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PREFACE
The Treaties and the Treaty Relationship: Teacher Guide for Grade 
Nine is a resource for classroom teachers. The Treaty education theme 
for Grade Nine is “First Nations Peoples & Contemporary Treaty Issues” 
which provides eight lessons on the role of First Nations and the Treaty 
process in the historical and contemporary development of Canada. 

The Teacher Guide is intended to:
a) provide teachers with a Treaty education learning resource that 

contains foundation-building information on Treaties, their place in 
Manitoba	history,	and	the	benefits	of	the	Treaty	relationship	to	all	
Canadians; 

b) enhance and enrich the existing Grade Nine Manitoba Social  
Studies Curricula: Canada in the Contemporary World by  
creating new opportunities to acquire new knowledge, and new 
understandings; and

c) broaden student learning experiences by building on basic Treaty 
education concepts.

The Grade Nine Teacher Guide is part of a larger Treaty Education 
Initiative for K to Grade 12. It is a public education initiative of the 
Treaty Relations Commission of Manitoba and the collaborating part-
ners: Assembly of Manitoba Chiefs; Government of Canada, Aboriginal 
Affairs and Northern Development Canada; Manitoba Education and 
Advanced Learning; and the Manitoba First Nations Education Resource 
Centre.

The guide includes a series of background information for the teacher on 
the various Treaty related topics, and lesson plans with Black Line Mas-
ters to support Treaty education implementation in the classroom. The 
K-12 Social Studies curriculum in Manitoba is relatively new, so there is 
opportunity to enhance the new curricula with Treaty education. There is 
also opportunity to enhance the essential elements to be integrated into 
Manitoba curriculum with new knowledge on different Treaty related 
topics as shared in lesson plans in this Teacher Guide.

Teachers are encouraged to be creative with the lesson plans and the 
Treaty education resource materials found in the Treaty Education Kit. 
Teachers are expected to adapt their teaching styles to their students’ vari-
ous learning abilities. It is recognized that differentiated learning styles 
require multiple approaches which involves creating additional learning 
opportunities and experiences. Teachers will know best how to adjust 
their pedagogical practices to facilitate their students’ learning.

The	Guide	is	part	of	a	Treaty	Education	Kit	of	Treaty	education	specific	
learning resources that is intended to support the goal that all Manitoba 
students should be expected to demonstrate knowledge of the topics, 
concepts, and understandings of the Treaties and the Treaty relation-
ship by the end of Grade 12.

In July 2006, the Treaty Relations  
Commission of Manitoba (TRCM) 
and the Assembly of Manitoba 
Chiefs entered into a Protocol 
Agreement on the Manitoba Trea-
ties Oral History Project (OHP). 

The Untuwe Pi Kin He – Who We 
Are: Treaty Elders Teachings Vol-
ume 1 is one of the products of this 
body of work that has honoured 
the oral history of the First Nations 
peoples of Manitoba. It was 
launched February 6th, 2014. 

It is a new resource that has been 
added to the Treaty Education Kit, 
as of September 2014.

UNTUWE  PI  KIN  HE
Who We Are

Treaty Elders’ Teachings
Volume 1

Doris Pratt, Harry Bone, and the Treaty &
Dakota Elders of Manitoba with contributions

by the AMC Council of Elders
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The Treaty Education Kit includes a variety of learning resources to assist 
teachers in the delivery of Treaty education in the classroom, such as:

• DVDs;
• Posters;
• website links;
• print documents, books and bibliographies on Treaties and First  

Nations cultural practices;
• maps; and 
• USB	memory	flash	drive	with	copies	of	the	print	documents,	videos,	 

and maps.

The reader is advised that the following self-identifying terms respecting  
the First Nations of Manitoba have been used throughout this document:

• Anishinaabe (Ojibway);
• Anishininiw (Oji-Cree);
• Dakota Oyate; 
• Denesuline; and
• Nehow/Ininiw/Nehetho (Cree).

In addition, there are other dialect and regional self-identifying terms for  
the First Nations of Manitoba, which may also appear in this Guide. It is 
important to respect the local First Nations community self-identifying  
terms which are critical to their identity as a people and as a nation.

Teachers	will	find	the	following	resources	useful:

a) The Treaties and the Treaty Relationship: Teacher’s Handbook provides an overview of the Treaty Education  
Initiative.

b) The Treaty Essential Learnings: The Treaty Experience in Manitoba provides a brief overview of key concepts,  
understandings and topics related to the Treaty experience in Manitoba.

These resources are available in the Treaty Education Kit.
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1. OVERVIEW OF THE GUIDE
The Treaty Relations Commission of Manitoba (TRCM) is offering The Treaties and the Treaty Relationship Teacher  
Guide for Grade Nine to educators as an instructional tool to teach students about the Treaties in Canada, and meet the 
expectations of the Manitoba Social Studies Curriculum. The following provides an overview of the Guide and its correla-
tion to the provincial learning outcomes, clusters and topics, and the pedagogy of teaching at the Grade Nine level.

1.1 Treaty Education Themes, Sub-Themes, Topics and Essential Learning Goals

The Grade Nine theme titled “First Nations Peoples & Contemporary Treaty Issues” is organized into four (4) sub-themes: 
Relationships, Traditional Teachings, History, and Treaties. Each sub-theme has two (2) topics – two lesson plans – that 
provide an opportunity for the students with an entry to investigate and uncover that sub-theme. 

In Grade Nine, students appreciate that the relationship established between First Nations and the Crown (Canada) at the 
time of Treaty signing continues today. They explore First Nations peoples’ governance: the Federal government’s recogni-
tion of it being an inherent right, and the Creator as a source of laws and customs. As well students explore and value the 
role of First Nations peoples in the Canadian constitutional process. Students also investigate the unique Treaty experience 
of the First Nations peoples of British Columbia as well as the Dakota Nation.

Table 1. Grade Nine Treaty Education Themes, Sub-Themes and Topics

TREATY RELATIONS COMMISSION OF MANITOBA (TRCM) 
THE TREATIES AND THE TREATY RELATIONSHIP: TEACHER GUIDE FOR 
GRADE 9 

Grade 9 – Theme: First Nations Peoples and Contemporary Treaty Issues

Sub-Theme 1:  
Relationships

Sub-Theme 2: 
Traditional Teachings

Sub-Theme 3: 
History

Sub-Theme 4:  
Treaties

Topics:

1.1 Treaty Commissioner: 
Then and Now 

1.2 The Crown and First 
Nations: The Role of the 
Assembly of First Nations

Topics:

2.1 Stories in the Oral  
Tradition: Traditional First 
Nations Governance 

2.2 Oral Traditions:  
Traditional Law and Justice

Topics:

3.1 Meech Lake and Elijah 
Harper 

3.2 The Sixties Scoop 

Topics:

4.1 The Treaty Experience in  
British Columbia

4.2 The Dakota and the War  
of 1812 

The following six Treaty essential learning goals have been developed in relation to the Social Studies General Learning 
Outcomes for the provincial social studies curriculum for K to 8. The Treaty education themes, sub-themes and topics for 
grades K to 8 support Manitoba Education and Advanced Learning’s Six General Learning Outcomes.

There are five First Nations groups within Manitoba: Anishinaabe 
(Ojibway), Anishininiw (Oji-Cree), Dakota Oyate, Denesuline, and 
Nehow/Ininiw/Nehetho (Cree). Each is diverse in their own culture, 
language, history and traditions (TELs, p. 65).
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Table 2. Treaty Essential Learning Goals for K to Grade12

Manitoba Education and Advanced 
Learning Social Studies General 
Learning Outcomes1

Treaty Education  
Treaty Essential Learning Goals K-12

Identity, Culture and Community – Students 
will explore concepts of identity, culture, and 
community in relation to individuals, societies, 
and nations.

Students will explore the differences in concepts of identity, culture, and  
community between First Nations in Manitoba and other peoples in relation 
to the Treaty making process and historical Treaty relationship.

The Land: Places and People – Students will 
explore the dynamic relationships of people 
with the land, places, and environments.

Students will explore the dynamic relationship of First Nations in Manitoba 
to their traditional lands, sacred sites, and impacts of being relocated to the 
reserve allocations as a result of the Treaty making process.

Historical Connections – Students will explore 
how people, events, and ideas of the past 
shape the present and influence the future.

Students will explore how First Nations and other people’s historical interac-
tions have contributed to shaping the present day Treaty relationship and 
influencing the future.

Global Interdependence – Students will explore 
the global interdependence of people, commu-
nities, societies, nations, and environments.

Students will explore the global connections and interdependent relation-
ships between First Nations peoples of Canada and other global Indigenous 
peoples. 

Power and Authority – Students will explore 
the processes and structures of power and 
authority, and their implications for individuals, 
relationships, communities, and nations.

Students will explore the First Nations and the Crown’s (Canada) concept 
of original spirit and intent of the Treaty relationship and the subsequent 
impacts of differing cultures and worldviews.

Economics and Power – Students will explore 
the distribution of resources and wealth in rela-
tion to individuals, communities, and nations.

Students will explore First Nations and the Crown’s (Canada) perspectives 
on how the distribution of “shared” resources and wealth has impacted First 
Nations in Manitoba, and contributed to the legacy of the Treaty relationship 
between First Nations and other peoples.

1.2 Specific Linkages to Learning Outcomes for Manitoba Grade 9 Social Studies

The Grade Nine Treaty Education Teacher Guide theme First Nations Peoples & Contemporary Treaty Issues is aligned 
with the Manitoba Education and Advanced Learning Social Studies Grade Nine theme Canada in the Contemporary 
World. The four Treaty education sub-themes and topics complement the Manitoba Grade Nine Social Studies clusters and 
topics, as per Table 3 below.

1 Manitoba Education and Advanced Learning and Youth. (2003). Kindergarten to Grade 8 Social Studies: Manitoba Curriculum Framework of Outcomes. Crown in Right of the Government of Manitoba as pre-
sented by the Minister of Education and Youth. Manitoba Education and Advanced Learning and Youth, School Programs Division. Winnipeg.
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Table 3. Treaty Education Learning Outcomes and Manitoba Social Studies Cluster Learning Outcomes 2

Treaty Education 
Sub-Theme

Learning Outcomes Manitoba 
Social Studies 
Cluster

Learning Outcomes

Relationships Students appreciate that the relation-
ship established between First Nations 
and the Crown at the time of Treaty 
signing continues today. This study will 
focus on the historical and contempo-
rary role of the Treaty Commissioner. 
Students gain an understanding that 
Treaties are agreements, voluntarily 
entered into by both parties, which 
provide for peaceful relations. They also 
recognize the evolution and role of the 
Assembly of First Nations, and compre-
hend that the AFN exists to promote the 
restoration and enhancement of the 
Treaty relationship. 

Diversity and  
Pluralism 

Students examine elements of 
physical and human geography 
that affect the political, social, and 
cultural makeup of Canada. This study 
includes a focus on demography, 
human rights, citizenship, conflict 
resolution, cultural pluralism and 
diversity, the influence of the media, 
and the contributions of people in 
the creation of a pluralistic society. 
Students examine the roles of various 
levels of government, government 
policies, the media, and cultural diver-
sity as they affect the quality of life of 
Canadians.

Traditional Teachings Students explore traditional First 
Nations governance, while recognizing 
that it varied from region to region in 
Canada based on geography, and that 
the Creator is the source of customs 
and law in First Nations governance. 
Students comprehend the link between 
traditional First Nations governance and 
Treaties. The study focuses on the fact 
that the federal government of Canada 
recognizes that Aboriginal peoples have 
an inherent, constitutionally-protected 
right to self-government. They appre-
ciate that First Nations preserve and 
transfer their traditional laws and proce-
dures through oral history and oral tra-
ditions, and apply that understanding 
to the oral facets of Treaty making. This 
study also has the students explore 
First Nations terms that explain the 
Treaty relationship and worldview. 

Democracy and 
Governance in 
Canada

Students examine the dynamic rela-
tionship between having a national 
identity and being a global citizen in 
the industrialized world. This study 
includes a focus on evaluating the 
role of media in shaping individual 
or national perspectives relating to 
global issues, identifying nations and 
events where Canadian participation 
is expected for aid and military con-
flict resolution, assessing Canada’s 
role in global peacekeeping initia-
tives, and the implications of being 
a consumer in a globally connected, 
industrialized society.

2 Grade 9 Social Studies: Canada in the Contemporary World A Foundation for Implementation
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History Students examine the role of First 
Nations people in the Canadian 
constitutional process. They focus on 
the role of Elijah Harper had during the 
Meech Lake Accord. They recognize 
the relationship between the Treaties 
and the Meech Lake Accord. As well, 
the students identify and evaluate the 
assimilative policies set forth by the 
Sixties Scoop. 

Canada in the 
Global Context in 
Canada

Students examine the connections 
among people, government, and 
law. This study includes a focus on 
concepts related to the parliamentary 
process, participation in the elec-
toral process, the justice system, the 
responsibilities and rights of citizens, 
and the influence of democratic ide-
als in the evolution of contemporary 
Canadian society.

Treaties In this study, students analyze the 
Treaty experience in British Columbia 
and appreciate the relevance of Treaties 
in contemporary society. They under-
stand that there are modern-day Trea-
ties presently being negotiated today. 
As well, they identify the unique rela-
tionship with Dakota people have with 
the Crown, appreciate the significance 
of Treaty Medals and Indian Peace Med-
als, and explore the role of the Dakota 
people in the War of 1812. 

Canada:  
Opportunities and 
Challenges

Students explore the demographic 
factors that have shaped Canada’s 
style of cultural diversity and citizen-
ship from past to present and into the 
future. This study includes a focus on 
the effects of social and technologi-
cal change, societal changes due to 
the Canadian Charter of Rights and 
Freedoms, citizenship issues from the 
past and present, reactions to social 
injustice, emerging relationships 
pertaining to Aboriginal Peoples, and 
all Canadians’ level of commitment 
to environmental stewardship and 
sustainability.

Table	4	identifies	the	most	pertinent	links	between	these	outcomes,	skills,	and	Treaty	education	topics	explored	in	the	 
Grade Nine Teacher Guide. In an effort to support integration across the curriculum, these linkages include Senior 1  
English Language Arts general learning outcomes. Both outcomes incorporate Aboriginal Perspectives. 

The Treaties and the Treaty Relationship: Teacher Guide for Grade 9 has clear links to the Grade Nine Manitoba  
curriculum’s Knowledge and Values Outcomes that are related to Treaty education.
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Table 4: Manitoba Grade Nine Knowledge (K) and Value (V) Pertinent to Grade Nine Treaty Education

GRADE 9 KNOWLEDGE (K) & VALUE (V) PERTINENT TO GRADE 9 TREATY EDUCATION
General learning outcomes – Grade 9 (S1) Social Studies
KC-009 Identify contemporary political leaders in Canada. Include: Aboriginal, federal, provincial, local.

KC-010A Describe Aboriginal perspectives on justice and law. Examples: Aboriginal justice systems, restorative justice, 
alternative sentencing, policing...

KI-017 Give examples of ways in which First Nations, Inuit, and Métis peoples are rediscovering their cultures.

KI-018 Evaluate effects of assimilative policies on cultural and linguistic groups in Canada. Include: Aboriginal  
residential schools, language laws.

KI-018A Evaluate effects of residential schools on their own and other Aboriginal communities.

KI-019 Describe effects of stereotyping and discrimination on individuals, communities, and regions.

KI-020A	Evaluate	the	influence	of	mass	media	and	pop	culture	on	Aboriginal	identities	and	cultures.	

VI-005 Appreciate Canadian cultural pluralism.

VI-005A Be willing to support the vitality of their First Nations, Inuit, or Métis languages and cultures.

KL-027 Give examples of opportunities and challenges related to First Nations treaties and Aboriginal rights.

VL-006 Respect traditional relationships that Aboriginal peoples of Canada have with the land.

KH-032 Describe ways in which the status of women in Canada has changed since the early 20th century. Include:  
Bill C-31 and the status of Aboriginal women, suffrage.

KP-044 Describe the division of power and responsibilities of federal, First Nations, provincial, and municipal  
governments.

KP-045 Describe factors related to Aboriginal self-determination in Canada. Examples: Indian Act, treaties, land  
claims, natural resources, traditional forms of decision making...

General learning outcomes – Grade 9 (S1) English Language Arts3

S1-GLO1-1.1	Express	Ideas	–	question	and	reflect	on	personal	responses,	predictions,	and	interpretations;	apply	 
personal viewpoints to diverse situations or circumstances.

S1-GLO1-1.1.2 Consider Others’ Ideas – acknowledge the value of others’ ideas and opinions in exploring and extending 
personal interpretations and viewpoints.

S1-GLO1-1.2.1	Develop	Understanding	–	reflect	on	new	understanding	in	relation	to	prior	knowledge	and	identify	 
gaps in personal knowledge.

S1-GLO1-1.2.3 Combine Ideas – structure and restructure ideas and information to extend current understanding and  
to broaden personal perspectives of the world.

S1-GLO1-1.2.4 Extend Understanding – consider diverse opinions, explore ambiguities, and assess whether new  
information	clarifies	understanding.

S1-GLO2-2.1.1 Prior Knowledge – analyze and explain connections between previous experiences, prior knowledge,  
and a variety of texts [including books].

