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PREFACE
The Treaties and the Treaty Relationship: Teacher Guide for Grade 
Eight is a resource for classroom teachers. The Treaty education theme 
for Grade Eight is “First Nations’ Peoples Societies” which provides 
eight lessons in which students are led to explore indigenous peoples 
in the past, differing world views, and factors that influence change in 
society; all within a framework of appreciating the historical significance 
of past indigenous societies and civilizations.

The Teacher Guide is intended to:

a) provide teachers with a Treaty education learning resource that  
contains foundation-building information on Treaties, their place  
in Manitoba history, and the benefits of the Treaty relationship to  
all Canadians; 

b) enhance and enrich the existing Grade Eight Manitoba Social  
Studies Curricula: World History: Societies of the Past by creating 
new opportunities to acquire new knowledge, and new understand-
ings; and

c) broaden student learning experiences by building on basic  
Treaty education concepts.

The Grade Eight Teacher Guide is part of a larger Treaty Education 
Initiative for K to Grade 12. It is a public education initiative of the 
Treaty Relations Commission of Manitoba and the collaborating part-
ners: Assembly of Manitoba Chiefs; Government of Canada, Aboriginal 
Affairs and Northern Development Canada; Manitoba Education  
and Advanced Learning; and the Manitoba First Nations Education  
Resource Centre.

The guide includes a series of background information for the teacher  
on the various Treaty related topics, and lesson plans with Black Line 
Masters to support Treaty education implementation in the classroom. 
The K-11 Social Studies curriculum in Manitoba is relatively new, so 
there is opportunity to enhance the new curricula with Treaty education. 
There is also opportunity to enhance the essential elements to be inte-
grated into Manitoba curriculum with new knowledge on different Treaty 
related topics as shared in lesson plans in this Teacher Guide.

Teachers are encouraged to be creative with the lesson plans and the 
Treaty education resource materials found in the Treaty Education Kit. 
Teachers are expected to adapt their teaching styles to their students’  
various learning abilities. It is recognized that differentiated learning 
styles require multiple approaches which involves creating additional 
learning opportunities and experiences. Teachers will know best how to 
adjust their pedagogical practices to facilitate their students’ learning.

In July 2006, the Treaty Relations  
Commission of Manitoba (TRCM) 
and the Assembly of Manitoba 
Chiefs entered into a Protocol 
Agreement on the Manitoba Trea-
ties Oral History Project (OHP). 

The Untuwe Pi Kin He – Who 
We Are: Treaty Elders Teachings 
Volume 1 is one of the products 
of this body of work that has 
honoured the oral history of the 
First Nations peoples of Mani-
toba. It was launched February 
6th, 2014. 

It is a new resource that has 
been added to the Treaty Educa-
tion Kit, as of September 2014.

UNTUWE  PI  KIN  HE
Who We Are

Treaty Elders’ Teachings
Volume 1

Doris Pratt, Harry Bone, and the Treaty &
Dakota Elders of Manitoba with contributions

by the AMC Council of Elders
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The Guide is part of a Treaty Education Kit of Treaty education specific 
learning resources that is intended to support the goal that all Manitoba  
students should be expected to demonstrate knowledge of the topics,  
concepts, and understandings of the Treaties and the Treaty relationship  
by the end of Grade 12.

The Treaty Education Kit includes a variety of learning resources to assist 
teachers in the delivery of Treaty education in the classroom, such as:

• DVDs;
• Posters;
• website links;
• print documents, books and bibliographies on Treaties and First  

Nations cultural practices;
• maps; and 
• USB memory flash drive with copies of the print documents,  

videos, and maps.

The reader is advised that the following self-identifying terms respecting  
the First Nations of Manitoba have been used throughout this document:

• Anishinaabe (Ojibway);
• Anishininiw (Oji-Cree);
• Dakota Oyate; 
• Denesuline; and
• Nehow/Ininiw/Nehetho (Cree).

In addition, there are other dialect and regional self-identifying terms for the First Nations of Manitoba, which may also 
appear in this Guide. It is important to respect the local First Nations community self-identifying terms which are critical  
to their identity as a people and as a nation.

Teachers will find the following resources useful:

a) The Treaties and the Treaty Relationship: Teacher’s Handbook provides an overview of the Treaty Education  
Initiative.

b) The Treaty Essential Learnings: The Treaty Experience in Manitoba provides a brief overview of key concepts, 
understandings and topics related to the Treaty experience in Manitoba.

These resources are available in the Treaty Education Kit.
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1. OVERVIEW OF THE GUIDE
The Treaty Relations Commission of Manitoba (TRCM) is offering The Treaties and the Treaty Relationship Teacher  
Guide for Grade Eight to educators as an instructional tool to teach students about the Treaties in Canada, and meet the 
expectations of the Manitoba Social Studies Curriculum. The following provides an overview of the Guide and its correla-
tion to the provincial learning outcomes, clusters and topics, and the pedagogy of teaching at the Grade Eight level.

1.1 Treaty Education Themes, Sub-Themes, Topics and Essential Learning Goals

The Grade Eight theme titled “First Nations Peoples’ Societies” is organized into four (4) sub-themes which examine: 
Relationships, Traditional Teachings, History, and Treaties. Each sub-theme has two (2) topics – two lesson plans – that 
provide an opportunity for the students with an entry to investigate and uncover that sub-theme. Student will have an 
opportunity to explore the central role of the family in First Nations’’ culture; the importance of custom law and traditional 
teachings; as well as the place primary source evidence holds in recreating the past. 

In Grade Eight students explore the role of the family in First Nations societies by investigating the concept of ‘All My 
Relations’ as well as the role of connectedness between Creator and Creation. They examine First Nations Custom Law, 
Treaty rights and responsibilities, and the Seven Sacred Teachings. They gain an awareness and value of oral tradition and 
the role of Elders. They also investigate the historical background of the Treaties which were signed between the Crown 
(Canada) and the First Nations peoples of Canada. 

Table 1 provides an overview of the Grade 8 Treaty Education Framework.

Table 1. Grade 8 Treaty Education Themes, Sub-Themes and Topics

TREATY RELATIONS COMMISSION OF MANITOBA (TRCM)

THE TREATIES AND THE TREATY RELATIONSHIP: TEACHER GUIDE FOR 
GRADE 8 

Grade 8 – Theme: First Nations Peoples’ Societies

Sub-Theme 1:  
Relationships

Sub-Theme 2:  
Traditional Teachings

Sub-Theme 3: History Sub-Theme 4: Treaties

Topics:

1.1 Seven Sacred Teachings

1.2 All My Relations 

Topics:

2.1 Spiritual Connections: First 
       Nations Peoples and Water

2.2 Custom Law Rights

Topics:

3.1 Oral Traditions: Narratives 
       and Place Names

3.2 Elders: A Link to the Past

Topics:

4.1 Treaties: Spirit and Intent

4.2 Historical Treaty Making 
       Sites: Fort Garry 

There are five First Nations groups within Manitoba: Anishinaabe 
(Ojibway), Anishininiw (Oji-Cree), Dakota Oyate, Denesuline, and 
Nehow/Ininiw/Nehetho (Cree). Each is diverse in their own culture, 
language, history and traditions (TELs, p. 65).
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Table 2 identifies the six Treaty essential learning goals have been developed in relation to the Social Studies General  
Learning Outcomes for the provincial social studies curriculum for K to 8. The Treaty education themes, sub-themes and 
topics for grades K to 8 support Manitoba Education and Advanced Learning’s Six General Learning Outcomes.

Table 2. Treaty Essential Learning Goals for K to Grade 12

Manitoba Education and Advanced 
Learning Social Studies General Learning 
Outcomes1

Treaty Education  
Treaty Essential Learning Goals K-12

Identity, Culture and Community – Students will 
explore concepts of identity, culture, and community 
in relation to individuals, societies, and nations.

Students will explore the differences in concepts of identity, culture,  
and community between First Nations in Manitoba and other peoples in 
relation to the Treaty making process and historical Treaty relationship.

The Land: Places and People – Students will explore 
the dynamic relationships of people with the land, 
places, and environments.

Students will explore the dynamic relationship of First Nations in  
Manitoba to their traditional lands, sacred sites, and impacts of  
being relocated to the reserve allocations as a result of the Treaty  
making process.

Historical Connections – Students will explore how 
people, events, and ideas of the past shape the  
present and influence the future.

Students will explore how First Nations and other people’s historical 
interactions have contributed to shaping the present day Treaty  
relationship and influencing the future.

Global Interdependence – Students will explore the 
global interdependence of people, communities, 
societies, nations, and environments.

Students will explore the global connections and interdependent 
relationships between First Nations peoples of Canada and other global 
Indigenous peoples. 

Power and Authority – Students will explore the 
processes and structures of power and authority, 
and their implications for individuals, relationships, 
communities, and nations.

Students will explore the First Nations and the Crown’s (Canada) concept 
of original spirit and intent of the Treaty relationship and the subsequent 
impacts of differing cultures and worldviews.

Economics and Power – Students will explore the 
distribution of resources and wealth in relation to 
individuals, communities, and nations.

Students will explore First Nations and the Crown’s (Canada) perspec-
tives on how the distribution of “shared” resources and wealth has 
impacted First Nations in Manitoba, and contributed to the legacy of the 
Treaty relationship between First Nations and other peoples.

1.2 Specific Linkages to Learning Outcomes for Manitoba Grade 8 Social Studies

The Grade Eight Treaty Education Teacher Guide theme First Nations Peoples’ Societies is aligned with the Manitoba  
Education and Advanced Learning Social Studies Grade Eight theme World History: Societies of the Past. The four  
Treaty education sub-themes and topics complement the Manitoba Grade Eight Social Studies clusters and topics, as per 
Table 3 below.

1  Manitoba Education and Advanced Learning and Youth. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework of Outcomes. Crown in Right of the Government of Manitoba as pre-
sented by the Minister of Education and Youth. Manitoba Education and Advanced Learning and Youth, School Programs Division. Winnipeg.
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Table 3. Treaty Education Learning Outcomes and Manitoba Social Studies Cluster Learning Outcomes2

Treaty Education  
Sub-Theme

Learning Outcomes Manitoba 
Social Studies 
Cluster

Learning Outcomes

Relationships Students explore the role of the 
family in First Nations society by 
investigating topics such as kin-
ship and the extended family. They 
gain an understanding of the First 
Nations’ concept ‘All my Relations”. 
The learners explore the compo-
nents of traditional First Nations 
world views and the connectedness 
between the Creator and Creation. 
They understand the spiritual nature 
of water in First Nations culture and 
contrast that to traditional Western 
views. Students examine how sym-
bols of Creation were used in Treaty 
medals to reinforce the sacredness 
of natural laws.

Understanding 
Societies Past and 
Present

Students explore concepts related 
to society, civilization, and world 
view. This study includes a focus 
on stories and theories of the origin 
and development of human life and 
the transition from hunter-gatherer 
to agrarian ways of life. In addition, 
students examine ways in which 
societies change or remain the same, 
how they organize and perpetuate 
themselves, and how the natural 
environment influences their develop-
ment. Students also study various 
sources of historical knowledge and 
consider the importance of knowing 
and understanding the past.

Traditional Teachings Students explore the origins of and 
concepts relating to First Nations 
Custom Law, Aboriginal Title and 
Land Rights, and Treaty Rights. They 
examine the hunting, trapping, and 
fishing rights and responsibilities 
of First Nations people in Manitoba, 
while recognizing that these rights 
are affirmed as part of the Constitu-
tion of Canada. Students also value 
that with rights come responsi-
bilities. The learners explore First 
Nations’ Seven Sacred Teachings 
and compare these values with 
those of the ancient Greeks and 
Romans. They also appreciate the 
role of the Seven Sacred Teachings 
in modern life.

Early Societies of 
Mesopotamia, 
Egypt, or the Indus 
Valley

Students begin with a brief world 
overview, focusing on Mesopotamia, 
Egypt, the Indus Valley, and China 
from about 3500 to 500 BCE. Students 
then explore life in one early society, 
selected from a choice of Mesopota-
mia, Egypt, or the Indus Valley. This 
comprehensive study includes a focus 
on the physical environment and 
the social, political, technological, 
and cultural aspects of the selected 
society.

2  Manitoba Education and Advanced Learning. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework Outcomes.
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History Students discover the role of oral 
history and traditions in First Nations 
society. They recognize the role of 
oral tradition in the Treaty making 
process and apply that understand-
ing to the significance of place 
names of First Nation communities 
in Manitoba. They also understand 
that Treaties are agreements, volun-
tarily entered into by both parties, 
which provide for peaceful rela-
tions between the two nations. The 
learners explore the role of Elders 
in First Nations society making note 
of the similarities and differences 
between Elders and senior citizens. 
They also identify the role of Elders 
in First Nations society in the past 
and today.

Ancient Societies of 
Greece and Rome

Students begin with a brief world 
overview, focusing on China, Greece, 
Rome, Persia, and the Mayas from 
about 500 BCE to 500 CE. This over-
view includes a consideration of world 
religions that emerged during this 
time period.

Students then explore life in ancient 
societies of both Greece and Rome. 
This comprehensive study focuses 
on the physical environment and the 
social, cultural, political, economic, 
and technological issues of these 
societies. Students consider the 
enduring qualities of the art, archi-
tecture, science, and ideas of ancient 
Greece and Rome, and explore their 
influence on the contemporary world.

Treaties Students explore the role of pri-
mary evidence – including written 
sources, images, artefacts and oral 
testimony – in piecing together the 
past with a focus on the signing of 
Treaty #1. They differentiate between 
oral tradition and written sources 
and value the role of oral tradition in 
history. The students investigate the 
history of the Numbered Treaties in 
Canada while focusing on ‘spirit and 
intent. They explore the historical 
background of the Treaties which 
were signed between the Crown 
(Canada) and the First Nations of 
Canada.

Transition to the 
Modern World (Circa 
500 to 1400)

Cluster 4 has a global perspective. It 
begins with a brief world overview, 
focusing on China, Europe, the Middle 
East, Africa, Asia, and the Americas 
from about 500 to

1400. Students then explore individu-
als and events in selected places in 
the world during this time period. This 
study includes a focus on the impact 
of the fall of Rome, the rise of Islam, 
Arab conquests and Viking invasions, 
life in medieval Europe, and the 
expansion of the Mongol and Otto-
man Empires. Students examine the 
significance and impact of technologi-
cal development and the spread of 
ideas during this period. Through an 
exploration of art, architecture, litera-
ture, and science, students consider 
achievements and contributions of 
diverse cultures during this period of 
transition to the modern world.
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Shaping the  
Modern World (Circa 
1400 to 1850)

Students begin with a brief world 
overview, focusing on Europe, Africa, 
Asia, Australasia, and the Americas 
from about 1400 to 1850. Students 
then explore individuals, ideas, and 
events related to the Renaissance, the 
Protestant Reformation, global explo-
ration, and the Industrial Revolution.

