for	the	“Māori	people”.	This	change	took	place	before	1815.	

Treaty of Waitangi 

After English Captain James Cook’s exploration of New Zealand in the late 18th century, an increasing number of settlers 
came to New Zealand. By 1839, there were an estimated 2,000 Europeans living in New Zealand. In 1833, after increasing 
lawlessness amongst traders and settlers, the British government appointed James Busby as British Resident to protect Brit-
ish trading interests and counter the growing lawlessness.

44  Adapted from Treaty Essential Learnings: The Treaty Experience in Manitoba; p. 13
45  Retrieved from https://www.cia.gov/library/publications/the-world-factbook/geos/nz.html
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At	the	same	time,	there	were	large-scale	land	transactions	with	Māori	and	there	were	signs	that	the	French	were	interested	in	
annexing New Zealand. In response to this, the British Crown signed a Declaration of Independence with 34 northern Maori 
Chiefs. This declared New Zealand an independent state under British rule. It also stated that ‘no claim could be made on 
New Zealand without Maori agreement’.46 47

The	Māori	and	their	land	were	to	be	protected	from	unscrupulous	land	sharks	who	were	taking	advantage	of	the	uncon-
trolled situation, and the 2,000 settlers already established in the country were to be secured. 

The Treaty of Waitangi was signed between the British Crown and the Maori on February 6, 1840 at Waitangi in the Bay of 
Islands. Forty-three Chiefs signed the treaty on that day. Over 500 Maori Chiefs signed it as it was taken around the country 
during the next eight months. The treaty was written in English and translated into Maori. 

The	Treaty	is	a	broad	statement	of	principles	on	which	the	British	and	Māori	made	a	political	compact	to	found	a	nation	
state and build a government in New Zealand. Among the terms of the treaty, it was stated that:

• Māori	would	retain	possession	of	their	lands	and	fishing	areas.
• At	the	same	time,	Māori	would	accept	the	new	Colonial	government’s	pre-emptive	right	to	purchase	land.	All	sale	of	
land	by	either	Māori	or	European	would	be	transacted	via	the	government.	

• Māori	would	accept	the	sovereignty	of	the	Queen.
• Māori	would	be	guaranteed	the	same	rights	and	privileges	as	those	of	all	British	subjects.

The	Treaty	in	Māori	was	deemed	to	convey	the	meaning	of	the	English	version,	but	there	are	important	differences.	Most	
significantly,	the	word	‘sovereignty’	was	translated	as	‘kawanatanga’	(governance).	Some	Māori	believed	they	were	giv-
ing up government over their lands but retaining the right to manage their own affairs. The English version guaranteed 
‘undisturbed	possession’	of	all	their	‘properties’,	but	the	Māori	version	guaranteed	‘tino	rangatiratanga’	(full	authority)	over	
‘taonga’	(treasures,	which	may	be	intangible).	Māori	understanding	was	at	odds	with	the	understanding	of	those	negotiating	
the	Treaty	for	the	Crown,	and	as	Māori	society	valued	the	spoken	word,	explanations	given	at	the	time	were	probably	as	
important as the wording of the document.48

Although it is referred to as New Zealand’s ‘founding document’, many of the rights guaranteed to Maori in the docu-
ment have been ignored. Despite the protection offered in the Treaty of Waitangi, Maori lost considerable amounts of land 
through the 19th and 20th centuries. The manner in which the land was lost was often questionable, and led to considerable 
protest from Maori.

In 1975, the government established the Waitangi Tribunal. This tribunal was established to honour the treaty as a relevant 
and living document. Since then, the Waitangi Tribunal has ruled on a number of claims brought by Maori iwi (tribes). In 
many	cases,	compensation,	often	in	the	form	of	financial	payments	and	land,	has	been	granted.	In	the	last	ten	years,	some	
particularly large settlements have been made between the Government and major iwi, including Tainui of the Waikato, and 
Ngai Tahu of the South Island. 49