3 Manitoba Education and Advanced Learning and Training. (1998 ). Senior 1: English Language Arts: Manitoba Curriculum Framework Outcomes.

General learning outcomes – Grade 9 (S1) English Langauge Arts 3
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S1-GLO1-2.1.2 Comprehension Strategies – use comprehension strategies [including recognizing main ideas and  
significant	supporting	details,	and	paraphrasing	ideas]	appropriate	to	the	type	of	text	and	purpose;	enhance	understanding	
by rereading and discussing relevant passages.

S1-GLO2-2.2.1 Experience Various Texts – experience texts from a variety of forms and genres and cultural traditions; 
explain various interpretations of the same text.

S1-GLO2-2.2.2 Connect Self, Texts, and Culture – examine how personal experiences, community traditions, and  
Canadian perspectives are presented in oral, literary, and media texts.

S1-GLO3-3.1.1 Use Personal Knowledge – determine depth and breadth of personal knowledge of a topic to identify  
possible areas of inquiry or research.

S1-GLO3-3.2.2. Identify Sources – obtain information and varied perspectives when inquiring or researching using a 
range of information sources.

S1-GLO3-3.2.2 Assess Sources – evaluate information sources for possible bias using criteria designed for a particular 
inquiry or research plan.

S1-GLO3-3.2.5	Make	Sense	of	Information	–	identify	a	variety	of	factors	that	affect	meaning;	scan	to	locate	specific	
information quickly; summarize, report, and record main idea of extended oral, visual, and written texts [including 
books].

S1-GLO3-3.3.4	Develop	New	Understanding	–	reflect	on	new	knowledge	and	its	value	to	self	and	the	wider	community;	
determine personal inquiry and research strengths and learning goals.

S1-GLO4-4.1.1 Generate Ideas – use a variety of techniques to generate and select ideas for oral, written, and  
visual texts.

S1-GLO4-4.1.3 Organize Ideas – identity and use a variety of organizational patterns in own oral, written, and visual 
texts; use effective transitions.

S1-GLO4-4.2.1 Appraise Own and Others’ Work – share and discuss particular qualities of samples from own collection 
of work; accept and provide constructive suggestions for revising own and others’ work and presentations.

S1-GLO4-4.4.3 Attentive Listening and Viewing – choose vocabulary, voice production factors, and non-verbal cues  
to communicate effectively to a variety of audiences; use a variety of media and display techniques to enhance the  
effectiveness of oral presentations.

S1-GLO4-4.4.1 Plan and conduct peer-involved class activities to share individual inquiry or research and understanding 
on a topic.

S1-GLO-5.1.1 Recognize the importance of effective communication in working with others.

S1-GLO-5.1.3 Use Language to Show Respect – use inclusive language and actions that support people across races, 
cultures, genders, ages, and abilities.

S1-GLO-5.2.1 Compare Responses – recognize that differing perspectives and unique reactions enrich understandings.

S1-GLO-5.2.2	Explain	ways	in	which	oral,	literary,	and	media	texts	reflect	topics	and	themes	in	life.

S1-GLO-5.2.3	Appreciate	Diversity	–	reflect	on	ways	in	which	the	choices	and	motives	of	individuals	encountered	 
in oral, literary, and media texts provide insight into those of self and others; discuss personal participation and  
responsibilities in a variety of communities.
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1.3 Learning about Treaties in the Senior Grade  
Levels – Pedagogy

Students in Grade Nine (Senior 1) are becoming young adults. They are young 
people with growing responsibilities, independence, and demands on their time 
related to work, school and more mature complex relationships. It is a time 
when they are transitioning to be more independent and mature young adults 
and critical thinkers. 

Studying about Treaties and the Treaty relationship at the Grade Nine (Senior 1) 
level will help students broader their perspectives and engage in dialogues and 
debates on critical issues and matters concerning First Nations peoples and their 
relationship with other Canadians, including their Treaty partner, the federal 
government of Canada. 

Teachers are encouraged to guide students in their discussions by leading them 
to a variety of perspectives that are more readily available by electronic means, 
on	reputable	Internet	websites,	local	government	offices,	and	organizations,	
including perspectives that are printed by local media sources i.e. newspapers, 
television, radio. These additional resources will be beyond the resources that 
are recommended in this Teacher Guide. 

It is important to also respect the students’ perspectives as they may have 
achieved a level of independent and critical thinking skills where they have 
developed an ability to blend their respective traditional cultural teachings with 
western perspectives and other perspectives in their community and/or in the 
mainstream to formulate personal meaning.

As citizens of Canada, Manitoba, and the world, it is integral that Grade Nine 
learners understand that the Treaties between the Crown (Canada) and First 
Nations peoples are solemn agreements that set out promises, obligations and 
benefits	for	both	parties,	and	that	the	First	Nations	peoples	understand	the	 
Treaties to be a series of negotiations through which they safeguarded their  
languages, traditions and cultures, while also agreeing to share the land with 
Canadians.4 Equally important, and within the framework of the Manitoba 
Social Studies curriculum, Canada in the Contemporary World, The Treaty 
and the Treaty Relationship: Teacher Guide for Grade Nine, First Nations 
Peoples & Contemporary Treaty Issues provides a resource for teachers and 
learners to explore the role of First Nations peoples in Canada and the world; 
and begin to acquire an understanding as to why ‘We Are All Treaty People”. 

Treaty	Education	is	a	significant	aspect	of	Education	for	Sustainable	Develop-
ment (ESD) in Manitoba in creating informed citizens that not only know the 
Treaty story and comprehend its relevance in society today, but understand  
their role and responsibility in the Treaties. The slogan “We Are All Treaty 
People” appropriately places each individual within Canada as a person  
responsible for honoring the historic Treaties within the contemporary setting. 
Sustainability can only be achieved when all people progress at the same rate; 
equality is a measure of that success. By teaching Treaty Education, students 

 

4 Treaty Relations Commission of Manitoba. (2013). Treaties. Retrieved at http://www.trcm.ca/about_treaties.php

“We the indigenous peo-

ples walk to the future in 

the footprints of our ances-

tors. From the smallest to 

the largest living being, 

from the four directions, 

from the air, the land and 

the mountains, the creator 

has placed us, the indig-

enous peoples upon our 

mother the earth.” 

— Indigenous Peoples 

Earth Charter (1992)
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learn about their country’s history, and gain an appreciation for their role in maintaining the agreements and the relationship 
all Canadians share with the First Nations peoples.

As the next leaders, students throughout Manitoba will take responsibility for honouring the Treaty Agreements; it is vital 
that they understand the relevance of these agreements within the contemporary context. To ensure all Manitoba students are 
informed	citizens,	they	need	to	be	knowledgeable	of	the	significance	the	Treaties	have	in	relation	to	the	establishment	of	this	
province and the country.

Through Treaty education, students across Manitoba will learn to uphold a balanced perspective of the Treaties in relation to 
the First Nations peoples. Through a lens of collectivism, students will learn to appreciate their ancestral role in the Treaty-
making process and recognize the continued relationship that all Canadians share with the First Nations peoples. Once 
students comprehend this knowledge they will recognize the importance of honouring the Treaties; building democratic, 
healthy, communities locally and globally; and gaining ownership of the slogan, “We Are All Treaty People”.

1.4 General Linkages to Manitoba Education Curriculum

General linkages to the Manitoba Curriculum can be referenced in the accompanying Treaty Education Initiative Teacher 
Handbook for K-12, found in the Treaty Education Kit. It provides an overview of the Treaty Education Initiative; discusses 
how Treaty education essential learning goals are connected to the four foundational skill areas and nine essential elements 
common to all Manitoba curricula; and includes a glossary of terms commonly found throughout the documents.

Three interlinked areas most commonly identified within sustainable development are: 
society, environment and economy (Manitoba Education).

From a First Nations perspective, sustainability is linked to the inter-dependent relation-
ships that tie all Creation together, as captured in the phrase – All My Relations.
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2. GRADE NINE TREATY EDUCATION  
LEARNING RESOURCES 
This section of the Teacher Guide provides some basic background information for the teacher to gain an awareness and 
understanding of the overall Treaty education theme for Grade Nine: First Nations Peoples and Contemporary Treaty 
Issues in a Teacher Information Sheet; a series of lesson plans and Black Line Masters (BLMs) to support implementation 
of the lesson plans.
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SUB-THEME: Relationships  
TEACHER INFORMATION SHEET

TOPIC 1.1: Treaty Commissioner: Then and Now
THE CONCEPT

Historically in the context of Treaty making in the 1870’s in western Canada, Treaty Commissioners were the Crown’s 
(Canada’s) representative whose role it was to secure a Treaty alliance with First Nations peoples that would permit settle-
ment in the West and guarantee access to resources and safe passage on land and waterways. The role of modern day Treaty 
Commissioners in Manitoba is to ‘strengthen, rebuild and enhance the Treaty relationship with mutual respect between First 
Nations and Manitobans’5. This concept of Treaty Commissioners, past and present, will be examined in this lesson plan.

BACKGROUND TO CONCEPT

At the time of Treaty negotiations in Manitoba, beginning in 1871, Canada (Crown) appointed representatives known as 
Indian Commissioners to negotiate Treaties with the First Nations peoples. In Manitoba, these negotiations included the 
Lieutenant-Governor,	and	other	individuals	such	as	members	of	the	Legislative	Assembly	of	Manitoba	and	officers	of	the	
Hudson’s Bay Company. The Treaty negotiations in Manitoba with the First Nations peoples were consistent with prin-
ciples of The Royal Proclamation of 1763 which required the Crown to have a public meeting with First Nations peoples to 
acquire lands from them, essentially recognizing that the First Nations peoples lived on traditional lands, held title to their 
land unless they surrendered it, and would come under the protection of the Crown once a Treaty was signed.6 

Alexander Morris – A Treaty Commissioner

Alexander Morris was the main Treaty Commissioner for Treaties 3, 4, 5 and 6 and helped negotiate Treaties 1 and 2. His 
most recognized publication is The Treaties of Canada with the Indians of Manitoba and The North-West Territories Includ-
ing The Negotiations on Which They Were Based, and Other Information Relating Thereto in 1880, which is generally 
considered the primary source document for government’s interpretation of the Treaty era in Canada.

He was an early advocate of the annexation of Hudson’s Bay Company territories, a Conservative MLA and MP from 
Lanark from 1861 to 1872 as well as a leading Father of Confederation. He served as Minister of Inland Revenue from 1869 
to	1872.	When	he	retired	from	federal	politics	in	1872	due	to	ill	health,	he	specifically	requested	to	be	sent	to	Manitoba	as	a	
judge, where “the work would be light” and he “could be of use.”7

Morris took an appointment as a Judge in Manitoba. Morris was also Lieutenant-Governor of the North-West Territories 
from 1872-1876. As Lieutenant-Governor, Morris was in charge of Indian Affairs and responsible for negotiating Treaties to 
open areas for settlement. Morris argued that Treaties should be signed before settlement took place and further argued for 
annuities along with education and assistance in farming. He focused on education to “train the new generation in the arts of 
civilization” and also emphasized assimilation and his need to “advance” the First Nations as part of his Christian duty.8

Between 1873 and 1876 he involved himself personally as the Queen’s representative in Treaty-making with First Nations, 
signing on behalf of the Crown Treaties which encompassed a large portion of the territory between Lake Superior and the 
Rocky Mountains, and revising Treaties1 and 2. Each of these Treaties required considerable preparation, diplomatic skill, 
and quickness of mind during the negotiations as well as a willingness to follow up on the promises made.9 

5  Treaty Relations Commission of Manitoba. Retrieved at http://www.trcm.ca
6  Treaty Essential Learnings; p. 14
7  Retrieved at http://www.mhs.mb.ca/docs/people/morris_a.shtml
8  Retrieved at http://www.otc.ca/LEARNING_RESOURCES/Historical_Biographies/Treaty_5/Alexander_Morris/
9  Retrieved at http://www.biographi.ca/009004-119.01-e.php?&id_nbr=5720
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In outlining the characteristics of the ideal Treaty commissioner is 1870, Lieutenant Governor Archibald suggested that such 
an	official	“should	have	mixed	with	our	Indian	Tribes,	should	understand	their	language	and	habits,	and	have	personal	influ-
ence among them”.10 Alexander Morris was later elected to parliament but had to resign because of poor health and died in 
1889 at the age of 63.

Modern Day Treaty Commissions

The Crown (Canada) and First Nations peoples today often have very different understandings of what was intended or 
achieved by the Treaties giving rise to issues of Treaty interpretation and Treaty implementation. 

In their April 27, 2005 presentation to the Ipperwash Inquiry, the Ontario Native Affairs Secretariat, the predecessor of the 
Ministry of Aboriginal Affairs, explained:

The Constitution Act, 1867 assigns to the Parliament of Canada under s. 91 (24), the jurisdiction to make laws 
in relation to “Indians, and Lands reserved for the Indians”. In part this jurisdiction was assigned to the federal 
government in an attempt to protect First Nations from the interests of local settlers, who were more likely to wield 
influence	with	provincial	governments	and	attempt	to	dispossess	First	Nations	of	their	lands	and	treaty	rights….

…The	Constitutional	division	of	powers	means	that,	in	many	cases,	the	participation	of	both	the	federal	and	pro-
vincial governments is required to address the full range of issues associated with land claims. Legal issues relating 
to the legal duties of the Crown toward First Nations and the respective obligations of the federal and provincial 
government to satisfy claims, including claims that arose prior to Confederation, must be addressed by the parties 
in the context of an evolving and dynamic legal environment.11 

Modern-day Treaty commissions have been created to address these claims. 

As of 2012, the Chiefs of Ontario have laid the framework for an establishment of a Treaty commission in that province. A 
task force has completed a Treaty Commission of Ontario interim initiative to carry out the process and assist First Nations 
to determine authority and powers of a TCO, based on Treaty regions.12

10  Jill St. Germain, Indian Treaty-Making Policy In The United States And Canada, 1867-1877 (University of Nebraska Press, 2001), 77.
11 Retrieved at http://www.indigenousbar.ca/pdf/preconf%20workshop.roger%20jones%20&%20kathleen%20lickers.background%20paper.pdf
12  Retrieved at http://chiefs-of-ontario.org/PageContent/Default.aspx?SectionID=2&SectionHeadlineID=281

In 1989, Canada and the Federation of Saskatchewan Indian Nations established the Office of the Treaty Commissioner 
(OTC) with a five-year mandate to address the outstanding treaty land entitlement claims. Building on the success of that 
initiative, the parties re-mandated the OTC several times since with the purpose of addressing other Treaty-related activities 
(such as public education). The Province of Saskatchewan has actively supported the work of the commission. For example, 
over the past ten years, they have jointly funded with Canada, common initiatives; particularly in the area of Treaty educa-
tion in the classroom. They also have a very active role as an observer at the Saskatchewan Treaty Table. 

The British Columbia Treaty Commission was created through an agreement in September 1992 between the Government 
of Canada, the Government of British Columbia and the First Nations Summit (the Principals) following a BC Task Force to 
determine how the three parties could begin negotiations to develop modern Treaties and what the negotiations should 
include. Mark

The Treaty Relations Commission of Manitoba (TRCM) is another Treaty initiative supported by Canada along with the 
Assembly of Manitoba Chiefs. In June 2003, the federal government approved the establishment of a Treaty Commission 
in Manitoba. A Memorandum of Agreement was subsequently signed between the Assembly of Manitoba Chiefs and the 
Minister of Indian Affairs and Northern Development on November 19, 2003. The first Manitoba Treaty Commissioner Dennis 
White Bird was appointed by Order-in-Council in 2005.
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The Treaty Relations Commission of Manitoba 

The Treaty Relations Commission of Manitoba (TRCM) is a neutral body created through a partnership between the  
Assembly of Manitoba Chiefs (AMC) and Canada with a mandate to strengthen, rebuild and enhance the Treaty relationship 
with mutual respect between First Nations and Manitobans.

The TRCM strives to enhance and maintain positive intergovernmental relations and cooperation, conduct independent 
research that advances discussion on Treaty related issues, and facilitate public understanding of the importance and role of 
Treaty making in building a stronger and healthier nation.

The mandate of the TRCM is to: 

• Engage in public education to improve the understanding of Treaties and the Treaty Relationship; 
• Provide facilitation service for discussing Treaty issues; and 
• Conduct independent research.13

13  Retrieved at http://www.trcm.ca/aboutus.php
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LESSON PLAN: 

TOPIC 1.1: Treaty Commissioner: Then and Now 
GRADE 9

THEME: First Nations and Contemporary Treaty Issues 

SUB-THEME:  Relationships 

TOPIC 1.1: Treaty Commissioner: Then and Now  

Lesson Overview 

In this lesson students will explore the role of Treaty Commissioners in the 1870’s and compare that to the role of the  
Treaty Commissioner of Manitoba today. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Appreciate that the relationship established between First Nations peoples and the Crown (Canada) at the time  
of Treaty signing continues today. 

2. Comprehend the role of the Treaty Commissioner in the 1870’s.

3. Understand the role of the Treaty Commissioner today.

4. Identify the mandate of the Treaty Relations Commission of Manitoba. 

Links to Manitoba Curriculum: 

Social Studies KC-009 Identify contemporary political leaders in Canada. Include: Aboriginal, federal,  
provincial, local.