Students also focus on the impact of 
changing social and political ideas 
and advances in science and technol-
ogy. They examine the motivations 
for global exploration and territorial 
expansion and their impact on diverse 
groups, including indigenous peo-
ples. Through an exploration of art, 
architecture, ideas, literature, science, 
and technology, students consider 
achievements and contributions of 
diverse cultures of the past and how 
they continue to influence and shape 
the modern world.

Table 4 identifies the most pertinent links between these outcomes, skills, and Treaty education topics explored in the Grade 
Eight Teacher Guide. The Treaties and the Treaty Relationship: Teacher Guide for Grade Eight has clear links to the 
Grade 8 Manitoba curriculum’s Knowledge and Values Outcomes that are related to Treaty education.

Table 4: Manitoba Grade Eight Knowledge (K) and Value (V) General Learning Outcomes Pertinent to Grade Eight Treaty Education

GRADE 8 KNOWLEDGE (K) &VALUE (V) PERTINENT TO GRADE 8 TREATY EDUCATION
KI-005 Explain the concept of world view.

KI-006 Describe influences that create differences in world views.

KI-009 Describe ways in which societies organize, maintain, and perpetuate themselves. Examples: physical survival, education, 
culture…

KI-011 Identify the characteristics, advantages, and disadvantages of a hunter-gatherer way of life.

KI-012 Describe the development of agrarian societies and explain how they differed from hunter gatherer societies.

KI-021 Give examples of the impact of interactions between Europeans and indigenous peoples of Africa, Asia, Australasia, and 
the Americas from the fifteenth to nineteenth centuries.

VL-008 Appreciate the importance of sustaining the natural environment for future societies.

KH-027 Identify various sources of historical evidence and information and explain how each enhances understanding of the 
past.

KH-028 Explain the importance of knowing the past and understanding history.
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1.3 Learning About Treaties In Grade Eight – Pedagogy 

Grade Eight learners are in their second year of middle school in most jurisdictions. 
They are moving from being concrete to abstract thinkers; prefer active over passive 
learning activities; and find interest in learning that is relevant to them. 

During the middle years it is an ideal time to increase student voice and choice. What 
is meant by student voice and choice? Student voice can best be described as the 
opportunities students have to express their opinions and have their opinions heard 
and considered. Student choice refers to the opportunities that students have to make 
decisions affecting their life and learning in school. Both student voice and choice 
help involve learners actively in their education and in the life of their school.3 

In Grade Eight Social Studies, learners explore societies of the past and make con-
nections between the past and present. They examine the origins of human societies 
from early hunter-gatherer ways of life to societies of the nineteenth century. They 
study significant people, ideas, and events of historical periods that have shaped the 
modern world and consider the implications of contact between diverse societies.  
As they explore past societies, students become aware of differing world views and 
the factors that influence change in societies. They assess the influence of the past  
on the present and develop an appreciation for the historical significance of past 
societies and civilizations. The student activities and lessons in the Teacher Guide 
for Grade Eight are meant to complement this. 

Developing a community of learners where teachers and students work together and 
where students support each other in learning helps young adolescents construct 
meaning and develop their social skills. Adolescents who feel they are capable,  
contributing, and valued members of the classroom and learning community  
become more engaged in their learning and more effective citizens of their school 
and community.4  

As citizens of Canada, and the world, it is integral that Grade Eight learners under-
stand that the Treaties between the Crown and First Nations peoples are solemn 
agreements that set out promises, obligations and benefits for both parties, and 
that the First Nations peoples understand the Treaties to be a series of negotiations 
through which they safeguarded their languages, traditions and cultures, while 
also agreeing to share the land with Canadians.5 Equally important, and within the 
framework of the Manitoba Social Studies curriculum World History: Societies of the 
Past, The Treaty and the Treaty Relationship: Teacher Guide for Grade 8, First 
Nations Peoples’ Societies provides a resource for teachers and learners to explore 
the role of First Nations peoples in Canada and the world. Through their learning, 
students will acquire an understanding as to why ‘We Are All Treaty People”. 

Treaty Education is a significant aspect of Education for Sustainable Development 
(ESD) in Manitoba in creating informed citizens that not only know the Treaty  
story and comprehend its relevance in society today, but understand their role and 
responsibility in the Treaties. The slogan “We Are All Treaty People” appropriately 
places each individual within Canada as a person responsible for honoring the 

3 Engaging Middle Years Students in Learning, Manitoba Education and Advanced Learning; http://www.edu.gov.mb.ca/k12/docs/support/
my_foundation/engaging.pdf

4  Engaging Middle Years Students in Learning, Manitoba Education and Advanced Learning, p. 20
5  Retrieved at http://www.trcm.ca/about_treaties.php

“We the indigenous 

peoples walk to the 

future in the footprints of 

our ancestors. From the 

smallest to the largest 

living being, from the four 

directions, from the air, 

the land and the moun-

tains, the creator has 

placed us, the indigenous 

peoples upon our mother 

the earth.” 

— Indigenous Peoples 

Earth Charter (1992)
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historic Treaties within the contemporary setting. Sustainability can only be achieved when all people progress at the same 
rate; equality is a measure of that success. By teaching Treaty Education, students learn about their country’s history, and 
gain an appreciation for their role in maintaining the agreements and the relationship all Canadians share with the First 
Nations peoples.

As the next leaders, students throughout Manitoba will take responsibility for honouring the Treaty Agreements; it is vital 
that they understand the relevance of these agreements within the contemporary context. To ensure all Manitoba students  
are informed citizens, they need to be knowledgeable of the significance the Treaties have in relation to the establishment  
of this province and the country.

Through Treaty education, students across Manitoba will learn to uphold a balanced perspective of the Treaties in relation to 
the First Nations peoples. Through a lens of collectivism, students will learn to appreciate their ancestral role in the Treaty-
making process and recognize the continued relationship that all Canadians share with the First Nations peoples. Once 
students comprehend this knowledge they will recognize the importance of honouring the Treaties; building democratic, 
healthy, communities locally and globally; and gaining ownership of the slogan, “We Are All Treaty People”.

1.4 General Linkages to Manitoba Education and Advanced Learning Curriculum

General linkages to the Manitoba Curriculum can be referenced in the accompanying Treaty Education Initiative Teacher 
Handbook for K-12, found in the Treaty Education Kit. It provides an overview of the Treaty Education Initiative; discusses 
how Treaty education essential learning goals are connected to the four foundational skill areas and nine essential elements 
common to all Manitoba curricula; and includes a glossary of terms commonly found throughout the documents.

Three interlinked areas most commonly identified within sustainable development are: 
society, environment and economy (Manitoba Education).

From a First Nations perspective, sustainability is linked to the inter-dependent relation-
ships that tie all Creation together, as captured in the phrase – All My Relations.
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2. GRADE EIGHT TREATY EDUCATION 
LEARNING RESOURCES 
This section of the Teacher Guide provides some basic background information for the teacher to gain an awareness and 
understanding of the overall Treaty education theme for Grade Eight: First Nations Peoples’ Societies in a Teacher Infor-
mation Sheet; a series of lesson plans and Black Line Masters (BLMs) to support implementation of the lesson plans.
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SUB-THEME: Relationships  
TEACHERS INFORMATION SHEET

TOPIC 1.1: Seven Sacred Teachings
THE CONCEPT

All nations in the world have their own set of values and beliefs that shape their societies. In this lesson, students are  
introduced to First Nations values and beliefs, specifically, The Seven Sacred Teachings. 

BACKGROUND TO CONCEPT

First Nations Peoples’ Values 

First Nations peoples’ traditional values are derived from the Creator’s natural laws and from their worldview. The systemic 
values developed over time within the communal lifestyle and continue to provide direction and guidance to their societies.

First Nations peoples’ traditional values were intact for thousands of years before Newcomer contact. Their traditional  
values provided cohesion and structure to First Nations peoples’ societies. After contact, the cultural synthesis of First 
Nations peoples and the dominant Newcomers took its toll on the continuation of First Nations peoples’ traditional values 
and lifestyle. The acculturation process had a negative effect on First Nations peoples because they could not adjust to the 
assimilation policies that were enforced by the federal government and as a result, the First Nations peoples’ values and 
traditional lifestyles deteriorated. Today, there is an ardent appeal from the Elders to return to the teachings and practices  
of the traditional values in order to restore a lifestyle of harmony and balance through consistent reinforcement by Elders 
and parents.6

Seven Sacred Teachings 

There are seven sacred teachings that are generally accepted as universal values among First Nations peoples, which are 
associated with an animal that embodies these teachings and values. These teachings have become the values that are used 
to prepare for living a good life and continually renewed through a spiritual connection with the Creator.

LOVE: The value of love teaches that the Creator is one’s first love as the Creator of all things, the giver of life. This value 
is expressed through the love of oneself, which can then be extended unconditionally to others. The Eagle represents the 
teaching of love as the Eagle is the one that flies the highest of all creatures to be closest to the Creator.

RESPECT: The value of respect teaches that life is the most precious gift from the Creator. Each person has been given 
the responsibility to value and respect their own life, taking all precautions to ensure that it is treated with the utmost care. 
Through respect for oneself, comes respect for other peoples, respect for all the other orders of Creation, and respect for 
the responsibility that First Nations peoples have to create and maintain healthy relationships with all Creation. Respect is 
embodied by the Buffalo, through its sharing of its life to provide for the people. The Buffalo was the most important animal 
to the survival of First Nations peoples. It provided food, shelter, clothing, and utensils for daily living.

WiSDOM: Wisdom is a gift from the Creator that is given to those who have used the seven teachings in their daily  
walk throughout their life journey. The accumulated life experience provides insight to understanding the complexities  
of Creation and relationships with others. Communities come to know and respect the Elders who carry such bundles of 
wisdom and knowledge. The beaver is the animal that teaches wisdom by using what he has been given to sustain life.

TRUTH: The value of truth is demonstrated by respecting the natural laws that the Creator provided to First Nations 
peoples and remaining faithful to them. The turtle is the animal that carries the seven sacred teachings on its back.

6  Treaty Essential Learnings, p. 55
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HUMiLiTY: Humility is demonstrated by recognizing and acknowledging that there is a higher power than man, known  
as Creator. This teaching was given to the First Nations peoples. The same teaching was given to other peoples who call  
the Creator by the name they were given. This respect for the Creator and other beliefs in a higher power is part of the  
teaching about humility, to know that all peoples received their teachings from the Creator. Being considerate of others is a 
way to demonstrate this humility as well as providing service to family, community, and the nation. The wolf is the animal 
that carries this teaching.

COURAGE: The value of courage teaches about the importance of having mental and moral strength and fortitude to live 
life according to the natural laws, the way the Creator intended life to be lived. Courage carries great strength in times of 
adversary and gives strength to those who embrace the teaching. The bear is the animal that embodies this teaching.7 

HONESTY: The highest honour that could be bestowed upon an individual was the saying “There walks an honest man. 
He can be trusted.” To be truly honest was to keep the promises one made to the Creator, to others and to oneself. The 
Elders would say, “Never try to be someone else; live true to your spirit, be honest to yourself and accept who you are the 
way the Creator made you.” Sabe, or Kitch-Sabe, embodies this teaching. Long ago, there was a giant called Kitch- Sabe 
walked among the people to remind them to be honest to the laws of the creator and honest to each other. 8

It is held that each animal taught humans how to live close to Earth and the connection that has been established between 
the animal world and that of man has instilled a respect for all life.9 The Seven Sacred teachings honour spiritual law and 
bring First Nations peoples back to their connection to the land. First Nations peoples have embraced these traditional  
teachings and integrated them into daily living.

7  Treaty Essential Learnings; p. 57
8  Retrieved at http://www.thesharingcircle.com/honesty.html
9  Retrieved at http://www.thesharingcircle.com/sacred_teachings.html
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LESSON PLAN:

TOPIC 1.1: Seven Sacred Teachings 
GRADE 8

THEME: First Nations Peoples’ Societies 

SUB-THEME: Relationships 

TOPIC 2.1: Seven Sacred Teachings

Lesson Overview 

In this lesson students will explore the Seven Sacred Teachings that are generally accepted as universal values among  
First Nations peoples. They will compare these values with those of the ancient Greeks and Romans and create a Graffiti 
Wall as a class display to display what they have learned. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Identify the Seven Sacred Teachings.

2. Understand that values developed over time within the communal lifestyle of First Nations peoples and continue to 
provide direction and guidance to their societies.

3. Compare and compare value in ancient Greece and Rome to traditional First Nations peoples’ societies.

4. Appreciate the role of the Seven Sacred Teachings in modern life. 

Links to Manitoba Curriculum: 

Note: this lesson best fits with Cluster 3: Ancient Societies of Greece and Rome

KI-007 Compare and contrast the concepts of society and civilization.

KH-031 Identify people, events, and ideas in ancient Greece and Rome

KI-009 Describe ways in which societies organize, maintain, and perpetuate themselves.

Materials and Equipment:

• Seven sheets of Bristol board or large sheets of paper. 
• BLM 1.1.1 Seven Sacred Teachings: Word Search – one per student 
• Coloured pencils, markers, etc. to write on Bristol board. 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students be  
prepared for learning?

Write the following on the chalkboard: 

• A wise person is a good person

• People should seek excellence by living a balanced life and exercising the body and  
the mind or soul

• Wisdom leads to happiness

Ask the students to whom they think these values/beliefs were important. [Answer:  
ancient Greeks]

Brainstorm and help the students define value.

Brainstorm and help the students define virtue. 

Ask: what is the importance of values and virtue?

Relay to the class: In ancient Roman society, the virtues were the qualities of life to which 
every citizen should aspire. 

Provide some examples of the Roman virtues: 

Auctoritas: “Spiritual Authority” The sense of one’s social standing, built up through  
experience, Pietas, and Industria. 

Comitas “Humour” Ease of manner, courtesy, openness, and friendliness. 

Clementia “Mercy” Mildness and gentleness. 

Dignitas “Dignity” A sense of self-worth, personal pride. 

Firmitas “Tenacity” Strength of mind, the ability to stick to one’s purpose. 

Industria “Industriousness” Hard work. 

Prudentia “Prudence” Foresight, wisdom, and personal discretion. 

Salubritas “Wholesomeness” Health and cleanliness. 

Severitas “Sternness” Gravity, self-control. 

Veritas “Truthfulness” Honesty in dealing with others.

Ask again: why are these important? What other cultures outside of Greece and Roman  
had their own guiding principles for life? What guiding values did First Nations in Canada 
possess?

Acquire

What strategies facilitate learning 
for groups and individuals?

Introduce the main concept of the lesson based on the information provided in the  
Background to Concept.

Check for student understanding; encourage class discussion and questions. 

Handout BLM 1.1.1 Seven Sacred Teachings: Word Search – one per student. Instruct them 
to complete. Guide and assist as necessary
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Apply

How will students demonstrate 
their understanding?

Divide the class into seven groups. Assign each group a Sacred Teaching. 

Give each group a sheet of Bristol board. Distribute coloured pencils, markers, etc.