46  Retrieved from http://www.newzealand.com/int/article/treaty-of-waitangi/
47  Retrieved from http://www.nzhistory.net.nz/politics/treaty/the-treaty-in-brief
48  Retrieved from http://www.nzhistory.net.nz/politics/treaty/the-treaty-in-brief
49  Retrieved from http://www.newzealand.com/int/article/treaty-of-waitangi/
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LESSON PLAN:

TOPIC 4.1: Treaties : The Treaty of Waitangi – 
New Zealand
GRADE 7

THEME: First Nations Peoples in the World 

SUB-THEME: Treaties 

TOPIC 4.1: Treaties: The Treaty of Waitangi – New Zealand

Lesson Overview 

In this lesson students will explore the Treaty relationship between First Nations peoples and the Canadian government and 
compare and contrast it to the Treaty relationship with the Maori of New Zealand and colonial and current governments. 
They will pay special attention to the Treaty of Waitangi. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Gain an awareness of indigenous peoples all over the world; notably in New Zealand. 

2. Understand that Treaties were signed in Canada between First Nations peoples and the Crown (Canada).

3. Understand that Treaties were signed in New Zealand between the Maori and the Crown.

4. Compare and contrast the treaty process in Canada and New Zealand.

5. Draw similarities between the treaty process in Canada and New Zealand.

Links to Manitoba Curriculum: 

KI-014 Describe characteristics of indigenous ways of life in a society of Asia, Africa, or Australasia.

KH-030 Identify historical events that continue to affect a society of Asia, Africa, or Australasia.

KH-031 Identify historical events that continue to affect a society of Europe or the Americas.

VH-010 Appreciate history as an important way to understand contemporary life.

KE-047 Describe the impact of urbanization and industrialization on indigenous peoples in a society of Asia, Africa,  
  or Australasia.

Materials and Equipment:

• Large world map that can be seen by all students in the class (optional) 
• BLM 4.1.1 Student Activity: Treaty of Waitangi: Compare and Contrast – one per student 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate 

How will students be prepared 
for learning?

Instruct the students to write the following on a piece of loose-leaf:

1. Initial- a:

2. Initial – b:

3. After: 

4. Why: 

Instruct them to write the following question after 1. Initial -a: What I know about First 
Nations’ Treaties in Canada

Have them silently answer the question.

Instruct them to write the following question after 1. Initial -b: What I know about Treaties with 
indigenous peoples anywhere else in the world

Have them silently answer the question.

Impress upon them that it is okay not to have an initial response. 

Have the class share their initial responses to the greater group. Encourage discussion. 

Activate

What strategies facilitate  
learning for groups and  
individuals?

Introduce concept of this lesson using the information found in the ‘Background to Concept’ 
section. Teacher may want to use a large world map to point out the location of both Canada 
and New Zealand. 

Lead a class discussion by revisiting the questions 1-a, 1-b

Discuss as a group: 

• First Nations’ Treaties in Canada

• Treaties with indigenous peoples anywhere else in the world

Instruct the class to revisit questions 3 and 4:

3. After: 

4. Why: 

Apply

How will students demonstrate 
their understanding?

Students complete Student Activity: Treaty of Waitangi: Compare and Contrast

Further Learning:

• Have students compare and contrast the Canadian government’s perspective on the United Nations Declaration  
on the Rights of Indigenous Peoples between 2007 and 2010.

• Plot Hudson’s Bay Company (HBC) trading forts on a map and compare it to the map of Cree Migrations and  
Movements. 

• Explore the role of First Nations women in trading alliances before European contact and after. 
• Investigate the movements and migrations of the Anishinaabe, Denesuline, and/or Dakota Oyate [See:  

http://www.mhs.mb.ca/docs/transactions/3/indianmigrations.shtml]
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Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 4.1.1 STUDENT ACTIVITY: TREATY OF WAITANGI:  
COMPARE AND CONTRAST
Complete the following Compare and Contrast Frame based on what you have learned about 

Compare 

How are Treaties in Canada and the Treaty of Waitangi alike?

Contrast 

How are Treaties in Canada and the Treaty of Waitangi different? 