KL-027 Give examples of opportunities and challenges related to First Nations treaties and  
Aboriginal rights.

KP-045 Describe factors related to Aboriginal self-determination in Canada. Examples: Indian Act, 
treaties, land claims, natural resources, traditional forms of decision making...
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ELA S1-GLO2-2.1.1 Prior Knowledge – analyze and explain connections between previous experiences, 
prior knowledge, and a variety of texts [including books].

S1-GLO2-2.2.1 Experience Various Texts – experience texts from a variety of forms and genres and 
cultural traditions; explain various interpretations of the same text.

S1-GLO2-2.2.2 Connect Self, Texts, and Culture – examine how personal experiences, community 
traditions, and Canadian perspectives are presented in oral, literary, and media texts.

S1-GLO3-3.1.1 Use Personal Knowledge – determine depth and breadth of personal knowledge  
of a topic to identify possible areas of inquiry or research.

S1-GLO3-3.2.5 Make Sense of Information – identify a variety of factors that affect meaning; scan 
to	locate	specific	information	quickly;	summarize,	report,	and	record	main	idea	of	extended	oral,	
visual, and written texts [including books].

S1-GLO3-3.3.4	Develop	New	Understanding	–	reflect	on	new	knowledge	and	its	value	to	self	and	
the wider community; determine personal inquiry and research strengths and learning goals.

S1-GLO-5.1.1 Recognize the importance of effective communication in working with others.

S1-GLO-5.2.1 Compare Responses – recognize that differing perspectives and unique reactions 
enrich understandings.

S1-GLO-5.2.2	Explain	ways	in	which	oral,	literary,	and	media	texts	reflect	topics	and	themes	in	life.

S1-GLO-5.2.3	Appreciate	Diversity	–	reflect	on	ways	in	which	the	choices	and	motives	of	individu-
als encountered in oral, literary, and media texts provide insight into those of self and others; discuss 
personal participation and responsibilities in a variety of communities.

Materials and Equipment:

• BLM 1.1.1 The Treaty Commissioner: Then and Now – one per student 
• Internet access with projector 
• Access to TRCM website at: http://www.trcm.ca/ 
• Access to TRCM vignettes: http://www.trcm.ca/learning.php 
• Access to TRCM public education posters: http://www.trcm.ca/printable_public_education_images.php 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES
Activate: 

How will students be prepared for 
learning?

Access the Internet and show the students one or more of the TRCM/CTV vignettes:  
http://www.trcm.ca/learning.php 

Ask the students: 

• Have you seen these vignettes before? 

• What is the message of the clip/s? 

• What organization produced the clip/s? 

Using the Internet, or printed images, show the students the TRCM public education  
posters: http://www.trcm.ca/printable_public_education_images.php 

Ask again: Have you seen these posters before? What is their message? What organization 
produced the posters?

Ask: What is meant by the phrase ‘We Are All Treaty People?’ [Treaties are beneficial to 
all people in Manitoba and Canada. They are considered mutually beneficial arrange-
ments that guarantee a co-existence between the Treaty parties. Newcomers and their 
descendants benefit from the wealth generated from the land and the foundational rights 
provided in the Treaties. They built their society in this new land where some were looking 
for political and religious freedom. Today, there are misconceptions that only First Nations 
peoples benefited from the Treaties, but in reality, both parties are beneficiaries. All people 
in Manitoba are Treaty people14]. 

Encourage questions and discussion. 

Acquire:

What strategies facilitate learning 
for groups and individuals?

Introduce the main concept of the lesson based on the information provided in the  
Background to Concept. 

Check for understanding:

• What parties signed Treaties in the west in the 1870’s?

• What types of people were at the negotiating table? Who represented First Nations?  
Who represented the Crown? 

• Who was Alexander Morris?

According to Lieutenant Governor Archibald what were the ideal characteristics  
of a Treaty commissioner in 1870? 

Encourage discussion.

Further the discussion by asking:

• What is the TRCM? What is their mandate? 

• What is the role of the Treaty Commissioner today?

• How do you think the role of the present Commissioner is different than that of  
Alexander Morris? How is it the same? 

Apply: 

How will students demonstrate 
their understanding?

Hand out BLM 1.1.1 The Treaty Commissioner: Then and Now – one per student 

Note: a biography of the present Treaty Commissioner of Manitoba may be found on the 
TRCM website 

Instruct them to complete. Guide and assist as necessary.

14

14  Treaty Essential Learnings; p. 30.
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Further Learning 

• Conduct research into other Treaty Commissions and Commissioners outside of Manitoba. Which provinces do not 
have Treaty Commissions?

• Invite the Treaty Commissioner of Manitoba to speak at your school. 

Assessment:

References Available:
• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/

full_doc.pdf 
• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 1.1.1 THE TREATY COMMISSIONER: THEN AND NOW
Instructions: Using the Internet and the materials presented in class, complete the following table 
comparing historical Treaty Commissioner, Alexander Morris, to the present Treaty Commissioner of 
Manitoba. 

Alexander Morris Treaty Commissioner (name):

Personal Life 

Education 

Length as Treaty 
Commissioner

Role as Treaty  
Commissioner 

Interesting facts
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SUB-THEME: Relationships  
TEACHER INFORMATION SHEET

TOPIC 1.2: The Crown and First Nations:  
The Role of the Assembly of First Nations
THE CONCEPT

Prior to contact with western peoples, First Nations peoples were fully functioning nations with their own government 
structures and laws to govern their relationships with Creation. These powers include the ability to make Treaties and alli-
ances with other nations which they practiced. It was against this backdrop that the Treaty making process was undertaken. 
Today, First Nations peoples continue to form alliances and sign Treaties with other nations. The Assembly of First Nations 
is one of the bodies that First Nations leaders created to advocate for their common collective interests and to work toward 
honouring the Treaty promises and the Treaty relationship. This lesson plan will examine the development of such collective 
alliances since the historical Treaty making era.

BACKGROUND TO CONCEPT

Traditional Governance and Treaty Making 

First Nations peoples originally had certain areas of traditional authority over their own people that the head spokesper-
son and headmen retained at the time of Treaty-making. Responsibility for children and for the well-being of families was 
vested in the First Nations peoples’ leadership and retained by First Nations peoples. Similarly, Treaty First Nations peoples 
retained responsibility for the education of their own people in all areas except those where the Newcomers could contribute 
special skills and knowledge. 

Treaty First Nations peoples expected to retain the responsibility for the transmission of knowledge to future generations 
of their forms of social and cultural organization, their spiritual beliefs, and their skills and knowledge related to hunting, 
fishing,	trapping,	and	gathering	among	other	matters.	First	Nations	peoples	expected	to	retain	both	the	authority	and	the	
capacity to govern their own people according to their laws and their systems of justice. Through the Treaty making process, 
the First Nations peoples understood that they would respect the laws of the Crown and, in return, the Crown would respect 
the authority of First Nations peoples in matters of governance over their own lands and people, including respect for their 
own lifestyles and cultural practices.

First Nations peoples have been practicing their own forms of government for thousands of years prior to the arrival of 
Newcomers	into	Canada.	First	Nations	peoples’	governments	varied	according	to	their	particular	needs,	as	defined	by	their	
own economic, social, and geographical conditions (i.e., culture, spiritual beliefs, and ancestral lands).15

Assembly of First Nations 

The Assembly of First Nations (AFN) is the national representative organization of the First Nations peoples in Canada. 
There are over 630 First Nations communities in Canada. The AFN represents all First Nations citizens of Canada regard-
less of age, gender or place of residence. The aims of the organization are to protect the rights, Treaty obligations, ceremo-
nies, and claims of citizens of the First Nations. 

15  Treaty Essential Learnings; p. 68
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History 

The development of First Nations representatives at the national scale in Canada has not been easy. The 1927 Indian Act 
forbade First Nations peoples from forming political organizations. It was therefore common for First Nation leaders to be 
jailed by the RCMP for trying to organize any form of political group. This apartheid-like law prohibited traditional First 
Nation peoples’ government systems from existing in the native communities and in its place established the present day 
“band council” system. 

In addition to suppressing the political activity of First Nations, in 1884 and 1895 restrictions were introduced on the use of 
First Nations languages in schools and residential facilities. Ceremonies such as the potlatch were banned. Aboriginal chil-
dren attending residential schools were punished for speaking their native language. There became a pressing need to form a 
First Nations peoples’ lobby group at the federal level. The following brief chronology is provided:

The Leagues of Indians was established in 1919 as an early nation-wide First Nations peoples’ organization.

After the Second World War in the 1940’s, First Nations peoples formed a nation lobby group called The North American Indian 
Brotherhood (NAIB), but like its predecessor, the NAIB’s efforts were hindered by a lack of nation-wide support and suppressive 
government actions. It was disbanded by the early 1950’s.

During the period from 1950 to1960, First Nations peoples re-organized and formed a new national lobby group in 1961, the 
National Indian Council which represented Treaty and Status people, non-status people; and Métis people (the Inuit were 
excluded). The purpose of the NIC was to promote “unity among all Indian people”; however the task was quite trying and by 
mutual agreement the group split up in 1968.

The Status and Treaty Aboriginal groups – First Nations – formed the National Indian Brotherhood in 1969, while the Non-status 
and the Métis groups remained united and formed the Native Council of Canada. 

Soon after the National Indian Brotherhood came into existence, the federal Liberal Government revealed its 1969 White Paper 
policy which called for the assimilation of all First Nation peoples into the mainstream of Canadian society, and the removal of 
First Nations from the Canadian Constitution. The N.I.B. quickly organized itself and confronted the Liberal government. With 
the unity of its provincial and territorial members the N.I.B. successfully lobbied parliament and the Canadian public to defeat 
the White Paper. For the next thirteen years the N.I.B.’s structure remained relatively unchanged with the provincial and territo-
rial organizations forming its major pillars of strength. 

In 1972, the National Indian Brotherhood’s Indian Control of Indian Education policy paper was a breakthrough in gaining 
support from then Indian Affairs Minister, Jean Chretien, to implement First Nations peoples’ philosophy on self-governance. 
Through issues such as housing, health care, and economic development, the NIB soon established itself as a powerful voice 
for Status First Nations peoples in Canada. 

By 1979, the basic structure of the NIB was in flux and in need of change. Just as the First Nations peoples across Canada were 
becoming familiar with the NIB and its role in serving the Status First Nations peoples, an important transition in the structure 
of the secretariat was being discussed and eventually the Chiefs wanted to develop an organization which was truly representa-
tive and accountable to their community members, thus the NIB made the transition to becoming the Assembly of First Nations 
in 1982. 

The AFN became the secretariat, or administrative body, to the newly formed Assembly of First Nations. With the change in 
structure, First Nations peoples’ government leaders were able to directly formulate and administer the policies of the Assem-
bly of First Nations. Thus, the secretariat, NIB/AFN, became more directly responsible to the First Nations Chiefs-in-Assembly, 
who were themselves responsible to their First Nations communities. Hence, the AFN became a truly representative body of the 
Status & Treaty First Nations Peoples in Canada, and at the same time, a consensus driver. 
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AFN Operating Structure 

Historically the First Nations peoples have a unique and special relationship with the Crown (Canada) and the people of 
Canada, as manifested in Treaties and other historical documents. In essence, the special relationship is one of (negotiated 
agreement with a view toward) peaceful coexistence based on equitable sharing of lands and resources, and ultimately on 
respect, recognition, and enforcement of First Nations peoples’ right to govern ourselves. The AFN exists to promote the 
“restoration	and	enhancement”	of	this	relationship	and	to	ensure	that	it	is	mutually	beneficial	to	the	First	Nations	peoples.	

The AFN Secretariat, is designed to present the views of the various First Nations peoples through their leaders in areas 
such as: Aboriginal and Treaty Rights, Economic Development, Education, Languages and Literacy, Health, Housing, 
Social Development, Justice, Taxation, Land Claims, Environment, and a whole array of issues that are of common concern 
which arise from time to time.

The Chiefs meet annually to set national policy and direction through resolution. The National Chief is elected every three 
years by the Chiefs-in-Assembly. The Chiefs meet between the annual assemblies every 3 to 4 months in a forum called 
the “Confederacy of Nations” to set on going direction. The membership of the Confederacy consists of Chiefs and other 
Regional Leaders chosen according to a formula based on the population of each region. The AFN receives most of its oper-
ating funds from the Department of Indian Affairs.

The overall structure of the AFN is based on the Charter of the Assembly of First Nations, which was adopted in July 1985. 
The principal organs of the Assembly of First Nations are the:

• First Nations-in-Assembly; 
• Confederacy of Nations; 
• Executive Committee; the Secretariat (AFN/NIB); and 
• Council of Elders. 

The Executive Committee is made up of the Regional Vice-Chiefs, the National Chief, and the Chairperson of the Council 
of Elders. Chiefs of their respective regions select the Vice-Chiefs. The Chiefs in Assembly elect the National Chief every 
three years.16

It is important for Canadians to understand that First Nations peoples continue to engage in ongoing discussions of national 
and regional concern and interest. As a result, First Nations peoples political lobbying structures and government entities 
continue to evolve in response to these matters that may require different strategies that combine traditional governance alli-
ances and contemporary governance considerations.

16  Adapted from: http://www.afn.ca/index.php/en/about-afn/description-of-the-afn
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LESSON PLAN: 

TOPIC 1.2: The Crown (Canada) and First  
Nations: The Role of the Assembly of  
First Nations
GRADE 9

THEME: First Nations and Contemporary Treaty Issues 

SUB-THEME:  Relationships 

TOPIC 1.2: The Crown (Canada) and First Nations: The Role of the Assembly of First Nations 

Lesson Overview 

In this lesson students will explore the role of the Assembly of First Nations as a national body representing First Nations 
citizens across Canada. They will also investigate the relationship between the AFN and the Treaties. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Understand that Treaties are agreements, voluntarily entered into by both parties, which provide for peaceful relations 
between the two nations. 

2. Appreciate that First Nations peoples’ representation at the federal level came about as an evolutionary process. 

3. Recognize that the Assembly of First Nations is a national organization representing First Nations peoples in Canada.

4. Comprehend that the AFN exists to promote the restoration and enhancement of the Treaty relationship. 

Links to Manitoba Curriculum: 

Social Studies KC-009 Identify contemporary political leaders in Canada. Include: Aboriginal, federal, provincial, 
local.

KI-018 Evaluate effects of assimilative policies on cultural and linguistic groups in Canada. Include: 
Aboriginal residential schools, language laws.

KL-027 Give examples of opportunities and challenges related to First Nations treaties and  
Aboriginal rights.

KP-044 Describe the division of power and responsibilities of federal, First Nations, provincial, and 
municipal governments.

KP-045 Describe factors related to Aboriginal self-determination in Canada. Examples: Indian Act, 
treaties, land claims, natural resources, traditional forms of decision making...
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ELA S1-GLO2-2.1.1 Prior Knowledge – analyze and explain connections between previous experiences, 
prior knowledge, and a variety of texts [including books].

S1-GLO2-2.2.1 Experience Various Texts – experience texts from a variety of forms and genres and 
cultural traditions; explain various interpretations of the same text.

S1-GLO2-2.2.2 Connect Self, Texts, and Culture – examine how personal experiences, community 
traditions, and Canadian perspectives are presented in oral, literary, and media texts.

S1-GLO3-3.2.5 Make Sense of Information – identify a variety of factors that affect meaning; scan 
to	locate	specific	information	quickly;	summarize,	report,	and	record	main	idea	of	extended	oral,	
visual, and written texts [including books].

S1-GLO3-3.3.4	Develop	New	Understanding	–	reflect	on	new	knowledge	and	its	value	to	self	and	
the wider community; determine personal inquiry and research strengths and learning goals.

S1-GLO-5.2.1 Compare Responses – recognize that differing perspectives and unique reactions 
enrich understandings.

S1-GLO-5.2.2	Explain	ways	in	which	oral,	literary,	and	media	texts	reflect	topics	and	themes	in	life.

S1-GLO-5.2.3	Appreciate	Diversity	–	reflect	on	ways	in	which	the	choices	and	motives	of	individu-
als encountered in oral, literary, and media texts provide insight into those of self and others; discuss 
personal participation and responsibilities in a variety of communities.

Materials and Equipment:

• BLM 1.2.1 Timeline: Assembly of First Nations – one per student 
• Internet access with projector (optional)
• Access to video: Assembly of First Nations 32nd Annual General Assembly, http://www.youtube.com/

watch?v=wvZSfUmHp9U 

ENGAGEMENT TEACHING AND LEARNING ACTIVITIES
Apply: 

How will students be  
prepared for learning?

Ask the class: What leaders represent Canadians at different levels of government? 

Have them identify contemporary political leaders at the national, provincial, and municipal levels 
of government. 

Ask them to name their chief, the chief of a near-by First Nations community, or another First 
Nations political leader.

Brainstorm: What do you know about First Nations governance at the national level? 

Acquire:

What strategies facilitate 
learning for groups and 
individuals?

Introduce the main concept of the lesson based on the information provided in the Background to 
Concept. 

[Optional] Show the students the video Assembly of First Nations 32nd Annual General Assembly 
(11:26). 

Check for understanding:

• What is the focus of the video?