Have each group complete the following on the sheets:

• Draw the animal associated with their Sacred Teaching.

• Summarize the Sacred Teaching.

Post the completed sheets. Invite all students to contribute to the Seven Sacred Teachings 
sheets.

Leave the posters on the wall for several weeks. Invite students to add to the posters 
throughout their study as they gain new knowledge. Guide and assist as necessary.

Further Learning:

• Keep the Seven Sacred Teaching posters up for the duration of the school year. Invite students to post examples of  
the Teachings that they experience in daily life by taping examples to each sheet. Encourage them to live the Teachings 
and honour their classmates by posting examples of their actions. 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca. 
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BLM 1.1.1 SEVEN SACRED TEACHINGS: WORD SEARCH
Instructions: Search and find the Seven Sacred Teachings as well as their representative animal in the 
puzzle below. 

E F O F R Z R O C R D E N T V K J W

G S F H J B K D V R A E B F O P R S

A Y E O H O L A F F U B P U J I Q T

R I Z N B I A X Y E N B H O Q O W U

U R G E H J C P V T R C U D W E K R

O C X S U I T O G X Y S M O L D C T

C H B T Z P L M U G N U I T R S X L

K U T Y V B E O J F Z V L C K U S E

B W X A Z H J D T B V S I O Y J Q A

R N C Q F X Q S G G W A T G G D Z Q

C F L O W C F I A V U D Y I M O R P

L E J K W Z H W F G R T C R C S V K

A A I H G B P G I F D E C I Z G V T

B L E L G A E H D M Z I S D D B L F

P K E E B A S A B M A A S P V Y G E

L Y H K C J M A V M L B P L E B M B

A L Q I X L D O O E T R U T H C V G

W V Z W Z J X Z O N R N T G S R T E

 BEAR   BEAVER  BUFFALO

 COURAGE  EAGLE   HONESTY

 HUMILITY  RESPECT  LOVE

 SABE   TRUTH   TURTLE

 WISDOM  WOLF
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SUB-THEME: Relationships  
TEACHERS INFORMATION SHEET

TOPIC 1.2: All My Relations
THE CONCEPT

The concept of “All My Relations” is a term that is common to First Nations peoples. It is often used to express the inter-
dependent relationships that First Nations peoples have with all Creation. It is also a value that teaches responsibility for 
respecting all Creation and for giving thanks for what has been provided to sustain the people.

BACKGROUND TO CONCEPT

Family has always been an integral part of First Nations peoples’ societies. The family institution is a place to share accep-
tance and security and learn cooperation. Traditional teachings about family extend to a deeper understanding, that we  
are all part of the greater family of Creation. These teachings are part of the value of reciprocity and respect which are 
important to maintaining balanced and harmonious relationships.10

Among each of the First Nations peoples, there is a system that recognizes family relations and kinship relatives from the 
mother’s and father’s side. One example of a formalized system is The Clan System of the Anishinaabe (Ojibway) people, 
given to the people by Ototemiwan, an Anishinaabe prophet. It is a system that recognizes lineage and family relations;  
each with their own set of responsibilities. It is a system built upon the values of equality, justice, law and order, and giving 
all the people a voice in governing the nations. This system reinforces the teachings and traditional laws of Anishinaabe 
pimatisiwin (a sacred way of life).11

Kinships and family is integral to First Nations. This includes parents, brothers and sisters who provide love and give the 
younger generation roots, the roots that tie First Nations peoples to the life blood of the earth. Family also includes extended 
family: grandparents, aunts, uncles and cousins as well as in-laws and children. All are considered brothers and sisters since 
they provide a sense of belonging to the greater community.12

The ultimate responsibility for First Nations peoples is to achieve is “health for a balanced, caring for the body, mind,  
emotions and the spirit of the individual, the family, the community and the nation.”13

Children as Sacred Gifts from the Creator

A gift is something that is free or unconditional. The Creator gave children to parents to raise and nurture until they grow up 
and can care for themselves. In the traditional First Nations family structure, babies and children are special because they 
guarantee a sense of security for the future. The family, including the extended family and community members, nurture 
and teach children important values to ensure the child grows up to have a satisfying childhood and live a long life. Chil-
dren are taught that they are special human beings to help them develop their own potentials. Children must feel valued and 
respected in order to become accomplished, dynamic individuals and contribute towards a meaningful existence.14

10  Treaty Essential Learnings; p. 57
11  Treaty Essential Learnings; p. 60
12  Adapted from Treaty Essential Learnings; p. 62
13  Treaty Essential Learnings; p. 63
14  Treaty Essential Learnings; p. 66
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All My Relations – Kakenuw newakomakunuk 15

The traditional social, political and economic unit of First Nations peoples’ societies is the extended family. First Nations 
peoples’ communities are groups of families linked to each other by their shared land and used area, through marriages, 
family connections, and by social ties. Because families in their traditional territory have been linked for thousands of years, 
the community has always been a First Nations peoples’ community. 

In most First Nations peoples’ societies, “family” signifies not only parents and their children, but a broad network of  
grandparents, uncles and aunts, and cousins. In some First Nations peoples’ societies, members of the same clan are  
considered family. Historically, the extended family was the basic unit of survival in First Nations peoples’ societies. It 
would have been impossible to subsist on the land without everybody working together. Every member of the family had  
an important role to fulfill and everyone was expected to contribute to the general welfare of the family. Often, family  
needs were put ahead of individual desires. Young mothers and fathers were often busy securing and preparing food.  
Parenting was traditionally undertaken by members of the extended family. Children also learned from other members of 
the community with special skills, such as traditional plant knowledge or artistic abilities. The education of children was 
both a family and a community responsibility. 16

There are terms in several First Nations peoples’ languages that speak directly to the importance of kinship and the  
extended family. In Cree, Kakenuw newakomakunuk means ‘All My Relations’ and netesemenesewen17 means ‘All My  
Family’. In Ojibwe and Oji-Cree, Mamow Obiki-ahwahsoowin means “Everyone working together to raise our children”18; 
and Mitakuya Oyasin translates to “I live in harmony with all my relations” in the language of the Dakota. 

15  Translation provided by Sylvia Lathlin-Scott, Vice-Principal, Joe A. Ross School, Opaskwayak Cree Nation 
16  Retrieved at http://www.etfo.ca/Resources/ForTeachers/Documents/The%20Learning%20Circle%20-%20Classroom%20Activities%20on%20First%20Nations%20in%20Canada.pdf
17  Translation provided by Sylvia Lathlin-Scott, Vice-Principal, Joe A. Ross School, Opaskwayak Cree Nation
18 R Retrieved at http://www.tikinagan.org/node/629
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LESSON PLAN:

TOPIC 1.2: All My Relations – Kahkiyaw  
niwahkomakanak
GRADE 8

THEME: First Nations Peoples’ Societies 

SUB-THEME: Relationships 

TOPIC 1.2: All My Relations – Kakenuw newakomakunuk

Lesson Overview 

In this lesson students will explore the role of the family in First Nations peoples’ societies. They will investigate  
topics such as kinship and extended family. They will gain an understanding of Cree, Ojibwe, Oji-Cree, and Dakota  
words associated with family. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Understand the role of family in First Nations peoples’ societies

2. Describe what is meant by kinship and extended family

3. Value the role of kinship and extended family in First Nations peoples’ culture 

4. Understand what is meant by the First Nations peoples’ concept ‘All my Relations” 

Links to Manitoba Curriculum: 

KI-009 Describe ways in which societies organize, maintain, and perpetuate themselves.

VI-006 Respect others’ ways of life and beliefs.

KL-022 Give examples of the influence of the natural environment on the development of societies

VH-010 Value the study of early societies as a way of understanding contemporary life

Materials and Equipment:

• BLM 1.2.1 Admit Slip and Exit Slip: Template – one per student 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students be prepared for 
learning?

Write the word ‘Family’ on the chalkboard. 

Hand each student an ‘Admit Split’; BLM 1.2.1 Admit Slip and Exit Slip: Template

Instruct the class to complete the Admit Slip as instructed. Tell the class to do this  
individually and not to share with the greater group.

After a period of time, class on volunteers to list the members of their family aloud. 
Make note of each member on the chalkboard. For example: mom, dad, brother auntie, 
grandpa, etc.

Have the class look for similarities and differences in views of family.

Ask the class to consider what members constitute a family other than mom, dad,  
grandparents, and siblings. Consider: 

• third-cousins

• non-blood relatives

• in-laws

Engage the class in a brainstorming session: why does peoples’ idea of what a  
family is differ?

Encourage students to tell their own personal stories. 

Acquire

What strategies facilitate learning  
for groups and individuals?

Introduce the main concept of the lesson based on the information provided in the 
Background to Concept. 

Be sure to discuss:

• The family as an integral part of First Nations society.

• The concept of kinship and extended family. 

• First Nations’ words that express the importance of kinship and extended family: 
Kakenuw newakomakunuk netesemenesewen , Mamow Obiki-ahwahsoowin, and 
Mitakuya Oyasin 

Check for student understanding; encourage class discussion and questions. 

Encourage students to tell their own personal stories

Apply 

How will students demonstrate their 
understanding?

Hand each student an ‘Exit Split’; BLM 1.2.1 Admit Slip and Exit Slip: Template

Instruct them to complete. Guide and assist as necessary.
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Further Learning 

• As a follow-up, have the students submit a picture or artifact representing the family with which they identify  
(e.g., team photograph, uniform, musical instrument, cultural item, clan totem…).

• Create a photo wall of the students’ families. Ask students to bring photographs of their parents, brothers and sisters, 
aunts and uncles, grandparents or other people whom they consider part of their family. If a student is First Nations 
person and the child is a member of clan, he or she could post a picture of the clan animal.

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 1.2.1 ADMIT SLIP and EXIT SLIP: TEMPLATE 

                                      ADMIT SLIP

How do you define family? 

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

Write down the members of your family. 

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________
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                                      EXIT SLIP

How do First Nations people define family? 

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

What does Kakenuw newakomakunuk mean? 

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

I would like to learn more about First Nations’ families, especially….

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

Topic: 

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________

 _______________________________________________________________________________
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SUB-THEME: Relationships  
TEACHERS INFORMATION SHEET

TOPIC 2.1: Spiritual Connections:  
First Nations Peoples and Water
THE CONCEPT

Water is one of the sacred elements that First Nations peoples respect and honour. It is a powerful source of energy that  
is connected to the teachings about Creation and the waters of life. It is also a fundamental symbol of the enduring Treaty 
relationship and the words that were used at the time of Treaty making to honour all successive generations to come who 
would benefit from the Treaties.

BACKGROUND TO CONCEPT

First Nations Peoples Spiritual Connections to the Land 

First Nations peoples believe that the Creator is the ultimate spiritual entity, the giver of all life. The Creator put First 
Nations peoples on the land and told them to care for Mother Earth. All Creation is interdependent and equally important; 
people live a life of balance and harmony with the Creator and all Creation. 19

According to the Assembly of First Nations:

From the realms of the human world, the sky dwellers, the water beings, forest creatures and all other forms of life,  
the beautiful Mother Earth gives birth to, nurtures and sustains all life. Mother Earth provides us with our food and 
clean water sources. She bestows us with materials for our homes, clothes and tools. She provides all life with raw 
materials for our industry, ingenuity and progress. She is the basis of who we are as “real human beings” that include 
our languages, our cultures, our knowledge and wisdom to know how to conduct ourselves in a good way. If we listen 
from the place of connection to the Spirit That Lives in All Things, Mother Earth teaches what we need to know to  
take care of her and all her children. All are provided by our mother, the Earth.

Indigenous peoples are caretakers of Mother Earth and realize and respect her gifts of water, air and fire. First Nations 
peoples’ have a special relationship with the earth and all living things in it. This relationship is based on a profound 
spiritual connection to Mother Earth that guided indigenous peoples to practice reverence, humility and reciprocity. It  
is also based on the subsistence needs and values extending back thousands of years. Hunting, gathering, and fishing  
to secure food includes harvesting food for self, family, the elderly, widows, the community, and for ceremonial pur-
poses. Everything is taken and used with the understanding that we take only what we need, and we must use great  
care and be aware of how we take and how much of it so that future generations will not be put in peril. 20

Connections to Water 

First Nations peoples have always maintained a connection with water. Water is not only embodied in blood, but it is  
part of the holistic approach to the land and unique First Nations peoples’ worldview that is outside the traditional Western 
worldview.

19 Adapted from Treaty Essential Learnings; p. 52 
20  Retrieved at http://www.afn.ca/index.php/en/honoring-earth
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Many First Nations peoples’ oral creation stories begin when there where was just water on Earth. For example, the  
creation story of the Nehethowak (Cree) begins with a flood, followed by a muskrat that dove into the waters in search  
of clay to retrieve earth that would be expanded to be the entire world, and a human figure that came to life derived from  
the clay itself. 

First Nations peoples have a strong spiritual connection with water. Water is considered living and must be respected. First 
Nations peoples have a variety of cultural and social practices that involve water. These include places of prayer and bath-
ing, stories, dancing and oral histories about water or water bodies, sweat lodges, purification ceremonies, drinking water 
collection sites, spring water of spiritual significance, medicinal plants nourished by water of spiritual significance, and 
medicine making. Wisdom about water is woven into cultural rules and practices for resource management as well as First 
Nations peoples’ oral histories, stories and ceremonies. 21 While Western cultural values do give some attention to a spiritual 
dimension of water, it is very often a minority view. 

Spiritual Nature of Water 

The sweat lodge ceremony is a purification ritual that has the same purpose as immersion—to return the body and spirit to 
its purest form, as to when it left its mother’s womb. Elder Mary Thomas of the Secwepemc Nation in British Columbia 
describes the role of water in the sweat lodge ceremony: 

It’s very important that we go into the sweat lodge and it has to do with the water. When you go to your sweat lodge, 
you look at the fire, you meditate, you don’t talk to anybody; you just live within yourself, you watch the fire consume 
the wood. The rocks that we take for granted, they’re cold, they’ve no life, they don’t grow; you know they’re just plain 
rocks and yet that fire can turn them into red, hot rocks. It changes the temperature. You meditate on that fire—fire and 
water are two very important things in our culture. When you’re sitting there meditating, you’re praying— that I’m 
going into this sweat lodge that represents my mother’s womb; when I came out of my mother’s womb I was perfect. 
I have gone through a lot of pain that’s really hurting me and I want to be purified again … You go in there and you 
sweat; the rocks are really hot and we throw water on [them] and [they] steam and you perspire. In your arms bring four 
little ends of the fir bough; the very soft ends … you tie them together. There’s a certain amount of oil in those boughs 
that’s medicinal. When I’m in there, I begin to really perspire, and you can rub yourself and your dry skin, the second 
skin, comes off … you cleanse yourself and while you’re doing that with your body … you get thirsty because of the 
heat, and to prepare me … to wash away all things that are hurting me. When you finish meditating and finish cleansing 
yourself [that is] the first round. We have four rounds [and when] we come out of there, all that stuff is rolled off of our 
skin, and we go into the water right away, wash away those little needles from the fir boughs stuck on you. When water 
touches, they wash off, and you say [to the water], “like you are washing away all the needles off my body, wash away 
things that are bothering me. Heal me.” You talk to the water to heal you and you wash … that’s the first round … pray-
ing for yourself. [In] the second round … we pray for our families, that our families unite and become strong … [In] 
the third round you pray for your community, all your relatives, your friends. [In] the fourth round you pray for Mother 
Earth and you spray water around you—cleanse Mother Earth, she’s dying, and she’s suffering today at the hands of 
ourselves. That’s the spirituality of the water, how great it is to our people.… 22

‘As Long as the sun shines…’

‘As Long as the sun shines, the grass grows, and the waters [rivers] flow’. According to First Nation Elders, Treaties were 
expected to be in place “…as long as the sun shines, the grass grows and the rivers flow’ – forever. The Treaty medal below 
(given to Chiefs upon the signing of Treaties 3 through 8) is symbolic of the evergreen relationship of the Treaty-making 
process between the Crown (Canada) and First Nations peoples.