Compare and Contrast Statement

Write a statement to compare and contrast the Treaty relationship in Canada and New Zealand. 
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SUB-THEME: Treaties  
TEACHERS INFORMATION SHEET

TOPIC 4.2: Treaties: The Jay Treaty, 1794
THE CONCEPT

Treaties are an important tool that nations used to advance their interests in different lands and territories. Historically, not 
all Treaties that were negotiated and signed are recognized today. Currently in Canada, there are approximately 70 recog-
nized Treaties that are part of the formal Treaty relationship between 364 First Nations in Canada and the Crown (Canada). 
The Jay Treaty of 1794 was a Treaty of friendship, commerce and navigation negotiated between the USA and Canada.  
Certain	benefits	were	derived	from	the	Treaty	which	included	considerations	for	free	border	crossing	for	First	Nations	
peoples on both sides of the international boundary line. Each country was to give effect to the Treaty. The implications  
of this Treaty continue to impact First Nations peoples.

BACKGROUND TO CONCEPT

In Canada, Treaties are the building blocks that led to the creation of the nation from sea to sea. The Treaties are agreements, 
voluntarily entered into by both First Nations peoples and the Canadian government, which provided for peaceful relations 
between the two nations. For First Nations peoples, the Treaties are more than a simple written document; they are sacred 
agreements between First Nations peoples, the Crown (Canada), and the Creator as a witness. They are ‘living’, permanent, 
foundational agreements based on the synthesis of two world views. 

Treaties in Canada were to provide both sides with the means of achieving survival and socio-economic stability, anchored 
in	the	principle	of	mutual	benefit.	50 The Treaties were negotiated amidst many other historical events occurring in Canada, 
as well as the United States. The Americas were home to thousands of indigenous cultures long before the modern countries 
of Canada, United States, Mexico and those of the South American continent came to be and the borders set by govern-
ments did not exist as First Nations peoples traded and travelled all over the vast continent. Understanding the historical 
context of the Treaties in both Canada and the United States gives an insight into how the process is in each country is con-
nected, and yet unique. 

Many historical events had an impact on the Treaties in Canada both prior to their signing and after. Some of these histori-
cal events have their origins in Canada/British North America, and some have their roots in the United States. These had an 
impact on early interactions between the Newcomers (Europeans) and the First Nations peoples. They continue to have an 
ongoing impact on the implementation of the Treaties today. 51

The Treaty experience is not unique to Canada. For nearly 100 years, from 1778 to 1869, the United States negotiated Trea-
ties	with	Native	American	nations.	The	U.S.	Senate	ratified	approximately	370	Treaties	during	this	period	in	pursuit	of	land	
and other resources. These Treaties, considered legally binding agreements, have been a critical part of the Native American 
past and are of continuing importance to tribal governments today. 52

Other Treaties: The Royal Proclamation of 1763

As stated earlier, both the Canadian and American governments engaged in a Treaty relationship with the First Nations 
peoples.	In	Canada,	the	Numbered	Treaties	began	in	1871	in	the	west,	and	the	United	States	made	its	first	Treaty	with	the	
Delaware in 1778. However, before Canada and the United States became nations, in 1867 and 1776 respectively, Treaties 
were a common practice between the European nations that controlled North America. The Treaty relationship was also 
used in bilateral and multilateral relations between the many groups of indigenous peoples on the continent. 

50 Adapted from Treaty Essential Learnings: The Treaty Experience in Manitoba; p.13.
51 Adapted from Treaty Essential Learnings: The Treaty Experience in Manitoba, p.34.
52 Retrieved from http://www.historyandtheheadlines.abc-clio.com/ContentPages/ContentPage.aspx?entryld=1678598
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When	European	Newcomers	first	made	contact	with	the	First	Nations	peoples,	they	usually	treated	them	as	sovereign,	 
independent nations much like European nations such as France, Britain, and Spain. European countries made Treaties  
with the First Nation peoples principally to cement military and political alliances and to make peace.