• What is the setting of the video?

• Name some of the people featured in the video. What is their role? 

• Treaties were mentioned several times in the video. In what context were they presented?
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Apply: 

How will students  
demonstrate their  
understanding?

Hand out BLM #1 Timeline: Assembly of First Nations – one per student 

Instruct them to complete. Guide and assist as necessary.

Further Learning 

• Conduct a news search using Google News. Instruct the students to type into the search box “Assembly of First 
Nations”. Create a bulletin board display highlighting the AFN in the news. 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca
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BLM 1.2.1 TIME LINE: ASSEMBLY OF FIRST NATIONS

Timeline Instructions

• Complete the boxes on top of the timeline to show the evolution of First Nations governance at the  
 federal level. 

• You may add more boxes if necessary.

• Be sure to make note of: League of Indians, N.A.I.B., N.I.C., and the Assembly of First Nations

• In the last box on top, write the name of the current National Chief of the A.F.N. 

1969:

The White 
Paper 

1945:

End of World 
War II

1927: 

Revisions to 
Indian Act 

1918: 

End of World 
War I 

Concluding Questions:  

What is the role of the Assembly of First Nations today? 

What issues is the AFN concerned with? 

In what ways are Treaties and the AFN interconnected? 

1900 1920’s 1940’s 1950’s 1960’s 1970’s 1980’s 1990 – today
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SUB-THEME: Traditional Teachings 
TEACHER INFORMATION SHEET

TOPIC 2.1: Traditional First Nations Governance
THE CONCEPT

First Nations peoples’ traditional and contemporary governance structures and laws that applied will be discussed in this  
lesson. The contrast between the nation-to-nation relationships that existed prior to Treaty making and the subsequent 
impact of the Indian Act and other formal government regulations on contemporary First Nations governance structures  
are explored. 

BACKGROUND TO CONCEPT

Traditional Governance

First Nations peoples have been practicing their own forms of government for thousands of years prior to the arrival of 
Newcomers	into	Canada.	First	Nations	peoples’	governments	varied	according	to	their	particular	needs,	as	defined	by	
their own economic, social, and geographical conditions (i.e., culture, spiritual beliefs, and ancestral lands). First Nations 
peoples` traditional leadership also varied according to the special skills, knowledge, and gifts of different individuals who 
were called upon at different times to serve the people. 17

Governance and the Creator

In traditional First Nation peoples’ worldviews, one area of life cannot be separated from another. Government was tra-
ditionally not an aspect of society that was separate from other aspects, such as hunting, spirituality, and culture. All were 
woven into customs and practices that made of way of life. The source of all customs and laws was the Creator. 

For many First Nations peoples, the Creator’s laws were apparent in the way the world functioned. The Creator’s laws gov-
erned all existence, not just human interactions. People were reminded how they should live by observing the natural world 
around	them	–	animals,	plants,	weather,	stars,	and	the	moon.	Laws	of	governance	should	not	conflict	with	the	economic,	
social, or spiritual laws, because all followed natural laws. Natural laws are the Creator’s laws written upon the world. 18

Governance and Treaties 

First Nations peoples originally had certain areas of traditional authority over their own people that the head spokesper-
son and headmen retained at the time of Treaty-making. Responsibility for children and for the well-being of families was 
vested in the First Nations peoples’ leadership and retained by First Nations peoples. Similarly, Treaty First Nations peoples 
retained responsibility for the education of their own people in all areas except those where the Newcomers could contribute 
special skills and knowledge. 

Treaty First Nations peoples expected to retain the responsibility for the transmission of knowledge to future generations 
of their forms of social and cultural organization, their spiritual beliefs, and their skills and knowledge related to hunting, 
fishing,	trapping,	and	gathering	among	other	matters.	First	Nations	peoples	expected	to	retain	both	the	authority	and	the	
capacity to govern their own people according to their laws and their systems of justice. Through the Treaty making process, 
the First Nations peoples understood that they would respect the laws of the Crown and, in return, the Crown would respect 
the authority of First Nations peoples in matters of governance over their own lands and people, including respect for their 
own lifestyles and cultural practices.

17  Treaty Essential Learnings; p. 54 
18  Kainai Board of Education, Aboriginal Studies 30: Contemporary Issues (Edmonton, Alberta: Duval House Publishing, 2005), 43. 
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In societies, a head spokesperson and informal Council of Elders were chosen for their leadership abilities to oversee the 
affairs of the summer and winter camps. When several groups gathered in the summer, the oldest and most respected winter 
leader acted as spokesman for the combined group.

As in other regions, decision making by consensus prevailed, and persuasion rather than coercion was the preferred way 
for leaders and Elders to implement their individual and collective wills. Diplomacy and trade were intertwined. Gift giving 
was the cement of international diplomacy. Leaders of unrelated nations met and presented gifts of equal value to each other 
as symbolic gestures of good will. Often the exchange was a lengthy affair, which involved feasting, speech making, and 
uses of objects such as the ceremonial ritual of smoking of the pipestem and the calumet. Exchanges of this type were an 
integral part of inter-nation trade because they served to create or renew peaceful relations between groups as a prerequisite 
for regular commerce. These established protocols and practices became part of the Treaty making process. 19

First Nations Government under the Indian Act 

Like the British colonial government before them, the Canadian federal government believed that traditional First Nations 
peoples’ governments were inferior because they did not resemble their own. Traditional systems of leadership and gov-
ernance were often subtle and indirect. Non-Aboriginal people, familiar with more structured institutions, often had the 
impression that that First Nations peoples had no government, or a different government structure that they did not under-
stand or value, in part, due to the contrast in worldviews.

As a result, the government began a gradual process of dismantling traditional governance systems through policies like the 
Indian Act which became increasingly coercive and paternalistic.

Today, the federal government recognizes that Aboriginal peoples have an inherent, constitutionally-protected right to self-
government—a right to manage their own affairs. The term Aboriginal is a government term that is all inclusive of First 
Nations peoples, Métis peoples, and Inuit peoples. Many First Nations peoples do not accept this term when they self-iden-
tify but rather self-identify with their respective nation.

19  Treaty Essential Learnings; p. 68 
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LESSON PLAN: 

TOPIC 2.1: Stories in the Oral Tradition:  
Traditional First Nations Governance 
GRADE 9

THEME: First Nations and Contemporary Treaty Issues 

SUB-THEME:  Traditional Teachings 

TOPIC 2.1: Stories in the Oral Tradition: Traditional First Nations Governance  

Lesson Overview 

In this lesson students will explore traditional forms of First Nations’ governance. They will draw links between the sources 
of traditional governance and the land; governance and Treaties; and the traditional governance and Canada’s system of 
government. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Understand the concept of traditional First Nations peoples’ governance.

2. Recognize that traditional governance varied from region to region in Canada based on geography. 

3. Recognize that the Creator is the source of customs and law in First Nations peoples’ governance. 

4. Comprehend the link between traditional First Nations peoples’ governance and Treaties. 

5. Know that the federal government of Canada recognizes that Aboriginal peoples have an inherent, constitutionally-
protected right to self-government, which includes First Nations peoples.

Links to Manitoba Curriculum: 

Social Studies KL-027 Give examples of opportunities and challenges related to First Nations treaties and  
Aboriginal rights.

VL-006 Respect traditional relationships that Aboriginal peoples of Canada have with the land.

KP-044 Describe the division of power and responsibilities of federal, First Nations, provincial,  
and municipal governments.

KP-045 Describe factors related to Aboriginal self-determination in Canada. Examples: Indian Act, 
treaties, land claims, natural resources, traditional forms of decision making...
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ELA S1-GLO2-2.1.1 Prior Knowledge – analyze and explain connections between previous experiences, 
prior knowledge, and a variety of texts [including books].

S1-GLO2-2.2.1 Experience Various Texts – experience texts from a variety of forms and genres and 
cultural traditions; explain various interpretations of the same text.

S1-GLO2-2.2.2 Connect Self, Texts, and Culture – examine how personal experiences, community 
traditions, and Canadian perspectives are presented in oral, literary, and media texts.

S1-GLO3-3.2.5 Make Sense of Information – identify a variety of factors that affect meaning; scan 
to	locate	specific	information	quickly;	summarize,	report,	and	record	main	idea	of	extended	oral,	
visual, and written texts [including books].

S1-GLO3-3.3.4	Develop	New	Understanding	–	reflect	on	new	knowledge	and	its	value	to	self	and	
the wider community; determine personal inquiry and research strengths and learning goals.

S1-GLO-5.2.2	Explain	ways	in	which	oral,	literary,	and	media	texts	reflect	topics	and	themes	in	life.

S1-GLO-5.2.3	Appreciate	Diversity	–	reflect	on	ways	in	which	the	choices	and	motives	of	individu-
als encountered in oral, literary, and media texts provide insight into those of self and others; discuss 
personal participation and responsibilities in a variety of communities.

Materials and Equipment:

• BLM 2.1.1 – Traditional First Nations Governance – one per student 

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate:

How will students be prepared for 
learning?

[Teacher Note: this lesson is best introduced as part of Cluster 2: Democracy and  
Governance in Canada.] 

Ask the class:

• What are the levels of government? [Federal, provincial, municipal]

• What is the source of government – how did Canada get its system of government? 
What is it based on? 

[This is meant as a review, the students have covered levels and functions of the Canadian 
government in Cluster 2, LE 9.2.1] 

Ask students:

• Where does First Nations governance fit into the structure of Canadian government?  
[p. 114, Canada in the Contemporary World, Emond Montgomery, offers a good  
overview].

Encourage class discussion and questions. 

32 • The Treaties and the Treaty Relations



Acquire:

What strategies facilitate learning  
for groups and individuals?

Explain to the class: 

Modern democracies, like Canada trace their governing systems to the past. Tradition 
plays a large part in the development of modern government as well as the ceremonies 
associated with it. 

Further explain: 

First Nations governments also have their genesis is the past. 

Introduce the main concept of the lesson based on the information provided in the  
Background to Concept. 

Check for understanding:

• How long have First Nations people been practicing their traditional forms of  
government?

• First Nations’ traditional governments varied from region to region in Canada.  
Why so?

• What is the source of customs and law in First Nations governance?

• How were leaders chosen?

• What was the role of gift-giving in trade and diplomacy?

• How were decisions reached?

• What roles did ceremonies and ritual play?

• What effects did the Indian Act have on traditional governance?

• How are Treaties and traditional governance connected? 

• Today, the federal government recognizes that Aboriginal peoples have an inherent, 
constitutionally-protected right to self-government: true or false? 

You may wish to have a recorder transcribe the Q & A session. 

Encourage discussion and participation. 

Apply: 

How will students demonstrate their 
understanding?

Hand out BLM 2.1.1 Traditional First Nations Governance – one per student 

Instruct them to complete. Guide and assist as necessary.

Further Learning 

• Have the students conduct a research into the process by which “Existing Aboriginal and Treaty Rights” became an 
entrenched	part	of	the	Canadian	Constitution.	Prepare	a	bulletin	board	display	to	showcase	their	findings.	

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 2.1.1 TRADITIONAL FIRST NATIONS GOVERNANCE 
Instructions: 

Part 1: Find the words hidden in the puzzle. 

L Y T J G G C I L E D S P N P

H C N U U Y I A R P L I W I U

G A E T U S N F M O H D P A U

P M M E S D T T T S T E E S L

C O N W S L P I R G S A E R K

E L R C O L L E C T I V E N S

R P E X D L D I E E E V O R S

E I V W F A B M K R P W I T C

M D O I E R Z L E S L G W N V

O C G L M S U S N E S N O C G

N R F J X T P B D T R E A T Y

I O L W Y E H G C U S T O M S

E W E N C N E S Y M B O L I C

S N S T N E R E H N I C P L L

T E M U L A C R E D A R T C R

CALUMET

CEREMONIES

COLLECTIVE

CONSENSUS

CREATOR

CROWN

CUSTOMS

DIPLOMACY

ELDERS

GIFTGIVING

INHERENT

JUSTICE

KNOWLEDGE

LANDS

LAWS

LEADERSHIP

PIPESTEM

RESPECT

SELFGOVERNMENT

SKILLS

SYMBOLIC

TRADE

TREATY
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Part 2: Choose three of the terms from the puzzle above. Write a sentence explaining how the term helps  
us to understand traditional First Nations peoples’ governance.

i)  Term: ______________________________________________________________________________

Explanation:  __________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

ii)  Term: _____________________________________________________________________________

Explanation:  __________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

iii) Term: _____________________________________________________________________________

Explanation:  __________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________
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SUB-THEME: Traditional Teachings 
TEACHER INFORMATION SHEET

TOPIC 2.2: Oral Tradition – Traditional  
Law and Justice
THE CONCEPT

First Nations peoples’ oral tradition is a key instrument used to transmit knowledge through narratives, songs, place names, 
carvings,	buffalo	counts,	birch	bark	scrolls,	writings	on	the	land	and	rocks,	and	through	other	methods.	The	first	language	
of the First Nations peoples is a critical element to understanding the nuances and depth of their peoples’ ways of knowing, 
practices, and traditions. Traditional law or natural law is a key part of this process that ensures just processes, and avenues 
to deal with any arising injustices. This lesson will explore the role of the oral tradition in the Treaty making process from 
the First Nations perspective.

BACKGROUND TO CONCEPT

Treaties between the First Nations peoples and the Crown (Canada) are the building blocks in the creation of the country  
of Canada and provide for peace and good order for all people in Canada. 

The Treaties are agreements, voluntarily entered into by both parties, which provide for peaceful relations between the 
two nations. For First Nations peoples, the Treaties are more than a simple written document; they are sacred agreements 
between the First Nations peoples and the Crown (Canada) with the Creator as witness. They are “living,” permanent, 
foundational agreements based on the synthesis of two worldviews: the oral traditions (values & natural laws) of the First 
Nations peoples and the written traditions and common law of the Crown who represented the Newcomers.

The Treaties were based on the First Nations peoples’ natural laws which guided the spirit and intent of the Treaties. These 
natural laws rested on balance, harmony, and reciprocity. The First Nations peoples’ intended that the Treaties would result 
in a sharing of the land; and they understood according to natural laws, the Crown would provide them with an exchange for 
sharing the land. The Crown’s exchange of rights came in the form of obligations that they promised to provide, such as the 
right	for	First	Nations	peoples	to	retain	their	own	way	of	life,	and	other	benefits	that	would	preserve	their	existence.

Treaties were to provide both sides with the means of achieving survival and socio-economic stability, anchored on the  
principle	of	mutual	benefit.	Treaty-making	was	a	process	that	allowed	for	the	peaceful	creation	of	Canada.	20

Oral Traditions and Treaties

First Nations peoples’ societies were organized according to their own internal laws, languages, customs, ceremonies and 
traditions. Elders say that the process of preserving and transferring their traditional laws and procedures, through oral  
history and oral traditions, is a solemn obligation and a serious commitment because the laws given by the Creator are  
contained within First Nations peoples’ oral history. 

There were two different and valid cultural concepts in the Treaty negotiations. First Nations peoples maintain the languages 
used	in	the	Treaty-signing	process	contained	the	beneficiary	concepts	expressed	from	a	First	Nations	peoples	interpretation	
and	worldview.	First	Nations	peoples’	languages	express	certain	beliefs	that	are	significant	to	these	agreements	and	English	
words and terms do not clearly articulate the same meanings.

20  Treaty Essential Learnings; p. 13
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First Nations peoples’ worldview includes a belief that First Nations peoples have four levels of understanding:

• The day-to-day language;
• The language of the pipe ceremony-sacred words used only for ceremony;
• The deeper voices of the spirit world that are shared through ceremonies like the Shaking Tent; and
• The language of dreams and visions which is used for the betterment of all peoples.

Through	the	Treaty	making	process,	a	fifth	language	has	evolved	the	language	of	translation	and	interpretation	 
(government language).

These concepts of understanding were critical at the time of Treaty making, and Treaty signing. First Nations peoples 
believe that the Treaty making process included both the written words of the Crown as understood by the Crown’s  
representatives and its interpreters and translators, and the oral tradition of the First Nations which was expressed in the  
First Nations peoples’ languages. Given this perspective, one can understand how the complexities of languages could  
lead to some misunderstanding and misinterpretation.