21  Retrieved at http://livingwatersmart.ca/watersmart/firstnations.html
22  B.C. Journal of Ecosystems and Management, Volume 1, Number 1, 2001. Retrieved at www.siferp.org/jem/2001/vol1/no1/art7.pdf
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By carefully examining the images on a Treaty medal, we can gain an insight in to the meaning and relevance of the  
Treaties, notably the sacredness of the agreement and the natural laws – water, sun and the grass – that guide its spirit  
and intent. 

• The medal is a circle that represents a coming together of two nations.
• The circle is sacred because it imitates Creation.
• One person on this medal represents the Crown (Canada) while the other represents the First Nations peoples.  

They’re not only shaking hands but holding hands making a promise to each other.
• The hatchet buried on the ground acknowledges treaties are about peace and living together in harmony.
• The symbols of Creation are represented by water, sun and the grass where the teepees stand. 
• Many teepees represent many different First Nations peoples.
• Both men are standing on equal ground, each respecting each other.
• The medal is heavy representing a heavy responsibility to each other to fulfill the promises made.
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LESSON PLAN:

TOPIC 2.1: Spiritual Connections:  
First Nations Peoples and Water
GRADE 8

THEME: First Nations Peoples’ Societies 

SUB-THEME: Relationships 

TOPIC 2.1: Spiritual Connections: First Nations Peoples and Water

Lesson Overview 

In this lesson students will explore the components of traditional First Nations peoples’ worldviews and the connectedness 
between the Creator and Creation. They will understand the spiritual nature of water in First Nations peoples’ culture and 
contrast that to traditional Western views. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Appreciate the relationship between indigenous peoples and the land/water. 

2. Understand the spiritual role of water in First Nation peoples’ culture. 

3. Explore how symbols of Creation were used in Treaty medals to reinforce the sacredness of natural laws. 

4. Contrast and compare spiritual and concrete views of water. 

Links to Manitoba Curriculum: 

KI-005 Explain the concept of world view.

KI-006 Describe influences that create differences in world views

KL-022 Give examples of the influence of the natural environment on the development of societies

Materials and Equipment:

• Large glass of water 
• BLM 2.1.1 Spiritual Connections: First Nations Peoples and Water – one per student 
• Access to Internet with audio [optional]
• Replica of Treaty Medal from TRCM Teacher’s kit 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate 

How will students be prepared for 
learning?

Place a large class of water in front of the class so all students are able to see it. Ask: 
What do you see? 

Have the students pair up with someone next to them. Ask the students the following 
questions: 

• Why is water so important? 

• When do they use water? Is it a need or want? 

Encourage large-group class discussion. Record discussion on whiteboard. 

[Optional] Using the computer and Internet play aloud the sound of water/waves. Have 
the students listen for several seconds. http://www.youtube.com/watch?v=5zQqikEEcLs
&feature=related

Ask: 

• How did the sound of water make them feel? Is there another element to water other 
than a source of drinking, irrigation, and industry? 

• Do you think water may have a spiritual element? 

Direct their learning and thinking by asking: 

How else can we view water? 

• Record discussions whiteboard. 

Acquire

What strategies facilitate learning  
for groups and individuals?

Introduce the main concept of the lesson based on the information provided in the 
Background to Concept. Reinforce that First Nations peoples have always maintained a 
connection with water. Water is not only embodied in blood, but it is part of the holistic 
approach to the land and unique First Nations peoples’ worldview that is outside the 
traditional Western worldview.

Check for student understanding; encourage class discussion and questions. 

Show students the large Treaty medal found in the TRCM Teacher’s Kit (if one is not  
available, use a printed version). 

Pass the medal around and ask the class what to describe what symbols of Creation they 
see? [Answer: water, sun and the grass]. 

Explain the meaning of the phrase ‘As Long as the sun shines, the grass grows, and the 
waters [rivers] flow’ using the information provided in the Background to Concept.

Record discussions whiteboard. 

Apply

How will students demonstrate  
their understanding?

Hand out and assign: BLM #1 Spiritual Connections: First Nations Peoples and Water. 
Inform the students that the record of the class discussion on the whiteboard will guide 
them as they complete their assignment. 

Guide and assist as necessary.
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Further Learning:

• Invite an Elder into class to tell traditional stories about Creation or themes that involve water. Have students  
illustrate the stories.

• Have the students research the spiritual role of water in non-First Nations cultures and religions [See:  
http://www.africanwater.org/religion.htm] and create a comparative chart. 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 2.1.1 SPIRITUAL CONNECTIONS: FIRST NATIONS PEOPLES 
AND WATER

Traditional First Nations Traditional Western 

Instructions: Write details that tell how the views of water are  
different in the outer circles. Write details that tell how the views of  

water are alike where the circles overlap.
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SUB-THEME: Traditional Teachings 
TEACHER INFORMATION SHEET

TOPIC 2.2: Custom Law Rights
THE CONCEPT

First Nations peoples have structured their societies around the Natural Laws they were given by the Creator since time 
immemorial. These laws guided their relationships with each other and with other nations. Since the time of Treaty making, 
other forms of law have been applied to First Nations peoples’ rights. Canadian law has applied the following terms to First 
Nations peoples’ right which are currently referred to as Aboriginal rights. These rights have been described and interpreted 
by the Canadian courts as custom law rights, cultural rights, Aboriginal title and land rights, Treaty rights, and constitutional 
rights. This lesson introduces the complexities associated with these rights.

BACKGROUND TO CONCEPT

Background

First Nations peoples have custom law rights which are specific to them because of their historical occupancy of the  
lands. First Nations peoples’ custom law is the law of the land, their traditional territories. The Royal Proclamation of  
1763 recognized First Nations peoples’ rights and required Newcomers to negotiate Treaties with the First Nations before 
occupying their lands. The Crown (Canada) acknowledged these rights and required Newcomers to respect these rights as  
a rule of law before First Nations peoples’ land was obtained and opened up for settlement. The Crown (Canada) was 
required to make Treaties with First Nations peoples to deal with First Nations peoples’ rights. 23

According to Aboriginal Affairs and Northern Development Canada (AANDC):

Aboriginal rights [are the] rights that some Aboriginal peoples [inclusive of First Nations] of Canada hold as a result  
of their ancestors’ long-standing use and occupancy of the land; [they are] the rights of certain Aboriginal peoples to 
hunt, trap and fish on ancestral lands…..Aboriginal rights vary from group to group depending on the customs,  
practices and traditions that have formed part of their distinctive cultures.24

First Nations peoples (as well as Aboriginal) rights are communal rights, shared by all members of a First Nations peoples’ 
group rather than being specific to an individual person. Because of this common nature, First Nations peoples’ rights are 
not defined the same way as the individual common law rights shared by all Canadians, such as the right to vote, freedom  
of religion, or freedom of expression.

Many First Nations peoples’ rights are cultural rights. Cultural rights include the activities practiced by all Aboriginal 
peoples in general and certain Aboriginal groups in particular, for example the right to speak indigenous languages and the 
right to perform traditional customs such as dances, songs and ceremonies. Rights particular to certain Aboriginal groups 
depend upon the historical practices and customs of each group. This includes, for example, the right to fish or hunt in a 
certain area regardless of whether or not one has title to that land. Cultural activities such as hunting, fishing, language and 
art are the most basic type of Aboriginal rights, and may exist without Aboriginal title to land. In order to establish that an 
activity is an Aboriginal right, it is necessary to prove that the Aboriginal group bringing the claim practiced this activity, 
tradition or custom and that it was culturally important at the time of European contact. 25

23  Treaty Essential Learnings; p. 16
24  Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100014642
25  Retrieved at http://www.law.ualberta.ca/centres/ccs/issues/Aboriginalrightsbackground.php#_edn11
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Aboriginal Title & Land Rights

While Aboriginal26 rights and Aboriginal title are related, they can exist independently of each other. Aboriginal title is 
a type of Aboriginal right that applies to land. In other words, claims of Aboriginal title are land claims. Aboriginal title 
does not have to be proven to give rise to Aboriginal rights, but in considering Aboriginal rights it is important to consider 
Aboriginal title. These two sets of rights are separate because historically many Aboriginal societies were nomadic and did 
not stay on any single piece of land.

Aboriginal title exists at common law because First Peoples occupied land in Canada prior to the arrival of Europeans. 
Because possession is proof of ownership, the key to establishing Aboriginal title is to establish possession of the land. For 
the purpose of claiming Aboriginal title, possession is defined as use and occupancy of the land in question since before the 
imposition of British law in Canada. 27

Treaty Rights

Treaty rights are rights that are provided for in the Treaties made between the First Nations and the British Crown or the 
Government of Canada. 28 These rights are subject to the terms of the Treaties and they are another distinct group of rights 
under the broader heading of Aboriginal rights. Treaty rights vary from agreement to agreement and from group to group, 
depending on the terms of each Treaty. No two treaties are exactly the same. Treaty rights are also protected by section 35(1) 
of the Constitution Act, 1982. 29

Due to the special fiduciary (a legal or ethical relationship of confidence or trust between two or more parties) relationship 
between the Crown and First Nations peoples, terms of Treaties must be interpreted in a liberal and generous manner. In 
other words, Treaty terms are not only limited to those written in the original document; terms may be implied even when 
the written document is clear and unambiguous. Treaties must be looked at through the eyes of the First Nation group at the 
time of the signing of the Treaty. This rule recognizes that oral terms were not always recorded in Treaties by the European 
drafters. 30

Besides providing extra protection for established Aboriginal rights, Treaties can also recognize new Aboriginal rights. Once 
an Aboriginal right is enshrined in a Treaty, that right applies to the First Nation group in question. 31

Conclusion

Aboriginal rights are constitutional rights. The government has a special relationship with Aboriginal peoples and is bound 
to consider Aboriginal interests. The rights of Aboriginal peoples include land rights and rights to cultural practices such as 
hunting, fishing, and other customs. Treaty rights give some idea of the rights of Aboriginal groups, but do not provide an 
exclusive list.

26  Note: The Canadian Constitution recognizes three groups of Aboriginal peoples: Indian (First Nations), Métis, and Inuit.
27  Retrieved at http://www.law.ualberta.ca/centres/ccs/issues/Aboriginalrightsbackground.php#_edn24
28  OTC Saskatchewan (2008)
29  Retrieved at http://www.law.ualberta.ca/centres/ccs/keywords/?id=66
30  Retrieved at http://www.law.ualberta.ca/centres/ccs/keywords/?id=66
31  Robert Mainville, An Overview of Aboriginal and Treaty Rights and Compensation for Their Breach, (Saskatoon: Purich Publishing Ltd., 2001) 
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LESSON PLAN:

TOPIC 2.2: Custom Law Rights
GRADE 8

THEME: First Nations Peoples’ Societies 

SUB-THEME: Traditional Teachings 

TOPIC 2.2: Custom Law Rights 

Lesson Overview 

In this lesson students will explore the origins of and concepts relating to First Nations peoples’ Custom Law, Aboriginal 
Title and Land Rights, and Treaty Rights. They will examine the hunting, trapping, and fishing right and responsibilities of 
First Nations peoples in Manitoba. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Identify the origin of Custom Law Rights.

2. Appreciate the relationship between indigenous peoples and the land.

3. Differentiate between Custom Law, Aboriginal Title and Land Rights, and Treaty Rights. 

4. Recognize that Treaty and Aboriginal rights relating to hunting, fishing and trapping are also recognized and affirmed  
as part of the Constitution of Canada.

5. Value that with rights come responsibilities. 

6. Appreciate that Canada refers to First Nations peoples as inclusive in the term “Aboriginal”, along with the Métis 
peoples and Inuit peoples. 

Links to Manitoba Curriculum: 

S-103 Make decisions that reflect the principles of sustainable development.

KI-009 Describe ways in which societies organize, maintain, and perpetuate themselves.

KI-021 Give examples of the impact of interactions between Europeans and indigenous peoples of Africa, Asia,  
  Australasia, and the Americas from the fifteenth to nineteenth centuries.

VI-006 Respect others’ ways of life and beliefs.

KL-022 Give examples of the influence of the natural environment on the development of societies.

VL-008 Appreciate the importance of sustaining the natural environment for future societies.

VH-010 Value the study of early societies as a way of understanding contemporary life.
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Materials and Equipment:

• BLM 2.2.1 Fishing, Hunting & Trapping: The Rights and Responsibilities of First Nations People in Manitoba –  
one per student. Instruct them to complete.

• Internet access with projector (optional) 
• CBC Archives clip, Land claims, now and then : http://archives.cbc.ca/politics/rights_freedoms/topics/1238/ (1:20) 

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students be prepared  
for learning?

Tell the students that they will be watching a CBC News Archives clip from 1978. 

Write of the chalkboard the following questions that will be discussed after the news clip:

• When was the last Treaty signed? (Bonus: when was the first Treaty signed?)

• What ‘special status’ do First Nations people in Canada have?

• What do you think is meant by the closing statement of the clip: ‘We are the people  
of this land’? 

Show the students the CBC Archives clip: 
http://archives.cbc.ca/politics/rights_freedoms/topics/1238/ 

Go over the questions. Check for student understanding; encourage class discussion  
and questions. 

Acquire

What strategies facilitate learning 
for groups and individuals?

Introduce the main concept of the lesson based on the information provided in the  
Background to Concept.

Differentiate between: 

• Custom law rights

• Aboriginal Title & Land Rights

• Treaty Rights

Engage in a brainstorming session where students make a list of rights pertaining for  
First Nations people [Example: the right to hunt, trap and fish on ancestral lands; the  
right to speak indigenous languages and the right to perform traditional customs such  
as dances, songs and ceremonies.] 

Ask: why do First Nation peoples have these rights? 

Check for student understanding; encourage class discussion and questions. 

Apply

How will students demonstrate 
their understanding?

Handout BLM 2.2.1 Fishing, Hunting & Trapping: The Rights and Responsibilities of First 
Nations People in Manitoba – one per student. Instruct them to complete.