As the Europeans jockeyed for control in North America, many the Treaties they signed between each other became very 
important to First Nations peoples. For example, the Royal Proclamation of 1763, issued by Britain at the close the Seven 
Years War with France, provided a framework for the Treaty making process in Canada in the 1870’s. Among other things, 
the Proclamation recognized that:

• First Nations peoples lived on traditional lands;
• Interest in those lands belonged to groups and nations, not individuals;
• Only the Crown (later Canada) could buy or accept First Nations peoples’ lands; 
• The Crown (Canada) required an agreement with First Nations peoples to acquire lands from them;
• First Nations peoples were under the Crown’s (Canada’s) protection; and
• First Nations peoples held title to their land unless they surrendered it. 53

The Royal Proclamation was not the only Treaty between Europeans nations that was – and remains – important to First 
Nations peoples in Canada and the United States. The Jay Treaty of 1794 is another example. 

Other Treaties: The Jay Treaty of 1794

The Jay Treaty of 1794, also known as the Treaty of Amity, Commerce and Navigation of 1794, is a Treaty between  
Britain and the United States (US) which guaranteed First Nations peoples the right to trade and travel between the US  
and present-day Canada.

The Jay Treaty of 1794 must be put into context in the historical development within North America:

• The American Revolutionary War ended with The Treaty of Paris 1793 and led to the creation of the international 
boundary line between the US and present-day Canada.

• In 1794 the US and Britain entered into The Jay Treaty, a Treaty of friendship, commerce and navigation. Article III 
provided for free border crossing which included ‘the Indians dwelling on either side of the boundary line”. 

It is agreed that it shall at all times be free to His Majesty’s Subjects, and to the Citizens of the United States, and also 
to the Indians dwelling on either side of the said boundary line, freely to pass and repass by land or inland naviga-
tion, into the respective territories and countries of the two parties, on the Continent of America (the country within 
the limits of the Hudson’s Bay Company only excepted), and to navigate all the lakes, rivers and waters thereof, and 
freely to carry on trade and commerce with each other. 

No duty or entry fee shall ever be levied by either party on peltries brought by land or inland navigation into the 
said territories respectively, nor shall the Indians passing or repassing with their own proper goods and effects of 
whatever nature, pay for the same any import or duty whatever. But goods in bales, or other large packages, unusual 
amongIndians,shallnotbeconsideredasgoodsbelongingbonafidetoIndians.

• Following the War of 1812, The Treaty of Ghent of 1815 was signed between the US and Britain that promised to 
restore the rights of First Nations peoples that existed before the war; however was never implemented in present-day 
Canada. For First Nations peoples free border crossing remained a common practice. 54

The implications of The Jay Treaty of 1794 have continued to impact First Nations peoples freedom to move between the 
US and Canada, their familial relationships that exist across both borders, and their ongoing practice of traditional trading 

53 Treaty Essential Learnings: The Treaty Experience in Manitoba, p.36.
54 American Indian Law Alliance and Aboriginal Legal Services of Toronto. Border Crossing Rights Between the United States and Canada for Aboriginal People. American Indian Law Alliance: New York City, NY. 

Retrieved at http://www.ptla.org/border-crossing-rights-jay-treaty 
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among the nations of First Nations peoples and North American Indian tribes. It also prevents them from exercising the 
original promise and intent of being able to be exempt from paying duty on goods. 55

As for the Crown (Canada) perspective, the Supreme Court of Canada in Francis v. The Queen, [1956] S.C.R. 618 held 
that The Jay Treaty was not a Treaty with First Nations peoples; and that the promise to restore the rights of First Nations 
peoples to what they were before the War of 1812 was not automatic because there is no existing Canadian legislation that 
gives effect to Article III of The Jay Treaty. It was further ruled at this time, that the Indian Act did not extend privileges for 
First Nations peoples to be exempt from paying duty on goods.

Whereas, the US has made some legislative provisions to address this obligation: 56

The Jay Treaty, signed in 1794 between Great Britain and the United States, provided that American Indians could travel 
freely	across	the	international	boundary.	The	United	States	has	codified	this	obligation	in	the	provisions	of	Section	289	of	
the Immigration and Nationality Act (INA) as amended. Native Indians born in Canada are therefore entitled to enter the 
United States for the purpose of employment, study, retirement, investing, and/or immigration. 