Today, a part of the First Nations’ intent and purpose is currently being lost with the loss of First Nations peoples’ languages. 
First	Nations	believe	that	first	language	is	contributing	to	the	loss	of	the	oral	tradition.	21

Interpreting Treaties Today 

Although	the	Government	of	Canada	acknowledges	the	written	texts	of	the	Treaties	as	a	definitive	representation	of	the	
agreements of the parties involved, First Nations peoples have long maintained there is an oral factor to understanding 
the Treaty-making process and the relevance of the Treaty relationships. The Supreme Court of Canada has stated that the 
Crown cannot ignore the oral terms while relying only on the written ones. These rulings has strengthened the oral tradition, 
resulting in consideration for “outside promises” made at the time of Treaty making but were not recorded in the original 
written Treaty documents. In Manitoba, First Nations peoples’ signatories to Treaty 1 and Treaty 2 continue to be involved 
in negotiations with the Government of Canada (Crown) as a means of trying to reconcile the Crown’s “outside promises”.22

Based upon First Nations oral histories and written documentation, including that of the actual written text of the Treaties, 
First Nations peoples assert that the Crown (Canada) made the following promises when the Treaties were negotiated and 
signed, which have come to be known as First Nations peoples’ Treaty and Inherent Rights:

• The Treaty & Inherent Right of First Nations peoples to maintain their own systems of governance, including  
selection of leadership and control over own citizenship, trade and spiritual beliefs; 

• Treaty annuity payments of $25.00 for the Chief, $15.00 for Band Councillors and $5.00 for each man, woman,  
and child;

•  The Treaty & Inherent Right to Education; 
• The Treaty & Inherent Right to Health; 
• The Treaty & Inherent Right to Child Welfare; 
• The Treaty & Inherent Right to Shelter; 
• The Treaty & Inherent Right to Justice; 
• The Treaty & Inherent Right to Hunting, Fishing, and Trapping; and 
• The Treaty & Inherent Right to Land and Resources. 23

21  Treaty Essential Learnings; p. 32 
22  Treaty Essential Learnings; p. 31 
23  Retrieved from http://eculture.pagc.sk.ca/eculture.php?pid=Overview&tp=slnk&language=&ver=
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LESSON PLAN: 

TOPIC 2.2: Oral Tradition – Traditional Law  
and Justice
GRADE 9

THEME: First Nations and Contemporary Treaty Issues 

SUB-THEME:  Traditional Teachings 

TOPIC 2.1:  Oral Tradition – Traditional Law and Justice  

Lesson Overview 

In this lesson students explore the oral perspective held by First Nations peoples in regards to Treaty negotiations. They 
investigate a number of Treaty related terms in the First Nations peoples’ languages of Manitoba.

Learning Outcomes:

By the end of the lesson the students will: 

1. Appreciate that First Nations peoples preserve and transfer their traditional laws and procedures through oral history 
and oral traditions. 

2. Understand that the Treaty relationship was entered into in both a written and oral capacity. 

3. Know that the First Nations peoples in Manitoba have terms in their languages that explain the Treaty relationship as 
well as their worldview. 

Links to Manitoba Curriculum: 

Social Studies KL-027 Give examples of opportunities and challenges related to First Nations treaties and  
Aboriginal rights.

KP-045 Describe factors related to Aboriginal self-determination in Canada. Examples: Indian Act, 
treaties, land claims, natural resources, traditional forms of decision making...

38 • The Treaties and the Treaty Relations



ELA S1-GLO2-2.1.1 Prior Knowledge – analyze and explain connections between previous experiences, 
prior knowledge, and a variety of texts [including books].

S1-GLO2-2.2.1 Experience Various Texts – experience texts from a variety of forms and genres and 
cultural traditions; explain various interpretations of the same text.

S1-GLO2-2.2.2 Connect Self, Texts, and Culture – examine how personal experiences, community 
traditions, and Canadian perspectives are presented in oral, literary, and media texts.

S1-GLO3-3.2.5 Make Sense of Information – identify a variety of factors that affect meaning; scan 
to	locate	specific	information	quickly;	summarize,	report,	and	record	main	idea	of	extended	oral,	
visual, and written texts [including books].

S1-GLO3-3.3.4	Develop	New	Understanding	–	reflect	on	new	knowledge	and	its	value	to	self	and	
the wider community; determine personal inquiry and research strengths and learning goals.

S1-GLO-5.2.2	Explain	ways	in	which	oral,	literary,	and	media	texts	reflect	topics	and	themes	in	life.

S1-GLO-5.2.3	Appreciate	Diversity	–	reflect	on	ways	in	which	the	choices	and	motives	of	individu-
als encountered in oral, literary, and media texts provide insight into those of self and others; discuss 
personal participation and responsibilities in a variety of communities.

Materials and Equipment:

• BLM 2.1.1 Treaty Related Terms: Scavenger Hunt – one per student.
• TRCM, Treaty Essential Learnings: The Treaty Experience in Manitoba (All Nations Print, 2011), APPENDIX 2: 

Treaty Related Terms in the First Nations Languages in Manitoba; pages 91-96 – one copy per student 
• Access to internet with projector 
• Access to video ‘Oral History’ [:34] on the TRCM’s website at: http://www.trcm.ca/learning.php 

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate: 

How will students be prepared for 
learning?

Teacher note: This topic best fits in Cluster 4, LE 9.4.3 Social Justice in Canada

Recap: What are the Numbered Treaties? Who signed them? When? 

Lead a class brainstorming session. 

Ask: Give examples of opportunities and challenges related to First Nations Treaties. 

Provide an overview of First Nations’ oral history and tradition:

First Nation’s history and knowledge was orally transmitted based on the experiences of 
the person speaking, which usually were recollections of events which they saw, heard of, 
or took part in. ‘Keepers’ or storytellers were responsible for protecting their oral history. 
They passed their knowledge to other individuals and retold each account exactly as it 
was received from its original keeper. Although First Nations people now use the written 
word to record events, oral traditions and oral histories remain strong and continue to be 
used in First Nations communities.

Access the TRCM website and show the video: ‘Oral History’ [:34]

Debrief on the video clip. 
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Acquire:

What strategies facilitate learning for 
groups and individuals?

Introduce the main concept of the lesson based on the information provided in the  
Background to Concept. 

Check for understanding:

• There were two different and valid cultural concepts in the Treaty negotiations.  
What were they? 

• Why have there been some misunderstandings and misinterpretations when it comes 
to the Treaties?

• What is the Supreme Court of Canada’s perspective on the oral aspects of Treaties? 

Encourage questions and discussion.

Apply: 

How will students demonstrate their 
understanding?

Distribute APPENDIX 2: Treaty Related Terms in the First Nations Languages in  
Manitoba – one copy per student. 

Give the students several minutes to peruse the table.

If necessary, indicate to the students that Manitoba is home to five First Nations groups: 

1. Anishinaabeg (Ojibway)

2. Anishininiwak (Oji-Cree)

3. Denesuline

4. Nehowak/Ininiwak/Nehethowak (Cree)

5. Dakota Oyate. 

Encourage questions and discussion.

Divide the class into groups of 3 or 4 students. 

Hand out BLM 2.1.1 Treaty Related Terms: Scavenger Hunt – one per student. Read over 
and explain. 

Instruct the students to complete. First team to complete their sheets wins! 

Further Learning 

• Visit the TRCM’s website ‘Speaker’s Bureau’ (at: http://www.trcm.ca/speakers.php) and arrange for a speaker to visit 
your classroom. Have the students prepare questions beforehand about Treaties and the Treaty relationship. 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 2.1.1 TREATY RELATED TERMS: SCAVENGER HUNT 

Instructions: Using APPENDIX 2: Treaty Related Terms in the First Nations Languages in Manitoba  
your team is to find the answer to each of the clues below. As a group, figure out a way to best  
manage the task. When all team members’ have completed their sheets, raise your hands -you  
have completed the scavenger hunt!

1.  How do you say ‘Our land belongs to us’ in Anishininiw:

_____________________________________________________________________________________

_____________________________________________________________________________________

2.  What does Kitaski’ inan or kitaskinaw mean in English? 

_____________________________________________________________________________________

_____________________________________________________________________________________

3.  What First Nations groups word Chanwashteya chekiya translates to mean ‘Prayer from the heart’? 

_____________________________________________________________________________________

_____________________________________________________________________________________

4.  How do you say ‘Treaty promise’ in Nehow/Ininiw? 

_____________________________________________________________________________________

_____________________________________________________________________________________

5.  What does Ni hodelyu dene tzi mean in English? 

_____________________________________________________________________________________

_____________________________________________________________________________________

6.  What does aneskowatesewin mean in English? How does it translate in Dene? 

_____________________________________________________________________________________

_____________________________________________________________________________________
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7.  How do you say ‘Treaty medal’ in Dakota?

_____________________________________________________________________________________

_____________________________________________________________________________________

8.  What does A da so kan a/Aadizookaan mean in Anishinaabe? 

_____________________________________________________________________________________

_____________________________________________________________________________________

9.  What group translates ‘The Treaties’ as Okadakchiyapi/Oyate/wowapiyutanpi? 

_____________________________________________________________________________________

_____________________________________________________________________________________

10.  How do the Nehow/Ininiw differentiate between a Cree person and all human beings?

_____________________________________________________________________________________

_____________________________________________________________________________________

11.  What does Tuke ohna echunpi kte he okodakchiyapi mean?

_____________________________________________________________________________________

_____________________________________________________________________________________

12.  What does the phase K’okhi neth t’ala translate in English as? 

_____________________________________________________________________________________

_____________________________________________________________________________________
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SUB-THEME: History  
TEACHER INFORMATION SHEET

TOPIC 3.1: Meech Lake and Elijah Harper
THE CONCEPT

The Meech Lake Accord of 1989 was a document that proposed changes to the Canadian Constitution. First Nations 
peoples did not agree with the changes as they had not been consulted nor involved in the discussions. Provisions to passing 
the Accord included the requirement for unanimous consent from all provinces. At this time Elijah Harper, as First Nations 
person who had been elected Minister of the Manitoba Legislature. He objected to the Accord because it failed to consult 
or acknowledge First Nations peoples. He voted ‘no’ and the Accord failed. This example illustrates the complexities of the 
Treaty relationship between First Nations peoples and the Crown (Canada) and the importance of honouring the Treaties 
and the Treaty relationship that built this country called Canada.

BACKGROUND TO CONCEPT

Treaties established what is commonly referred to as a “brother-to-brother” relationship between the First Nations peoples 
and the Newcomers. First Nations teachings foretold of other nations of peoples, relatives of the last order of Creation, 
with their own language, history, and way of life. These teachings provided a framework for First Nations peoples’ conduct 
when meeting peoples from different lands. So it was, when the Newcomers came to First Nations peoples’ territories, First 
Nations peoples treated them “as relatives, as brothers and sisters”. 

The	Treaties	created	a	living	relationship	that	can	change	to	reflect	the	current	realities	of	both	Canadian	and	First	Nations	
peoples.	Treaties	were	to	last	“as	long	as	the	grass	grows,	the	sun	shines	and	the	rivers	flow”.	First	Nations	peoples	under-
stood the reference to grass as an acknowledgement of land, Mother Earth; the reference to sun an acknowledgement of 
the Creator and Creation; and the reference to water an acknowledgement of life at the time of birth, meaning inclusive of 
successive generations yet to be born.

The Treaty-making process was a way of reconciling the interests of both nations and a means to build lasting and meaning-
ful alliances between the Crown (Canada) and First Nations peoples that would foster the future well-being of their peoples. 
It was a time in history when it was necessary for both parties to consider each other’s interests as a means of building a 
future for their peoples and preserving peace and goodwill among nations of peoples.24 

The Meech Lake Accord 

The repatriation of the Constitution in 1982 was done without Quebec’s agreement. Quebec, being the only province not to 
sign the new Constitution, was nevertheless still bound by it. The federal elections brought Brian Mulroney’s Conservative 
Party to power, while in Quebec, Robert Bourassa’s Liberal Party had defeated René Lévesque and the Parti Québécois. In 
an attempt to persuade Quebec to sign the Constitution, a new round of negotiations was held in 1985.

Quebec was willing to sign the Constitution as long as the changes it was proposing were accepted. Its proposals were  
separated into two parts:

• The	first	part	involved	including	a	statement	in	the	Constitution	that	Quebec	was	a	distinct	society	in	Canada.	
• The second part dealt with various issues to increase provincial powers with regards to the federal government. 

All the provincial Premiers agreed and signed the proposals, resulting in the Meech Lake Accord. However, the amending 
formula stated that in order to modify the Constitution, all provincial legislatures had to approve the Accord within a period 
of three years. In addition to recognizing Quebec’s status as a distinct society, the Accord acknowledged that Quebec’s 

24 Treaty Essential Learnings; p. 29
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minority Anglophone population and the minority francophone populations  
found across the country constituted a fundamental characteristic of Canada.  
The Accord also stated that the provinces would now play a role in the Supreme 
Court and Senate nominations. What’s more, it also called for a mandatory First 
Minister’s Conference to discuss certain points. Another point that was included in 
the Accord, and which was particularly important to Quebec, was that a  
province	could	receive	financial	compensation	if	it	decided	not	to	participate	 
in a national program.25

Certain groups, including First Nations, argued that they had not been included in 
the negotiations and demanded that the Accord be rejected. Despite this, most of the 
provincial legislatures accepted the Accord, with only Newfoundland and Mani-
toba’s approval remaining. In Manitoba’s case, unless it obtained the unanimous 
approval of all its MLA’s, public hearings would be required. The deadline for sign-
ing the Meech Lake Accord was June 23, 1990.

Elijah Harper 

Later that year, Harper won the Stanley Knowles Humanitarian Award – the same presented to Nelson Mandela of South 
Africa.

Harper’s procedural delays in the Manitoba legislature in 1990 vaulted him to national prominence and ultimate led to  
the collapse of the controversial constitutional accord. Harper later won a seat as a federal MP and sat as a commissioner  
on the Indian Claims Commission. 

In 2008 at a ‘Day of Action’ in Ontario coordinated by the Assembly of First Nations, Harper told a reporter that land  
and Treaty disputes must be settled fairly if the “stranglehold” of Native poverty is ever to be broken. It will take much  
more than government programs, he stressed. “It has to be meaningful. There has to be something at the end that will give 
people hope.” 26

It	is	significant	to	note,	that	First	Nations	peoples	oral	history	of	the	‘behind	the	scenes’	work	that	took	place	leading	up	to	
the defeat of the Meech Lake Accord remain in the domain of the oral tradition and rests with those who were present at this 
historic time. This included many First Nations peoples and leaders, who continue to advance First Nations interests today 
and provide contributions to ensure that Canada remains inclusive of all peoples, and recognizes the contributions First 
Nations peoples have made to building Canada.

Source: www.ocanada.com

25  Retrieved at http://www.histori.ca/peace/page.do?pageID=260
26  Retrieved at http://www.saultstar.com/ArticleDisplay.aspx?e=1044570&archive=true

 Elijah Harper, a Oji-Cree MLA from Red Sucker 
Lake, Manitoba refused to give his approval to the 
Meech Lake Accord. Harper objected to the 
agreement because the leaders failed to consult 
with or acknowledge First Nations peoples, as 
well, the accord did not address nor recognize 
First Nations peoples’ rights. When the vote was 
held in the Manitoba legislature, Elijah Harper 
stood and raised his feather and said, ‘No’. The 
Meech Lake Accord was effectively dead and that 
round of constitutional negotiations had failed. 
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LESSON PLAN: 

TOPIC 3.1: Meech Lake and Elijah Harper 
GRADE 9

THEME: First Nations and Contemporary Treaty Issues 

SUB-THEME:  History 

TOPIC 3.1: Meech Lake and Elijah Harper   

Lesson Overview 

In this lesson students explore the Meech Lake Accord and the role Elijah Harper played in halting it and the reasons  
for doing so. They will also investigate the role of music as a tool for the promotion of social justice. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Appreciate that First Nations peoples have a role in the Canadian constitutional process. 
2. Understand the role of Elijah Harper and First Nations peoples in the halting of the Meech Lake Accord. 
3. Recognize the relationship between the Treaties and the failure of the Meech Lake Accord. 

Links to Manitoba Curriculum: 

Social Studies KL-027 Give examples of opportunities and challenges related to First Nations treaties and  
Aboriginal rights.

KP-045 Describe factors related to Aboriginal self-determination in Canada. Examples: Indian Act, 
treaties, land claims, natural resources, traditional forms of decision making...

KC-004 Describe contributions of Canadians whose social and political actions have promoted 
human rights.

Grade 9 Teachers Guide • 45



ELA S1-GLO2-2.1.1 Prior Knowledge – analyze and explain connections between previous experiences, 
prior knowledge, and a variety of texts [including books].

S1-GLO2-2.2.1 Experience Various Texts – experience texts from a variety of forms and genres and 
cultural traditions; explain various interpretations of the same text.

S1-GLO2-2.2.2 Connect Self, Texts, and Culture – examine how personal experiences, community 
traditions, and Canadian perspectives are presented in oral, literary, and media texts.

S1-GLO3-3.2.5 Make Sense of Information – identify a variety of factors that affect meaning; scan 
to	locate	specific	information	quickly;	summarize,	report,	and	record	main	idea	of	extended	oral,	
visual, and written texts [including books].

S1-GLO3-3.3.4	Develop	New	Understanding	–	reflect	on	new	knowledge	and	its	value	to	self	and	
the wider community; determine personal inquiry and research strengths and learning goals.

S1-GLO-5.2.2	Explain	ways	in	which	oral,	literary,	and	media	texts	reflect	topics	and	themes	in	life.

S1-GLO-5.2.3	Appreciate	Diversity	–	reflect	on	ways	in	which	the	choices	and	motives	of	individu-
als encountered in oral, literary, and media texts provide insight into those of self and others; discuss 
personal participation and responsibilities in a variety of communities.

Materials and Equipment:

• BLM 3.1.1 Blue Rodeo – ‘Fools Like You’ – one per student.
• Access	to	Internet	with	audio	or	CD/audio	file	of	Blue	Rodeo’s	song	‘Fools	Like	You’
• ‘Fools Like You’ song at: http://www.youtube.com/watch?v=4ZAo-3E3DDg 

ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate: 

How will students be prepared for 
learning?