Guide and assist as necessary.

Further Learning:

• Invite a First Nations hunter/Elder and/or a Manitoba conservation officer to class and have them speak about  
resource-users (both First Nations and non-First Nations).

36 • The Treaties and the Treaty Relations



Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 2.2.1 Fishing, Hunting & Trapping: The Rights and  
Responsibilities of First Nations People in Manitoba
The following is an excerpt from a document called ‘Fishing, Hunting & Trapping: The Rights and 
Responsibilities of First Nations People in Manitoba’ which was created by the government of Mani-
toba. Read the document and complete the activity that follows. Note that the terminology for First 
Nations peoples varies in government documents, referring to them as First Peoples, Aboriginal, First 
Nations, First Nations people, and First Nations peoples.

First Nations people have always had a special relationship with the natural life forms that the land 
provides – like fish and wildlife. This relationship is based on subsistence needs and cultural values 
extending back thousands of years.

The Constitution Act, 1930, provides that Indian people “have the right, which the Province hereby 
assures to them, of hunting, trapping and fishing game and fish for food at all seasons of the year  
on all unoccupied Crown lands and on any other lands to which (they) may have a right of access.” 
Treaty and Aboriginal rights relating to hunting, fishing and trapping are also recognized and affirmed 
as part of the Constitution of Canada by Section 35 of the Constitution Act, 1982.

With these rights come responsibilities like conservation and safety. People have a responsibil-
ity to ensure that their actions in taking fish and wildlife do not damage the local population of the 
resource taken. 

Hunting or fishing for food includes harvesting for food or traditional ceremonial purposes for  
yourself, your family, or other First Nations persons. Meat or fish may be shared with non-status  
family members living with you in the same home.

Non-Indian people may accompany Indian people that are hunting or fishing, but may not help  
them to exercise their hunting or fishing rights. 

Hunting

In recognition of treaty and constitutional rights, when hunting or trapping for food on lands  
where they have a right of access, status Indian people: do not require licences; are not restricted  
to specific seasons;

Status Indians generally have right of access to hunt for food within: Indian Reserves, Wildlife Man-
agement Areas, Provincial Forests, areas of Provincial Parks where licenced hunting is permitted, 
unoccupied Crown lands, and other Crown lands where licenced hunting or trapping is permitted;

Private land with the permission of the landowner or occupant; Federal lands, such as community 
pastures and the Shilo Military Range, when such lands are opened to the public for hunting, or with 
the permission of the Pasture Manager or Base Commander.

No person may hunt within: Riding Mountain National Park, Birds Hill Provincial Park, Beaudry  
Provincial Park or Pembina Valley Provincial Park; Areas of provincial parks closed to all hunting; 
Refuges (for the species protected) and most Ecological Reserves.
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Fishing

In recognition of Treaty and constitutional rights, when fishing for food, status Indian people: gener-
ally do not require licences except for conservation closures, are generally not restricted to  
seasons, limits or areas;

Status Indian people may engage in recreational fishing and angle in fish derbies without a license, 
but are subject to all other fishing regulations when not fishing for food purposes. 

Conservation Requirements and Other Restrictions:

The rights of status Indians are subject to conservation measures and other restrictions that do not 
unduly infringe on food harvesting, therefore hunters and fishers may not: hunt protected wildlife; 
waste or abandon wildlife or fish; sell, trade, barter or give away fish or the meat or any part of a wild 
animal except that food may be given to another status Indian person; hunt or fish for species or in 
areas closed to all persons for specific conservation reasons.

Conservation Agreements

Partnership and resource co-management agreements have been and are continuing to be devel-
oped between Manitoba Conservation and the Aboriginal community. It is important to these agree-
ments that all people participate in the process and support the objectives of these agreements.

It is also important to understand that there are many other resource-users on the land that are  
carrying on their traditions by fishing, hunting and trapping. These activities have also become a part  
of their heritage. Each user group must respect the privileges and rights of the other. Commercial  
and other licensed users of fish and wildlife need to understand and respect the constitutionally  
protected rights of First Nations, and it is equally important for First Nations people to understand 
and respect the value that other users place on natural resources, and their ability to participate in 
fishing, hunting and trapping for their purposes under license. All users need to understand and 
respect each other’s values and work co-operatively towards building a stronger relationship if  
Manitoba’s fishing, hunting and trapping heritage is to be preserved.

Adapted from: Manitoba Conservation, Fishing, Hunting & Trapping: The Rights and Responsibilities of First Nations People in Manitoba, 
http://www.gov.mb.ca/conservation/firstnations/index.html
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Part I: True of False

Circle True of False in response to each statement.

With rights like the right to hunt and trap come responsibilities like conservation 
and safety.

 TRUE FALSE 

Non-First Nations peoples are not allowed to travel with First Nations people that 
are hunting and fishing.

TRUE FALSE

In recognition of Treaty and constitutional rights, when hunting and trapping, First 
Nations peoples do not require licences.

TRUE FALSE

First Nations peoples may not hunt wildlife that is protected. TRUE FALSE

First Nations hunters may sell or trade what they have hunted, fished, or trapped  
to a non-First Nations person.

TRUE FALSE

First Nations hunters may hunt anywhere in Manitoba at any time. TRUE FALSE

First Nations peoples require fishing licences if they participate in events like  
fishing derbies.

TRUE FALSE

First Nations hunters and fishers may not waste or abandon wildlife or fish. TRUE FALSE

Part II: Applying What You Have Learned 

Read each scenario below. Answer the question beneath.

1. Whitecloud and Sean went fishing early in the spring. Whitecloud is a Status Indian and Sean is 
not. By the end of the day, Whitecloud had caught five pickerel. Sean filleted and packaged the  
fish for the ride home. Was he allowed to do this? Why or why not?

2. Cecelia went hunting with her uncle and shot eight ducks. She brought them home, plucked, 
cleaned, and singed them and gave them to her aunt. Cecelia, her uncle, and her aunt are all  
Status Indians. Was she allowed to do this? Explain why or why not?

3. Dave invited Chris to an ice fishing derby that his company was having. Dave bought a licence 
before the derby and told Chris he should do the same. Chris, who is Status Indian, replied to  
Dave telling him that he did not require a fishing licence. What would Chris tell Dave?
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4. Janel and her mushom (Grandpa) have been deer hunting. As they are driving through Riding  
Mountain National Park on the way home, Janel spots a deer. She tells her mushom that they 
should stop and get their guns out and track the deer into the forest. Mushom tells Janet they  
cannot do that. Why does he tell her that? 

5. Dylan is learning about resource conservation in his Grade 8 class. His teacher has invited an  
Elder and a Conservation officer to class for a presentation. What do you think the First Nations 
Elder and the Conservation officer tell Dylan’s class about respecting the rights of all Manitobans  
to hunt and fish? 
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SUB-THEME: History  
TEACHER INFORMATION SHEET

TOPIC 3.1: Oral Traditions: Narratives  
and Place Names
THE CONCEPT

The oral tradition of First Nations peoples is a fundamental part of who they are. It is the link to understanding the past, the 
present and the future. First Nations peoples’ oral tradition is linked to their traditional narratives, traditional knowledge, 
place names, cultural values, Natural Law: all of which were part of the Treaty making process and the subsequent Treaties 
that were negotiated. This lesson will focus on oral tradition in Treaty making and the significance of the oral tradition to 
place names which tell narratives of First Nations peoples’ connections to land.

BACKGROUND TO CONCEPT

Treaties between the First Nations peoples and the Crown (Canada) are the building blocks in the creation of the country  
of Canada, and provide for peace and good order for all people in Canada.

The Treaties are agreements, voluntarily entered into by both parties, which provide for peaceful relations between the 
two nations. For First Nations peoples, the Treaties are more than a simple written document; they are sacred agreements 
between the First Nations peoples and the Crown (Canada) with the Creator as witness. They are “living,” permanent, 
foundational agreements based on the synthesis of two worldviews: the oral traditions (values & natural laws) of the First 
Nations peoples and the written traditions and common law of the Crown who represented the Newcomers.

The Treaties were based on the First Nations peoples’ natural laws which guided the spirit and intent of the Treaties. These 
natural laws rested on balance, harmony, and reciprocity. The First Nations peoples’ intended that the Treaties would result 
in a sharing of the land; and they understood according to natural laws, the Crown would provide them with an exchange for 
sharing the land. The Crown’s exchange of rights came in the form of obligations that they promised to provide, such as the 
right for First Nations to retain their own way of life, and other benefits that would preserve their existence.

Treaties were to provide both sides with the means of achieving survival and socio-economic stability, anchored on the prin-
ciple of mutual benefit. Treaty-making was a process that allowed for the peaceful development and creation of Canada. 32

Oral Traditions and Treaties

Although the Government of Canada acknowledges the written texts of the Treaties as a definitive representation of the 
agreements of the parties involved, First Nations peoples have long maintained there is an oral factor to understanding 
the Treaty-making process and the relevance of the Treaty relationships. The Supreme Court of Canada has stated that the 
Crown cannot ignore the oral terms while relying only on the written ones. These rulings has strengthened the oral tradition, 
resulting in consideration for “outside promises” made at the time of Treaty making but were not recorded in the original 
written Treaty documents. 

32  Treaty Essential Learnings; p. 13 
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Oral Traditions: Narratives and Place Names 

How is knowledge about the land passed from one First Nations person to another, and from generation to generation?

Traditional narratives – or, oral traditions – record the locations of sacred sites and other places of importance. Knowledge 
of these places is passed from generation to generation through narratives, instructional travel, and place names. 

Narratives tell of journeys through landscapes while naming indicators to help travellers find their way. Stars, each with  
its own story, can guide at night. Guiding geographic features may be natural, such as headlands, fords, or trees; or they  
may be built by humans. In addition to narratives, place names focus and sustain the traditional knowledge which is related 
to the land. 

Place names are key elements in stories passed from one generation to the next to enable them to continue the cultural 
activities of the group which has occupied an area over a long period of time. 

The link between place, name, and cultural value is a worldwide phenomenon among indigenous peoples. 33

 

33  Adapted from: http://www.pc.gc.ca/eng/docs/r/pca-acl/sec1/sec1e.aspx
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LESSON PLAN:

TOPIC 3.1: Oral Traditions: Narratives  
and Place Names 
GRADE 8

THEME: First Nations Peoples’ Societies 

SUB-THEME:  History 

TOPIC 3.1: Oral Traditions: Narratives and Place Names 

Lesson Overview 

In this lesson students will explore the role of oral history and traditions in First Nations peoples’ societies. They will  
recognize the role of oral tradition in the Treaty making process and apply that understanding to the significance of place 
names of First Nation peoples’ communities in Manitoba. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Understand that Treaties are agreements, voluntarily entered into by both parties, which provide for peaceful relations 
between the two nations. 

2. Recognize that for First Nations peoples, Treaties are sacred agreements between the First Nations peoples and the 
Crown (Canada) with the Creator as witness. 

3. Comprehend that Treaties are “living,” permanent, foundational agreements.

4. Appreciate the role of oral traditions in Treaty making.

5. Understand the link between oral tradition, the land, and First Nations place names. 

6. Recognize that all Manitoba communities are on Treaty lands. 

Links to Manitoba Curriculum: 

KI-021 Give examples of the impact of interactions between Europeans and indigenous peoples of the Americas. 

KH-027 Identify various sources of historical evidence and information and explain how each enhances understanding  
  of the past.

KH-028 Explain the importance of knowing the past and understanding history.

VH-010 Value the study of early societies as a way of understanding contemporary life

Materials and Equipment:

• BLM 3.1.1 Traditional First Nation Communities in Manitoba – one per student 
• BLM 3.1.2 Map of Treaties in Manitoba – one per student 
• BLM 3.1.3 Traditional First Nation Communities in Manitoba – Assignment, one per student. 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate 

How will students be prepared 
for learning?

Ask the class: How is knowledge about traditions passed from one generation to the next?  
In what ways do people and cultures pass their stories on? 

Ask the class what they know about oral tradition. [Guide the discussion: oral tradition is 
when a community’s cultural and historical traditions are passed down by word of mouth  
or example from one generation to another without written instruction; Elders are the 
knowledge-bearers] 

Acquire

What strategies facilitate  
learning for groups and  
individuals?

Introduce the main concept of the lesson based on the information provided in the  
Background to Concept, provide and over view of the Numbered Treaties in Canada.

Be sure to focus particularity on the oral tradition aspect of making Treaty:

• The Treaties are agreements, voluntarily entered into by both parties, which provide for 
peaceful relations between the two nations. 

• For First Nations peoples, the Treaties are more than a simple written document; they  
are sacred agreements between the First Nations peoples and the Crown (Canada) with 
the Creator as witness. 

• They are “living,” permanent, foundational agreements based on the synthesis of two 
worldviews: the oral traditions (values & natural laws) of the First Nations peoples and 
the written traditions and common law of the Crown who represented the Newcomers.

Pass out BLM 3.1.2. Map of Treaties in Manitoba, one per student.

Ask: 

• How many Treaties were signed in Manitoba?

• In what Treaty area do you live?

• In what Treaty area does the city of Winnipeg sit? Name some First Nations communities  
in that area. 

• Study the names of some of the First Nation communities on the map. How do you think 
they got their names?

Introduce the concept of the lesson based on the information provided in the Background  
to Concept, with a focus on Oral Traditions: Narratives and Place Names.

Be sure that the students understand the role of place names as:

• key elements in stories passed from one generation to the next, 

• important in the role of continuing the cultural activities of the First Nations peoples who 
have occupied an since time immemorial. 

Apply

How will students demonstrate 
their understanding?

Hand out BLM 3.1.1 Traditional First Nation Communities in Manitoba and BLM 3.1.3 Tradi-
tional First Nation Communities in Manitoba – Assignment, one per student. 

Instruct them to complete. Guide and assist as necessary.
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Further Learning 

• Invite an Elder from your First Nation community, or a First Nations community to come to class and discuss the  
origin of his/her community’s name.

• Have the class research non-reserve communities in Manitoba with First Nations’ names and the history and origin  
of that name (i.e. – Winnipeg, The Pas, Manitou, Wasagaming). Have them make note of what Treaty area each  
community is in. 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 3.1.1 TRADITIONAL FIRST NATION COMMUNITIES IN MANITOBA
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BLM 3.1.2 MAP OF TREATIES IN MANITOBA
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BLM 3.1.3 TRADITIONAL FIRST NATION COMMUNITIES IN  
MANITOBA – ASSIGNMENT 
Study the map, Traditional First Nation Community Names, carefully. Answer the questions below.

1. The map reads: 

There are no standardized spelling formats for the Cree, Ojibway, Oji-Cree (Island Lake Area), 
Dakota and Dene languages in English. The spelling of the traditional place names on the map 
and in the legend has incorporated the Roman Orthography approach in an attempt to dupli-
cate the First Nation verbal pronunciation into an English sounding word.