As a result, the complexities of matters concerning The Jay Treaty and relevance of The Treaty of Ghent have continued to 
be part of the ongoing dialogue between First Nations peoples and Crown (Canada), which from time to time has continued 
to be challenged by First Nations peoples.

In the absence of enabling legislation in Canada for auctioning the rights of First Nations peoples, they have had to seek 
other avenues. In the case of Brian Trottier, an Aboriginal person, he was able to utilize other USA legislation (Section 289, 
Immigration and Nationality Act [USA]) to exercise the rights he would have been able to access had Canada also given 
effect to articles of The Jay Treaty relevant to First Nations peoples. 

55	Supreme	Court	of	Canada.	Francis	v.	The	Queen.	[1956]	S.C.R.	618.	Retrieved	at	http://scc.lexum.org/decisia-scc-csc/scc-csc/scc-csc/en/item/6944/index.do
56	Embassy	of	the	United	States.	First	Nations	and	Native	Americans:	The	Jay	Treaty.	Retrieved	at	http://canada.usembassy.gov/visas/information-for-canadians/first-nations-and-native-americans.html	
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LESSON PLAN:

TOPIC 4.2: Treaties : The Jay Treaty, 1794
GRADE 7

THEME: First Nations Peoples in the World 

SUB-THEME: Treaties 

TOPIC 4.2: Treaties: The Jay Treaty, 1794

Lesson Overview 

In this lesson students will explore the evergreen nature of the Treaty relationship between the Crown (Canada) and  
American governments and First Nations peoples. They will draw conclusions between the Jay Treaty of 1794 and the  
case of Canadian hockey player Bryan Trottier in 1984 when he chose to play for Team USA in the Canada Cup  
hockey series. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Recognize that Treaty agreements were made between European governments (i.e. – the British) and First Nations 
peoples before the modern nations of Canada and the United States existed. 

2.	 Identify	that	Treaties	before	the	1870’s	set	the	standard	and	defined	the	relationship	for	The	Numbered	Treaties.

3. Understand that Treaties were signed in Canada between First Nations people and the Crown (Canada).

4. Understand that Treaties were signed in the United States between the Native Americans and the government. 

5. Know and value that Treaties are living documents. 

Links to Manitoba Curriculum: 

KH-031 Identify historical events that continue to affect a society of Europe or the Americas.

VH-010 Appreciate history as an important way to understand contemporary life.

Materials and Equipment:

• BLM 4.2.1 Bryan Trottier – Image 
• BLM 4.2.2 Student Activity: Few Degrees of Separation: The Jay Treaty and Bryan Trottier – one per student 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students be prepared 
for learning?

Write on the board:

TREATIES   <>   HOCKEY   <>   BRYAN TROTTIER 

Tell the class that by the end on the lesson they will see how the three words on the board  
are related: Treaties, hockey, Bryan Trottier. 

Number the students individually: 1, 2, 3. 

Headings: 

1. Treaty

2. Hockey

3. Bryan Trottier 

Instruct them to write the appropriate heading on a piece of paper. Tell them they have 3 min-
utes to write anything they know about their topic. Be sure to encourage them to write their 
thoughts – even if they think they may be incorrect. 

After 3 minutes collect their responses. Read aloud the responses for each. Summarize and 
record them on the board. 

Encourage discussion. 

Ask and define: 

• What is a treaty? [In the Canadian context, Treaties are agreements between the Crown 
(Canadian government) and First Nations peoples. They are the building blocks in the cre-
ation of the country of Canada]. 

• What is hockey? [Hockey is a team sport played on ice in which skaters use sticks to shoot a 
puck into their opponent’s net. It is the most popular game in Canada, and is one of Cana-
da’s national sports. Most believe that hockey evolved from stick-and-ball games and were 
adapted to the icy conditions of Canada in the 19th century. The games of British soldiers 
and immigrants to Canada, influenced by stick-and-ball games of First Nations, evolved to 
become a played on ice.] 