Have students brainstorm what they know about Treaties in Canada:

• Who signed the Numbered Treaties?

• When? Where? Why?

• What is meant by the phrase: “as long as the grass grows, the sun shines and the rivers 
flow”? 

Acquire:

What strategies facilitate learning 
for groups and individuals?

Introduce the main concept of the lesson based on the information provided in the  
Background to Concept. 

Check for understanding:

• What was the Meech Lake Accord? 

• Who is Elijah Harper?

• What was Elijah’s role in the Meech Lake Accord? 

• For what reasons did Harper reject the accord? 

Encourage questions and discussion.
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Apply: 

How will students demonstrate 
their understanding?

Ask: 

• Elijah Harper used his position as a Member of the Legislative Assembly in Manitoba to 
speak on behalf of First Nations in Canada concerning the Meech Lake Accord. In what 
other ways can the concerns and issues of citizens be brought to the forefront? 

Lead a brainstorming session. Record students’ ideas on the chalkboard.

Ask: 

• In what ways to you think music has played a role in giving a voice to issues? Can you 
name some songs that are protest or social justice songs?

Explain:

Many forms of music have emerged as commentary or resistance toward more mainstream 
culture and society. Such music – often called protest music – is intended to bring notice 
to and encourage the protest of social problems such as poverty, war, racial issues, equal-
ity, empowerment, and more. Music is a motivator. Words set to music carry an enhanced 
emotional impact: throughout history, protest against current injustice and visions of a 
better future have been communicated in song. 

Play ‘Fools Like You’ by Blue Rodeo. Ask the students to take note of some of the key 
themes they just learned about (Treaties/Meech Lake/Elijah Harper). 

Hand out BLM 3..1.1 Blue Rodeo – ‘Fools Like You’ – one per student

Replay the song again if required. Instruct the students to complete. Guide and assist as 
necessary.

Further Learning 

• Have the students explore other songs pertaining to First Nations’ issues and Treaty rights. Example: ‘Now That the 
Buffalo’s Gone’, Buffy Sainte-Marie; ‘Beds are Burning’, Midnight Oil; ‘Reservation of Education’ by XIT. 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 3.1.1 BLUE RODEO – ‘FOOLS LIKE YOU’ 

Answer these questions:

1. Prior to today, have you heard this song by Blue Rodeo before? If so, where?

Fools Like You 

So good at doing

What you don’t do

Just trying to protect yourself

And other fools like you

So well practised

In your deceit

Behind the high walls of stupidity

Your endless conceit

Behind the locked door

The sleeping dog you beat

I hope I see the day

She satisfies her teeth

Give back to the native

Their treaty land

What you preach you preach for others

Why don’t you practice that firsthand

I just don’t understand

This world of mine

I must be out of touch

Or out of my mind

And will the profits of destruction

Forever make your eyes blind

Do you bow to the corporations

‘Cause they pay their bills on time

God bless Elijah

With the feather in his hand

Stop stealing the Indian land

Stop stealing the Indian land

Stop stealing the Indian land

From the album Lost Together (1992)  
Songwriters: Jim Cuddy, Greg Keelor 
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2. Based on what you have learned, write a sentence explaining the significance of each of the  
following lyrics found in the song:

a) Give back to the Native their Treaty land

 

 

b) God bless Elijah 

 

 

c) Stop stealing the Indian land

 

 

3. The song’s title is ‘Fools Like You’. Who do think Blue Rodeo is calling a fool? Why?

 

 

4. Do you think music is an effective tool in the promotion of social justice? Explain
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SUB-THEME: History  
TEACHER INFORMATION SHEET

TOPIC 3.2: The Sixties Scoop
THE CONCEPT

The Sixties Scoop is a term that is now applied to an era when the 1951 Indian Act amendment granted provinces the 
right to provide child and family services to First Nations peoples. During the 1960’s an alarming number of First Nations 
children were apprehended and put into foster care in mostly non-First Nation families, in other parts of Canada and in other 
countries. This period of time has been described as The Sixties Scoop. This resulted in deplorable conditions and outcomes 
for First Nations children and their families. The issue was addressed in the 1980’s and eventually led to an amendment to 
the adoption laws and the creation of the First Nations Child and Family Services Program by the Crown (Canada). The 
Sixties Scoop was another example of the government assimilation policies that have not worked.

BACKGROUND TO CONCEPT

Religious leaders and the government of Canada have apologized to First Nations peoples for the abusive experiences  
they endured in the residential school system. However, the closure of the residential schools did not end the attempt to 
assimilate Aboriginal children into mainstream Euro-Canadian society through separation from their families. A sudden 
acceleration in child welfare workers removing First Nations children from their communities coincided with the disman-
tling of the church run education system. The Sixties Scoop quickly evolved into an aggressive tool for assimilation. 

The Sixties Scoop refers to a period time when many First Nations and Métis children were adopted out of their families, 
and communities to non-Aboriginal families. It is called “The 60’s Scoop” because it was a time when children were liter-
ally scooped from their families and communities and made available for adoption by the child welfare system. Consent 
has been disputed by First Nations and Métis peoples and they believe that many children were forcibly removed from their 
families	when	social	workers	and	other	government	officials	acted	under	legislation	that	provided	them	with	the	right	to	
apprehend	children.	To	rectify	this	situation	and	reunite	families,	many	First	Nations	peoples’	reunification	programs	were	
established and remain open. 27

The Children of the Sixties Scoop 

The Canadian government began phasing out compulsory residential school education in the 1950’s and 1960’s as the pub-
lic began to understand its devastating impacts on families. It was the general belief of government authorities at the time 
that First Nations peoples’ children could receive a better education if they were transitioned into the public school system. 
Residential schools, however, persisted as a sort of boarding school for children whose families were deemed unsuitable 
to care for them. This transition to provincial services led to a 1951 Indian Act amendment that enabled the provinces to 
provide services to First Nations peoples where none existed federally. Child protection was one of these areas.

An alarmingly disproportionate number of First Nations peoples’ children were apprehended from the 1960’s onward.  
By the 1970’s, roughly one third of all children in care were Aboriginal (First Nations, Métis, and Inuit). Approximately  
70 percent of the children apprehended were placed into non-Aboriginal homes, many of them homes in which their heri-
tage was denied. In some cases, the foster or adoptive parents told their children that they were French or Italian instead. 
Government policy at the time did not allow birth records to be opened unless both the child and parent consented. This 
meant	that	many	children	suspected	their	heritage	but	were	unable	to	have	it	confirmed.	

27  Treaty Essential Learnings; p. 43 
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The homes in which First Nations peoples’ children were placed ranged from those of caring, well-intentioned individuals, 
to	places	of	abuse.	Many	children	floated	from	foster	home	to	foster	home	or	lived	in	institutionalized	care.	Physical	and	
sexual abuse was not uncommon. 28

Alienated children became runaways, turned to street life for support and experienced an overwhelming sense of lost iden-
tity, “a sense of social isolation greater than that which they had experienced in the church-run schools”. Anxiety and culture 
shock were common after moving from remote, rural areas into suburban settings to live with strangers. Many children had 
difficulties	developing	attachments	to	their	new	parents,	had	an	inability	to	connect	and	were	distrustful.	29 

How Many? 

Statistics from the Department of Indian Affairs reveal a total of 11,132 status Indian (First Nations peoples) children were 
adopted between the years of 1960 and 1990. It is believed, however, that the actual numbers are much higher than that. 
While Indian Affairs recorded adoptions of ‘status’ First Nations peoples’ children, many First Nations peoples’ children 
were not recorded as ‘status’ in adoption or foster care records. Indeed, many ‘status’ children were not recorded as status 
after adoption. Of these children who were adopted, 70% were adopted into non-native homes. 

Many of the adoptees, who are now adults, are seeking to reunite with birth families and communities. A substantial portion 
of these adoptees face cultural and identity confusion issues as the result of having been socialized and acculturated into a 
Euro-Canadian middle-class society. There are lots of adult adoptees searching for families, and families searching for adop-
tees.	As	a	result,	several	First	Nation/Aboriginal	reunification	programs	have	sprouted	up	in	Canada.	30

First Nations Child and Family Services Today 

Several	factors	came	together	to	instigate	a	change	in	the	state	of	First	Nations	child	welfare	in	Canada.	The	influential	
National Indian Brotherhood’s 1972 report Indian Control over Indian Education inspired First Nations leaders to take con-
trol of other social services as well. In 1983, the Canadian Council on Social Development commissioned Patrick Johnston 
to	undertake	what	became	the	first	comprehensive	statistical	overview	of	Aboriginal	child	welfare.	The	results	showed	that	
First Nations peoples’ children were consistently overrepresented in child welfare services.

In 1985, Justice Edwin Kimelman released a highly critical review of Aboriginal child apprehension entitled No Quiet 
Place: Review Committee on Indian and Métis Adoptions and Placements. In this report, popularly known as The Kimel-
man Report, Kimelman and his committee, after holding hearings and listening to oral testimony, made 109 recommenda-
tions for policy change. Kimelman concluded that “cultural genocide has taken place in a systematic, routine manner.” 

During the 1980’s, the accumulation of the Kimelman report, the Johnston report, and resolutions by First Nations bands led 
provinces	to	amend	their	adoption	laws	to	prioritize	prospective	adoption	placements	as	follows:	first,	within	the	extended	
family of the child; second, by another Aboriginal family; third, by a non-Aboriginal family.

In 1990, Indian and Northern Affairs Canada (INAC) created the First Nations Child and Family Services program 
(FNCFS), which transferred administration of child and family services from the province or territory to the local band. 
Under the program, bands administer these services according to provincial or territorial legislation and child welfare stan-
dards, and INAC helps fund the bands’ child and family welfare agencies. Bands have increasingly taken control over their 
own child protection services. 31

28  Retrieved at http://indigenousfoundations.arts.ubc.ca/home/government-policy/sixties-scoop.html
29  Retrieved at http://www.uwindsor.ca/criticalsocialwork/the-sixties-scoop-implications-for-social-workers-and-social-work-education
30  Retrieved at http://www.originscanada.org/the-stolen-generation/
31  Retrieved at http://indigenousfoundations.arts.ubc.ca/home/video-resources.html
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LESSON PLAN: 

TOPIC 3.2: The Sixties Scoop 
GRADE 9

THEME: First Nations and Contemporary Treaty Issues 

SUB-THEME:  History 

TOPIC 3.2: The Sixties Scoop   

Lesson Overview 

In this lesson students will investigate the ‘Sixties Scoop’. They will evaluate the causes and results and explore testimony 
of those former children who were involved. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Evaluate the assimilative policies set forth by the Sixties Scoop. 

2.	 Identify	the	era	identified	as	the	‘Sixties	Scoop’.

3. Appreciate the long-term effects of assimilative policies. 

4. Articulate their perspective on the effects of the Sixties Scoop. 

Links to Manitoba Curriculum: 

Social Studies KI-018 Evaluate effects of assimilative policies on cultural and linguistic groups in Canada. 
Include: Aboriginal residential schools, language laws.

KI-022 Analyze current issues surrounding Canadian culture and identity.

KI-023 Identify possible ways of addressing social injustices in Canada.
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ELA S1-GLO2-2.1.1 Prior Knowledge – analyze and explain connections between previous  
experiences, prior knowledge, and a variety of texts [including books].

S1-GLO3-3.2.5 Make Sense of Information – identify a variety of factors that affect meaning; 
scan	to	locate	specific	information	quickly;	summarize,	report,	and	record	main	idea	of	extended	
oral, visual, and written texts [including books].

S1-GLO3-3.3.4	Develop	New	Understanding	–	reflect	on	new	knowledge	and	its	value	to	self	
and the wider community; determine personal inquiry and research strengths and learning goals.

S1-GLO-5.2.2	Explain	ways	in	which	oral,	literary,	and	media	texts	reflect	topics	and	themes	 
in life.

S1-GLO-5.2.3	Appreciate	Diversity	–	reflect	on	ways	in	which	the	choices	and	motives	of	 
individuals encountered in oral, literary, and media texts provide insight into those of self and 
others; discuss personal participation and responsibilities in a variety of communities.

S1-GLO2-2.2.2 Connect Self, Texts, and Culture – examine how personal experiences, commu-
nity traditions, and Canadian perspectives are presented in oral, literary, and media texts.

S1-GLO4-4.1.3 Organize Ideas – identity and use a variety of organizational patterns in own 
oral, written, and visual texts; use effective transitions.

S1-GLO4-4.2.1 Appraise Own and Others’ Work – share and discuss particular qualities of 
samples from own collection of work; accept and provide constructive suggestions for revising 
own and others’ work and presentations.

S1-GLO4-4.4.3 Attentive Listening and Viewing – choose vocabulary, voice production factors, 
and non-verbal cues to communicate effectively to a variety of audiences; use a variety of media 
and display techniques to enhance the effectiveness of oral presentations.

S1-GLO-5.2.2	Explain	ways	in	which	oral,	literary,	and	media	texts	reflect	topics	and	themes	 
in life.

S1-GLO-5.2.3	Appreciate	Diversity	–	reflect	on	ways	in	which	the	choices	and	motives	of	 
individuals encountered in oral, literary, and media texts provide insight into those of self and 
others; discuss personal participation and responsibilities in a variety of communities.

Materials and Equipment:

• BLM 3.2.1 Teacher Information Sheet: CBC Radio: The Current; ‘The Sixties Scoop’
• Hand out BLM 3.2.2 The Sixties Scoop: Responsive Paper – one per student
• Internet access with audio. 
• Access to CBC Radio: The Current; ‘The Sixties Scoop’ (24:00): http://www.cbc.ca/thecurrent/episode/2011/06/24/ 

the-sixties-scoop/ 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate: 

How will students be prepared  
for learning?

Teacher note: This topic best fits in Cluster 1, LE 9.1.4 Pluralism and Integration.

Refresh the students’ prior learning concerning the topic of residential schools. 

Introduce the main concept of the lesson based on the information provided in the  
Background to Concept. 

Check for understanding:

• What was the ‘Sixties Scoop’?

• How is the ‘Sixties Scoop’ related to the residential school era?

• How many children were removed from their homes?

• What is the status of the issue today? 

Encourage questions and discussion. 

Acquire:

What strategies facilitate learning 
for groups and individuals?

Teacher note: familiarize yourself with CBC Radio: The Current; ‘The Sixties Scoop’ episode. 
See: BLM 3.2.1.

Introduce the next step of the lesson: an audio conversation with Sharon Russell, a woman 
who was adopted into a non-Native family in the 1960’s as part of the Sixties Scoop. 

Hand out BLM 3.2.2 The Sixties Scoop: Responsive Paper. Read over and explain the  
activity to the students. 

Access and play CBC Radio: The Current; ‘The Sixties Scoop’ (24:00). Ask the students to 
listen attentively and take notes. 

Apply: 

How will students demonstrate 
their understanding?

Debrief on the audio. Replay parts of necessary. 

Instruct the students to complete the essay. Guide and assist as necessary.

Further Learning 

• In what way was the Sixties Scoop a continuation of the Residential Schools era? 
• Conduct	a	research	to	find	out	if	any	Aboriginal	children	who	were	adopted	into	non-Native	homes	during	the	Sixties	

Scoop era had positive experiences. [Teacher note: a good teacher resource may be found at Positive Experiences  
of First Nations Children in non-Aboriginal Foster or Adoptive Care: De-Constructing the “Sixties Scoop”:  
http://library.usask.ca/theses/available/etd-07082008-141746/unrestricted/Swidrovich_Cheryl_Marlne_2004.pdf ] 

Assessment:

References Available:
• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/

full_doc.pdf 
• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 3.2.1 TEACHER INFORMATION SHEET:  
CBC RADIO: THE CURRENT; ‘THE SIXTIES SCOOP’ 

Friday, June 24, 2011

The Sixties Scoop

For 30 years, native children were taken from their homes and sent to non-native foster care ... thanks 

to a government policy – completely separate from the residential schools program. We talk to a 

woman who lived through it and has now launched a class action lawsuit. 

--------------------------------------------------------------------------------

Part Two of The Current  

The Sixties Scoop – Sharon Russell 

When she was a little girl, Sharon Russell was taken from her parents in Northern B.C. and put in  

foster care. She was one of thousands of aboriginal children apprehended in what has come to be 

known as The Sixties Scoop. 

Between 1962 and 1992, provincial child welfare workers took native children out of their communities 

and put them into non-Aboriginal foster homes. It was part of a policy that existed separately from the 

federal government’s residential school policy.

Sharon Russell was taken from her parents and placed in foster care as a child. She has now filed a 

class-action lawsuit on behalf of the people affected by it. Sharon Russell lives in New Hazelton, BC, 

but joined us from Vancouver this morning. Jason Murray represents Sharon Russell. He’s a lawyer  

with Klein Lyons in Vancouver.

Access audio at: http://www.cbc.ca/thecurrent/episode/2011/06/24/the-sixties-scoop/
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BLM 3.2.2 THE SIXTIES SCOOP: RESPONSIVE PAPER

Instructions: After listening to Sharon Russell speak to CBC’s Anna Maria Tremonti about her  
experiences as part of the ‘Sixties Scoop’ write a short responsive essay. 