Another point to remember is that there can be additional place names for the First Nation with 
a different spelling. The traditional place names on this map and its interpretation is a generally 
accepted name by the community members. In some cases, the Traditional Name is the literal 
translation for the community.

a) Why are there no standardized spelling formats for the Cree, Ojibway, Oji-Cree, Dakota, and 
Dene languages in English?34

b) How do you think the places names on the map got their names? 

c) How do these place names show us that oral tradition and links to Mother Earth were, and  
continue to be important parts of First Nations’ culture? 

d) Do you think at the time of the Treaty signing these First Nations communities were written in 
the Treaty as their traditional name or European name? Explain. 

34  Note: The names of the First Nations languages and self-identifying terms are not standardized; subsequently different literature will have different spellings and dialect variations i.e. Nehow/Ininiw/Nehetho for 
Cree; Ojibway/Ojibwe for Anishinaabe. These examples are not exhaustive of the variations.
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2. For each of the following, list a First Nations community that is:

Named after a community leader:  ______________________________________________________

Named after an animal:  ______________________________________________________________

Means ‘Standing at attention’: _________________________________________________________

Means ‘birch’ in Cree:  ________________________________________________________________

Means ‘Where two rivers meet together’:  ________________________________________________

Means ‘Sky Man’: ____________________________________________________________________

Named after a fish: __________________________________________________________________

Means ‘Standing at attention’: _________________________________________________________

3. Arrange these communities in under five headings: Cree, Ojibway, Oji-Cree, Dakota, and Dene.

Dahlu T’ua  Zaagiing Chankagha Otinta  Pimicikamak 

Dakota Tipi  Wipazoka Wakpa  Manto Sipi  Neyaashing 

Opaskwayak  Sapotaweyak Giizhigoowining Misko-ziibiing  Tastaskweyak 

Tes-He-Olie Twe Minithayinikam  Neyaashing  Oshki-ishkonigan

Bunibonibe
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SUB-THEME: History  
TEACHER INFORMATION SHEET

TOPIC 3.2: Elders: A Link to the Past
THE CONCEPT

The oral tradition is a key vehicle by which traditional knowledge, history and cultural teachings are past on. These  
responsibilities lie with Elders and Cultural Knowledge Keepers. The narratives linked to family histories are the responsi-
bility of family members who tell and retell the stories about their family. This lesson examines the role of Elders as the  
link to the past.

BACKGROUND TO CONCEPT

Knowledge has been orally transmitted through generations of First Nations peoples for thousands of years. The process 
of education is a lifelong quest requiring patience, introspection, learning by trial and error, sacrifices and spirituality. The 
acquisition of knowledge starts during childhood and continues until death; it is conveyed through experiential learning and 
oral teachings. Family members are involved in passing on skills and wisdom; however, it is the Elders who generally serve 
as the primary instructors for life’s necessary lessons. 35

An Elder is a person with a lot of energy from life experiences and has the will and power to share their knowledge with 
others. Elders in First Nations peoples’ communities are considered Elders for their life experiences, their traditional  
knowledge, the lessons they have learned, and the roles they have played in their community.36

In a sense, Elders are “experts on life.” Their exact expertise may be dependent on the nature of their experience, but in 
one way or another it involves some aspect of traditional knowledge and culture, or an interpretation of their experience in 
traditional terms. What they learned from their experience and how they interpret it is as important to being an Elder as the 
experience itself. It is also important to be able to communicate that learning to others. 

In traditional terms, an Elder is also a specialist in ceremonies, traditional teachings, language, and heritage as it applies to 
mind, body and spirit. As each individual is unique in their experience, learning, personality and knowledge of traditional 
culture, each potentially has something different to offer. Some individuals may be specialists in certain teachings, ceremo-
nies or healing practices, while others have another expertise.

Individuals seeking an Elder to talk to consider these factors in approaching an Elder, but often find the decision is a  
combination of personal attraction and the type of expertise needed for the particular situation. 37

The inclusion of Elders in the school program has been identified by a number of school divisions and the First Nations 
peoples’ community as an important support for students. Combined with other services, initiatives involving Elders can 
strengthen student success. 

Elders help staff, students and the community better understands First Nations peoples’ perspectives. They help classroom 
teachers incorporate First Nations content within the curriculum, enable staff to better understand issues from the viewpoint 
of indigenous peoples and help schools respond to student and community needs.38

35  Treaty Essential Learnings; p. 58 
36  Ibid. p. 61 
37  Retrieved at http://www2.brandonu.ca/library/cjns/16.1/Stiegelbauer.pdf
38  Adapted from http://www.education.gov.sk.ca/aborigininal-elders-community-workers
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Elders and Treaties 

When the Elders talk about Treaties they begin by talking about the spiritual foundation and processes upon which the 
First Nations peoples negotiated the Treaties – the ‘spirit and intent’. They describe the spiritual principles, traditions and 
ceremonies used by the First Nations peoples’ Treaty makers to explain that the Treaties were first and foremost to affirm 
and continue First Nations peoples’ relationships with the Creator through the laws given by him to them. The Elders are 
emphatic in their belief that the starting point of discussions on Treaties is their relationship to the Creator.

Treaty 6 Elder Norman Sunchild states:

“…it is important for non-First Nation peoples to understand that for First Nations, the beginning point is 
Creation, and the placement of First Nations by the Creator on the lands found in North America’. 39

The basic teaching of Elders is, “In order to secure the future as peoples, we must preserve our original history and teach-
ings.” The Elders further state that, “First Nations history must be based on the language. It is the language of the people 
that will authentically and properly explain the nature of Treaties”.40

***

It is important to note that not all Elders are seniors, nor are all old people Elders. Some Elders may, in fact, be quite young. 
Elders are honoured because they have gifts of insight and understanding, and they are willing to share the knowledge that 
they possess. Teachers should ensure that students are aware of the difference between Elders and seniors.

39  Adapted from http://web.viu.ca/firstnations/pdf/ourdream.pdf
40 Retrieved at http://www.firstnationsvoice.com/index.php?action=article_details&title=Origin+and+nature+of+treaties&id=132
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LESSON PLAN:

TOPIC 3.2 Elders: A Link to the Past
GRADE 8

THEME: First Nations Peoples’ Societies 

SUB-THEME: History 

TOPIC 3.2: Elders: A Link to the Past 

Lesson Overview 

In this lesson students will explore the role of Elders in First Nations’ societies. They will explore the similarities and  
recognize differences between Elders and senior citizens. Using the Internet as a research tool, they will investigate the  
role of Elders in contemporary society by searching news articles pertinent to Elders. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Value the role of Elders in the Treaty-making process. 

2. Understand the role of Elders in First Nations society in the past and today.

3. Appreciate the older, more senior people in their lives, as well as Elders.

4. Draw similarities and recognize differences between Elders and senior citizens.

Links to Manitoba Curriculum: 

VH-010 Value the study of early societies as a way of understanding contemporary life

KI-009 Describe ways in which societies organize, maintain, and perpetuate themselves. Examples: culture…

KH-028 Explain the importance of knowing the past and understanding history.

Materials and Equipment:

• BLM 3.2.1 Learning from Our Elders: Research. – one per student 
• BLM 3.2.2 News article: Lillian McGregor helped natives survive in the city – copy as needed 
• Student access to the Internet 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students be prepared  
for learning?

Begin a class discussion:

• Make a list of the activities that grandparents/‘grandfriends’, seniors do with others in 
the community.

• Brainstorm and name appropriate roles for each activity, eg. helper, caregiver, protector, 
leader, mentor, guide, teacher, friend, worker (paid or unpaid), manager, Elder…

Encourage students to tell their own personal stories.

Discuss the term Elder with the class: are they familiar with the word? 

Read the following: 

As Grandmothers and Grandfathers, we have an important place in Aboriginal cultures.  
We are often the keepers of traditional knowledge and the advisors to younger genera-
tions. If we are able, we are actively involved in family and community life, often caring for 
grandchildren and great-grandchildren. We have many opportunities to pass on the values 
and beliefs of the culture to children and youth. [Adapted from: http://www.anac.on.ca/
sourcebook/part_1.htm]. 

Encourage discussion and sharing. 

Acquire

What strategies facilitate learning 
for groups and individuals?

Introduce the main concept of the lesson based on the information provided in the  
Background to Concept.

Check for student understanding:

1. How is knowledge passed amongst First Nations peoples?

2. What is the role of Elders?

3. In what ways are Elders ‘experts on life’? 

4. What can Elders teach us about Treaties? 

5. How are Elders different from senior citizens? How can they be the same? 

Encourage discussion.

Apply

How will students demonstrate 
their understanding?

Hand each student BLM 3.2.1 Learning from Our Elders: Research. 

Note: You may hand out BLM 3.2.2 News article: Lillian McGregor helped natives survive 
in the city as an example of an Elder in the news, or if you have no Internet access, use the 
article to complete the assignment. 

Instruct them to complete. Guide and assist as necessary.

Have the students share their research with the class. 
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Further Learning 

• Invite an Elder to class to speak with the students; have the students prepare interview questions beforehand. The  
following website, ‘Guidelines to Interviewing an Elder’ http://www.naho.ca/media-centre/interviewing-elders-guide-
lines/ should be shared with the class before the interview. 

• Using the ‘Guidelines to Interviewing an Elder’ website as a resource, have the class summarize the procedures in 
student-friendly vocabulary. Create a brochure to be shared with the rest of the school. 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 3.2.1 LEARNING FROM OUR ELDERS: RESEARCH
In this activity you will use the Internet as a research tool to learn about the role of Elders in contemporary society. You will organize 
your research on to the template below. Be prepared to share what you have researched and learned with the class!

Instructions:

Access the Internet

• Go to Google at: www.google.ca

• On the tab at the top of the screen click on ‘News’

• In the search box type in: Native Elders

• Scan the news articles listed.

• Choose a news article from Canada 

• Summarize your news article on the chart below. 

Article title 

Date and source

Name of Elder

Short biography of Elder

Setting (where the story  
takes place)

How the Elder is contributing/ 
contributed to the community 
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BLM 3.2.2 NEWS ARTICLE: LILLIAN MCGREGOR HELPED NATIVES 
SURVIVE IN THE CITY
Lillian McGregor helped natives survive in the city

Noreen Shanahan

Globe and Mail

Published Tuesday, May. 22, 2012 

Lillian McGregor’s achievements as an Aboriginal leader, her  
insistence on keeping Aboriginal culture, tradition and spirituality 
alive while immersing herself in Toronto’s demanding urbanity,  
easily crowds the page – and most of this work happened after  
she retired from a 40-year career in nursing, a dozen years ago.

From the Whitefish River First Nation on Birch Island just off Manitoulin Island, McGregor was a found-
ing member of the Native Canadian Centre and a national leader in the Friendship Centre movement. 
She was on the board of Native Child and Family Services, Nishnawbe Homes, the Aboriginal Advisory 
Council and the Aboriginal Healing and Wellness Strategy for the Ontario government.

As the University of Toronto’s first elder-in-residence, she secured bridges between Aboriginal and 
non-Aboriginal communities. At U of T’s First Nations House, she was “grandmother” to young people, 
helping them realize their ambitions while insisting they always remember their culture and language.

“Go home,” she’d counsel. “Go home for a day, or whatever you need to get the feel of home. Toronto 
isn’t your home … we come from the land.”

She lectured on the seven sacred teachings of the elders: wisdom, courage, truth, honesty, love,  
humility and respect, insisting that everyone deserves the opportunity to walk in dignity.

McGregor was the first native woman awarded an honorary doctorate of law from U of T. In 1996, the 
university established a scholarship in her name. She received both the City of Toronto’s civic award 
and the Ontario government’s outstanding achievement award for voluntarism. She also received a 
national Aboriginal achievement lifetime award and was named to the Order of Ontario.

She had tea with the Queen, offered a first nations prayer to open the provincial legislature and trav-
elled to Russia with the Toronto Olympic Committee in support of Toronto’s Olympic bid.

Asked how she got Olympic leaders to listen to her, she said, “I told them what I thought their mothers 
and their grandmothers would want done.” 

At the age of 86, with a handsome young Aboriginal man pushing her wheelchair, she held the torch  
for several Toronto blocks during the 2010 relay for the Winter Olympics, a bicycle-mounted police  
officer by her side.

She was instrumental in founding the Ontario Aboriginal Diabetes Initiative. Diabetes was one of the 
health conditions that she suffered with over a long period. She died in Newmarket, Ont., at the age  
of 88 on April 20 from complications of the disease.
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In 1924, Lillian McGregor was born into a family of nine children on a reserve in Northern Ontario. She 
learned her first English words from the Eaton’s catalogue, thumbing through the pages by the light 
of a kerosene lantern. She learned more English from tourists at a lodge where she worked alongside 
her mother, Victoria, as a cook’s helper and chambermaid. She and her cousin Florence were the first 
native children to graduate from Grade 8 on Manitoulin Island.

Lillian’s father, Angus McGregor, was chief as well as postmaster on the reserve. He also built the  
biggest skating rink, fostering Lillian’s lifelong love of hockey and her unfaltering faith in the Maple 
Leafs. (As a young woman, she’d head over to the Gardens and watch a game for 25 cents, standing-
room only.)

“Back home, the excitement of the time was sitting around the radio, and she used to do it so much 
they called her Radio Lill,” said her niece, Frances Sanderson. “She decided there was a whole world 
out there she wanted to see.”

At 15, Lillian heard murmurings among the mothers about an arranged marriage. She opted to move  
to Toronto. An affluent white couple she met at the lodge hired her as their nanny. But only on the  
condition, set by her father in a moment of truce, that she continue her education.

George Gale, her employer, later became chief justice of Ontario. He and his wife encouraged Lillian 
while she finished high school and went on to complete nursing college.

During the postwar years hundreds of young Aboriginal women left their reserves for the city. The 
Department of Indian Affairs produced a pamphlet called “So, you are coming to Toronto,” featuring 
three attractive young native women on the cover in tidy white nurse’s uniforms. It advised women  
in a paternalistic tone to pay their rent, be on time for work, and spend money wisely.

“Don’t be alarmed if many foolish questions are asked of you,” it said. “Many people have not had 
the benefit of your experience and who is better prepared to advise them about Indians than yourself? 
Always be courteous in your reply, even if the questions appear silly.”

A 1973 article by Heather Howard-Bobiwash, published in the American Indian Quarterly, discusses 
how native women sought higher education, jobs and freedoms denied them on reserves. But rather 
than choosing assimilation, they kept their cultures alive by supporting the structural development of 
urban native communities, and promoting pride in their identity in the city.

“Various pathways led individual native women to come together as ‘middle-class’ activists,” wrote 
Howard-Bobiwash, citing Lillian McGregor as an example.

During the war, McGregor worked in a munitions factory east of Toronto, packaging parachutes to go 
overseas. Her sister Olive, with whom she settled in the city, joined the military and like other native 
people who signed up, she promptly lost her Indian status and therefore was not able to return to her 
community.