• Who is Bryan Trottier? [Trottier is a retired Canadian hockey player who played 18 seasons in 
the NHL for the New York Islanders and Pittsburgh Penguins. He won four Stanley Cups with 
the Islanders, two with the Penguins and one as an assistant coach with the Colorado Ava-
lanche. He holds the NHL record for points in a single period with 6 (4 goals, 2 assists). He 
is also one of only eight NHL players with multiple 5-goal games. He is Métis and originally 
from Val Marie, Saskatchewan]. 

Ask the students: How are Treaties, hockey, Bryan Trottier are connected? 
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Acquire

What strategies facilitate  
learning for groups and  
individuals?

Introduce concept of this lesson using the information found in the ‘Background to  
Concept’ section. 

Check for understanding:

1. Why did First Nations enter into Treaty agreements with the Canadian and American  
government?

2. What two countries signed the Jay Treaty? For what purpose?

3. What parts of the Treaty had meaning for First Nations peoples?

4. When was the Jay Treaty signed? 

5. How is this Treaty relevant to First Nations peoples in Canada and the United States today?

Ask again: How are Treaties, hockey, Bryan Trottier are connected? 

Apply 

How will students demonstrate 
their understanding?

Hold up BLM 4.2.1 – Bryan Trottier – Image (or access a photo online and display it using a projector 
or Smart Board). 

Have the students make note of Trottier’s uniform. Ask: why is he wearing a Team USA jersey?

Tell them: 

Undaunted by heavy criticism from fellow Canadians, Trottier chose to play for Team USA in the 1984 
Canada Cup tournament (after playing for Team Canada in 1981). He was able to obtain the necessary 
U.S. citizenship because of the US legislation under Section 289 of the Immigration and Nationality 
Act (INA): he had Métis ancestry on his father’s side, which the U.S. recognized as ‘Indian’ status. 

He was issued a North American Indian Card that entitled him to citizenship in the U.S. and Canada, 
as well as a U.S. passport, which was all he needed for tournament eligibility. The USA legislation of 
Section 289, Immigration and Nationality Act was the codified obligation found in The Jay Treaty that 
made this possible.

Ask the class for the final time: How are Treaties, hockey, Bryan Trottier are connected? 

[Treaties are the building blocks of Canada and the USA. Some Treaties were signed before 1871, like 
the Jay Treaty. The Jay Treaty was signed between Britain and the United States in 1794 and stated that 
First Nations had the right to travel, work, trade, etc. across the U.S. – Canada border. The US made 
provision for actioning this, but Canada did not, so First Nations peoples have tried to access other 
avenues, including US legislation. Hockey is a team sport played in Canada and the USA Canadian 
hockey player, Bryan Trottier was able to play for Team USA in the 1984 Canada Cup tournament 
because he was able to utilize other US legislation to exercise the right to travel and work across the 
US-Canada border.]

Handout out BLM 4.2.2 Few Degrees of Separation: The Jay Treaty and Bryan Trottier.

Have the students complete the assignment. 

Further Learning:

• Access the biography of Treaty Commissioner of Manitoba, James Wilson at: http://www.trcm.ca/commissioner_bio.
php. Have the students read the Commissioner’s biography and correlate in a paragraph how the Jay Treaty of 1794  
and Commissioner Wilson are connected. 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca
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BLM 4.2.1 BRYAN TROTTIER – IMAGE

Source: http://www.ebay.com/itm/BRYAN-TROTTIER-SIGNED-TEAM-USA-8X10-PHOTO-PROOF-/300560391104
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BLM 4.2.2 STUDENT ACTIVITY: FEW DEGREES OF SEPARATION: 
THE US LEGISLATION – IMMIGRATION AND NATIONALITY ACT (INA) 
AND BRYAN TROTTIER

Trottier ‘no traitor’ to Canada but wants to skate for the U.S.
Montreal Gazette 
July 12, 1984 

Veteran centre Bryan Trottier of the New York Islanders has declined an invitation to play for Team 
Canada in the Canada Cup hockey tournament in September, choosing instead to skate for Team 
USA – maybe.

The 27-year-old native of Val Marie, Sask., has applied for a U.S. passport and, if it comes through 
in time, he’ll play for the U.S. entry. If it does not, he’ll sit out the tournament.