***********************

As responsive essay (sometimes called a reaction paper) is an activity where you are asked to  
consider carefully what you think or feel about something you’ve read, or in this case, something  
you’ve listened to. 

A responsive essay is your chance to communicate in writing your personal viewpoint and personal 
learning. A good responsive paper will make a connection between the subject at hand and your own 
thoughts and feelings. 

The following guidelines are intended to be used for reacting to the story of Sharon Russell. Use the 
questions below and your responses as a draft for your essay.

My Reaction to the story of Sharon Russell…

• I think that

• I see that

• I feel that

• It seems that

• In my opinion, 

• Because 

• A good quote is

• In addition, 
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• For example, 

• Moreover, 

• However, 

• Consequently, 

• Finally, 

• In conclusion, 

What you’ve done in completing these statements is written a very rough reaction/response paper. 
Now it needs to be organized. Move ahead and write your paper. 
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SUB-THEME: Treaties 
TEACHER INFORMATION SHEET

TOPIC 4.1: The Treaty Experience  
in British Columbia
THE CONCEPT

Treaties have continued to be a tool used by governments and nations to address matters of mutual concern and interest. 
In Canada, the Crown (Canada) has engaged in the historic Treaty making process and the modern Treaty making process. 
This has resulted in some First Nations peoples engaging in a Treaty relationship with the Crown (Canada) and other First 
Nations peoples like the Dakota Nations and some First Nations peoples in British Columbia (B.C.) not having formal  
Treaties but a unique relationship with the Crown (Canada). The Treaty experience in B.C. is explored in this lesson plan  
as part of the modern Treaty making process.

BACKGROUND TO CONCEPT

From 1871 to 1921, a series of eleven Treaties were negotiated by various Indian Commissioners with First Nations  
peoples who occupied lands covering the western provinces and northeastern British Columbia, northwestern Ontario, 
northern Ontario and the western portion of the Northwest Territories. The Numbered Treaties contained numerous  
provisions: one-time payments to Chiefs and Headmen; a census; clothing; annuity payments; education; prohibition of 
intoxicants;	creation	of	reserves;	farm	stock;	agricultural	equipment;	ammunition;	twine	for	nets;	and	flags.

The	Numbered	Treaties	are	held	in	high	esteem	by	the	descendants	of	the	original	signatories	and	serve	to	define	the	 
historical Treaty relationship between First Nations peoples and the Crown (Canada). Treaties 1, 2, 3, 4, 5, 6 and 10 cover 
areas in what is now Manitoba.32   

                                                               33

32  Treaty Essential Learnings; p. 17 
33  Retrieved at http://atlas.nrcan.gc.ca/auth/english/maps/reference/national/hist_treaties/referencemap_image_view
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After the Numbered Treaties were agreed to, there were still many First Nations groups that were not included in any  
Treaties. This prompted the parties to formulate modern Treaties in other parts of Canada. The modern Treaties include the 
1975 James Bay and Northern Quebec Agreement, the 1993 Nunavut Treaty and the British Columbia Nisga’a land claim 
settlement. In Manitoba, the Dakota were not signatory to any of the numbered Treaties. 34

The Treaty Experience in British Columbia 

British Columbia is home to 198 First Nations, about one third of all First Nations peoples in Canada. The First Nations  
of BC have rich and varied cultures, histories and traditions.

BC has the greatest diversity of Aboriginal cultures in Canada. For example, seven of Canada’s 11 unique language  
families are located exclusively in BC – more than 60% of the country’s First Nations languages. 35

Before Canada was a country, Britain recognized that First Nations peoples living here had title to land: the Royal  
Proclamation of 1763 declared that only the British Crown could acquire land from First Nations, and that was typically 
done through Treaties. In most parts of Canada, the British Crown established Treaties with First Nations peoples before 
Confederation. The new Dominion of Canada continued this policy of making Treaties before the west was opened for 
settlement, but in BC, this process was never completed.

When BC joined Confederation in 1871, only 14 Treaties on Vancouver Island had been signed, and Aboriginal title to 
the rest of the province was left unresolved. It wasn’t until 1970 that First Nations peoples were able to pursue Aboriginal 
rights in the Supreme Court of Canada. With the exception of Treaty 8 and negotiations with the Nisga’a Nation, most First 
Nations peoples had to wait until 1993 to pursue Aboriginal rights through the BC treaty process.

Section	35	of	the	Constitution	Act,	1982,	affirmed	that	Aboriginal	title,	and	the	rights	that	go	along	with	it,	exist	whether	 
or not there is a Treaty. Aboriginal rights refer to practices, traditions and customs that distinguish the unique culture of  
each First Nation peoples and were practiced prior to contact with Newcomers. Aboriginal title is an Aboriginal property 
right to land. Treaty rights refer to Aboriginal rights that are set out in a Treaty. 36

Treaty Negotiations in British Columbia 

Because most BC First Nations peoples did not sign Treaties in the past, making modern Treaty negotiations a major  
undertaking.

As of 2012, more than half of about 200 First Nations or two-thirds of all Aboriginal people in British Columbia are  
represented at one of the 47 on-going negotiations in the Treaty process. 37

The Modern Treaty Process

What	will	Treaties	accomplish	in	British	Columbia?	Treaties	will	accomplish	many	goals	that	benefit	First	Nations	peoples,	
government, and all citizens of British Columbia. These include:

• Reconciliation: Treaties reconcile the interests of First Nations peoples, Canada and British Columbia in a formal way. 
• Certainty: Treaties provide certainty over rights to land and resources.
• Reduced Conflict:	Treaties	reduce	conflicts	over	land	and	resources	between	First	Nations	peoples	and	others.	When	 

disputes do arise in the future, treaties provide a process for timely and practical resolution.

34  Treaty Essential Learnings; p. 19
35  Retrieved at http://www.aadnc-aandc.gc.ca/eng/1100100021009/1314809450456
36		Retrieved	at	http://www.bctreaty.net/files/issues_rights.php
37  Retrieved at http://www.treaties.gov.bc.ca/treaties.html
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• Economic Development: By establishing certainty over land ownership and resource management, treaties encourage 
investment	and	create	new	opportunities.	Communities	can	expect	economic	benefits	as	First	Nations	peoples	establish	 
new	businesses,	create	jobs	and	participate	more	fully	in	the	provincial	economy.	Total	benefits	from	Treaties,	including	
cash settlements and increased investment, could reach $50 billion — $1 billion to $2 billion each year for the next  
20 to 25 years. 

• Protection of First Nations Culture: Economic stability enables Aboriginal people to better protect and develop many 
aspects of their unique cultures — their languages, songs, stories, ceremonies, values, beliefs, and way of life.

• Equality: Treaties lead to greater self-reliance for First Nations communities and help to close the social and economic 
gaps that exist between Aboriginal people and other British Columbians. 38

We Are All Treaty People 

Treaties	are	beneficial	to	all	people	in	Canada.	They	are	considered	mutually	beneficial	arrangements	that	guarantee	a	co-
existence	between	the	Treaty	parties.	Newcomers	and	their	descendants	benefit	from	the	wealth	generated	from	the	land	
and the foundational rights provided in the Treaties. They built their society in this new land where some were looking for 
political	and	religious	freedom.	Today,	there	are	misconceptions	that	only	First	Nations	peoples	benefited	from	the	Treaties,	
but	in	reality,	both	parties	are	beneficiaries.	All	people	in	Manitoba	are	Treaty	people.39

38  Retrieved at http://www.treaties.gov.bc.ca/overview_accomplish.html
39  Treaty Essential Learnings; p. 30 
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Such	is	the	case	with	modern-day	Treaties	like	those	in	British	Columbia:	all	peoples	benefit.	

How	do	Treaties	benefit	First	Nations	peoples?	

• Treaties provide cash, land and natural resources for First Nations peoples.
• Treaties provide First Nations peoples with authority to manage their affairs.
• Treaties	reduce	conflicts	over	lands	and	resources	between	First	Nations	peoples	and	others.	If	future	disputes	 

arise, treaties provide a process for timely and practical resolution. 
• Treaties help First Nations peoples’ communities create jobs, develop economically, and enjoy an improved  

quality of life.
• First Nations peoples have the tools to build strong and workable government-to-government relationships.
• First Nations peoples can make laws on treaty settlement lands to conserve and protect their culture and language.
• Treaties contain agreements on land and resources that accommodate the spiritual, philosophical and cultural world 

views of First Nations peoples. First Nations peoples’ stewardship of land and resources are a sacred trust for the  
benefit	of	future	generations.

• When treaties are signed, First Nations peoples continue to be governed by the Canadian Constitution, including  
the Charter of Rights and Freedoms, and the Criminal Code. 40

How	do	Treaties	benefit	all	British	Columbians?	

• Treaties provide certainty about who owns and who has legal authority over land and resources. 
• Treaties	bring	clarity	on	hunting	and	fishing	rights	for	all	British	Columbians.
• Certainty encourages investment and bolsters the provincial economy.
• Total	benefits	from	treaties,	including	increased	investment,	could	reach	$50	billion	—	$1	billion	to	$2	billion	each	 

year for the next 20 to 25 years.
• With cash settlements and certainty over land and resources, treaties strengthen British Columbia’s economy and  

help sustain communities throughout the province. 
• First Nations peoples and non-Aboriginal communities and governments have the opportunity to build partnerships  
for	mutual	economic	and	social	benefit.

• Increased	economic	activity	in	First	Nations	peoples’	communities	will	benefit	all	neighbouring	communities	and	
stimulate the provincial economy as a whole.

• Treaties mean First Nation peoples’ citizens will pay taxes like all other British Columbians.41

40		Retrieved	at	http://www.treaties.gov.bc.ca/overview_benefit.html
41  Retrieved at http://www.treaties.gov.bc.ca/overview_bc.html
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LESSON PLAN: 

TOPIC 4.1: The Treaty Experience  
in British Columbia 
GRADE 9

THEME: First Nations and Contemporary Treaty Issues 

SUB-THEME:  Treaties

TOPIC 4.1: The Treaty Experience in British Columbia  

Lesson Overview 

In this lesson students investigate the unique Treaty situation in British Columbia. They contrast the Numbered Treaties  
with	modern-day	Treaties	in	BC	and	explore	the	benefits	enjoyed	by	all	because	of	the	Treaty	relationship.	

Learning Outcomes:

By the end of the lesson the students will: 

1. Analyze the Treaty experience in British Columbia. 

2. Appreciate the Numbered Treaties as lasting agreements with relevance today. 

3.	 Understand	that	both	First	Nations	peoples	and	non-First	Nations	peoples	benefit	from	the	Treaty	relationship.	

4. Appreciate the relevance of Treaties in contemporary society. 

5. Know that there is modern-day Treaties presently being negotiated. 

Links to Manitoba Curriculum: 

Social Studies KL-027 Give examples of opportunities and challenges related to First Nations treaties and Aborigi-
nal rights.

KP-045 Describe factors related to Aboriginal self-determination in Canada.

Examples: Indian Act, treaties, land claims, natural resources, traditional forms of decision making...
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ELA S1-GLO2-2.1.1 Prior Knowledge – analyze and explain connections between previous experiences, 
prior knowledge, and a variety of texts [including books].

S1-GLO2-2.2.1 Experience Various Texts – experience texts from a variety of forms and genres and 
cultural traditions; explain various interpretations of the same text.

S1-GLO3-3.2.5 Make Sense of Information – identify a variety of factors that affect meaning; scan 
to	locate	specific	information	quickly;	summarize,	report,	and	record	main	idea	of	extended	oral,	
visual, and written texts [including books].

S1-GLO3-3.3.4	Develop	New	Understanding	–	reflect	on	new	knowledge	and	its	value	to	self	and	
the wider community; determine personal inquiry and research strengths and learning goals.

S1-GLO-5.2.3	Appreciate	Diversity	–	reflect	on	ways	in	which	the	choices	and	motives	of	individu-
als encountered in oral, literary, and media texts provide insight into those of self and others; discuss 
personal participation and responsibilities in a variety of communities.

S1-GLO4-4.4.1 Plan and conduct peer-involved class activities to share individual inquiry or 
research and understanding on a topic.

S1-GLO-5.2.3	Appreciate	Diversity	–	reflect	on	ways	in	which	the	choices	and	motives	of	individu-
als encountered in oral, literary, and media texts provide insight into those of self and others; discuss 
personal participation and responsibilities in a variety of communities.

Materials and Equipment:

• BLM 4.1.1 The Treaty Experience in British Columbia – one per student.
• Internet access with projector. 
• Access to video ‘What’s the Deal With Treaties’ [21:22]	at	http://www.bctreaty.net/video_files/whats_the_deal/video_

whats-the-deal.php 
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate: 

How will students be prepared 
 for learning?

Show the students a map of Treaty areas in Canada. [One is available at:  
http://atlas.nrcan.gc.ca/auth/english/maps/reference/national/hist_treaties/referencemap_
image_view, as well on p. 106 Treaty Essential Learnings. 

Have the students study the map for several minutes. 

Ask: 

• How many Numbered Treaties were signed? 

• When? 

• What areas of Canada are covered by the Numbered Treaties?

• What percent of Manitoba is Treaty territory? 

Have the students examine the map again. 

Ask: 

• What areas in Western Canada are not covered by the Numbered Treaties?

• What percent of British Columbia is not covered by Treaty agreements?

Provide a background of the Numbered Treaties based on the first section found in the  
Background to the Concept. 

Encourage questions and discussion.

Acquire:

What strategies facilitate  
learning for groups and  
individuals?

Check for understanding:

• What two groups were the signatories to the Numbered Treaties?

• What provisions were provided for First Nations?

• Why are Treaties important today? 

• What is a modern Treaty? Give some examples. 

Encourage questions and discussion.

Introduce the main concept of the lesson based on the remaining information provided in the 
Background to Concept.

Show ‘What’s the Deal With Treaties’ [21:22] at http://www.bctreaty.net/video_files/whats_
the_deal/video_whats-the-deal.php

Debrief on the video. 

Apply: 

How will students demonstrate 
their understanding?

Hand out BLM 4.1.1 The Treaty Experience in British Columbia, one per student.

Read over and discuss. Review main concepts of lesson if necessary. 

Instruct the students to complete. Guide and assist as necessary.
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Further Learning 

• Conduct an Internet research comparing the Treaty Relations Commission of Manitoba and the BC Treaty Commission. 
Prepare a table that compares mission statement, year of creation, name and biography of commissioner, etc. 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 4.1.1 THE TREATY EXPERIENCE IN BRITISH COLUMBIA 

Instructions: Using information from the lesson in class, from the video you watched, and class  
discussion, complete the assignment. 

The Numbered Treaties, signed between 1871 and 1921, are evergreen: they are lasting documents 

with relevance today. Treaties benefit all Canadians. Two parties are required to make a Treaty,  

with both parties having obligations and benefits that derive from the Treaty. In Manitoba, the  

Treaties contained benefits for both settlers and First Nations peoples. First Nations peoples 

received annuities, education, reserves, as well as farming assistance. Settlers received access to 

farmland and resources, as well as the peace and goodwill of First Nations peoples. In this way,  

‘We Are All Treaty People’. 

The BC Treaty experience is unique in that it is a modern exercise. However, both First Nations 

peoples and non-First Nations peoples in British Columbia do and will continue to benefit from  

the Treaty relationship. 

Assignment:  Draw a comparative chart (be creative!) that list the benefits of the Treaty relationship for 
First Nations peoples and non-First Nations peoples in Manitoba and British Columbia. Give the chart a 
title. Remember: We are All Treaty People! 
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SUB-THEME: Treaties 
TEACHER INFORMATION SHEET

TOPIC 4.2: The Dakota and the War of 1812
THE CONCEPT

The War of 1812 was a military struggle between the British and the Americans for interests in present-day Canada.  
During this time the British sought and secured alliances from the Dakota Nations, which had been secured prior years 
dating back to the American Revolution of 1776. The Dakota’s alliance with the British had a major impact on the outcome 
of The War of 1812, in favour of the British. It is these long-standing alliances that the Dakota continue to attest to in their 
oral history when describing their long-standing unique relationship with the Crown (Canada). Evidence of this relationship 
dates back to King George III who gifted Dakota leaders with medals for their allegiance, some of these artifacts remain in 
the care of Dakota peoples today.

BACKGROUND TO CONCEPT

The Indigenous Peoples/First Nations peoples are the original inhabitants of North America. They were sovereign nations 
who exercised their powers to negotiate and agree to international arrangements. For thousands of years prior to contact, the 
land that is now Manitoba was occupied by diverse groups of First Nations peoples. They are known as the:

• Anishinaabeg (Ojibway), 
• Anishininiwak (Oji-Cree), 
• Denesuline, 
• Nehowak/Ininiwak/Nehethowak (Cree), 
• and Dakota Oyate. 

These were the original inhabitants of the lands that make up Manitoba. 