McGregor formed a coffee klatch with other Aboriginal city-dwellers at Fran’s downtown restaurant  
during that time, nibbling  
strawberry pie and talking about how to deal with the systemic barriers they faced on a daily basis.

Out of these meetings the North American Indian Club was formed, a forerunner of the Native Canadian 
Centre. McGregor joked that a great number of marriages and children resulted from these gatherings.
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In 1949, she took a job as a visiting nurse with the Victorian Order of Nurses, hopping on and off  
streetcars all day long wearing sensible shoes and hefting a heavy work bag. She credited her interest 
in nursing to her grandmother.

“I used to tag along when she picked her medicines, listening to her talk about what to pick and  
when, how to prepare them and store them. She kept them all in a little back porch in her log home.  
It was like a pharmacy.”

McGregor later took a permanent position at a west end nursing home and worked there until retiring 
in 1990. During this time, she also singlehandedly parented three sons: David, Dennis and Ken. Days 
were long and demands were great. Not surprisingly, it took retirement from this first career to free her 
up enough to begin her second career as a full time activist.

She was invited to serve as U of T’s elder-in-residence in 1994. Her proven track record as a respected 
member of the Aboriginal community and a strong advocate for education stitched her to this position. 
But she still doubted her credentials.

“She didn’t agree willingly,” said Sylvia Maracle, head of the Ontario Federation of Indian Friendship 
Centres. “She called a number of people in the community and said, ‘I don’t know how to do this.’ ”

Toronto’s Aboriginal leaders held a public ceremony to honour and encourage her. They were convinced 
that Aboriginal students would benefit from her generous guidance as their urban grandmother or 
auntie.

She not only counselled students at the university, she also met with faculty, staff and leaders of the 
institution. Her door was always open and she was always willing to make room on her sofa.

In 1997, McGregor was awarded the distinguished educator of the year award from the Ontario Institute 
of Studies in Education, U of T. Three years later, she received her honorary doctorate.

“Often, we find it’s the beginnings that elude us,” she said in her acceptance speech. “But physicists 
are still researching, peering at stars and testing the boundaries of the theory – never stopping the 
search for that elusive beginning.”

“Go home,” she might have been saying once again, even to this crowd of prestigious academic lead-
ers in suits.

McGregor retired from her position at First Nations House in 2008. Her next moment of excitement and 
apprehension came when she met the Queen in 2010. Sitting on her walker, wearing her red ribbon 
dress embroidered with crane clan images and clutching her eagle feather, she stood out among the 
dignitaries.

“Quick! Tell me the rules,” she anxiously whispered to Maracle as the Queen moved closer. Moments 
later, she was among the elite guests invited to tea.

“If you can imagine growing up with no running water, no electricity, with people who still spoke their 
language, still lived off the land, fished, preserved food, hunted,” said her niece. “It’s quite a thing to 
meet the Queen in downtown Toronto.”

McGregor leaves sons David, Denis and Ken, four grandchildren, and one great-grandchild.

Source: The Globe and Mail Inc. 
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SUB-THEME: Treaties  
TEACHERS INFORMATION SHEET

TOPIC 4.1: Spirit and Intent of Treaties
THE CONCEPT

The concept of the spirit and intent of Treaties between First Nations peoples and the Crown (Canada) is a critical element 
to understanding the Treaties and the relationship between both nations. 

BACKGROUND TO CONCEPT

Treaties were made between various nations for peace, friendship, non-interference and sharing of lands and resources… 
When our forefathers signed the Treaties, they believed that our lands would provide home bases, which would provide 
sustenance, as they always had done – as long as the sun shines, the grass grows and the rivers flow (TRCM, Treaty 
Essential Learnings).

Indigenous North America, like Europe, was populated by many nations of people with different languages, cultures, 
religions, ways of life and traditional territories. When First Nations met with each other they negotiated alliances that were 
mutually beneficial. These alliances established peaceful relationships among them which included trade, passage, peace 
and friendship, and other obligations and responsibilities.

Starting in 1701, in what was to eventually become Canada, the British Crown entered into solemn Treaties to encourage 
peaceful relations between First Nations and Newcomers. Over the next several centuries, Treaties were negotiated and 
signed to define, among other things, the respective rights of First Nation people and governments to use and enjoy lands 
that First Nations people traditionally occupied.

In western Canada, Treaty-making after 1867 was negotiated by Canada. Between 1871 and 1921, Crown (Canada)  
entered into Treaties with various First Nations peoples that enabled the Canadian government to actively pursue agricul-
ture, settlement, transportation links and resource development of the Canadian West and the North. Because they were 
numbered 1 to 11, these Treaties were often referred to as “The Numbered Treaties” and covered northern Ontario, the 
Western provinces, including Manitoba, and parts of British Columbia and the Northwest Territories.

The First Nations peoples who signed The Numbered Treaties saw the process as the formalization of a long standing rela-
tionship with the Crown, which had been formed through interaction and trade with Western European settlers and traders. 
They negotiated Treaties in order to protect their cultures, land base and languages. First Nations peoples did not view the 
Treaty process as a surrender of their land, but as an agreement to share the land and its resources with Canadians.

From the Canadian perspective, under these Treaties, the First Nations peoples who occupied these territories ceded tracts  
of land to Crown (Canada). In exchange, the Treaties provided for such things as reserve lands and other benefits like 
agricultural equipment and livestock, annuities, ammunitions, gratuities, clothing and certain rights to hunt and fish. Crown 
(Canada) also made promises regarding the maintenance of schools on reserves, or the provisions of teachers or educational 
assistance to the First Nation parties to the treaties.41 

Treaties were to provide both sides with the means of achieving survival and socio-economic stability, anchored on the  
principle of mutual benefit. Treaty-making was a process that allowed for the peaceful creation of Canada.42 

41  Retrieved at http://www.trcm.ca/about_treaties.php
42  Treaty Essential Learnings; p. 13
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Treaty Interpretation

While the Government of Canada relied on written documents, First Nations peoples relied on oral traditions regarding the 
“spirit and intent” of the Treaties. First Nations peoples believe the written documents do not capture the spirit and intent 
from the First Nation peoples’ perspectives.43 Therefore there two perspectives when it comes to interpreting the Treaties: 

1. Literal Interpretation: limits the treaty to what is written, with no room for interpretation.

2.  Spirit and Intent: takes into consideration differences in language and culture. Also recognizes the oral histories of the 
First Nations people. It does not limit the interpretation, but rather gives the right the broadest possible interpretation to 
ensure that the Treaties remain relevant to the contemporary realities of First Nations people.

The Spirit and Intent of Treaties

The spirit and intent of Treaties is critical to understanding the relationship between the two nations. Spirit and intent takes 
into consideration the differences in the language and culture of the two parties: Crown (Canada) and the First Nations 
peoples. The Treaties are more than written documents; they maintain a permanent living relationship for all generations.

To fully understand the context of Treaties one must understand what the spirit was and what the intentions were at the time 
of Treaty-making. The spirit and intent refers to the combination of the spoken words and actions of the Treaty partners 
which was not inclusively recorded in written form, as well as the spoken words captured on paper in the written form. 
These actions included welcoming speeches, gift exchanges, feasting, the smoking of the pipe and use of the calumet 44 
which bound all parties to honest words and honourable acts. The Treaties, oral and written, reflected both the First Nations 
peoples and Crown (Canada) concerns and objectives.

Both Crown (Canada) and the First Nations peoples intended to each benefit from Treaties and to be respectful of each 
other’s way of life. Crown (Canada) and First Nations peoples sealed the agreements before the Creator, which formed the 
binding relationship.

To this day, First Nations peoples believe that the concept of reciprocity is part of the spirit and intent of the Treaties.  
That is, by sharing the land with the Newcomers, the First Nations peoples believed that an honourable exchange would 
take place. First Nations expected Crown (Canada) would make provision for their promises in exchange for the First 
Nations agreeing to share the land with the Newcomers. 

According to First Nations peoples’ natural laws, all Creation lived in balance and harmony. First Nations were given  
four gifts: 

• their own language
• the ability to remember “the past” (history)
• a way of life, and,
• teachings.45 

The value of that $5.00 is not the economic value; it has a deeper meaning according to our Elders and the oral tradition 
understanding of our people. It is about the Crown’s promise to our people. It is the roots of our Treaty #10 origin. That 
$5.00 is important. It is a law of the land – natural laws, which is part of the respect and the exchange for sharing the 
land. It is part of the spirit and intent of Treaty #10. 

43  Treaty Essential Learnings; p. 89
44  A calumet is smoking pipe carved out of pipestone, sometimes called a “peace pipe
45  Treaty Essential Learnings; p. 31

Grade 8 Teachers Guide • 61



LESSON PLAN:

TOPIC 4.1: Spirit and Intent of Treaties
GRADE 8

THEME: First Nations Peoples’ Societies 

SUB-THEME: Treaties 

TOPIC 4.1: Spirit and Intent of Treaties

Lesson Overview 

In this lesson students will explore the history of The Numbered Treaties in Canada while focusing on the ‘spirit and  
intent’ aspect of the Treaties held by First Nations peoples. They will create a brochure that highlighting what is meant by 
‘spirit and intent’. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Understand the history of Treaties between Crown (Canada) and First Nations peoples in Canada.

2. Differentiate between the written and oral interpretation of Treaties.

3. Differentiate between oral tradition and written sources.

4. Value the role of oral tradition in First Nations peoples’ culture. 

5. Comprehend what is meant by the term ‘spirit and intent’ in regards to Treaties. 

Links to Manitoba Curriculum: 

KI-021 Give examples of the impact of interactions between Europeans and indigenous peoples of Africa, Asia,  
  Australasia, and the Americas from the fifteenth to nineteenth centuries.

KH-027 Identify various sources of historical evidence and information and explain how each enhances understanding  
  of the past.

KH-028 Explain the importance of knowing the past and understanding history.

VI-006 Respect others’ ways of life and beliefs

Materials and Equipment:

• BLM 4.1.1: ‘Spirit and Intent: Understanding Treaties’ – one per student 
• Internet access (optional)
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate

How will students be prepared 
for learning?

Note: In Grade 8 Social Studies students explore societies of the past and make connections 
between the past and present. They study significant people, ideas, and events of historical 
periods that have shaped the modern world and consider the implications of contact between 
diverse societies. They assess the influence of the past on the present and develop an appre-
ciation for the historical significance of [the] past. This lesson is meant to complement that. 

Ask the class if they are familiar with marriage vows. Brainstorm and record to what the  
class can remember from the weddings they have attended or seen on television. 

Prompt: What does the groom say? What does the bride say?

Ask them if they are familiar with the Christian marriage rite below:

As the groom places the ring on the bride’s finger, he says the following:

“With this Ring I thee wed, with my body I thee worship, and with all my worldly goods  
I thee endow” 

Have them consider:

• Are the bride and groom really married the second the ring is placed in the bride’s finger 
[No; a marriage certificate legalized the marriage]. If the bride takes her ring off is she no 
longer married?

• Does the groom really worship the bride? What does this mean?

• What does ‘with all my worldly goods I thee endow’? Does the groom have to leave the 
ceremony and give all his stuff to the bride (his hockey equipment, his favourite shoes?)

Encourage discussion.

Tell the class that a marriage ceremony has both literal and implied/intended meanings. It is 
a promise that is both written (the marriage certificate), and spoken (the spirit and intent of 
the vows).

Ask the class how each – the written and spirit and intent of the vows – are equally important. 

Ask the class if they can think of any instances in history where promises were made between 
two groups. Guide the discussion so that the topic of The Numbered Treaties is brought up. 

Acquire

What strategies facilitate  
learning for groups and  
individuals?

Introduce the main concept of the lesson based on the information provided in the  
Background to Concept. 

Be sure to discuss:

• The history Treaties

• The significance of oral tradition in First Nations culture

• The written/literal interpretation of Treaties

• The ‘spirit and intent’ of Treaties

Check for student understanding; encourage class discussion and questions. 
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Apply

How will students demonstrate 
their understanding?

Handout BLM 4.1.1: ‘Spirit and Intent: Understanding Treaties’ [the website that supports  
the document may be accessed at http://www.collectionscanada.gc.ca/whats-on/ 
treaties-exhibition/index-e.html. 

Inform the students that the brochure was created to advertise an exhibition at Library and 
Archives Canada in Ottawa called Spirit and Intent: Understanding Aboriginal Treaties. The 
exhibition was open from September 24, 2007 to March 24, 2008, and featured a large  
selection of Treaty documents and artifacts dating from the 1600s to the 1990s.] 

Instruct the students to answer these questions based on the brochure:

1. What types of Treaties were made between First Nations and European Newcomers before 
the Numbered Treaties? 

2. When and why did Treaties concerning land become important?

3. How has the spirit and intent of the Treaties changed over time? 

Tell the students that as a closing activity they are to create a brochure for an imagined 
upcoming Treaty exhibition in their local community. The focus of the exhibition is the ‘spirit 
and intent’ of the Treaties. They may use BLM 4.1.1 as a template.

Note: You may download Microsoft brochure making software at:  
http://office.microsoft.com/en-ca/templates/CL102209830.aspx

Further Learning:

• Have the students compare an oral account of a Treaty signing with the written Treaty document itself. 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 4.1.1 Spirit and Intent: Understanding Treaties
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SUB-THEME: Treaties  
TEACHERS INFORMATION SHEET

TOPIC 4.2: Historic Treaty Making Sites:  
Lower Fort Garry
THE CONCEPT

Treaty making took place at several locations across Canada. In terms of The Numbered Treaties, some of these sites in 
what is present-day Manitoba included Lower Fort Garry (Treaty 1); Manitoba Post (Treaty 2); and Beren’s River and 
Norway House (Treaty 5). This lesson examines Lower Fort Garry as one of the historic Treaty making sites where  
Treaty 1 was negotiated and signed.

BACKGROUND TO CONCEPT

The Treaties

Treaties between the First Nations peoples and the Crown (Canada) are the building blocks in the creation of the country  
of Canada and provide for peace and good order for all people in Canada. 

The Treaties are agreements, voluntarily entered into by both parties, which provide for peaceful relations between the 
two nations. For First Nations peoples, the Treaties are more than a simple written document; they are sacred agreements 
between the First Nations peoples and the Crown (Canada) with the Creator as witness. They are “living,” permanent, 
foundational agreements based on the synthesis of two worldviews: the oral traditions (values & natural laws) of the First 
Nations peoples and the written traditions and common law of the Crown (Canada) who represented the Newcomers.

The Treaties were based on the First Nations peoples’ natural laws which guided the spirit and intent of the Treaties. These 
natural laws rested on balance, harmony, and reciprocity. The First Nations peoples intended that the Treaties would result  
in a sharing of the land; and they understood according to natural laws, the Crown (Canada) would provide them with 
an exchange for sharing the land. The Crown’s (Canada’s) exchange of rights came in the form of obligations that they 
promised to provide, such as the right for First Nations to retain their own way of life, and other benefits that would 
preserve their existence.