“Bryan would like to play with the U.S. team on the basis that he carries a North American Indian 
card, which entitles him to cross the border at any time to work or live in either country”, Bob  
Thornton, Trottier’s agent, said in a telephone interview from New York. 

Despite his stated desire to play for Team USA, he was included when Team Canada announced  
its 31-man roster yesterday.

“Bryan feels that because he’s been making a living down here for nine years and married an 
American girl and raised a family here that he wants to play for Team USA”, said Thornton.

Trottier has applied for a U.S. passport, but there’s a chance that he would not receive it in time  
to play in the tournament, which begins Sept. 1.

Trottier, regarded as one of the best all-round players in the game, was a second-team NHL star  
last season, scoring 40 goals and assisting on 71 others in 68 games. 

He has been a longtime star of the Islanders and lives in the New York area in the off-season. 

Should have the right

Thornton said Trottier feels his treaty card should give him the right to play for either team.

“He never really thought he’d have a problem doing this. All he wants to do is help in the United 
States, to give something back to the game here in a small way,” said Thornton.

“He’s not a traitor or anything. I think it’s make him want to play for Team USA even more – the  
bad reaction he’s got, people telling him he could not play for the United States and that he could 
only play for Team Canada.”

Adapted from Canadian Press. (1984, July 12). Trottier ‘no traitor’ to Canada but want to skate for the U.S. Montreal Gazette

NHL great, Bryan Trottier, a Métis from Val Marie, Saskatchewan played for Team Canada in the 1981 
Canada Cup and led his New York Islanders to three Stanley Cup wins in the early 1980’s. He scored  
50 goals in the 1981-82 season and was the NHL’s top playoff scorer. 

In 1984, with another Canada Cup on the schedule, Trottier stunned the hockey world by declaring – 
which consisted of a majority of Canadians – that he would play for the United States instead of  
Canada. Trottier was booed relentlessly yet Canadian fans during the Canada Cup tournament and 
branded a ‘traitor’ in the Canadian press. 
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Activity: 

Read the newspaper article that appeared in the Montreal Gazette and answer the questions  
that follow. 

1. According the Bob Thornton, Trottier’s agent, why did Bryan choose to play for Team USA in the 
Canada Cup tournament?

2. In order to play for Team USA, Trottier must possess an American passport. How is he able to get  
an American passport when he is a Canadian?

3. In what ways does the story of Bryan Trottier show to us:

a) Historical events influence the present.

b) Treaties are living documents. 

c) The implementation of Treaties can be complex.
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EVALUATION
Evaluation of The Treaties and the Treaty Relationship: Teacher Guide for Grade 7 is critical to the Treaty Relations 
Commission of Manitoba’s continuous improvement cycle and to the future development of Treaty education resources at 
the other grade levels. As a means to continue informing this process, an evaluation form has been provided (Appendix 1).

Teachers are encouraged to take time to complete the evaluation form and return it to the Treaty Relations Commission of 
Manitoba	offices.

ATTENTiON: The Treaties and the Treaty Relationship: 
Teacher Guide for Grade 7
The Treaty Relations Commission of Manitoba 
400-175 Hargrave Street 
Winnipeg, Manitoba R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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APPENDIX 1: Evaluation Form
1.	 Overall,	on	a	scale	of	1	(poor)	to	five	(excellent),	how	would	you	rate	the	Treaties and the Treaty Relationship:  

Teacher Guide for Grade 7?

____________________________________________________________________________________________

 1 2 3 4 5

 Poor     Excellent

2. Please comment on the strengths of the Teacher Guide (includes teacher information sheets, lesson plans and Black 
Line Masters).

3. Please comment on the areas requiring improvement:

4. Please provide additional comments or recommendations:

Thank you for completing the evaluation form. Please return via fax, post, or email to:

ATTENTiON:  
The Treaties and the Treaty Relationship: Teacher Guide for Grade 7

The Treaty Relations Commission of Manitoba 
400 – 175 Hargrave Street 
Winnipeg, Manitoba R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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