During the late 1800’s a series of seven different numbered Treaties were negotiated with Canada (Crown) and the  
Anishinaabeg (Ojibway), Anishininiwak (Oji- Cree), Denesuline, and the Nehowak/Ininiwak/Nehethowak (Cree) people  
in the territory that is now the province of Manitoba. The Numbered Treaties which cover Manitoba are: Treaties One,  
Two, Three, Four, Five, Six, and Ten. The Dakota were not signatories to any of the numbered Treaties.42 

An essential part of understanding Treaties in Manitoba is the Dakota peoples’ experience. The Dakota did not have a  
formal Treaty with the Crown (Canada). However, they are an integral part of the First Nations Community in Manitoba 
and continue to have a unique relationship with the Crown and its representatives.43 

Today, the Dakota live in south-western Manitoba, and as noted above, are recognized as Indians and are registered  
in Ottawa but are not Treaty Indians as they do not have a recognized Treaty with Canada (Crown). Like the other  
First Nations peoples in Manitoba, the Dakota peoples are working towards self-government and the improvement of  
their people. 

42  Treaty Essential Learnings; p. 39
43   Ibid. p. 12
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The Dakota 

There	are	five	Dakota	communities	located	in	the	Manitoba:	

• Birdtail Sioux
• Sioux Valley
• Canupawakpa
• Dakota Tipi, and 
• Dakota Plains

They have a unique status and relationship with the Canadian government and the British Crown. 

In the mid-nineteenth century, a number of Dakota Nations migrated northwest from Minnesota into the territories that 
later became Manitoba and Saskatchewan, where they established several reserve communities. This migration from their 
southern	homeland	was	prompted	by	armed	conflicts	between	the	Dakota	people	and	the	American	government,	particularly	
the Dakota War of 1862. 

British	officials	allowed	these	Dakota	Nations	to	enter	the	North-West	because	of	their	past	relationship	with	the	British	
government. The Dakota people had allied with the British in the American Revolutionary War of 1776 and in the War of 
1812. Upon their arrival in British territory between late 1862 and 1870, the Dakota people pointed to their possession of 
“King George medals,” which was presented to the Dakota by the British in recognition of these alliances, as the basis of 
their request to enter and remain in the British territories. 

The following excerpt from Jamieson (1936) in Medals Awarded to North American Indian Chiefs 1714-1922, page 48, 
where an American painter makes reference to the King George medals:

During the early years of Queen Victoria’s reign, while gathering material for his book and making sketches of Indian in the 
United States, Catlin found several Chiefs of the Sioux and Dahcotas tribes, though living several hundred miles south of the 
Canadian border, wearing the medals bearing the effigy of George III and still cherishing a lasting friendship for the English. 
These medals had been presented to them as rewards for their services to the British during the War of 1812-1814 (Jamieson, 
1936, p.48).

Although	British	officials	allowed	the	Dakota	to	cross	the	border	and	remain	in	British	territories,	they	did	not	enter	into	
Treaties with the Dakota because the Government considered them to be American and therefore refugees. The Dakota, 
however, believed that they were simply renewing their relationship with the British. These Dakota bands posed some 
unique problems to the Canadian government’s administration of First Nations peoples throughout the late nineteenth and 
early twentieth century; although they were considered to be American, they were also treated as non-Treaty peoples under 
the jurisdiction of the Indian Act. 

Although they are referred to as the Sioux in most historical documents and in many contemporary sources, the name  
used by this group is the Dakota, which means “allies” or “friend”. 44

The Dakota and the War of 1812

The Dakota claim that the Canadian government owes them more land for two reasons. First, ancient history attests that  
the Dakota have had a presence in Canada for centuries, and second the Canadian government has an obligation to them  
due to their military help during the War of 1812. 

Military alliances between the British and Dakota go back to the 1760s when Britain took over full occupation of Canada 
and the North-West Territories. At this time the Dakota established a friendly relationship with the British; one of peace, 
economy, trade, and military alliance. They pledged that they would have nothing to do with the Americans and would 

44  Retrieved at http://www.saskarchives.com/dakota_Intro_Essay
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defend the English king in return for promises of everlasting obligation from the British Crown. This pledge was honoured 
in the following decades of unrest. Even when the Americans pushed the British out of what became the United States  
at the end of the American Revolution of 1776, the Dakota refused to shift their allegiance over to the Americans. Thus, in 
1812	when	the	British	engaged	in	another	military	struggle	against	the	Americans	the	Dakota	were	still	willing	to	fight	for	
British interests. 

Upholding this military alliance had a strong negative effect on the Dakota Nations. Not only did they suffer loss of life in 
the	1812	conflict,	they	didn’t	have	time	so	late	in	the	season	to	stock	up	enough	food	to	last	them	through	the	winter.	As	a	
result, many Dakota peoples starved to death. Nevertheless, the Dakota peoples stood ready to defend their lands and those 
of the British, as agreed. 

During	the	conflict	there	was	nothing	but	praise	from	the	British	for	their	Dakota	allies	and	reiterations	that	their	interests	
would	be	staunchly	safeguarded	when	the	fighting	subsided.	The	War	of	1812	ended	in	1814	when	the	Treaty	of	Ghent	was	
signed by Britain and the United States. However, with its signing the Dakota [Nations] were betrayed by the British who 
reneged on their promises and abandoned them to seek out what agreements they could with the American government. 45

Recent Developments 

The Dakota Nations have long argued over their interests in Canada and the debt owed them for the War of 1812. Canada 
has consistently labeled the Dakota “American Indians” or immigrants and, therefore, not owed the same level of obligation 
as the treaty Indians. Over the decades this has meant less land for reserves, less support for economic development and less 
access to opportunities. The Dakota Nations of Canada, an association representing the political interests of member com-
munities,	initiated	a	specific	claim	against	the	government	of	Canada	for	lands	taken	from	them	unlawfully.	In	spite	of	their	
diminished status in Canadian Aboriginal law, the Dakota have taken a prominent role in the recent development of self-
government, community-controlled education, and the development of regional and national businesses.46

In 2009, the Canadian government offered the Dakota people $60 million to abandon their efforts to obtain Treaty rights. 
The Dakotas unanimously rejected the offer, countering that by even making such an offer, it proved that Canada recognized 
the legitimacy to their long-standing claim to Treaty rights and land title.

In Manitoba, an historic self-government agreement was reached on August 30, 2013 between the Sioux Valley Dakota 
Nation, the Government of Canada, and the Government of Manitoba,47 providing evidence that the Dakota Nations do have 
a unique relationship with Canada, which includes Manitoba. 

45 Retrieved at http://vantagepoints.ca/stories/dakota-claim-canada/
46  Retrieved at http://www.thecanadianencyclopedia.com/articles/dakota
47  AANDC. (2013). Fact Sheet: Self Government Agreement between Sioux Valley Dakota Nation, Canada and Manitoba. Retrieved at http://www.aadnc-aandc.gc.ca/eng/1377888281458/1377888363936
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LESSON PLAN: 

TOPIC 4.2: The Dakota and the War of 1812 
GRADE 9

THEME: First Nations and Contemporary Treaty Issues 

SUB-THEME:  Treaties

TOPIC 4.2: The Dakota and the War of 1812 

Lesson Overview 

In this lesson students investigate the unique relationship the Dakota people have with the Crown (Canada) and its  
representatives.	They	will	explore	the	role	of	the	Dakota	in	the	War	of	1812	and	the	significance	of	both	Treaty	Medals	 
and King George III Indian Peace Medals. 

Learning Outcomes:

By the end of the lesson the students will: 

1. Identify the unique relationship with Dakota people have with the Crown (Canada). 

2.	 Appreciate	the	significance	of	Treaty	Medals	and	Indian	Peace	Medals	as	symbolic	of	the	sacred	covenant	between	
First Nations peoples and the Crown (Canada). 

3. Understand the role of the Dakota people in the War of 1812. 

4. Appreciate the relevance of Treaties in contemporary society. 

Links to Manitoba Curriculum: 

Social Studies KL-027 Give examples of opportunities and challenges related to First Nations treaties and  
Aboriginal rights.

KP-045 Describe factors related to Aboriginal self-determination in Canada. Examples: Indian Act, 
treaties,	land	claims,	natural	resources,	traditional	forms	of	decision	making…
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ELA S1-GLO2-2.1.1 Prior Knowledge – analyze and explain connections between previous experiences, 
prior knowledge, and a variety of texts [including books].

S1-GLO2-2.2.1 Experience Various Texts – experience texts from a variety of forms and genres and 
cultural traditions; explain various interpretations of the same text.

S1-GLO2-2.2.2 Connect Self, Texts, and Culture – examine how personal experiences, community 
traditions, and Canadian perspectives are presented in oral, literary, and media texts.

S1-GLO3-3.2.5 Make Sense of Information – identify a variety of factors that affect meaning; scan 
to	locate	specific	information	quickly;	summarize,	report,	and	record	main	idea	of	extended	oral,	
visual, and written texts [including books].

S1-GLO3-3.3.4	Develop	New	Understanding	–	reflect	on	new	knowledge	and	its	value	to	self	and	
the wider community; determine personal inquiry and research strengths and learning goals.

S1-GLO4-4.4.3 Attentive Listening and Viewing – choose vocabulary, voice production factors, and 
non-verbal cues to communicate effectively to a variety of audiences; use a variety of media and 
display techniques to enhance the effectiveness of oral presentations.

S1-GLO-5.2.3	Appreciate	Diversity	–	reflect	on	ways	in	which	the	choices	and	motives	of	individu-
als encountered in oral, literary, and media texts provide insight into those of self and others; discuss 
personal participation and responsibilities in a variety of communities.

Materials and Equipment:

• BLM 4.2.1 The Dakota and the War of 1812- Peace Medals – one per student.
• Treaty Medal from TEI kit (or a photocopy of one).
• Grade 9 Social Studies: Canada in the Contemporary World A Foundation for Implementation curriculum  

document; BLM Numbered Treaties, 9.4.3.c. Found at: http://www.edu.gov.mb.ca/k12/cur/socstud/foundation_gr9/
blms/index.html 

• AANDC, Fact Sheet: Self Government Agreement between Sioux Valley Dakota Nation, Canada and Manitoba. 
Retrieved at http://www.aadnc-aandc.gc.ca/eng/1377888281458/1377888363936
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ENGAGEMENT PROCESS TEACHING AND LEARNING ACTIVITIES

Activate: 

How will students be prepared for 
learning?

Teacher note: This topic best fits in Cluster 4, LE 9.4.3 Social Justice in Canada

Have students brainstorm what they know about Treaties in Canada:

• Who signed the Numbered Treaties?

• When? Where? Why?

Lead a guided discussion to see if the class is able to list the five groups of Manitoba  
First Nations:

• Anishinaabeg (Ojibway)

• Anishininiwak (Oji-Cree)

• Denesuline

• Nehowak/Ininiwak/Nehethowak (Cree)

• Dakota Oyate. 

Write the five groups on the chalkboard so that all students may see. Divide the class 
into groups of three or four students. Hand each group a copy of BLM Numbered Treaties, 
9.4.3.c. pages 2 and 3 only.

Instruct them to read the handout. Ask each group to report to the class:

• What Treaties were signed in Manitoba?

• What Aboriginal groups did not entry into Treaty agreements?

• Can you find a mention of the Dakota people anywhere in the document? Did they sign 
Treaties?

Acquire:

What strategies facilitate learning 
for groups and individuals?

Introduce the main concept of the lesson based on the information provided in the  
Background to Concept and share the AANDC Fact Sheet.

Check for understanding:

• Why did the Dakota Nations not enter into a Treaty relationship with the Canada (Crown)? 

• Where are the Dakota communities located in Manitoba

• What is the significance of the 2013 self government agreement with the Sioux Valley 
Dakota Nation, Canada and Manitoba?

Encourage questions and discussion.

72 • The Treaties and the Treaty Relations



Apply: 

How will students demonstrate 
their understanding?

Explain:

At the time of Treaty negotiations Treaty medals were presented to the Chiefs and Head-
men. The Treaties were sealed with official signatures and handshakes from both parties, 
and with exchanges of gifts such as Treaty medals, symbolizing the sacred covenant. The 
Treaty medals were symbols of the Treaty relationship: the new relationship created by the 
Treaties between the Crown (Canada) and the First Nations peoples. 

Pass out the Treaty Medal from the TEI Kit. Have the students investigate it. 

Ask:

• Whom do the men represent?

• Why are they shaking hands?

• Did you notice the buried hatchet? What does it symbolize?

• Notice the background: what does it mean? 

Hand out BLM 4.2.1 The Dakota and the War of 1812- Peace Medals – one per student.

Read over and discuss. Have the students compare the Treaty Medal with the Peace Medal. 

Instruct the students to complete. Guide and assist as necessary.

Further Learning 

• Using the timeline in the TEI Kit as a tool, have the students take note of the place of First Nations peoples in Canada 
after the War of 1812. What has changed?

• There are is no clear consensus among historians about who won the War of 1812: American historians claim they  
won and Canadian historians contend the British/Canadian side was victorious. Some say that the ultimate losers  
of the war were the First Nations peoples. Have the students research place of First Nations peoples in Canada and the 
United States after the war. 

Assessment:

References Available:

• Manitoba Education and Advanced Learning. Retrieved at http://www.edu.gov.mb.ca/k12/assess/docs/policy_k12/
full_doc.pdf 

• Treaty Relations Commission of Manitoba, Treaty Education Initiative (TEI). Retrieved at http://www.trcm.ca 
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BLM 4.2.1 THE DAKOTA AND THE WAR OF 1812- PEACE MEDALS 
Many medals were presented to First Nations peoples’ allies throughout the War of 1812. In recognition 
of their contribution, First Nations leaders and warriors were presented with medals both during and 
after the conflict.

The medals presented to First Nations leaders and principal warriors allied to the Crown were  
called King George III Indian Peace Medals, as they had a picture of the King of England, George III,  
on one side.

A special medal was designed in 1814 to specifically honour First Nations peoples’ allies who  
participated in the War of 1812. It was intended that the new medal have a different design instead  
of the Royal Arms: an illustration of “Britannia” — the female personification of Great Britain —  
offering a medal to an Indian Chief.

This medal was never issued, as the die broke during the process of hardening, and there was  
not enough time to prepare another. Consequently, the standard King George III medals were  
presented instead.

The Dakota 

These medals were given to the leaders of the Dakota groups that allied with the British in various 
armed conflicts against the Americans, including the American Revolutionary War of 1776 and the War 
of 1812. Upon their arrival in British territories, the Dakota leaders would display these medals in order 
to assert their peaceful intentions, and to renew their alliance with the British.

The Dakota demonstrated the value and trust they placed in the promises of the British with their 
arrival across “the medicine line”, following the “Dakota Uprising” in Minnesota. Arriving near Fort Gary 
in 1862, their leaders announced that they had come in accordance with their alliance to the British, 
quoting promises made to them during the War of 1812. They brought their medals and flags that they 
had received from the British during this conflict.

In the mid-nineteenth century an American painter named George Catlin found Dakota Chiefs wearing 
medals that they were presented for their involvement in the War of 1812. Although these Chiefs lived 
several hundred miles south of the Canadian border, they still valued their connection to the English. 
One Chief, who wore a highly polished medal, told Catlin: “Tell my Great Mother [Queen Victoria] that 
you saw our Great Father [King George III], and that we keep his face bright.”

Many of these medals survive to this day, as do the stories of the alliance between the Dakota  
and the British. They remain central to understanding the history of the Dakota people who live in 
Canada today.
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Answer these questions:

1. Why were medals presented to First Nations peoples during the War of 1812? What depictions  
did the medals have on them? How did Dakota leaders come to possess these medals?

2. When the Dakota Nations moved north into what is now known as Canada, why did they  
present the Peace Medals they had received during the War of 1812?

3. Compare the Treaty Medal you saw in class to the King George III Indian Peace Medal above.  
In what ways are they the same? In what ways do they differ?

4. Explain the symbolic significance of the Treaty Medal and the Indian Peace Medal to the First 
Nations peoples who received them. How are they more than ‘just a medal’? 
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EVALUATION
Evaluation of The Treaties and the Treaty Relationship: Teacher Guide for Grade 9 is critical to the Treaty Relations 
Commission of Manitoba’s continuous improvement cycle and to the future development of Treaty education resources at 
the other grade levels. As a means to continue informing this process, an evaluation form has been provided (Appendix 1).

Teachers are encouraged to take time to complete the evaluation form and return it to the Treaty Relations Commission of 
Manitoba	offices.

ATTENTiON: The Treaties and the Treaty Relationship:  
Teacher Guide for Grade 9

The Treaty Relations Commission of Manitoba 
400-175 Hargrave Street 
Winnipeg, Manitoba  R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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APPENDIX 1: EVALUATION FORM
1.	 Overall,	on	a	scale	of	1	(poor)	to	five	(excellent),	how	would	you	rate	the	Treaties and the Treaty Relationship:  

Teacher Guide for Grade 9?

____________________________________________________________________________________________

 1 2 3 4 5

 Poor     Excellent

2. Please comment on the strengths of the Teacher Guide (includes teacher information sheets, lesson plans and Black 
Line Masters).

3. Please comment on the areas requiring improvement:

4. Please provide additional comments or recommendations:

Thank you for completing the evaluation form. Please return via fax, post, or email to:

ATTENTiON:  
The Treaties and the Treaty Relationship: Teacher Guide for Grade 9

The Treaty Relations Commission of Manitoba 
400 – 175 Hargrave Street 
Winnipeg, Manitoba R3C 3R8 
Fax: (204) 777-1874 
Email: asimard@trcm.ca 
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