Treaties were to provide both sides with the means of achieving survival and socio-economic stability, anchored on the prin-
ciple of mutual benefit. Treaty-making was a process that allowed for the peaceful development and creation of Canada.46 

At the time of Treaty negotiations in Manitoba, beginning in 1871, Crown (Canada) appointed representatives known as 
Indian Commissioners to negotiate Treaties with the First Nations peoples. In Manitoba, these negotiations included the 
Lieutenant-Governor, and other individuals such as members of the Legislative Assembly of Manitoba and officers of the 
Hudson’s Bay Company. The Treaty negotiations in Manitoba with the First Nations peoples were consistent with principles 
of the Royal Proclamation of 1763 which required the Crown (Canada) to have a public meeting with First Nations peoples 
to acquire lands from them, essentially recognizing that the First Nations peoples lived on traditional lands, held title to their 
land unless they surrendered it, and would come under the protection of the Crown (Canada) once a Treaty was signed.

The Creator or God is considered witness to the Treaties. It is to the Creator that the promises were made, therefore; they 
continue to be considered sacred.47 

46  Treaty Essential Learning, p. 13
47  Treaty Essential Learnings, p. 14
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Treaty Number One: The Stone Fort Treaty 

On August 3, 1871, the first Treaty in Western Canada was established between the Crown (Canada) and seven Chiefs of the  
Ojibway and Swampy Cree First Nations at Lower Fort Garry. Treaty No. 1 transferred the land that now comprises part  
of modern Manitoba. In simplest terms, the Treaty’s intent was to ensure the peaceful settlement of the prairies by  
European Newcomers, while providing First Nations people with land, access to resources and other benefits needed for 
their survival as a people. 

Treaty No. 1, the precedent for the 10 subsequent numbered Treaties in Western Canada, is commemorated by a plaque at 
Lower Fort Garry national historic site. The fort, dubbed the Stone Fort by local First Nations peoples, was commemorated 
for its association with Treaty negotiations and as an important Hudson’s Bay Company post.

A few of the Canadian communities sharing the obligations and benefits of Treaty No. 1 include: Winnipeg, Brandon,  
Portage La Prairie, Selkirk, Steinbach, Lundar, Grand Beach, Emerson, Winkler and many more.

First Nation communities that entered into Treaty No. 1, include: Brokenhead, Long Plain, Peguis, Roseau River, Sagkeeng, 
Swan Lake and Sandy Bay. The Dakota people within Manitoba do not have Treaties with the Crown; however, their land is 
considered reserve land under Canada’s Indian Act. The Dakota communities within the Treaty No. 1 area include: Dakota 
Tipi and Dakota Plains.48 

Lower Fort Garry 

Lower Fort Garry is located along the banks of the Red River in St. Andrews, Manitoba, fifteen minutes north of the city  
of Winnipeg. It was a fur trade fort founded in 1830 by the Hudson’s Bay Company and became a National Historic Site  
in 1950. Lower Fort Garry National Historic Site is an 85-acre site which encompasses a four-acre fort comprised of several 
buildings within a stone wall, a number of restored and reconstructed buildings outside the walls, as well as a portion of the 
camping sites of over 2,000 Ojibway and Swampy Cree people who attended the signing of Treaty 1. 

The fort was a major business site for all in the Red River Settlement. Besides outfitting farmers and trappers with their 
yearly supplies, the First Nations peoples’ communities and Métis communities in the surrounding areas also conducted 
much business with the Hudson’s Bay Company. Many Aboriginal people would trade their leather goods, farmed crops  
and dried fish with the Company, and more still would work for the Company by taking part in the yearly buffalo hunts.49  
The fort has been both witness and symbol for much of western Canada’s early history.

Lower Fort Garry was declared a National Historic Site because:

• it is the place where Treaty Number 1 was made between the Ojibway and Swampy Cree of Manitoba and the Crown 
(Canada);

• its assemblage of fur trade structures is a significant example of early stone architecture; and
• it played the role of major supply centre for the fur trade of Western Canada aided by its strategic location for water 

transport.

The heritage value of Lower Fort Garry lies in its role as witness to the negotiation and signing of Treaty 1, and to over a 
century of Hudson’s Bay Company administrative and supply activities. Its value is embedded in its location, its setting, 
orientation and composite elements. The buildings of the fort are of particular importance for their assemblage, design, 
materials, construction technology, functional and spatial disposition.50 

48  Retrieved at http://www.trcm.ca/treaty1.php
49  Retrieved at http://www.pc.gc.ca/lhn-nhs/mb/fortgarry/natcul/natcul2.aspx
50  Retrieved at http://www.historicplaces.ca/en/rep-reg/place-lieu.aspx?id=4224

Grade 8 Teachers Guide • 67



Primary Evidence and Treaty #1 

Piecing together the past is done by assembling evidence. Primary evidence includes a wide variety of materials from the 
past, such as oral testimony, letters, maps, photographs, and radio and television broadcasts, as well as artifacts such as 
buildings, clothing, or tools. These types of evidence are called primary sources because they were created by someone  
who was involved or observed the event.51 

Primary sources are not about the past, but a product of it. In this way, their value is two-fold: primary evidence provides 
an eye-witness account to an event, but it also provides with the perspective of the creator. Primary evidence can be broken 
down into four main categories: written sources, images, artefacts and oral testimony. 

What evidence is available in regards to the signing of Treaty #1 and Lower Fort Garry in 1871? There are four categories 
of primary evidence:

• the text of the Treaty;
• sketches of the Treaty signing; 
• the physical structure of Fort Garry itself; and
• the oral traditions of the First Nations. 

Let’s explore these in reference to Treaty #1. 

The actual Treaty document is the written source of evidence. The second paragraph of Treaty # 1 reads:

Whereas all the Indians inhabiting the said country have pursuant to an appointment made by the said Commissioner, 
been convened at a meeting at the Stone Fort, otherwise called Lower Fort Garry, to deliberate upon certain matters of 
interest to Her Most Gracious Majesty, of the one part, and to the said Indians of the other, and whereas the said Indians 
have been notified and informed by Her Majesty’s said Commissioner that it is the desire of Her Majesty to open up 
to settlement and immigration a tract of country bounded and described as hereinafter mentioned, and to obtain the 
consent thereto of her Indian subjects inhabiting the said tract, and to make a treaty and arrangements with them so 
that there may be peace and good will between them and Her Majesty, and that they may know and be assured of what 
allowance they are to count upon and receive year by year from Her Majesty’s bounty and benevolence. 

Provisions for First Nations peoples included:52 

• Initial annuities in 1871 ($3/per person);
• Amended annuities in 1875 ($5/per person, $20 to Chief & Headmen and a suit of clothing every 3 years); 
• Reserves land equal to 160 acres per family of 5;
• Schools (education);
• Mutual obligation of peace and goodwill; “Outside promises” dealt with in 1875 resulted in amendments that included 

farming implements, stock and seed, a buggy for each Chief.53 

51  Connor, Hull, and Connie Wyatt Anderson. Shaping Canada. Toronto: McGraw-Hill Ryerson, 2011
52  The full text of Treaty #1 may be found at the Treaty Relations Commission of Manitoba website: http://www.trcm.ca/PDFsTreaties/Treaties%201%20and%202%20text.pdf
53  Treaty Essential Learnings; p. 22
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There are also sketches that depict the signing of Treaty #1 at Fort Garry: 

Treaty No. 1 with First Nations Conference with First Nations Chiefs

From a sketch in L’Opinion Publique, September 14, 1873   From a sketch in L’Opinion Publique, September 14, 1873 
Source: 1871, Glenbow Archives, NA-47-41    Source: 1871, Glenbow Archives, NA-1406-72

Fort Garry itself remains an important artefact in uncovering Manitoba’s Treaty past. A plaque commemorating Treaty #1 
has been placed outside the West Gate of the Fort. It reads:

Lastly, First Nations peoples have a strong oral tradition. History is passed from one generation to the next through the  
spoken words of people who have knowledge of past events and traditions. Oral history, in both its content and form,  
conveys the humanity, character, and the environment of the past in ways the written word cannot duplicate. 54

In regards to Treaty #1 (and all others), First Nations peoples consider the written document less relevant than the spoken 
promises heard and remembered from the Crown (Canada) commissioners during the negotiations of the Treaty signing 
itself.55 The differences of opinion on the actual spirit and intent of the treaty remain to this day. 

“To promote peaceful settlement of the newly acquired western territories after 1870, Canada negotiated a series of 
treaties with the native peoples. Here, on 3 August 1871, the first of these treaties was signed by Mis-kee-ke-new, Ka-
ke-ka-penais, Na-sha-kepenais, Na-na-wa-nanan, Ke-we-tay-ask, We-ko-wush and Oo-za-we-kwun, representing the 
Objibway and Swampy Cree people of Manitoba, and Wemyss Simpson on behalf of the Crown. In return for reserves 
and the promise of annuity payments, livestock and farming implements, the Indians ceded the land comprising the 
original province of Manitoba.”

54  Treaty Essential Learnings; p. 93
55  Retrieved at http://www.pc.gc.ca/apps/cseh-twih/archives2_E.asp?id=187
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LESSON PLAN:

TOPIC 4.2: Historical Treaty Making Sites:  
Lower Fort Garry 
GRADE 8

THEME: First Nations Peoples’ Societies 

SUB-THEME:  Treaties 

TOPIC 4.2: Historical Treaty Making Sites: Lower Fort Garry

Lesson Overview 

In this lesson students will explore the role of primary evidence – including written sources, images, artefacts and oral  
testimony – in piecing together the past. The lesson focuses on the signing of Treaty #1 at Lower Fort Garry in 1871  
and the significant role that the fort plays in First Nations peoples’ history. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Understand the role of primary evidence in uncovering the past.

2. Identify the four categories of primary evidence.

3. Differentiate between oral tradition and written sources.

4 . Value the role of oral tradition in history. 

5. Recognize the significance of Lower Fort Garry as the site where Treaty #1 was signed. 

6. Understand why Treaty #1 was signed. 

Links to Manitoba Curriculum: 

KH-027 Identify various sources of historical evidence and information and explain how each enhances understanding  
  of the past. Include: archeology, artifacts, literature, art, music, biographies, journals, photographs, oral histories.

KH-028 Explain the importance of knowing the past and understanding history.

Materials and Equipment:

• BLM 4.2.1 Sources: Compare and Contrast – one per student 
• Internet access with projector (optional)
• Access to TRCM/CTV educational vignette ‘Oral History’ (34 sec.) at: http://www.trcm.ca/learning.php 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate

How will students be prepared  
for learning?

Note: In their study of Canadian history in Grades 5 and 6, students have learned to  
distinguish and use various kinds of primary and secondary sources. In their study of history 
in Grade 8, students will continue to use a variety of primary and secondary sources, and 
will enrich their interpretive skills and their critical thinking about the uses of primary and 
secondary sources as historical evidence.[Source: Manitoba Education and Advanced  
Learning (2006). Grade 8 Social Studies World History: Societies of the Past. A Foundation 
for Implementation] 

Have half the class record on paper all the facts they can recall from the first day of Grade 8. 

Concurrently, have half the class quietly remember what they can recall from the first day of 
Grade 8. 

Assemble to the two halves into two separate groups. 

Instruct each group to share their accounts of the day: one will be reading from their written 
word; the other will be sharing orally what they recall. 

Instruct the groups to consider these accounts in the light of guiding questions and share 
their observations about the role of interpretation in history. Guiding questions might 
include:

• How do the accounts differ?

• How do the methods differ: written and oral? How are they the same? 

• Do some of them contradict one another?

• Does each account add different details to the story?

• If you were to write a complete “history” of the day, including only the facts, what would 
you include?

Remind the students that histories are always incomplete, that they always involve  
interpretation, and that the inclusion of diverse perspectives adds to their completeness  
by including details that may otherwise have been overlooked. 

Using the information provided in the Background to Concept, Primary Evidence and Treaty 
#1, remind the class the role of primary evidence in history. 

Acquire

What strategies facilitate learning 
for groups and individuals?

Introduce the main concept of the lesson based on the information provided in the  
Background to Concept. 

Be sure to discuss:

• The Treaties

• Treaty #1

• The significance of Lower Fort Garry

• The significance of evidence and interpretation 

• The ‘spirit and intent’ of the Treaties 

Check for student understanding; encourage class discussion and questions. 

Show class the TRCM vignette: ‘Oral History’ at: http://www.trcm.ca/learning.php 

Ask: According to the vignette, in what two ways are the Treaties recorded? 

Check for student understanding; encourage class discussion and questions. 
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Apply

How will students demonstrate 
their understanding?

Handout BLM 4.2.1 Primary Sources: Compare and Contrast– one per student. Instruct them 
to complete. Guide and assist as necessary.

Further Learning:

• Have the students create a ‘Treaty No. 1 Commemoration’ brochure for a celebration marking the anniversary of the 
signing of the Treaty to be held at Lower Fort Garry. 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 4.2.1 PRIMARY SOURCES: COMPARE AND CONTRAST

List four or five examples of primary sources: What is the value of primary evidence?

In each box, write one of the four categories of primary evidence at the top as a heading. 

Below are examples of the four categories of primary evidence used to explore the signing of Treaty 
# 1.Draw a line connecting it to the correct category above. Then, write a description of how we can 
learn from each about the signing of Treaty # 1. 

Sketch: Treaty No. 1 with First Nations (1873)  Excerpt of Treaty # 1

Fort Garry National Historic Site First Nations peoples’ oral tradition
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Write a summary statement explaining the significance of Lower Fort Garry to First Nations peoples. 
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EVALUATION
Evaluation of The Treaties and the Treaty Relationship: Teacher Guide for Grade 8  is critical to the Treaty Relations 
Commission of Manitoba’s continuous improvement cycle and to the future development of Treaty education resources at 
the other grade levels. As a means to continue informing this process, an evaluation form has been provided (Appendix 1).

Teachers are encouraged to take time to complete the evaluation form and return it to the Treaty Relations Commission of 
Manitoba offices.

ATTENTiON: The Treaties and the Treaty Relationship:  
Teacher Guide for Grade 8

The Treaty Relations Commission of Manitoba 
400-175 Hargrave Street 
Winnipeg, Manitoba  R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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APPENDIX 1: Evaluation Form
1. Overall, on a scale of 1 (poor) to five (excellent), how would you rate the Treaties and the Treaty Relationship:  

Teacher Guide for Grade 8?

____________________________________________________________________________________________

 1 2 3 4 5

 Poor     Excellent

2. Please comment on the strengths of the Teacher Guide (includes teacher information sheets, lesson plans and Black 
Line Masters).

3. Please comment on the areas requiring improvement:

4. Please provide additional comments or recommendations:

Thank you for completing the evaluation form. Please return via fax, post, or email to:

ATTENTiON:  
The Treaties and the Treaty Relationship: Teacher Guide for Grade 8

The Treaty Relations Commission of Manitoba 
400 – 175 Hargrave Street 
Winnipeg, Manitoba R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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